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FOREWORD

The materials of the collective monograph consist of sections submitted by lecturers and
students. They address current issues in the field of preschool education-specifically, the
development and upbringing of a child’s personality during the preschool years. Their significance
is determined by the complexity of the process of personal growth, the need within pedagogical
practice for clear criteria and indicators for assessing the degree of formation of this phenomenon,
the necessity for adequate diagnostic methods for various stages of preschool childhood, and the
educational community’s demand for modern technologies for personality development and
upbringing throughout preschool age.

Contemporary specialists describe today’s preschool child as more independent, uninhibited,
selective, informed, and pragmatic. Most modern preschoolers are more oriented toward acquiring
and accumulating information rather than understanding and analyzing it; relationships with others
are becoming increasingly formalized, and businesslike communication tends to dominate over
personal interaction. This leads to fragmented and contradictory life impressions, reflected in
inconsistent knowledge and impulsive behavior in preschoolers.

The formation and development of the personality of preschool children is further
complicated by competitive processes prevailing in education and by excessively noisy
environments. As a result, the number of nervous, aggressive, distrustful, and insecure children is
growing-children who struggle with socialization, have difficulty establishing relationships with
adults and peers, spend considerable time alone, exhibit low self-esteem and low expectations, and
avoid risky situations and challenging tasks.

The purpose of the monograph is to draw educators’ attention to the complex and pressing
aspects of personal development and upbringing in preschool age, to broaden and deepen preschool
teachers’ understanding of key concepts and regularities essential to preschool pedagogy; to
characterize the dynamics of a child’s personal growth during preschool childhood; and to determine
the pedagogical conditions for optimizing the educational process in preschool institutions.

The monograph is structured into eighteen sections, each with its own specificity and each
addressing an important aspect of preschoolers’ personal development. Common to all sections are:
the presentation of psychological and pedagogical approaches to the examined issue; the definition
of the conceptual foundations of the study; analysis of empirical data obtained in the ascertaining
stage of the research; justification of an effective upbringing system for the studied phenomenon;
and the description of pedagogical conditions and technologies for optimizing the educational
process.

Section 1 «FORMATION OF SPEECH COMPETENCE IN OLDER PRESCHOOL
CHILDREN» is devoted to substantiating the relevance of the problem of developing speech
competence in older preschool children. The analysis of scientific research and publications on this
topic, as well as the key concepts of the study, is presented. Various scientific approaches to defining
the concept of “speech competence” are examined. The essence of the concepts “speech
development,” “language,” “speech,” “speech etiquette,” “speech environment,” and “developmental
speech environment” is clarified. It is established that speech competence is one of the leading
fundamental characteristics of the individual, formed during preschool childhood. Organizational and
pedagogical conditions for developing speech competence in older preschool children are identified
and substantiated.

Section 2 «THE PROCESS OF ADAPTATION OF YOUNG CHILDREN TO THE
PRESCHOOL ENVIRONMENT) is devoted to substantiating the relevance of the problem of
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adaptation of three-year-old children to the preschool environment. The chapter provides an analysis
of scientific research and publications on this topic, as well as key research concepts. Various
scientific approaches to defining the concept of “adaptation” are considered. The reasons for the
difficulties three-year-old children have in adapting to preschool institutions are analyzed. The
section also focuses on the factors that influence the adaptation process. The author draws attention
to the importance of the family and the role of the educator in the process of a child's adaptation to
attending preschool. The goal and content of the introductory adaptation program for children are
defined, and the results of a comprehensive analysis of the problem of children's adaptation to
attending preschool are summarized.

Section 3 «PATRIOTIC EDUCATION OF OLDER PRESCHOOL CHILDREN THROUGH
LOCAL HISTORY » focuses on the issue of patriotic education of older preschool children through
local history. Various scientific approaches to defining the concept of ‘patriotism’ and its
significance in preschool childhood are analyzed. It is established that patriotic education in the
preschool age plays a key role in the formation of national identity.

Such principles as conformity to nature, continuity, emotionality, and accessibility as well as
the objectives of patriotic education through local history have been studied and characterized at the
theoretical level.

Local history has been considered as a means of patriotic education, and its significance in
the process of patriotic education of older preschoolers has been determined, in particular its influence
on moral qualities of personality and fostering love for the homeland.

Section 4 «FEATURES OF THE EMERGENCE OF INDISCIPLINE IN OLDER
PRESCHOOL CHILDRENY presents the analysis of a wide range of definitions and interpretations
of basic concepts that determine the essence of indiscipline in a preschooler: discipline, self-
discipline, voluntary and volitional behavior, indiscipline and undisciplined behavior. Existing
psychological and pedagogical research on the study of indiscipline in children as the most common
manifestation of their negative behavior is differentiated by directions.

The existing classifications and types of indiscipline in preschoolers are characterized, and
the factors that cause them are clarified.

Section 5 «DEVELOPMENT OF EMOTIONAL CULTURE IN OLDER PRESCHOOL
CHILDREN THROUGH THE PROCESS OF PLAY ACTIVITIES» is devoted to the scientific
problem of developing emotional culture in older preschool children through the process of play
activities. In particular, it reveals the psychological and pedagogical aspects of researching the
phenomenon of «emotional culture». The main categorical units that form the basis of the central
concept under study are considered. At the theoretical level, the specifics of development of emotional
culture in children aged 6-7 are studied and characterized. A number of factors influencing the
development of emotional culture in children aged 6-7 are identified: communication and
relationships with loved ones, children's experience of social and emotional relationships, and
suggestion. The characteristics of developing emotional culture in children aged 6-7 through the
process of play activities are determined.

Section 6 «tFORMATION OF NATURAL AND ECOLOGICAL COMPETENCE IN OLDER
PRESCHOOL CHILDREN THROUGH OBSERVATION» reveals various scientific approaches to
defining the essence and significance of the concept «natural and ecological competence of preschool
children». It is determined that this issue is highly relevant in modern preschool pedagogy. On the
theoretical level, the natural and ecological competence of preschool children is considered as a
psychological and pedagogical problem. The interrelation of related concepts such as «ecological
education», «environmental upbringing», «ecological culture», and «natural and ecological
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competence» has been clarified. The peculiarities of forming natural and ecological competence in
older preschoolers are defined, particularly the influence of age characteristics and the impact of
adults on the process of developing natural and ecological competence in older preschool children.
Observation is characterized as an effective method for forming natural and ecological competence
in older preschoolers, and the methodology of its implementation is outlined.

In Section 7 «NATIONAL-PATRIOTIC EDUCATION OF OLDER PRESCHOOL
CHILDREN THROUGH GAME» the issue of national-patriotic education of older preschool
children through playis analysed. The relevance of the research is examined, the problem of national-
patriotic education in older preschoolers is reviewed in psychological and pedagogical literature, and
the importance of play as a means of national-patriotic education is characterized. The pedagogical
conditions for using play as a tool for national-patriotic education of older preschool children are
identified and described.

Section 8 «PECULIARITIES OF SOCIALISATION OF OLDER PRESCHOOL

CHILDREN BY MEANS OF CREATIVE GAMES» presents the analysis of psychological

and pedagogical literature on the subject of determining the features of socialization by means of
creative games. The concepts that underpin the essential and procedural characteristics of
socialization are outlined and analyzed. The possibilities of spontaneous and directed socialization
are compared. The pedagogical possibilities of creative games of preschoolers as a means of their
directed socialization are predicted.

Section 9 « DEVELOPMENT OF OBSERVATIONAL SKILLS IN OLDER PRESCHOOL
CHILDREN THROUGH WALKS IN NATURE AND EXCURSIONS» explores the characteristics
of observational skills development in older preschool children through walks in nature and
excursions. Various scientific approaches to define the essence and meaning of the concept of
observation and its significance for preschool children are examined.

A walk in nature is described as the main form of work organization to familiarize
preschoolers with nature and develop their observational skills. The main characteristics of walks
with preschool children and their structure are determined. The role of walks in nature as a form of
familiarizing preschoolers with nature is analyzed.

The article considers excursions as a means of developing observational skills in older
preschool children. It determines the educational significance of excursions, its types, and the
structure of excursions in nature. It also presents methods to organize and conduct nature excursions
for preschool children.

Section 10 «DEVELOPMENT OF SPEECH ACTIVITY IN OLDER PRESCHOOL
CHILDREN THROUGH MNEMONIC TECHNIQUES» the author substantiates the relevance of
developing speech activity in older preschool children through mnemonic techniques, and analyzes
psychological and pedagogical research on the issue of fostering this quality in children. The author
reviews recent studies and publications on the subject, as well as the fundamental concepts of the
research. The section presents the results of an experimental study aimed at examining the levels of
speech activity development in older preschoolers, identifies the pedagogical conditions necessary
for this process, and reveals the content of a system of work designed to enhance speech activity in
older preschool children through mnemonic methods.

Section 11 «PEDAGOGICAL CONDITIONS FOR ENSURING THE MOTOR
ACTIVITY OF FIVE-YEAR-OLD CHILDREN THROUGH ACTIVE GAMES» is

dedicated to emphasizing the importance of engaging preschool children in active physical activity,
considering current realities related to decreased movement and reduced quality of motor activity.
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The chapter examines the significance of physical activity for the harmonious physical,
psychological, and social development of preschool children. Scientific approaches to defining the
concepts of “physical activity” and “active (movement) games” in the context of five-year-old
children’s development are analyzed. It is established that the systematic use of active games is an
effective means of ensuring an optimal level of physical activity and strengthening preschoolers’
health. Based on an analysis of scholarly works, the pedagogical conditions that, according to the
authors, contribute to increasing children’s physical activity through the use of active games are
theoretically defined.

Section 12 «k FOSTERING VALUE-BASED ATTITUDES TOWARDS HEALTH
IN OLDER PRESCHOOL CHILDREN THROUGH PHYSICAL ACTIVITY » analyzes

the issue of forming a value-based attitude toward one’s own health as a personal quality. The
importance of this issue is revealed in view of the need to engage children and the younger generation
in a healthy lifestyle and to form in them a system of vital values, among which health occupies a key
place. The essence and structure of the scientific phenomenon “value-based attitude toward health”
are examined. The specifics of motor activity are described, and the period of older preschool age is
characterized as a stage in which the physical and psychological prerequisites for a child’s
involvement in active physical activity and a healthy lifestyle are established. Based on the theoretical
analysis of scientific sources, the authors propose pedagogical conditions for forming a value-based
attitude toward health in older preschoolers through physical activity which include the readiness of
educators and parents to foster such an attitude in children aged 6—7; the development of reflection
skills in older preschoolers as a foundation for forming a value-based attitude toward health; and the
selection of forms and methods for fostering this attitude in children, taking into account their
interests and needs.

Section 13 «FORMATION OF RESPONSIBLE AND SAFE BEHAVIOR IN OLDER
PRESCHOOL CHILDREN IN THE OBJECT-BASED GAME ENVIRONMENT) is devoted to
exploring various scientific approaches to the issue of forming responsible and safe behavior in older
preschool children. In particular, the essence and significance of the concepts of «responsible
behavior» and «safe behaviory are defined. In relevance to current events, these issues are extremely
topical. At the theoretical level, the problem of forming responsible and safe behavior in older
preschool children is considered from a psychological and pedagogical perspective. The main
components of responsible and safe behavior are identified. The age-specific characteristics of
preschoolers are clarified as the basis for the necessity of fostering safe and responsible behavior in
the object-based game environment. The specifics of creating a health-preserving environment are
outlined as a primary condition for cultivating responsible and safe behavior.

Section 14 «SOCIAL COMPETENCE OF OLDER PRESCHOOLERS AS A
PREREQUISITE FOR PREVENTING BEHAVIORAL DEVIATIONS» addresses the pressing issue
of developing social competence in older preschoolers as a necessary prerequisite for preventing
behavioral deviations. The authors analyze the works of Ukrainian and foreign researchers who study
the factors contributing to negative behavior and the ways to prevent it. The structure of social
competence is defined as consisting of cognitive, emotional-value, behavioral, and communicative
components. Particular attention is paid to the requirements of the Basic Component of Preschool
Education (BCPE), which serve as the foundation for organizing the educational process aimed at
shaping children’s life competence. The study outlines pedagogical conditions that foster the
development of social competence, such as creating a socially enriched environment, organizing joint
activities, modeling social situations, and establishing partnership interactions with families. It is
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proven that the effective prevention of negative behavior is only possible through comprehensive and
systematic joined effort of educators and parents.

Section 15 «SELF-DIGNITY AND THE FEATURES OF ITS FOSTERING AND
DEVELOPMENT IN PRESCHOOL CHILDHOOD» analyses self-dignity as a basic personality trait
and describes the characteristics of its development in preschool children. It reveals the content and
structure of the leading category and characterizes the state of problem development by domestic and
foreign specialists. It substantiates the pedagogical conditions for optimizing the process of fostering
the studied quality in preschool educational institutions, related to expanding preschoolers'
knowledge about self-dignity, forming adequate self- esteem, developing the ability to control and
regulate their own actions, and educating teachers. Criteria, indicators, and components of the
upbringing of self-esteem in children aged 5-7 are identified; the levels of formation of this quality
in the studied older preschoolers are described. A system for the formation of self- dignity and
conditions for the optimization of the educational process in preschool institutions are developed,
and the technology and methods for teaching this moral quality to children aged 5-7 are revealed.

Section 16 «THE USE OF CONSTRUCTIVE COMMUNICATION STYLES BY
EDUCATORS WITH PRESCHOOL CHILDREN FROM DISADVANTAGED FAMILIES»
explores the issue of applying constructive communication styles by preschool educators when
working with children from disadvantaged families. It reveals the essence of constructive
communication as a pedagogical tool that fosters the child’s social and emotional development, builds
trust, stabilizes behavior, and reduces anxiety levels. The study analyzes the characteristics of children
from at-risk families and their need for a safe environment, acceptance, and support. The main
communication styles used by educators are defined, along with the conditions for their effective
implementation in preschool settings. Practical recommendations are provided on organizing
communicative interaction, creating an emotionally supportive environment, and resolving conflicts
using non-violent methods.

Section 17 «PEDAGOGICAL CONDITIONS FOR PATRIOTIC EDUCATION OF OLDER
PRESCHOOLERS THROUGH MUSEUM PEDAGOGY» analyzes the issue of patriotic education
of older preschool children by means of museum pedagogy. The relevance of introducing updated
principles of museum pedagogy into the practice of preschool institutions is emphasized. The state of
research on the problem of patriotic education of preschoolers in scientific literature is examined. The
educational potential of museum pedagogy in relation to the patriotic upbringing of older preschool
children is substantiated. Criteria for assessing the degree of patriotic upbringing are defined, and its
levels for older preschool children are characterized. Three pedagogical conditions for patriotic
education of older preschoolers through museum pedagogy are developed and briefly substantiated.
For each pedagogical condition, specific forms of work are proposed to support their optimization.

Section 18 «THE USE OF RULE-BASED GAMES IN PREVENTING NEGATIVE
BEHAVIORS IN OLDER PRESCHOOL CHILDREN» presents the analysis of the possibilities of
using games with rules for preventing negative manifestations in the behavior of older preschool
children. Psychological and pedagogical research on the study of the mechanisms and stages of the
formation of behavioral deviations in preschool children is analyzed. The important factors that
determine them are substantiated. A categorical and conceptual analysis of the essential
characteristics of activities to prevent behavioral deviations in preschool children is conducted. The
preventive possibilities of children's gaming activities are predicted and substantiated. The potential
of games with rules in preventing negative manifestations in the behavior of preschool children is
considered in detail.



Section 19 «(EMPATHETIC ATTITUDE TOWARDS PEERS AND FEATURES OF ITS
DEVELOPMENT IN 5-6-YEAR-OLD CHILDREN» reveals modern approaches of leading
specialists to the study of the problem of fostering an empathetic attitude towards peers in 5—6-year-
old children. The dynamics of changes in the development of this moral quality throughout preschool
childhood are determined. It is noted that a sensitive attitude towards peers is evidenced by the ability
to recognize and identify the emotional state of a partner in joint activities, respond to it appropriately,
provide constructive assistance to a peer without waiting for adult reminders or for the child
experiencing discomfort to ask for help. Criteria for assessing the degree of development of an
emphatic attitude towards peers are developed, the component structure of the moral quality is
defined, and the levels of its development in 5—6-year-old children are characterized. The pedagogical
conditions for optimizing the educational process aimed at expanding pre- schoolers’ knowledge,
acquiring practical experience, creating a developmental environment in preschool educational
institutions and applying innovative educational technologies for this purpose are theoretically
substantiated.

Section 20 «FOSTERING SELF-CONFIDENCE IN PRE-SCHOOL CHILDHOOD: CORE
PRINCIPLES AND PECULIARITIES» is devoted to the analysis of modern psychological and
pedagogical approaches to self-confidence as a basic quality of personality. The content of such a
quality as strong will and the peculiarities of its development at the stage of pre-school childhood are
determined. It is noted that self-confidence is a positive attitude of children towards themselves. It
includes confidence in their own abilities: the ability to self-control and self-regulate their behavior,
the absence of fear, a healthy perception of themselves and their strengths, which allows them to set
specific goals and achieve them, objectively evaluate their achievements, and be emotionally stable.
It is stated that in pre-school, the child’s actions become increasingly conscious: they master basic
moral norms and rules, and their self-regulation and a more or less adequate self-esteem is formed.
Criteria for assessing the degree of self-confidence development are established, its component
structure is determined, and the levels of its development in children aged 5-7 are characterized.
Theoretically, pedagogical conditions for optimizing the educational process are outlined, including
expanding pre-schoolers' ideas about confidence, gaining practical experience, and fostering a
developmental environment in pre-school educational institutions.

References are provided separately by each author at the end of their chapter. This facilitates
navigation within the scientific issues, shortens the path toward substantiating the conceptual
foundations of the research, helps focus on the necessary aspect of a child’s personal development as
a complex and multifaceted problem, and contributes to expanding and deepening scientific
information in the chosen direction of research and experimental work.

The monograph is recommended for a wide audience of researchers, teachers, lecturers,
students, and preschool education practitioners.

Scientific Editing
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Abstract. The section substantiates the relevance of the problem of forming
speech competence in older preschool children. It presents an analysis of scientific
research and publications on this issue, as well as the basic concepts of the study.
Different scientific approaches to defining the concept of “speech competence’ are

I €«

analyzed. The essence of the concepts “speech development,” “language,” “speech,”
“speech etiquette,” “speech environment,” and “developing speech environment” is
revealed. It has been established that speech competence is one of the key basic
characteristics of a personality formed at the stage of preschool childhood. The
organizational and pedagogical conditions for the formation of speech competence in

older preschool children have been highlighted and substantiated.

» AN TS I €«

“language,” “speech,” “speech etiquette,’

b

Key words: “speech development,
“speech environment,” “developing speech environment,” “competence,” “linguistic

AN T Y

competence,” “speech competence.”
Relevance of the Research Problem
At the present stage of social development, humanity pays increasing attention
to the preschool period of a child’s life, the formation of their personality, and the

preservation and development of their mental and physical health.
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The Law of Ukraine «On Education», defines the main goal of education as the
comprehensive development of the child as a personality, the cultivation of their talents
and intellectual abilities, and the enrichment of their intellectual and cultural potential®.

The process of reforming preschool education continues, aimed at developing
and acquiring high-quality abilities, as well as aligning national educational criteria
and standards with European requirements. Regulatory and conceptual documents, as
well as scholarly works of Ukrainian and foreign educators, note that the competency-
based approach is becoming the reality of modern education and is being actively
implemented in the educational process, since solving educational tasks requires
significant reinforcement of learners’ independent and productive activity, the
development of their personal qualities and creative abilities. Therefore, one of the
tasks of the Basic Component of Preschool Education (BCPE) is the competency-based
approach to personality development, ensuring a balance between acquired knowledge,
skills, and abilities, as well as formed desires, interests, intentions, personal qualities,
and volitional behavior of the child.

In this context, the issue of forming a speech personality becomes particularly
relevant—one capable of freely and responsibly determining their position among
others, making decisions based on a system of knowledge, adequately evaluating
themselves and the surrounding reality, clearly understanding their desires and
intentions, and being able to prove, substantiate, and defend their own opinion.

Speech development in accordance with the Basic Component of Preschool
Education is presented as one of the main educational areas. It is based on a holistic
approach to the formation of preschoolers’ speech competence, which implies the
ability of the child to express their appeals, thoughts, and impressions in any form of
speech utterance, using both verbal and non-verbal means?.

Speech competence is one of the leading fundamental characteristics of a

! Law of Ukraine «On Education», (adopted 05.09.2017). Vidomosti Verkhovnoi Rady (VVR), 2017,
No. 38-39, Art. 380. Retrieved from: https://zakon.rada.gov.ua/laws/show/2145-19#Text
2 Basic Component of Preschool Education of Ukraine/ edited by T. O. Pirozhenko. Kyiv: Publishing House,
2021. 37 p., p. 18. Retrieved from: https://mon.gov.ua/ua/osvita/doshkilna-osvita/bazovij-komponent-
doshkilnoyi-osviti-v-ukrayini
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personality formed during preschool childhood. The development of this quality
implies the growth of a child’s social and cognitive achievements—knowledge, skills,
and abilities—as well as other mental qualities that form the basis of personal culture.

The outstanding pedagogue K. Ushinsky emphasized that the native word is the
foundation of intellectual development and the treasury of all knowledge®. By
mastering speech and learning language, a child acquires a system of knowledge and
socially accepted norms of behavior—the foundation of their life competence. As
Doctor of Psychological Sciences O. Kononko aptly noted, the child masters the
science and art of living among others®.[4] From this perspective, the issue of children’s
speech development, and in particular their speech competence, has always been one
of the central concerns in preschool education.

Today, the speech development of older preschoolers is subject to spontaneous
and therefore negative influences of visual imagery—both dynamic and static—resulting
from the abundance of book illustrations, videos, films, cartoons, television, and
computer games. Alongside the increasing strain on visual perception, the amount of
communication time between adults and children, as well as among children
themselves, is decreasing. Moreover, the quality of communication is declining, as
evidenced by the reduction in children’s vocabulary, grammatical content of speech,
and its expressiveness. Modern society is witnessing a decline in communication
culture, including a loss of interest in reading, which negatively affects preschoolers’
artistic and speech development, and later, that of schoolchildren.

Educational processes in Ukraine are closely tied to the functioning of the
Ukrainian language, and therefore it is the civic duty of every person to master literary

norms and acquire speech competence.

The relevance of this problem has determined the choice of the topic of our

research.

3 Ushynsky, K. D. (1975). Ridne slovo. Vybrani pedahohichni tvory [The native word. Selected
pedagogical works] Vol. 1, In O. 1. Pyskunov (Ed.). Kyiv: Radianska Shkola. pp. 121-133.
4 Kononko, O. L. (2000). Psykholohichni zasady rozvytku osobystosti doshkilnyka (systemnyi pidkhid):
Monohrafiia [Psychological foundations of preschoolers’ personal development: A systems approach]. Kyiv:
Stylos. 336 p.
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The aim of the study is to theoretically substantiate the pedagogical conditions

for the development of speech competence in older preschool children.

Analysis of Recent Resear ch and Publications

A gpecia role in the formation of speech competence in older preschoolers
belongs to speech activity, which is a complex type of creative activity requiring the
interaction of various mental functions. The problem of developing speech activity,
due to the complexity and multifaceted nature of speech phenomena, is closely related
to pedagogy and psychology, linguistics, psycholinguistics, and literary studies.

According to the results of recent research and publications, scholars
substantiate different aspects of the problem of speech activity in the following
directions:

. the structure of speech activity and the psychophysiological mechanisms of
speech production — H. Kostiuk, O. Luria, S. Yermolenko, L. Shvachko, H. Sahach,
and others;

. psychological and pedagogical foundations of methods for developing the
speech of preschool children — L. Artemova, A. Bondarenko, A. Bohush,
H. Hryhorenko, V. Zakharchenko, K. Krutii, O. Sorokina, and others;

« theessence, types, specifics, and features of using speech activity in various
life situations— V. Benera, A. Bohush, O. Zaporozhets, N. Malinovska;

. the influence of speech activity on the educationa process of children —
J. Comenius, V. Sukhomlynskyi, S. Rusova, and others.

The teaching of the native language to preschoolersis currently being studied in
several areas:

. the development of sound culture of speech — A. Bohush, O. Tryfonova,
S. Lasunova, M. Zhovtobriukh;

« various aspects of vocabulary work — |. Lutsenko, N. Lutsan, Ts. Struning;

« theformation of grammatical correctness of speech — A. Bohush, K. Krutii;

« theteaching of diaogic and monologic speech — L. Bilan, N. Lutsan;
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o the problems of figurative speech and children’s verbal creativity —
N. Havrysh;

« speech development through Ukrainian folklore — Y u. Rudenko.

The formation of preschoolers’ speech competence has been covered in the
scientific works of A. Bohush, H. Bielenka, N. Havrysh, L. Kalmykova, O. Kononko,
E. Korotkova, L. Fomichova, O. Chekalina, S. Cherednichenko, and others.
Researchers have identified many features of speech competence development. This
Issue is considered in various aspects, in particular:

. the formation of preschoolers’ speech competence in the process of

retelling literary works (V. Chekalina);

. the formation of speech competence in older preschoolers through works
of fine art (N. Hordii, I. Koryakina);
. the conditions for the formation of speech competence in older

preschoolers with dysarthria (N. Pakhomova);

. the development of speech competence in preschoolers with visual
impairments (L. Vavina), etc.

According to A. Bohush, M. Vashulenko, L. Kalmykova, O. Kononko, and
Y e. Sobotovych, timely speech development in children aged 3-6 is especialy
significant — not only for cognition of the surrounding world and communication with
others but also as a leading basic indicator of the normal course of a child’s
psychophysica development as awhole. Thus, language, once mastered, becomes not
only aperfect tool of communication and thinking but also an indicator of normal age-
related development. This interdependence becomes particularly important before
children enter school.

Presentation of the Main Research Material. Analysis of Basic Concepts

Speech development of a preschooler isacomplex psychological process that
is not limited to simply reproducing the language heard by the child. It is determined
by the degree of formation of the child’s knowledge, skills, and abilities, and is
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manifested in their social and intellectual activity among adults and peers®. However,
teaching language and developing children’s speech is not limited to speech activity
alone, since language and speech serve al types of activity.

Languageisaset of reproduced signs for objects and phenomena, as well asthe
rules for combining these signs in the process of expressing thoughts®.
Speech is a system of verbal expression of thoughts that has a certain phonetic and
grammatical structure and serves as ameans of communication in society’.

From early childhood, preschoolers should be taught the rules of speech
etiquette, sinceit isthrough language and speech that we function in society. Children
must be shown the way to normal existencein the social environment. Speech etiquette
Is one of the important aspects of human communication — it is a set of largely
standardized expressions that constitute speech stereotypes, ready-made formulas with
a certain syntactic structure and lexical content®. However, children’s language,
speech, and rules of speech etiquette cannot be fully mastered without the creation of
an appropriate speech environment.

According to T. Bondarieva, the speech environment is understood as a set of
family, everyday, socio-pedagogical, both unorganized and purposeful, conditions of
communication in the «adult-child», and «child-child», systems’. Such an

environment fosters better development of children’s speech competence.

> Bohush, A. M. (2004). Rozvytok moviennia ditei vid narodzhennia do 7 rokiv [Speech development of
children from birth to 7 years] [Monograph]. Slovo. 376 p., p. 12.

5 Anishchuk, A. M. (2008). Optymizatsiia movlennievoho samovyrazhennia ditei starshoho doshkilnoho viku:
Metodychnyi posibnyk dlia vykhovateliv, batkiv ta studentiv doshkilnykh viddilen pedahohichnykh
universytetiv [Optimization of speech self-expression of older preschool children: Methodological guide for
educators, parents, and students of preschool departments of pedagogical universities]. Nizhyn Mykola Gogol
State University Press. , pp. 27-28, p. 27.

" Anishchuk, A. M. (2008). Optymizatsiia movlennievoho samovyrazhennia ditei starshoho doshkilnoho viku:
Metodychnyi posibnyk dlia vykhovateliv, batkiv ta studentiv doshkilnykh viddilen pedahohichnykh
univer sytetiv [Optimization of speech self-expression of older preschool children: Methodological guide for
educators, parents, and students of preschool departments of pedagogical universities]. Nizhyn Mykola Gogol
State University Press. p. 38.

8 Bohush, A. M. (2004). Rozvytok moviennia ditei vid narodzhennia do 7 rokiv [Speech development of
children from birth to 7 years] [Monograph]. Slovo. 376 p.

% Bondarieva, T. V. (2009). Aktualizatsiia problemy stvorennia efektyvnoi movlennievo-rozvyvalnoi
seredovyshcha v zakladakh doshkilnoi osvity [Actualization of the problem of creating an effective speech-
devel oping environment in preschool institutions]. In Komponenty moviennievo-rozvyval noho seredovyshcha:
Materialy metodychnoho obiednannia vykhovateliv ukrainomovnykh doshkilnykh hrup). Donetsk, Ukraine.
pp. 42-43.
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However, the speech environment cannot be effective enough if it is not
developmental in nature. A developing speech environment is the potential of
positive influence of various interacting factors on the formation of a speech
personality and the speech devel opment of the child?®.

As A. Bohush, N. Havrysh, and T. Kotyk point out, it is appropriate to speak of
the interconnection of all types of activity in speech communication. Such interactive
activity necessarily requires knowledge, skills, and abilities, which are one of the basic
characteristics of personality and its competence!?.

According to A. Anishchuk, a child’s competence isan integral characteristic of
personality development, whose main indicators are the age-appropriate degree of
formation of leading activity, all forms of activity, and basic qualities®?.

A. Bohush notes that competence has age-related characteristics, considered as
oriented indicators of personality development at each age stage, as well as basic
characteristics of competencies in certain types of activity. The process of forming
competencein children during thefirst six years of lifeinvol ves achieving devel opment
that is necessary and minimally sufficient for their normal existence and functioning in
the modern environment*3, This development includes a set of elementary knowledge,
ideas, practical skills, and abilities that guarantee children’s ability to navigate modern
life, adapt to it, adequately respond to the behavior and activities of surrounding people,
aswell asto phenomena and events happening around them.

In the works of contemporary scholars, the concepts of «linguistic

competence», and «speech competence», are distinguished. N. Lutsan and

10 Bohush, A. M. (Ed.). (2011). Doshkilna linhvodidaktyka: Teoriia i metodyka navchannia ditei ridnoi movy
v zakladakh doshkilnoi osvity (2nd ed., revised and supplemented) [Preschool linguodidactics: Theory and
methodology of teaching children their native language in preschool institutions]. Slovo. 704 p., p. 284.

11 Bohush, A. M., Havrysh, N. V., & Kotyk, T. (2006). Metodyka orhanizatsii khudozhno-movlennievoi
diialnosti ditei v zakladakh doshkilnoi osvity: Pidruchnyk dlia studentiv vyshchykh navchalnykh zakladiv
[Methods of organizing artistic and speech activity of children in preschool institutions. Textbook for
university students]. Slovo. 304 p.

12 Anishchuk, A. M. (2009). Pedahohichni umovy optymizatsii movlennievoho samovyrazhennia ditei
doshkilnoho viku riznoi stati [Pedagogical conditions for optimizing speech self-expression of preschool
children of different genders] (Candidate of Pedagogical Sciences dissertation, specialty 13.00.08). Kyiv,
Ukraine. 258 p., p. 14.

13 Bohush, A. M. (2004). Rozvytok moviennia ditel vid narodzhennia do 7 rokiv [Speech development of
children from birth to 7 years]. Kyiv: Slovo, 2004. 376 p., p. 48.
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Ye. Sashchenko anayze these concepts from different scientific perspectives. In
particular, linguistic competence is considered as the basis for the development of
speech competence, as the awareness and acquisition of language norms (grammatical,
phonetic, lexical, orthoepic), while speech competence is seen as comprising lexical,
phonetic, dialogic-monologic, and communicative components'4.

The Basic Component of Preschool Education provides a definition of the
concept of «speech competence», understood as the ability of a child to produce their
appeals, thoughts, and impressions in any form of speech utterance using verbal and
non-verbal means. Speech competence integrates phonetic, lexical, grammatical,
diadogic, and monologic components and demonstrates their interconnection and
interdependence®.

Soeech competence is an active, purposeful, motivated, substantive process of
transmitting and receiving thoughts (acts of will, expressions of feelings) formulated
through speech, aimed at satisfying a person’s communicative and cognitive needs in
the process of interaction.

Thus, speech competence is understood both as the process of communication
carried out by means of language and as the end result of this process.

Therefore, the concepts identified by us — «language», «speechy, «speech
etiquette», «linguistic competence», and «speech competence», — are fundamental to
the consideration of the stated problem. They are interrelated and follow from one
another.

Speech competence cannot be examined separately from language, speech, and
speech activity, nor without characterizing its components. After al, a child will be
ableto use language only when they have mastered phonetic, lexical, and grammatical
skills and abilities and have reached a sufficient level of speech development.

14 Lutsan, N. I., & Sashchenko, Ye. S. (2023). Formuvannia movlennievoi kompetentnosti fakhivtsiv sfery
obsluhovuvannia [Formation of speech competence of service sector specialists]. Innovatsiina pedahohika,
65(1), 79-81. http://www.innovpedagogy.od.ua/archives/2023/65/part_1/16.pdf

5 Pirozhenko, T. O. (Ed.). (2021). Bazovyi komponent doshkilnoi osvity Ukrainy [Basic component of
preschool education in Ukraing]. Kyiv, Ukraine. Ministry of Education and Science of Ukraine.
https://mon.gov.ua/ua/osvita/doshkil na-osvita/bazovij -komponent-doshkilnoyi-osviti-v-ukrayini.
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Organizational and Pedagogical Conditions for the Formation of Speech
Competencein Older Preschool Children

Organizational and pedagogical conditions for the formation of speech
competence are those factors that stimulate and activate children’s speech activity,
ensuring afuller manifestation of their abilities and skills, without causing an overload
for either children or educators. The active factors in this process are both educators
and children.

The formation of speech competence occurs as aresult of direct communication
between adults and children—both with the group as a whole and with each individual
child—as well as through interaction among children in various types of activities. The
process of communication has a two-way orientation. As the child masters speech
activity, the forms and means of this activity change: purposeful actions by which the
preschooler builds interaction with communication partners, depending on the goals
and individual characteristics of the child. Defining the strategy of working with
children, we understand it as an integrated system of actions aimed at developing
preschoolers’ speech competence in speech activity.

Justifying the pedagogical conditions we identified for forming speech
competence in older preschoolers, it should be emphasized that teachers and parents
play a crucial role in this process. However, the adult’s role is not limited to creating
conditions-it also involves actively assisting the child in developing speech abilities.
This work must be carried out in accordance with the objectives provided in the
program of development and upbringing of preschool children.

An important organizational and pedagogical condition is the creation of a
developing speech environment for the formation of speech competence in older
preschool children.

The development of a person’s speech, the cultivation of speech culture and
communication culture, as well as the development of alinguistic personality, largely
depends on the speech environment. Linguodidactic approaches to the creation of a
speech environment focused on the child’s values and interests are highlighted in the
works of M. Montessori, A. Bohush, A. Anishchuk, K. Krutii, A. Honcharenko,
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L. Kalmykova, and others. Researchers identify the following as factors in speech
development:

1. Environment (contributesto the formation of communication modelsand
behavior patterns that a person becomes accustomed to following in everyday
interaction).

2. Need for communication (realized through the necessity of information
exchange).

3. Activity (promotes the development of initiative in communication,
especially when each participant has rights and responsibilities).

According to T. Bondarieva, the speech environment surrounding the child can
be spontaneously non-stimulated, stimulated, or active. A spontaneously non-
stimul ated speech environment is characterized by passive speech interaction: the child
perceives the speech of adults and others asit is heard, typical of that specific speech
community. The influence is indirect, occurring in everyday family and socia
communication®®. A stimulated speech environment represents an organized process of
language learning and speech development at different age stages in educational
institutions, accompanied by pedagogically encouraged speech interaction between
teacher and children.

An active speech environment, as defined by T. Bondarieva, is the child’s
maximally initiative interaction with other participants in communication. The speech
environment will effectively influence the child and their speech only if it has a
developmental function’.

A devel oping speech environment includes the potentia for positive influence

of various factors in their interaction on the child’s speech development and the

16 Bondarieva, T. V. (2009). Aktualizatsiia problemy stvorennia efektyvnoi movlennievo-rozvyvalnoi
seredovyshcha v zakladakh doshkilnoi osvity [Actualization of the problem of creating an effective speech-
devel oping environment in preschool institutions]. In Komponenty movl ennievo-rozvyval noho seredovyshcha:
Materialy metodychnoho obiednannia vykhovateliv ukrainomovnykh doshkilnykh hrup. Donetsk, Ukraine.
p. 42.

17 Bondarieva, T. V. (2009). Aktualizatsiia problemy stvorennia efektyvnoi movlennievo-rozvyvalnoi
seredovyshcha v zakladakh doshkilnoi osvity [Actualization of the problem of creating an effective speech-
devel oping environment in preschool institutions]. In Komponenty moviennievo-rozvyval noho seredovyshcha:
Materialy metodychnoho obiednannia vykhovateliv ukrainomovnykh doshkilnykh hrup. Donetsk, Ukraine.
p. 42.
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formation of a linguistic personality. The teacher’s speech—the word of the educator—
Is a leading factor of the stimulated speech environment. Therefore, a speech
environment cannot be developmental without involving children in listening to and
reading literary works, or without the presence of a small library of children’s books at
home and in the preschool group. Creating such an environment should be oriented
toward the child’s values and interests, age-related abilities, preservation of children’s
subculture, enrichment of development, and integration of all aspects of the child’s
life®[18]

M. Montessori also emphasized the importance of the devel oping environment,
considering free independent activity in a teacher-prepared environment as the key
prerequisite for revealing a child’s inner world. The adult’s role was that of an indirect
participant and organizer of the developmental environment, encouraging each child’s
activity and creativity. Under favorable conditions, the child forms an individual inner
world, which determines the nature of their activity, including speech. Thus, the
teacher’s task is primarily to provide the child with means for self-development and to
familiarize them with the rules of their use. An enriched environment implies a unity
of social and natural means for ensuring the child’s full life activity. When organizing
it, attention should be given to its practicality, sufficiency, naturalness, modernity, and
aesthetics.

Another important organizational and pedagogical condition isthe use of verbal
games, speech exercises, and speech situations. N. Lutsan defines verba games as
word games aimed at solving speech tasks, the content of which is coherent (dialogical
or monological) speech and various types of speech utterances (description, narration,
reasoning, explanation), often based on literary texts. They can be divided into two
groups. reproductive and creative games. Reproductive games include dramatizations,

enactments of literary works, staged games, speech exercises based on artistic texts,

18 |_utsan, N. I. (2007). Verbani ihry v teorii doshkilnoi pedahohiky [Verba gamesin thetheory of preschool pedagogy].
Nauka i osvita, (3), 95-98. URL http://dspace.pdpu.edu.ualbitstreanmy/123456 789/ 4331/1/L utsan.pdf
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and fairy-tale situations'.

Preschool linguodidactics has devel oped a system of speech play situations:

. speech situations based on literary worksto develop eva uative and ethical
judgments;

. situations based on Ukrainian folk tales to enrich vocabulary with

expressive language and devel op cresative speech expression;

. situations for developing communication culture and preparing children
for school;
. situations for developing grammeatical correctness.

Speech play situations are divided into two groups: situations of dialogical
speech (dialogues, trilogues, polylogues) and monological speech (descriptive,
narrative, reflective, and explanatory)?.

Thus, play situations occupy an important place in the work of forming
preschoolers’ speech competence. A significant feature of speech exercises is their
focus on approximating learning to real-life communication. In preschool pedagogy, a
verbal exercise is seen as repeated performance of specific speech actions by children
to develop and improve speech skills and abilities.

In linguodidactic literature, speech exercises are described in the following
areas.

. Sound culture: training, imitation, articulation (e.g., «Find the sound in
the word», «Who makes this sound?,, «Swings», «Hot tea»,).

. Grammatically correct speech: compositional and transformational
exercises, sentence building, word-formation games (e.g., «Find a pair», «Guess by
descriptiony», «Whose children?,, «Monkeys»,).

. Vocabulary enrichment: substitution, logical, and word-based exercises
(e.g., «Who does what?»,, « When does it happen?»,, «Say the opposite»,).

19 Bohush, A. M. (Ed.). (2011). Doshkilna linhvodidaktyka: Teoriia i metodyka navchannia ditei ridnoi movy
v zakladakh doshkilnoi osvity (2nd ed., revised and supplemented) [Preschool linguodidactics: Theory and
methodology of teaching children their native language in preschool institutions]. Slovo. 704 p.,

2 Bohush, A. M., & Lutsan, N. I. (2012). Moviennievo-ihrova diialnist ditei doshkilnoho viku: Movni ihry,
sytuatsii, vpravy (2nd ed., revised and supplemented) [Speech-play activity of preschool children: Speech
games, situations, exercises]. Slovo. 304 p.
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. Dialogical speech: response and question-answer exercises, conditional
dialogues (e.g., «<How can you find out?,, «Ask your friend»,).

. Monological speech: descriptive, retelling, situational, discursive
(commentary), and narrative exercises (e.g., «Make a sentence», «Guess where it
happened», «What happens in winter?).

. Communicative orientation: communicative exercises (e.g., «What
if...?»,, «Guess what | am doing?»,, «Who can describe spring better?»)?.

Therefore, verbal games, speech situations, and exercises stimulate children’s
speech activity and improve coherent speech, ultimately contributing to the
development of speech competence. Another important condition is interaction
between preschool institutionsand families. A. Bohush emphasi zed that the first and
most important component of a successful process is saturating the child’s speech
environment with samples of the native language®?. Preschool teachers must
demonstrate perfect command of the state language, high-level methodology of
teaching a second language (considering the child’s native tongue), the ability to
involve parentsin creating afull-fledged speech regime at home, and ensure continuity
between preschool and primary education. Adults thus create favorable conditions for
devel oping phonemic hearing, pronunciation, vocabulary, and grammar.

The effectiveness of speech development al so depends on parents. In the senior
preschool age, children become more interested in the sound structure of words.
Listening to adults, they try to find similarities in word sounds and sometimes create
word pairs themselves. Some children may notice adults’ pronunciation mistakes while
ignoring their own. Work with parents in this area should be tactful and relaxed.
Teachers can recommend watching children’s programs together, reading interesting
stories, poems, and fairy tales.

Forms of preschool-family cooperation may include parent meetings, group
consultations, conferences, seminars, round tables, pedagogical clubs, young parents’

schools, parent clubs, open-door days, joint leisure activities, pedagogical talks,

2l Bohush, A. M. (2004). Rozvytok movlennia ditel vid narodzhennia do 7 rokiv [Speech development of
children from birth to 7 years]. Kyiv: Slovo, 2004. 376 p., p. 48.
2 1bid. p. 242.
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individual consultations, trust boxes, and home visits*. Home visits allow educatorsto
get acquainted with family composition, available toys, communication partners, and
thus the developmental potential of the family’s speech environment.

A well-developed child’s speech hearing enables them to distinguish loudness,
tempo, and intonation in adult speech, reproduce them, and use them expressively.
Children can modulate their voices according to the content of utterances, broadening
their expressive means and accurately retelling texts.

Thus, the interaction between preschool institutions and families is a vital
condition for the formation of older preschool children’s speech competence. Only
when cooperation and mutual understanding between these two parties are ensured can
the work on speech development be considered truly successful.

Conclusions

The analysis of pedagogical and psychological literature has made it possible to
conclude that different authors interpret the concept of «speech competencey,
differently. For example, N. Havrysh and T. Pirozhenko define speech competence as
apersonal quality of older preschool children. A. Bohush, on the other hand, considers
speech competence as the ability to appropriately and adequately use language in
practical communication in specific situations, employing both linguistic and
extralinguistic means (facial expressions, gestures) as well as intonational means of
speech expressiveness.

Older preschool children appropriately apply both speech and non-speech
means, communicate easily and naturally with adults and peers, master conversational
Ukrainian, maintain dialogue depending on the situation and the clarity of the topic,
and possess monologic speech.

The organizational and pedagogical conditions we have identified for the
formation of speech competence in older preschool children include: creating a

devel oping speech environment for fostering speech competence in older preschoolers,

Z Lisovets, O. V. (Comp.). (2022). Vzaiemodiia zakladiv doshkilnoi osvity ta simi u formuvanni
samostiinosti ditei starshoho doshkilnoho viku: Metodychnyi posibnyk [Interaction between preschool
institutions and families in fostering independence in older preschool children: Methodological manual].
Mykola Gogol Nizhyn State University. 99 p. p. 26.
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using a system of verba games, speech play exercises, and situations; and ensuring
cooperation between preschool education institutions and parents in developing
children’s speech competence. These conditions are interconnected, with each
preceding one serving as the foundation for the next. The aforementioned conditions
can be fulfilled only if their implementation is ensured, on the one hand, by the
teacher’s professional speech competence and personal qualities, and on the other
hand, by the parents’ proficient language and behavior, which should reflect an optimal
level of their overall culture.

The prospects for further research may include experimental studies of thelevel

of speech competence formation in older preschool children.
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Streszczenie. Poczatek edukacji przedszkolnej to przelomowy moment w
zyciu kazdego trzylatka. To czas wielu zmian. Kazda zmiana w zyciu trzylatka niesie
ze sobg ciekawe, radosne do§wiadczenia, ale bywaja one bolesne, trudne, a nawet
traumatyczne. Dzieci, ktore rozpoczynaja edukacj¢ przedszkolng, reprezentujg inny
poziom adaptacji. Aby zapewni¢ maluchowi ,,mi¢kkie ladowanie” w przedszkolu,
wazne jest, aby odpowiednio go do tego przygotowac. Dlatego, aby wyprzedzac
potrzeby dzieci i rodzicdw, zajecia adaptacyjne w przedszkolach zostaty wdrozone
jako standardowe dzialanie. Celem tych zajec jest przede wszystkim zapobieganie
negatywnym doswiadczeniom, ktore wigzg si¢ z rozpoczegciem edukacji. To od nas —
rodzicoOw 1 nauczycieli — zalezy, czy ulatwimy dziecku wejScie w nowe srodowisko,
jakim jest przedszkole, w tagodny sposob, w poczuciu bezpieczenstwa i szacunku do
innych ludzi.

Stowa kluczowe: dziecko, rodzice, adopcja, edukacja przedszkolna, program
wczesnej adaptacji.

Abstract. The beginning of kindergarten education is a breakthrough moment
in the life of every three-year old child. This is the time of many changes. Every
change in the life of a three-year old child brings interesting, cheerful experiences,
but sometimes they are painful, hard, or even traumatic. Children who begin
kindergarten education represent a different level of adaptation skills. In order to give
a toddler “soft landing” in kindergarten, it is important to prepare him/her properly.
Therefore, to be ahead of needs of children and parents, adaptation classes have been

implemented in kindergartens as a standard action. The aim of these classes is mainly
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to prevent negative experiences, which are connected with the beginning of
education. It depends on us — parents and teachers — if we facilitate the child’s
entrance into the new environment, which kindergarten is, in a mild way, in the
feeling of security and respect for other people.

Keywords: child, parents, adoption, kindergarten education, early adaptation
programme.

Wprowadzenie

Wiek przedszkolny jest okresem najistotniejszych przemian rozwojowych w
zyciu cztowieka. Wielu badaczy uwaza ten czas za krytyczny dla rozwoju jednostki 1
jej socjalizacji. Aby dziecko moglo w pelni korzysta¢ ze stymulujacej roli srodowiska
przedszkolnego, powinno by¢ do niego przystosowane, czyli musi uruchomi¢ wiele
mechanizméw 1 procesOw wewnetrznych, zmodyfikowaé swoje juz wyksztatcone
sposoby postgpowania oraz nauczy¢ si¢ wchodzi¢ w interakcje z obcym dla siebie
otoczeniem?,

Prawidlowy przebieg procesu socjalizacji w wieku przedszkolnym uzalezniony
jest od adaptacji dziecka do przedszkola, bedace; odzwierciedleniem zdolnosci
przystosowania do srodowiska pozarodzinnego i stanowigcej centralne doswiadczenie
dziecka w tym okresie rozwojowym?.

Proces adaptacji, od ktorego niejednokrotnie zalezy dalsze funkcjonowanie w
przedszkolu, musi przej$¢ kazde dziecko rozpoczynajace edukacje przedszkolna.
Nieprzystosowanie si¢ do nowych warunkéw utrudnia dziecku prawidlowy rozwoj
1 uniemozliwia aktywne uczestnictwo w zyciu przedszkola. Z tego wzgledu kiadzie si¢
obecnie duzy nacisk na wspieranie dziecka w poczatkowym okresie uczeszczania do
przedszkola, by proces adaptacji przebiegat jak najsprawniej i by nie powodowat
niepozadanych skutkéw. Wczesne doswiadczenia spoleczne dziecka ulegaja

utrwaleniu 1 generalizacji, przez co wplywaja na jego zachowanie w dorostym zyciu.

1J. Lubowiecka: Przystosowanie psychospoteczne dziecka do przedszkola. Warszawa 2000, s. 34.
2 A. Kienig: Przystosowanie dzieci trzyletnich do przedszkola. W: Edukacja przedszkolna na przetomie
tysiacleci. Wybrane zagadnienia. Red. S. Guz. Warszawa 2011, s. 162.
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Dlatego okres adaptacji do przedszkola jest czasem, w ktoérym dziecko powinno by¢
objete szczegdlna troska, a wystepujace trudnosci nie powinny by¢ bagatelizowane®.
W celu zminimalizowania i1 zlagodzenia trudno$ci w adaptacji dziecka do
srodowiska przedszkolnego od kilku lat w przedszkolach zaczg¢to organizowaé
spotkania adaptacyjne dla dzieci i rodzicow, oparte na programach wstepnej adaptacji.
Programy te mozna rozpatrywa¢ w kategorii innowacji pedagogicznej. Gtownym ich
zalozeniem jest ulatwienie nowo przyjetym do placowki dzieciom startu
przedszkolnego przez wspomaganie 1 ukierunkowanie ich rozwoju w aspekcie
spolecznym, zgodnie z ich mozliwo$ciami rozwojowymi. Programy wstepnej adaptacji
do warunkoéw przedszkolnych zaliczane sg do tych dziatan, dzigki ktorym srodowisko

edukacyjne kreuje warunki sprzyjajace najlepszemu rozwojowi dziecka w atmosferze

stymulujacej do pokonywania r6znorodnych trudnosci.

Pojecie adaptacji

Rozwo6j cztowieka dokonuje si¢ w srodowisku, w ktorym on zyje 1 wchodzi w
liczne relacje. Szczegdlny wplyw ma na niego Srodowisko spoteczne, ktorego
cztonkiem kazdy staje si¢ w chwili przyj$cia na §wiat. Dziecko rozpoczyna swoj
rozw0] w Srodowisku rodzinnym; czuje si¢ w nim bezpieczne i1 kochane. Na
poczatkowym etapie funkcjonowania w srodowisku instytucjonalnym czesto pojawiaja
si¢ trudnosci. Tymczasem warunkiem prawidlowego rozwoju dziecka jest wlasciwe
przystosowanie si¢ do nowych warunkéw, nowego srodowiska. Organizacja 1 przebieg
procesu adaptacji dzieci trzyletnich do przedszkola maja zatem decydujace znaczenie
dla ich rozwoju. Problem przystosowania jest takze niezwykle wazny w $wietle teorii,
ktore okreslajg proces ten jako szczegOlnie istotny dla przysztych spolecznych
doswiadczen dziecka. Poznanie go, w nawet niewielkim zakresie, moze ustrzec

nauczycieli i rodzicéw przed wieloma btedami®.

3 M. Kwasniewska: Problematyka adaptacji dzieci do warunkow przedszkolnych. W: Wybrane zagadnienia
z pedagogiki przedszkolnej. Red. E. Zyzik. Kielce 2009, s. 70.

4 A. Czeglik: Start malego i duzego przedszkolaka, organizacja i przebieg procesu adaptacyjnego dzieci i ich
rodzicow. ,,Blizej Przedszkola” 2011, nr 5, s. 53.
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W literaturze przedmiotu termin adaptacja jest roznorodnie definiowany i
uzywany zamiennie z terminami przystosowanie, dostosowanie, dopasowanie sig.
Postuguja si¢ nim naukowcy zajmujacy si¢ takimi dziedzinami, jak biologia,
medycyna, socjologia czy psychologia. Szczeg6dlne znaczenie zyskato ono jednak w
pedagogice 1 psychologii, a wigc w naukach traktujacych o cztowieku.

Zaczerpniety z nauk biologicznych, a pochodzacy od tacinskiego stowa
adaptation, termin adaptacja oznacza regulowanie wzajemnych stosunkow organizmu
z otoczeniem przez zmiany organizmu odpowiednie do otoczenia. W odniesieniu do
cztowieka, definicj¢ tg Stownik Jezyka Polskiego PWN rozwija jako:

. przystosowanie organizméw do warunkow srodowiska;

. zmniejszenie odczuwania okre$lonych bodzcow?®.

Adaptacja moze by¢ rozumiana dwojako, po pierwsze jako proces
przystosowania si¢ cztowieka do zmieniajgcych si¢ warunkow srodowiska
wewnetrznego 1 zewnetrznego (fizycznego 1 spotecznego), a jednoczesnie jako
rezultat tego procesu.®

W. Okon adaptacje spoteczng okresla jako proces lub wynik procesu
uzyskiwania réwnowagi miedzy potrzebami jednostki a warunkami otoczenia
spotecznego’. Jest to proces, ktoremu podlega kazdy cztowiek i ktéry ma znaczacy
wplyw na jakos¢ ludzkiego zycia.

W leksykonie pedagogiki wczesnoszkolnej J. Karbowniczek definiuje adaptacje
jako modulacje¢ zachowania majacg na celu przystosowanie do aktualnych warunkow,
wymagan oczekiwan®. Autorka podkresla, Ze jest to proces znajdujacy swoje podloze
1 uzasadnienie w prawidlowos$ciach ewolucyjnych 1 biologicznych oraz stanowi
konsekwencje zmiennych warunkéw srodowiskowych.

W ujeciu J. Piageta adaptacja to tendencja do dostosowania si¢ do srodowiska w
celu przetrwania. Uwaza on, ze adaptacja zachodzi poprzez dwa uzupetniajace si¢

dziatania: asymilacj¢ 1 akomodacje. Asymilacja jest to tendencja przyjmujgca

5 Stownik jezyka polskiego PWN [Internet]. Slownik jezyka polskiego PWN. Dostepne na:

https://s|p.pwn.pl/sjp/ankieta; 2440431.html

6 L. Bakiera, Z. Stelter: Leksykon psychologii rozwoju cztowieka, t. 1. Warszawa 2011, s. 14.
7”W. Okon: Nowy stownik pedagogiczny. Wyd. trzecie poprawione. Warszawa 2001, s. 10.

8 J. Karbowniczek: Maty leksykon pedagogiki wczesnoszkolngj. Warszawa 2014, s. 9.
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do$wiadczenia z punktu widzenia istniejacej] wiedzy, natomiast akomodacja oznacza
zmiany w strukturach poznawczych dostosowujace sie do nowych do$wiadczen®.
Asymilacja 1 akomodacja stanowia dwa przeciwstawne, zrOwnowazone procesy.
Konieczno$¢ adaptacji zachodzi w nowej sytuacji — gdy istnieje jaki§ rozdzwiek
mi¢dzy jednostka a Srodowiskiem. Stres zwigzany z wymaganiami $rodowiska
pociagga za sobg dziatania — zarowno ze strony srodowiska, jak 1 jednostki — majace na
celu przystosowanie si¢ do nowych warunkow. Z jednej strony adaptacja jest
rozumiana jako stan wzajemnego dopasowania istniejagcy miedzy jednostka a
otoczeniem, z drugiej — proces, ktory prowadzit do tego dopasowania.

Specyficznie ludzka cechg procesu adaptacji jest dazenie jednostki do udziatlu w
zyciu spolecznym. W zaleznosci od rodzaju rozpatrywanej relacji wspoétdziatania
podmiotu z otoczeniem mowa jest o przystosowaniu biologicznym, spotecznym,
kulturowym albo do konkretnej niszy srodowiskowej, np. szkoty, przedszkola, miejsca
pracy. Najogodlniej rzecz ujmujgc, mozna powiedzie¢, ze adaptacja to zdolnos¢
organizmu do utrzymania wewnetrznej réwnowagi (homeostazy) w $rodowisku
zewnetrznym oraz dazenie podmiotu do ukladania zrownowazonych stosunkow z
otoczeniem spolecznym. Przystosowanie jest procesem polegajacym na takich
zmianach w organizmie, ktore stan rownowagi zapewniajg lub na takich zachowaniach,
ktore ja przywracaja.

Adaptacje rzylatkow do $rodowiska przedszkolnego mozna uja¢ zatem jako
proces, a takze wynik tego procesu uwzgledniajacy z jednej strony dziatania otoczenia
(przedszkola 1 rodzicéw), majace na celu pozytywne przejscie adaptacji, z drugiej zas
— zachowania 1 emocje dzieci §wiadczace o bardziej lub mniej udanym przejsciu przez
ten proces.

W literaturze przedmiotu wyrdznia si¢ dwa typy adaptacji: aktywna i pasywna.
Adaptacja aktywna oznacza, ze czlowiek przystosowuje si¢ do warunkow
zewnetrznych tak, by odpowiadaty one jego potrzebom, chronity go przed

niebezpieczenstwem 1 wspomagaty jego osobiste zadowolenie. Adaptacja pasywna to

9D.R. Schaffer, K. Kipp: Psychologia rozwoju: od dziecka do dorosto$ci. Thum. P. Sorensen, M. Wojta$. Gdanisk
2015, s. 237-238.
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przystosowanie si¢ jednostki do warunkéw zewnetrznych, ktorych z jakich§ przyczyn
zmieni¢ nie mozna. Takim zupelnie nowym miejscem dla dziecka jest srodowisko
przedszkolne.

Przystosowania nie nalezy postrzega¢ tylko jako dobrostanu jednostki i1
komfortu psychicznego, ale rowniez jako radzenie sobie z trudno$ciami, umiej¢tnose
znoszenia ograniczen, zmiany standardow zaspakajania swoich potrzeb. Wazny jest
wiec aktualny poziom rozwoju dziecka zwigzany z jego wiekiem, z indywidualnymi

mozliwo$ciami, a takze posiadanym zakresie kompetencji komunikacyjnych®.

Przyczyny trudnosci dziecka trzyletniego w przystosowaniu si¢ do przedszkola

Wiedza 1 do$wiadczenie dziecka sg zbyt ubogie, aby potrafito pokonywac
trudnosci zwigzane z wejsciem w nowg spotecznos$¢ roOwiesnicza, zaspokajaniem
swoich potrzeb, zrozumieniem stosunkow spolecznych, komunikacjg werbalng,
Zrozumieniem organizacji zycia w przedszkolu, kontaktem z nieznang osobg dorosta,
poruszaniem si¢ w nieznanej sali 1 obcym, ogromnym budynku, dzieleniem przestrzeni
Z innymi, rozumieniem uplywu czasu oraz zmiang trybu zycia. Dziecko roli
przedszkolaka uczy si¢ powoli, a jego pobyt w nowym Srodowisku wigze si¢
najczesciej z bardzo silnymi negatywnymi emocjami?,

Dziecko trzyletnie jest jeszcze w fazie silnego egocentryzmu i wymaga
bliskosci, uwagi dorostych. Ma stabo uksztalttowany system wtasnego JA, dlatego jest
mocno uzaleznione emocjonalnie od najblizszych oséb i1 nie moze obejs¢ sie bez ich
pomocy. Nie wie, ze wsparcia moze mu udzieli¢ osoba trzecia. Oderwanie od
najblizszych budzi w nim strach, ze stanie si¢ co$ okropnego. Traci poczucie
bezpieczenstwa, bedacego najwazniejszg potrzeba psychiczng. Sytuacje pogarsza fakt,
ze dziecko trzyletnie ma jeszcze sporo trudnosci w stownym porozumiewaniu. W
domu wszyscy rozumiejg jego dziecinne stowa, gesty, mimike. W przedszkolu jest

gorzej: nauczycielki wychowania przedszkolnego inaczej mowig, inaczej si¢

10J. Lubowiecka: Przystosowanie psychospoteczne dziecka do przedszkola. Warszawa 2000, s. 16.
1 J. Andrzejewska: Wspieranie rozwoju dziecka poprzez wspélprace nauczyciela z rodzing. W: Wybrane problemy
edukacji dzieci w przedszkolu i szkole. Red. S. Guz, J. Andrzejewska. Lublin 2005, s. 115.
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usmiechaja czy gestykuluja. Dziecku w takiej sytuacji jest podwojnie trudno: ma
ktopot z przekazywaniem tego, co jest dla niego wazne 1 nie rozumie tego, co ma
znaczenie dla niego i1 innych. Przez dlugi czas dziecko kojarzy nauczycielke z
momentem utraty bezpieczenstwa. Dlatego potrzeba wielu dni przebywania na
wspolnym terytorium, aby nastgpita zmiana na lepsze. Sytuacje dziecka pogarsza takze
fakt, ze w zakresie samoobstlugi jest zdane na dorostych. Ma stabg orientacje w
przestrzeni, a jeszcze gorzej orientuje si¢ w uptywie czasu. Dominujace uczucie leku
skutecznie blokuje che¢ poznania nowych rzeczy: dziecko jest skupione na swoich
emocjach 1 nie zwraca uwagi na otoczenie. Czas pobytu dziecka w przedszkolu ma
inny wymiar dla dorostych, a inny dla trzylatka. Dla dorostego kilka godzin to chwila,
dla dziecka to czas wypetniony strachem i oczekiwaniem'?,

W literaturze przedmiotu mozna spotka¢ kilka klasyfikacji zachowan
adaptacyjnych dzieci rozpoczynajacych przygode z przedszkolem. M. Suswilto
wyroznia pigc¢ rodzajow zachowan przystosowawczych:

l. Pelna adaptacja (dobry przedszkolak) — do grupy tej zalicza si¢ dzieci,
ktore od poczatku nie majg probleméw z adaptacjg. Chetnie wykonujg polecenia
nauczyciela, biorg aktywny udziat w organizowanych przez niego formach pracy.
poziomem samoobstugi. Chetnie chodzg do przedszkola.

2. Czesciowa adaptacja (samotny przedszkolak) — t¢ grupe stanowia dzieci,
ktore rowniez nie maja wigkszych probleméw z adaptacja, jednak poczatkowo sa
nieSmiale, milczace, przestraszone i nie nawigzuja z nikim kontaktow. Sg do$¢
samodzielne. Podejmujg zabawy rownolegle. Po kilku dniach nabierajg $miatosci 1
chetnie uczestnicza w zajeciach. Z czasem sg coraz bardziej zadowolone  z
uczeszcezania do przedszkola.

3. Przejsciowa nieadaptacja (chwiejny przedszkolak) — do grupy tej naleza
dzieci, ktore w poczatkowym okresie czesto ptacza 1 pytaja o mame. Uczestniczg w

organizowanych przez nauczyciela zajeciach 1 zabawach. W zabawach samodzielnych

2 E. Gruszczyk-Kolczynska, E. Zielifiska: Wspomaganie rozwoju umystowego trzylatkow i dzieci starszych wolniej
rozwijajacych si¢. Ksiazka dla rodzicow, terapeutdow i nauczycielek przedszkola. Warszawa 2004, s. 25
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wykazuja duzg aktywnos$¢. Po pewnym czasie wykazuja zadowolenie z faktu bycia
przedszkolakiem. Po dluzszej nieobecnosci w przedszkolu powraca krotka reakcja
ptaczu.

4. Brak adaptacji spotecznej (agresywny przedszkolak) — u dzieci tych
wystepuje nadpobudliwo$¢ psychoruchowa. Polecenia nauczyciela wykonuja
niechetnie. Czesto popadaja w konflikty z innymi dzieémi, ktére to problemy
rozwigzuja, stosujac przemoc fizyczng. Sg zadowolone z siebie 1 nie wykazuja lgku ani
poczucia winy.

3. Brak adaptacji emocjonalnej (smutny przedszkolak) — dzieci z tej grupy
charakteryzuja si¢ niska aktywno$cig w zajeciach i podczas zabawy. Polecenia
nauczyciela wykonuja, jednak niechetnie 1 bez entuzjazmu. W poczatkowym okresie
pobytu w przedszkolu sg smutne 1 bawig si¢ samotnie. Po uplywie czasu integrujg si¢

z grupg rowiesnicza®,

Czynniki warunkujace proces adaptacji

Na przystosowanie si¢ dziecka do srodowiska przedszkolnego ma wpltyw
bezposrednio lub posrednio wiele czynnikdéw. Podzielono je na czynniki endogenne
(wewnetrzne), bezposrednio zwigzane z dzieckiem, takie jak: wiek, pte¢, indywidualne
cechy uktadu nerwowego, stan zdrowia, ogélny poziom rozwoju psychoruchowego
oraz czynniki egzogenne — zewngtrzne, zwigzane ze sSrodowiskiem rodzinnym dziecka,
do ktorych mozna zaliczy¢ warunki bytowe rodziny, jej strukture formalng, liczbe
cztonkoéw rodziny, wzajemne stosunki mi¢dzy nimi, postawy rodzicdw oraz zwigzany
z tym system wychowania, a takze cechy nowego §rodowiska, do ktorego dziecko musi
si¢ przystosowacé, a wiec warunki lokalowe przedszkola, wyposazenie w sprzet 1
zabawki, liczbe dzieci w grupie, oddzialywania wychowawcze nauczycieli.

Za najwazniejszy czynnik endogenny, warunkujacy adaptacj¢ dziecka do
srodowiska przedszkolnego, uznaje si¢ wiek. Zgodnie z teorig Pawtowa, im dziecko
starsze, tym wigksza jest dojrzato$¢ jego kory mozgowej, wigksza ruchliwosé

procesow nerwowych, silniejsze procesy hamowania, a takze dluzszy i bogatszy

13 M. Suswitto: Muzyka tagodzi pierwsze trudnosci. ,,Wychowanie w Przedszkolu” 1993, nr 10, s. 591-592.
34



trening w zakresie tworzenia 1 przebudowy stereotypow. Latwiejsza adaptacja dzieci
starszych wigzana jest rOwniez z rozwojem potrzeb psychospotecznych, zwtaszcza
potrzeb kontaktu spotecznego, uznania, osiggnie¢, aktywnosci, samodzielno$ci i
poznania. Wraz z wiekiem, zgodnie z teorig Piageta, doskonalg si¢ takze procesy
asymilacji 1 akomodacji, a wigc im dziecko starsze, tym wigksza szansa dobrej
adaptacjil®,

Istnieje wyrazna zalezno$¢ pomigdzy przystosowaniem dziecka a jego pftcig.
Wiegksza szans¢ na dobre przystosowanie maja dziewczynki niz chtopcy. Chiopcy
zdecydowanie gorzej znosza konieczno$¢ chodzenia do przedszkola, czg$ciej
wystepuja u nich zaburzenia, np. w postaci nawrotOw moczenia si¢, kltopotow z
zasypianiem. Wbrew powszechnemu mniemaniu jedynacy lepiej przystosowujg si¢ do
przedszkola niz dzieci z rodzin wielodzietnych. Istnieje wyrazny zwigzek pomiedzy
przystosowaniem si¢ dziecka do przedszkola a tym, jak jest wychowywane w domu
rodzinnym. Racjonalny sposoéb wychowywania wyraznie zmniejsza trudnos$ci w
przystosowaniu, a zaburzenia reakcji emocjonalnych 1 funkcji zyciowych sg dzigki
niemu zdecydowanie stabsze. Gorzej wiedzie si¢ dzieciom wychowywanym zbyt
liberalnie i majacym nadopiekunczych rodzicow™.

Uwaza si¢ roOwniez, ze adaptacja uzalezniona jest od indywidualnych cech
uktadu nerwowego dziecka. To przede wszystkim sita uktadu nerwowego decyduje o
odpornos$ci na stres, a poziom tej odpornosci wptywa na rozwdj osobowosci. Niska
odpornos¢ na stres powoduje, ze czlowiek jest narazony na przezywanie licznych 1
silniejszych frustracji oraz wielu porazek. Dlatego tez dzieci, u ktérych uktad nerwowy
ulegt w ontogenezie ostabieniu lub uszkodzeniu, gorzej przystosowuja si¢ do tego, co
nowe, niz dzieci z ukladem nerwowym silnym, zréwnowazonym.

Wplyw na adaptacje dziecka do srodowiska przedszkolnego wywiera rowniez
ogolny poziom rozwoju umystowego — im jest wyzszy, tym tatwiejsze przystosowanie.

Wysoka inteligencja utatwia prawidtowa orientacje¢ w otoczeniu, zwigksza ogolng

14 A. Klim-Klimaszewska: Witamy w przedszkolu. Wspomaganie procesu adaptacji dziecka do $rodowiska
przedszkolnego. Warszawa 2011, s. 16.

> E. Gruszczyk-Kolczynska, E. Zielifiska: Dwulatki i trzylatki w przedszkolu i w domu. Jak $wiadomie je
wychowywac i uczy¢. Krakow 2012, s. 29-30.
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zdolno$¢ uczenia si¢, wigze si¢ takze z prawidlowym funkcjonowaniem systemu
stownego, co sprzyja dobrej adaptacji do srodowiska. Wyrazny zwigzek wystepuje
réwniez migdzy przystosowaniem a stanem zdrowia. Wigksze szanse na
bezproblemowa adaptacje majg dzieci, ktoérych rozwdj przebiega bez powiktan.

To, czy dziecko bedzie dobrze adaptowalo sie¢ do nowego $rodowiska
pozarodzinnego, zalezy nie tylko od niego samego, ale takze od warunkow od niego
niezaleznych. Wsrdd czynnikow egzogennych warunkujacych przystosowanie dziecka
do przedszkolnego otoczenia na pierwszym miejscu wyrdznia si¢ rodzinel®.

Z chwilg pdjécia do przedszkola dziecko zaczyna funkcjonowa¢ w dwu
srodowiskach: rodzinnym 1 przedszkolnym. Doswiadczenia wyniesione z rodzinnego
domu stanowig podstawe zachowan w tym drugim $rodowisku. Problem polega na
tym, ze sg one bardzo zroznicowane wsrod dzieci, a prog wymagan przedszkola wobec
nich jest jednolity z niewielkimi odstgpstwami?’.

Wedtug wielu autorow (np. Klim-Klimaszewska, 2006; Lubowiecka, 2000;
Sochaczewska, 1985) przebieg adaptacji do srodowiska przedszkolnego jest wynikiem
oddzialywania dwoch grup czynnikow:

1. podmiotowych, zwigzanych z takimi wlasciwosciami dziecka jak wiek 1
pte¢, typ uktadu nerwowego 1 temperament, oraz

2. czynnikow kontekstowych, tworzacych przedszkolne 1 rodzinne
srodowisko rozwoju dziecka. Zaden ztych czynnikéw nie dziata w izolacji od
pozostalych. Zachowanie dziecka zalezy od konfiguracji poszczego6lnych czynnikow
oraz wzajemnych interakcji miedzy nimi.

Autorzy badajacy proces adaptacji za istotne dla jego przebiegu uznaja m.in.
wiek oraz poziom rozwoju dziecka. Podczas pierwszych miesigcy w przedszkolu
dziecko przejawia okreslone zachowania nazywane strategiami adaptacji. Moga one
przybiera¢ r6zng posta¢ — od pozytywnej do negatywnej. Strategie te sg obserwowane
w codziennych sytuacjach podczas pobytu dziecka w przedszkolu. Strategie adaptacji

to konkretne czynno$ci poznawcze 1 behawioralne, jakie podejmuje dziecko, aby

16 A. Klim-Klimaszewska: Witamy w przedszkolu..., s. 17.
17]. Lubowiecka: Przystosowanie psychospoteczne..., s. 28.
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poradzi¢ sobie z nowg rolg przedszkolaka 1 z przystosowaniem si¢ do Srodowiska
przedszkolnego.

A. Brzezinska, M. Czub i N. Ozadowicz sformutowaly typologi¢ strategii
adaptacyjnych, dzielac je na pozytywne 1 negatywne, zgodnie z obecnymi w literaturze
opisami zachowan dzieci. Strategie te nazywane bywajg kryteriami przystosowania i
nieprzystosowania dziecka do $rodowiska przedszkolnego. Wyr6znity cztery z nich
1 podzielity na dwie grupy:

1. strategie pozytywne: tworcza adaptacja oraz tzw. powolne rozgrzewanie
si¢ — na wzoOr konstelacji temperamentu slow-to-warm-up wyrdznionej przez
Alexandra Thomasa i Stell¢ Chess (1977)

2. strategie negatywne: lek 1bierne przystosowanie (ulegltos¢) oraz bunt
i rozzalenie. Strategie te mozna ujag¢ na wymiarach: dominacja 1 submisja oraz
odrzucenie i przyjecie roli (Rysunek 1),

Wielu autoréw przypisuje rodzinie najwazniejszg role w przygotowaniu dziecka

do przedszkola.
Strategie adaptacji dziecka do przedszkola
Strategie pozytywne Strategie negatywne
Twarcza Powolne Lek | | Bunt
adaptacja rozgrzewanie sie i ulegtosd i rozialenie

Submisja — biernosc

Przyjecie nowej roli Odrzucenie nowej roli

Dominacja = aktywnosic

Rysunek 1. Strategie adaptacji dziecka do srodowiska.

Zrédio: A. Brzeziniska, M. Czub, N. Ozadowicz. Adaptacja dziecka
trzyletniego do srodowiska przedszkolnego. Edukacja. 2012,4(120) s. 5-21.

18 A. Brzezifiska, M. Czub, N. Ozadowicz: Adaptacja dziecka trzyletniego do Srodowiska przedszkolnego. Edukacja 2012,
4 (120), s. 5-21.
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Znaczenie rodziny w przygotowaniu dziecka do przedszkola

Rodzina jest pierwszym, naturalnym s$rodowiskiem spotecznym dziecka. W
miar¢ wzrastania stopniowo poszerza si¢ ono o przedszkole, szkole, grupe rowiesnicza.
Rodzina stwarza najkorzystniejsze warunki do zaspakajania potrzeb dziecka,
stymuluje jego rozwdj, w niej dokonuje si¢ socjalizacja. Oddziatluje na dziecko przez
swoja ciagto$¢ wptywow, strukture, warunki spoteczno-ekonomiczne®®.

Na prawidlowy przebieg procesu wychowawczego niewatpliwy wpltyw
wywieraja zwiagzki emocjonalne w rodzinie, a szczegdlnie przywigzanie dziecka do
rodzicow, zwlaszcza do matki®®. Miedzy cztonkami rodziny istnieje jedyna w swoim
rodzaju sie¢ wiezi uczuciowych, ktora zaspokaja wiele potrzeb jej cztonkow.

Adaptacja dziecka do przedszkola odbywa si¢ zatem juz w domu. To rodzina i
rodzice odgrywaja bardzo wazng rolg w przystosowaniu dziecka do roli przedszkolaka.
Dzieci, ktore maja zapewnione poczucie bezpieczenstwa, sg ufne w stosunku do innych
dorostych, a inne dzieci traktuja, jak towarzyszy zabaw - pozostawione w nowym
srodowisku przedszkolnym szybko odzyskuja poczucie bezpieczenstwa. Sam proces
przystosowania do stawianych im wymagan i obowigzujacych zasad trwa krocej?..

Znacznie trudniej przebiega adaptacja dzieci, ktore przychodza do przedszkola
z postawg nieche¢ci, wrogosci, braku zaufania czy leku w stosunku do oséb dorostych
oraz réwiesnikow. Przedszkolaki takie maja problemy z nawigzaniem kontaktow z
innymi dzie¢mi.

Aby przejScie trzyletniego dziecka z domu rodzinnego do przedszkola nie byto
dla niego szokiem i gwaltownym przetomem, nalezy juz wcze$niej, w pierwszym
naturalnym Srodowisku, czyli gronie rodzinnym przygotowac¢ psychicznie kilkulatka
do tej nowej sytuacji i do odgrywania roli przedszkolaka. Jest to niezwykle wazne,
gdyz od pierwszego kontaktu dziecka z przedszkolem w duzej mierze zalezy to, czy

bedzie ono dla trzylatka miejscem, do ktorego uczgszczac¢ bedzie z przyjemnoscia czy

1% Tamze, s. 31.
2 A, Klim-Klimaszewska: Witamy w przedszkolu.. ., s. 18.
21 D.W. Winnicott. Dziecko, jego rodzina i $wiat. Warszawa; 1996, s. 162-168.
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tez z niechecia 1 czy bedzie dla niego przykra koniecznoscig. Przygotowujac dziecko
do pojscia do przedszkola rodzice powinni:

1) wytwarza¢ pozytywne nastawienia u dziecka;

2) ksztattowaé mechanizmy ulatwiajace proces adaptacji®®.

Rodzice oraz pozostali domownicy winni ksztattowa¢ u dzieci pozytywne
nastawienie 1 pozytywng motywacj¢ do przedszkola. Stuzg temu rozmowy na temat
pojscia do przedszkola i1 przyjemnych zdarzen oraz sytuacji, ktore czekajg na dzieci w
placéwce przedszkolnej badz w przedszkolu oraz uswiadomienie dziecku, dlaczego
bedzie tam chodzito. Przygotowanie dziecka do przedszkola wymaga od rodzicéw
przede wszystkim: stworzenia dzieciom sytuacji samodzielnego rozwigzywania
problemow, czemu stuza r6znego rodzaju prace domowe 1 polecenia z nimi zwigzane.
Dzigki temu dziecko nabywa umiejetnosci samodzielnego organizowania sobie pracy,
np. dbania o swoje rzeczy, zabawki, porzadkowania swojego miejsca zabawy. To
prowadzi do odpowiedzialnoéci za wlasne postgpowanie. Swiadome przestrzeganie w
rodzinie wspoélnie ustalonych zwyczajow zaowocuje w przedszkolu umiejgtnoscia
wspolzycia w zespole.

Waznym elementem s3 rOwniez czynno$ci samoobstugowe, np. samodzielne
jedzenie, picie z kubeczka, ubieranie 1 rozbieranie si¢ czy korzystanie z toalety. Nalezy
przy tym zwroci¢ uwage na formy grzecznosciowe: "poprosze", "dziekuje", "bardzo
mi smakowalo" itp. Rodzic, nie spieszac si¢, wykazujac duza doze cierpliwosci
powinien pozwoli¢ dziecku trzyletniemu podejmowac proby samodzielnego ubrania
spodni, butow czy skarpetek. Takie ¢wiczenia wykonywane w domu $§wietnie
przygotuja malucha do samodzielnego radzenia sobie z garderobg. Wazne jest przy
tym, aby przygotowac¢ dziecku wtasciwe ubrania: spodnie na gumke, buty na rzepy,
koszulke bez guzikow lub nap. Réwniez korzystanie z toalety dla dziecka trzyletniego
jest sporym wyzwaniem. Istotne jest ksztattowanie w dziecku wlasciwych nawykow -
jak zdja¢ bielizng, uzy¢ papieru toaletowego, wymy¢ rece po skorzystaniu

z toalety?.

22 \W. Debesse: Etapy wychowania. Warszawa 1983, s. 38.

B A, Klim-Klimaszewska: Trzylatek w przedszkolu. Gotowo$¢ dziecka trzyletniego do podjecia edukacji przedszkolne.
Warszawa 2010, s. 82-86.
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Kolejnym waznym elementem w przygotowaniu dziecka jest uksztaltowanie
poczucia obowiazku, czemu sprzyja sumienne wykonywanie latwych prac
podejmowanych przez dzieci z wlasnej inicjatywy lub na polecenie rodzicow.
Niezbedne jest takze rozwijanie wytrwatosci 1 wyrabianie nawyku doprowadzania
rozpoczetej pracy do konca. Wdrazanie dziecka do dluzszego skupienia uwagi odbywa
si¢ poprzez obserwacj¢ przyrody, przez gry i zabawy z regulami, wspolne ogladanie
obrazkow, stuchanie piosenek oraz opowiadan. Trzeba przyzwyczai¢ dziecko do
uwaznego shuchania.

Nalezy zorganizowac zycie dziecka w domu wedtug planu zblizonego do
rozktadu dnia w przedszkolu. Ponadto nalezy dostarczy¢ mu materialy, z ktérymi si¢
tam zetknie. Ulatwi to dziecku przyswojenie nawykow zwigzanych z organizacjg zajec
w przedszkolu.

Trzeba rozwija¢ samodzielnos¢ dziecka, szczegolnie w zakresie czynnosci
samoobstugowych, mimo ze moze to wywotywac wiele negatywnych emocji, a nawet
protest. Nabycie tych sprawnos$ci poprzez trening w rodzinie przyczyni si¢ do lepsze;j
adaptacji dziecka do funkcjonowania w przedszkolu.

Wazne jest takze psychiczne przygotowanie dziecka do zmian. Nalezy
ksztattowa¢ pozytywna motywacje dziecka dotyczaca przekroczenia progu
przedszkola, organizowa¢ spotkania z rowiesnikami, rozwija¢ umiejgtnose
porozumiewania si¢ z innymi dzie¢mi 1 dorostymi oraz wzbogaca¢ pozytywne
doswiadczenia dziecka w kontaktach z dorostymi i1 rowiesnikami na terenie domu
rodzinnego. Wazne jest, aby stopniowo uniezalezni¢ dziecko psychicznie 1

emocjonalnie od rodzicow, a zwlaszcza od matki®*,
Rola nauczyciela w procesie adaptacji dziecka do warunkow przedszkolnych
Przedszkole to srodowisko edukacyjno-wychowawcze rozwijajace mozliwosci

dziecka oraz zapewniajace lepsze przygotowanie do szkoty. Dziecko powinno nauczy¢

si¢ zy¢ w innej rzeczywisto$ci. Z jednej strony nastepuje to przez kontakt z

21, Kope¢: Z radoscig do przedszkola. ,,Wychowanie w Przedszkolu” 2011, nr 7, s. 51.
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nauczycielem, ktory staje si¢ przewodnikiem, z drugiej — przez kontakt z rowiesnikami.
Dziecko musi takze zyska¢ orientacje w nowej przestrzeni, aby nauczy¢ si¢ w niej
sprawnie funkcjonowac.

W przedszkolu dziecko przebywa pod opiecka doswiadczonej 1 dobrze
przygotowanej do zawodu nauczycielki, ktora zadba o to, by nie stala si¢ mu krzywda.
Jezeli rodzic zaufa nauczycielce, to dziecku bedzie tatwiej przystosowac si¢ do nowych
wymagan 1 warunkéw srodowiska przedszkolnego. Proces adaptacji moze wywotaé
korzystne zmiany pod warunkiem, ze bedzie przebiegat zgodnie z mozliwosciami
dziecka. Istnieje zatem potrzeba wsparcia dziecka poprzez intencjonalne stworzenie
oddziatywan wychowawczych. Nalezy tak zorganizowa¢ $rodowisko przedszkolne,
aby utatwi¢ dziecku uzyskanie pozytywnych rezultatow w pokonywaniu problemow
adaptacyjnych. Celem dziatan nauczyciela wychowania przedszkolnego jest pomoc
dziecku w nawigzywaniu pozytywnych kontaktow z nowym srodowiskiem, co utatwi
uksztaltowanie pozytywnego stosunku emocjonalnego do przedszkola. Jest to
podstawowy czynnik dobrej adaptacji®®.

Istotny wptyw na adaptacje¢ dziecka do przedszkola majg warunki lokalowe.
Nalezy tak zorganizowac¢ srodowisko przedszkolne, aby utatwi¢ dziecku uzyskiwanie
pozytywnych rezultatow w pokonywaniu trudnosci adaptacyjnych. Zlagodzenie
trudnosci trzylatkow adaptacji do przedszkola wymaga zdaniem A. Klim -
Klimaszewskiej:

o Zapewnienia w pierwszym kontakcie dzieci z przedszkolem takich
sytuacji, ktore dostarczg pozytywnych doswiadczen i przezy¢;

o ZYagodzenia ograniczen 1 wymagan w celu dostosowania ich do poziomu
mozliwos$ci dzieci i1 ich potrzeb?®.

Celem w/w dzialan jest pomoc maluchowi w nawigzywaniu pozytywnych
kontaktow z nowym $rodowiskiem, co utatwia uksztattowanie pozytywnego stosunku

emocjonalnego do przedszkola, a to z kolei jest jednym z podstawowych czynnikdéw

2 Tamze, s. 52.
% A, Klim - Klimaszewska: Pedagogika przedszkolna. Nowa podstawa programowa. Warszawa 2012, s. 92.
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dobrej adaptacji. Ze wszystkich pomieszczen w przedszkolu najwazniejsze dla dziecka
sg te, w ktorych przebywa najczesciej. Sg to:

1. Sala przedszkolna, w ktorej dzieci spedzaja najwiecej czasu zatem
powinna by¢ odpowiednio zaaranzowana do potrzeb dzieci trzyletnich.

2. Lazienka, z ktorej dzieci korzystaja na co dzien uczac si¢ czynnosci
samoobstugowych.

3. Szatnia, w ktorej dzieci rozpoczynaja 1 konczg swoj pobyt w
przedszkolu.

Aranzacja przestrzeni wptywa na aktywno$¢ wychowankow, dlatego zgodnie
z zapisami zawartymi w podstawie programowe] wychowania przedszkolnego
proponuje si¢ takie jej zagospodarowanie, ktore pozwoli dzieciom na podejmowanie
roznorodnych form dzialania. Wskazane jest zorganizowanie statych i czasowych
kacikow zainteresowan. Jako stale proponuje si¢ kaciki: czytelniczy, konstrukcyjny,
artystyczny, przyrodniczy. Jako czasowe proponuje si¢ kaciki zwigzane z realizowang
tematyka, Swigtami okoliczno$ciowymi, specyfika pracy przedszkola. Elementem
przestrzeni sg takze zabawki 1 pomoce dydaktyczne wykorzystywane w motywowaniu
dzieci do podejmowania samodzielnego dzialania, odkrywania zjawisk oraz
zachodzacych procesow, utrwalania zdobytej wiedzy 1 umiejetnosci, inspirowania do
prowadzenia wlasnych eksperymentéw. Istotne jest, aby kazde dziecko miato
mozliwo$¢ korzystania z nich bez nieuzasadnionych ograniczen czasowych.
Elementem przestrzeni w przedszkolu sa odpowiednio wyposazone miejsca
przeznaczone na odpoczynek dzieci (lezak, materac, mata, poduszka), jak réwniez
elementy wyposazenia odpowiednie dla dzieci o specjalnych potrzebach
edukacyjnych. Estetyczna aranzacja wnetrz umozliwia celebrowanie positkow
(kulturalne, spokojne ich spozywanie potaczone z nauka postugiwania si¢ sztu¢cami),
a takze mozliwos¢ wybierania potraw przez dzieci (walory odzywcze 1 zdrowotne

produktow), a nawet ich komponowania. Aranzacja wng¢trz umozliwia dzieciom
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podejmowanie prac porzagdkowych np. po 1 przed positkami, po zakonczonej zabawie,
przed wyjéciem na spacer?’.

Kolejnym czynnikiem wptywajacym na adaptacj¢ sag zmiany w organizacji pracy
oddzialéw przedszkolnych. Mate dziecko zwykle potrzebuje jednej osoby dorostej, aby
czu¢ si¢ bezpiecznie, totez w okresie adaptacyjnym w grupie powinien przebywac
jeden staty nauczyciel pelniacy role gtownego opiekuna, a druga osoba powinna go
wspomagacé. Moze to by¢ kolejny nauczyciel lub pomoc nauczyciela. Taka sytuacja
wptywa korzystnie na dzieci, poniewaz roztadowuje napigcie zwigzane z duzg liczba
nieznanych osob, daje poczucie stabilnosci 1 uporzadkowania nowego srodowiska, a w
efekcie daje dziecku poczucie bezpieczenstwa.

W procesie adaptacji bardzo wazna jest Scisla wspotpraca nauczyciela z
rodzicami, ktéra powinna opiera¢ si¢ na wzajemnym zaufaniu, ustalaniu wspolnych
dziatan 1 uzupelnianiu ich w procesie wychowawczym. Rodzice 1 — przede wszystkim
— nauczyciele powinni tworzy¢ sytuacje sprzyjajace pozytywnemu nastawieniu 1
zainteresowaniu dziecka przedszkolem oraz wspiera¢ swoich wychowankéw w
przystosowaniu si¢ do nowego miejsca. Przedszkole jako profesjonalna placowka
wychowawcza moze udzieli¢ rodzicom wsparcia, przygotowujac ich do udzielania
pomocy dziecku w jego adaptacji do nowego Srodowiska spotecznego. Zajecia
adaptacyjne sg bardzo wazne nie tylko dla dzieci, lecz takze dla rodzicow?.

Dlatego wskazane jest uczestniczenie dziecka wraz z rodzicami w roéznych
formach zaje¢ organizowanych przez przedszkole oraz odwiedzanie placoéwki podczas
dni otwartych. Dzigki temu dziecko pozna przedszkole i jego otoczenie, dowie sig, co
bedzie w nim robic¢ i jak bedzie spedzac czas. Pozna tez wymagania stawiane dzieciom,
organizacje 1 tryb zycia w przedszkolu, nauczyciela, ktory bedzie z nim pracowac na

co dzien, starszych kolegéw. Dzigki temu nieznane dotad dziecku $rodowisko

27 ROZPORZADZENIE MINISTRA EDUKACJI NARODOWE] z dnia 14 lutego 2017 r. w sprawie podstawy
programowe] wychowania przedszkolnego oraz podstawy programowej ksztatcenia ogdlnego dla szkoty podstawowej,
w tym dla ucznidéw z niepelnosprawnoscig intelektualng w stopniu umiarkowanym lub znacznym, ksztalcenia ogolnego
dla branzowej szkoty I stopnia, ksztatcenia og6lnego dla szkoty specjalnej przysposabiajacej do pracy oraz ksztatcenia
ogolnego dla szkoty policealnej (Dz. U. z 2017 poz. 356) — Zalacznik 1, s. 10.

28 M. Szczotka, K. Szewczuk: Rodzic partnerem w procesie adaptacji dzieckatrzyletniego do przedszkola. W:
Rozwoj 1 wychowanie dziecka w wieku przedszkolnym i szkolnym. Red. J. Karbowniczek, A. Blasiak, E.
Dybowska. Krakow 2015, s. 78.
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przedszkolne stanie si¢ bardziej bliskie i1 przyjazne. Natomiast rodzice podczas zaj¢é
beda stopniowo tagodzi¢ swoje obawy zwigzane z postaniem dziecka do przedszkola,
widzac, ze §wietnie czuje si¢ ono w grupie, potrafi si¢ bawi¢, chetnie przychodzi na
zajecia 1 aktywnie w nich uczestniczy, a nauczyciel jest zawsze gotowy do pomocy,
ciepty i otwarty?®.

Dziecko moze adaptowac si¢ do przedszkola na dwa sposoby:

1. Pierwszy z nich to samoistne przystosowanie si¢ dziecka, bez wyraznej
ingerencji rodziny oraz placowki. Jest to najbardziej powszechny sposob.

2. Drugi - poprzez zaplanowane przez przedszkole dziatania we wspolpracy
z rodzicami.

Dzi¢ki takim dzialaniom dziecko zyskuje przygotowanie do zmiany i wsparcie
od strony zaréwno rodzicow, jak i przedszkola®.

Rozpatrujac zalozenie, ze przedszkole ma stworzy¢ jak najlepsze warunki
bytowe oraz rozwojowe dziecku, placowka powinna sigga¢ po réznorakie metody
komunikowania si¢ z dzieckiem. Relacja dziecka z przedszkolem ma by¢ relacja
interaktywng. Placowka musi porzuci¢ sztywne instytucjonalne normy 1 reguty i
dopasowywac si¢ do dzieci do niej uczgszczajacych, np. grupy dzieci trzyletnich
powinny mie¢ kontakt z ograniczong ilo$cig osob, szczegbdlnie w pierwszych dniach
adaptacji. Ponadto sama relacja nauczyciela z dzieckiem powinna zmierza¢ w kierunku
dziatan terapeutycznych®L,

Wedtug Kakola, aby ztagodzi¢ trudnosci adaptacyjne konieczne sg przemyslane
dziatania skierowane na uatrakcyjnienie pobytu dziecka w przedszkolu 1 tagodzenie
przykrych przezy¢ dzieci. Wymaga to kompleksowego zaplanowania zadan i prac
przygotowawczych, realizowanych z udzialem wszystkich pracownikow placowki®?,

Dzieci przychodzace do przedszkola prezentuja rdéznie wartosci, zwyczaje i

2 Tamze, s. 79.

%0 J. Lubowiecka. Przystosowanie psychospoteczne dziecka do przedszkola. Warszawa: Szkolne i Pedagogiczne; 2001,
S. 56-57.

31 7. Topifiska: Organizowanie $rodowiska wychowujgcego w przedszkolu. W: M. Kwiatowska, redaktor. Podstawy
pedagogiki przedszkolnej. Warszawa 1985. s. 329.

32R. Przeweda, B. Sekita. Tendencje w rozwoju motorycznym dzieci w wieku przedszkolnym. W: Rozwoj i
wychowanie dzieci w wieku przedszkolnym. Wroctaw 1985. s. 95-111. (B. Wilgocka-Okon. Studia pedagogiczne; t.
XLVIIN), s. 58.
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postawy. Wigze si¢ to z rdéznorodnoscig §rodowisk rodzinnych i norm w nich
panujacych. H. Luczak uwaza, ze przedszkole jako placoéwka wspomagajgca proces
wychowawczo — dydaktyczny, musi zaakceptowaé dziecko takie jakie ono jest, i
stworzy¢ mu warunki do indywidualnego 1 harmonijnego rozwoju we wszystkich
sferach osobowosci®. Dlatego tez tak wazne jest odpowiednie planowanie i
zarzadzanie placowka, przyjmujgca najmiodsze dzieci. W polskich przedszkolach
powszechne stalo si¢ opracowywanie 1 realizowanie przed rozpoczeciem roku
szkolnego programoéw wstepnej adaptacji dzieci do srodowiska przedszkolnego, w

ktorej uczestniczg trzylatki wraz z rodzicami.

Cele i zalozenia programu wstepnej adaptacji

Przedszkole jako $rodowisko spoteczne petne réznorodnych bodzcow bedzie
spelniato swoje funcie wychowawcze 1 dydaktyczne tylko wtedy, gdy dziecko bedzie
je postrzegalo jako bezpieczne 1 atrakcyjne. Tylko wtedy szybciej si¢ do niego
przystosuje 1 zniesie niedogodnosci zycia zbiorowego. W tym celu opracowywane sg
programy wstepnej adaptacji dziecka do srodowiska przedszkolnego.

Program wstgpnej adaptacji jest dziataniem pedagogicznym, ktore sprzyja
rozladowaniu negatywnych doznah dziecka wywotanych gwaltownym brakiem
wiedzy o nowym srodowisku oraz gwattownym rozstaniem z rodzing. Program stara
si¢ zapewni¢ dzieciom poczucie psychicznego bezpieczenstwa dzigki akceptacji ich
aktywnosci poznawcze] oraz umozliwieniu poznawania rzeczywisto$ci na zasadzie
prob i bledow jeszcze przed rozpoczeciem regularnego uczeszezania do przedszkolat,

Glownym celem programu wstepnej adaptacji do srodowiska przedszkolnego
jest ulatwienie maluchom startu przedszkolnego poprzez wspomaganie 1
ukierunkowywanie ich rozwoju w aspekcie spotecznym zgodnie z ich mozliwo$ciami
rozwojowymi. Cele szczegdtowe programu sg nastepujace:

1. Utatwienie startu przedszkolnego dzieciom 1 ich rodzicom;

2. Obnizenie leku dzieci przed rozstaniem z rodzicami;

3 H. Luczak. Zajecia adaptacyjne z dzie¢mi trzyletnimi. Wychowanie w Przedszkolu. 1995;(3), s. 434.
3 A, Klim — Klimaszewska: Pedagogika przedszkolna. Nowa podstawa programowa. Warszawa 2012, s. 96.
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3. Skrdcenie czasu adaptaciji do przedszkola;

4. Wspomaganie dziecka w procesie przystosowania do zycia w warunkach
zinstytucjonalizowanych poprzez umozliwienie mu poznania nowego otoczenia w
poczuciu bezpieczenstwa,

5. Wyrabianie orientacji czasowej w rozktadzie dnia przedszkola;

6. Stopniowe przyswajanie wiedzy o przeznaczeniu roznych pomieszczen i
sposobie korzystania z nich;

7. Ksztaltowanie u dzieci poczucia przynaleznosci do grupy przedszkolne;j;

8. Us$wiadomienie rodzicom potrzeb emocjonalnych dziecka
rozpoczynajacego edukacje przedszkolna;

9. Przygotowanie rodzicoéw do udzielenia dziecku wsparcia psychicznego 1
pomocy w procesie przystosowania;

10.  Ograniczenie bodzcow utrudniajgcych dziecku adaptacje oraz integracja
ze srodowiskiem przedszkolnym®.

Realizacji tak postawionych celow powinny sluzy¢ przede wszystkim
nastepujace zadania:

o wytworzenie pogodnej atmosfery, poczucia akceptacji i bezpieczenstwa,

o stworzenie wychowankom mozliwos$ci nawigzywania bliskich kontaktow
z innymi dzie¢mi 1 nauczycielami grupy,

o kierowanie rozwojem dziecka w celu budowania pozytywnego obrazu
wlasnej osoby, dzieki zaspokojonej potrzebie bezpieczenstwa,

o pokazanie wychowankom sposobow radzenia sobie z wlasnymi
emocjami, wlasciwego reagowania na emocje innych, na kontrolowanie wilasnych
zachowan w stosunku do nauczycieli oraz réwiesnikow z grupy, do wilasnych
wytworow plastycznych 1 wytworéw innych osob

o wyrabianie wi¢zi emocjonalnych z srodowiskiem przedszkolnym.

Dobrze opracowany programu wstgpnej adaptacji do  $rodowiska

przedszkolnego powinien sktada¢ si¢ z trzech elementow:

35 Tamze, s. 97
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1. Nawigzania wspolpracy przez przedszkole z rodzicami dziecka w celu
wlaczenia ich w przygotowanie swojej pociechy do roli przedszkolaka;

2. Programu specjalnych zaje¢ 1 spotkan organizowanych przez nauczycieli
w sali przedszkolnej dla rodzicow 1 dzieci;

3. Zmian w organizacji pracy oddziatow przedszkolnych

Poprzez udziat w spotkaniach adaptacyjnych organizowanych przez przedszkole
dziecko zyskuje przede wszystkim poczucie psychicznego bezpieczenstwa przez
fizyczng obecnos¢ osoby bliskiej w przedszkolu. Zdobywa wiedzg¢ na temat tego, kto
jest za nie odpowiedzialny, wie do kogo zwroci¢ si¢ o pomoc, wie co si¢ dzieje w
grupie przedszkolnej oraz uczy si¢ by¢ samodzielne. Obecno$¢ rodzicow w
przedszkolu jest rowniez wspomaganiem efektow dziatania dziecka. Dorosli
dostarczaja motywacji do dziatania 1 wplywaja na ksztalttowanie si¢ stosunku
emocjonalnego do przedszkola, ktory jest podstawa w przystosowaniu do tej placowki.

Weczesniejszy kontakt przedszkola z rodzing dziecka zachgca do rozwijania jego
umiejetnosci samoobstugowych. Dziecko, ktore potrafi sie¢ samo obstuzy¢ w tazience,
przy stole czy w szatni nie czuje si¢ bezradne i uzaleznione od innych. Te umiej¢tnosci
dziecko nabywa w rodzinie poprzez trening, a zabiegi wychowawcze rodzicow,
potaczone z poradami psychologa 1 pedagoga, zastosowane odpowiednio wczesnie,
przyczynig si¢ do usamodzielnienia przysziego przedszkolaka®.

Spotkania adaptacyjne przynosza wymierne korzysci zar6wno dzieciom i ich
rodzicom, jak 1 nauczycielom:

o dzieci maja mozliwo$S¢ wczesniejszego zauwazenia trudnosci
rozwojowych, w tym probleméw w opanowaniu podstawowych czynnos$ci oraz
zniwelowania probleméw adaptacyjnych na poczatku roku przedszkolnego;

o rodzice poznaja miejsce 1 osoby odpowiedzialne za dziecko, uzyskuja
informacje na temat mozliwosci przezwycigzenia stresu adaptacyjnego poprzez
odpowiednig prace wychowawcza;

o kadra pedagogiczna nawigzuje wspotprace z rodzicami, a takze wczesniej

3 H. Piwowarska-Krukowska: Adaptacja dziecka w przedszkolu. ,,Wychowanie w Przedszkolu” 2007, nr 4, s. 32.
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poznaje dzieci, co moze mie¢ znaczacy wpltyw na zlagodzenie ich problemow
z przystosowaniem sie do nowego $rodowiska®.

Realizacja programu wstepnej adaptacji w srodowisku przedszkolnym z jedne;j
strony przynosi wymierne korzysci dla dziecka, z drugiej za§ umozliwia zdobycie
nowych doswiadczen oraz wyksztatcenie nowych umiejetnosci u dorostych (rodzicéw,
wychowawcow), ktére przyczyniajg si¢ do glgbszego poznania trzylatka, zrozumienia
jego problemow adaptacyjnych 1 oczekiwan zwigzanych z rozpoczeciem nauki w
przedszkolu. Wokét dziecka tworzy sie, dzieki wprowadzeniu programu wstepne;j
adaptacji, atmosfera zrozumienia 1 akceptacji jego zachowan.

Podsumowanie

Dziecko trzyletnie jest bardzo silnie zwigzane z rodzing. Kazde dziatanie
utatwiajace proces adaptacji do $rodowiska przedszkolnego powinno obejmowac
swoim zasiggiem rowniez Srodowisko rodzinne. Dla wielu dzieci poszerzanie
kontaktow spolecznych jest przezyciem bolesnym, a przeciez nie musi tak byc¢.
Odpowiednio wczesnie rozpoczeta wspotpraca przedszkola 1 rodziny pomoze dziecku
w plynnym przechodzeniu z jednego srodowiska w drugie. Poznanie srodowiska
przedszkolnego 1 wejscie w nie moze okazac si¢ zrodtem nowych, korzystnych dla
rozwoju 1 socjalizacji dziecka przezy¢.

Zalozeniem innowacyjnych programdéw adaptacyjnych jest wspomaganie
1 ukierunkowanie rozwoju dziecka, zgodnie z jego wrodzonym potencjatem i
mozliwosciami rozwojowymi. Nalezy pamigtac, ze spotkania te nie gwarantujg dobre;j
adaptacji do przedszkola, niemniej znacznie jg przyspieszaja i utatwiaja.

Proces adaptacji moze trwa¢ od kilkunastu dni do kilku miesigcy. Nalezy dac
dziecku tyle czasu, ile bedzie potrzebowato, aby przystosowac si¢ do nowych
warunkow. Uniezaleznienie si¢ od najblizszych i1nawigzanie pozytywnych relacji
w nowym, przedszkolnym srodowisku sg osiggni¢ciem rozwojowym dziecka, na ktoére
warto czekac.
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Abstract. This section discusses the issue of patriotic education of older preschool
children through local history. Various scientific approaches to defining the concept of
‘patriotism’ and its significance in preschool childhood are analyzed. It has been
established that patriotic education in the preschool age playsa key rolein theformation
of national identity.

Such principles as conformity to nature, continuity, emotionality, and
accessibility as well as the objectives of patriotic education through local history have
been studied and characterized at the theoretical level.

Local history has been considered as a means of patriotic education, and its
significance in the process of patriotic education of older preschoolers has been
determined, in particular itsinfluence on moral qualities of personality and fostering love
for the homeland.

Key words: patriotic education, children of the older preschool age, local history,
patriotism, patriotismin preschool age, social devel opment.

Relevance of the Study. In modern conditions, patriotic education occupies an
important place among the objectives of preschool education, which is caused by the
low level of social, cultural and pedagogica factors. Nowadays, when society is facing
the challenges of globalisation, rapid changes in lifestyle and the erosion of nationa

51


mailto:girchuk.natalya1981@gmail.com
mailto:talalaivskanatalia@gmail.com

identity, fostering love for the homeland is not just an educational goal, but also a
strategic direction for shaping the younger generation. In this context, patriotism is
regarded not as an abstract concept, but as a set of feelings and ideas that connect
children with their native land and country as a whole. Preschool education is focused
on targeted persona development. Therefore, it creates the basis for this process,
Integrating patriotic ideas into children's everyday activities.

Particular attention is paid to the fact that it is at an early age — from birth to the
age of 6-7 years — that basic ideas about love for on€'s native land, country, its history,
culture and traditions are formed. This period is unique in terms of mental development
because children's minds are extremely malleable, and the emotional sphere plays akey
role in laying the foundations for knowledge and values.

The issue of patriotic education has been studied by many scholars in
variousaspects  (philosophical,  psychological, pedagogica, sociologica).
Jean-Jacques Rousseau regarded patriotism as the foundation of a democratic society.
Immanuel Kant argued that patriotism is linked to a mora duty to the state. Hegel
emphasised the connection between patriotism and law and nationa consciousness.
Sigmund Freud analysed patriotism through the prism of group identity. Erik Erikson
considered it astage in the formation of persondity. Kostiantyn Ushynskyi was one of
the first to develop the idea of nationa education. Vasyl Sukhomlynskyi stressed the
importance of fostering lovefor the home and through the native language, culture, and
nature. ‘Love for the homeland begins with love for the mother. It is the nature of the
native land, the words of the native language, the reverence for Mother and Father, the
Small Homeland, its historical and heroic past, and diligence.’

Contemporary scholars, including L. Artemova, A. Bohush, A. Vynohradova,
N. Havrysh, N. Lysenko, L. Lokhvytska, T. Ponimanska, and others, have addressed
issues related to the patriotic education of older preschool children. The works of these
researchers highlight the theoretical foundations of ethnology, the content, and methods
of introducing children to Ukrainian national culture, literature, and art. Besides, their
works reveal methodological techniques for introducing children to state and national
symbols, everyday life, holidays, customs, rites, games, and folk crafts. These
researchers have made a significant contribution to the development of the theory and

practice of patriotic education through the use of local history materials.
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The use of local history in the process of patriotic education of preschoolersis
relevant and appropriate in contemporary conditions, as it meets the needs of preschool
pedagogy in accessible and comprehensible forms of working with children. Local
history is not only the study of the history, nature or culture of one's native land but
also apowerful tool that makesit possible to adapt complex patriotic concepts, such as

love for the homeland or civic responsibility to the level of perception of preschoolers.

The concept of patriotism and its significance in preschool age.

N. Borysovaargues that patriotism, as a multifaceted concept, encompasses love
for one's homeland, respect for its history, culture, and traditions, as well as a
willingnessto preserve and enhance its heritage. In abroad sense, patriotismsisasense
of belonging to a particular community — from one's native region to the country as a
whole — which forms a personal emotional connection with the surrounding world and
Is regarded as a civic position. In the context of preschool age, patriotism takes on a
specific meaning, adapted to the psychologica and cognitive abilities of children, and
manifests itself more as an initial emotiona attachment than as a conscious ideology.
It is during this period that the foundations of this sentiment are laid, which makes its
cultivation in preschool age ahigh priority for pedagogy.

According to |. Bekh, patriotism in preschool age is first and foremost an
emotionally coloured perception of ‘one's own’ space, which is formed through
familiarity with theimmediate environment: home, kindergarten, street, nature or local
traditions. For the children aged 3 to 6, the homeland is not an abstract state on a map,
but is embodied in specific images— afavourite park where they walk with their parents,
ariver that their teacher tells them about, or holidays celebrated in their community. For
example, when children hear afolk song from their native land or participate in agame
that imitates local customs, they experience joy and pride, which are the first
manifestations of patriotic feelings. Thus, patriotism at this stage of development is not

% Borysova N. A. Patriotychne vykhovannia ditei doshkilnoho viku [Patriotic education of preschool children].
Tavriiskyi visnyk osvity - Tavriia Education Bulletin. 2017. Nl P 53-59.
http://nbuv.gov.ua/UJRN/Tvo 2017 1 10 [in Ukranian].
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so much an understanding of duty to the country as a fedling of warmth, security, and
belonging to what is ‘one's own’, one's native land®.

According to N. Karpa, the significance of patriotic education in preschool age
arises from the fact that it is during this period that the basic moral and emotional
foundations of personality are formed, which influence the child’s further attitude to
the world. Preschool age is a sensitive period for the development of the emotional
sphere: children actively respond to the beauty of nature, are fascinated by stories about
heroes or traditions, and easily adopt the feelings of love and respect conveyed by
adults. For example, when listening to a story about how people built their hometown,
a child not only remembers the plot, but also subconscioudy adopts the idea of the
value of collective labour. These early emotional experiences remain the basis for the
development of more complex forms of patriotismin older age, such ascivic awareness
or awillingnessto participate in society actively“.

In addition, patriotic education at preschool age plays akey role in shaping national
identity and a sense of pride in one's native land. In the contemporary world, where
globalisation often leads to cultura unification, learning about the characteristics of their
native region allows children to fedl their uniqueness as part of a particular community. For
instance, when a child sees that their city is renowned for embroidery or has an ancient
castle, they begin to associate themsaves with these vaues, which strengthens their self-
identification. This sense of prideisimportant not only for emotiona development, but also
for socidisation: childrenlearn to respect their environment and, throughit, the wider world,
which preparesthem for lifein society.

According to A. Dmytrenko, another aspect of the importance of patriotismin
preschool ageisitsinfluence on moral education. Lovefor one's native land is closely
connected with such qualities as care, responsibility, and respect. For instance, when

an educator explains to children the need to protect the nature of their native land and

39 Bekh I. Vykhovannia osobystosti [Education of the individua]: U 2- kh kn. Kn.1. : Osobystisno oriientovanyi
pidkhid : teoretyko-tekhnolohichni zasady - Personality-oriented approach: theoretical and technologica
foundations: navch.-metod. vydannia. K., 2003. P. 216. [in Ukrainian].

40 Karpa N. Patriotychne vykhovannia doshkilnykiv [Patriotic education of preschoolers]. 2024. P. 262-266.
http://www.ir.dspu.edu.ua/jspui/bitstream/123456789/3287/1/ %20%D0%9A%D0%B0%D1%80%D0%BF%D0

%B0-262-266.pdf [in Ukrainian].

41 Bekh |. Patriotyzm yak tsinnist. Sim naukovych pozytsii u natsional nopatriotychnomu vykhovanni [Patriotism as
avdue. Seven scientific positionsin national -patriotic education]. Menedzhment osvity - Education Management.
2018. Ne 6(402). P. 6-12. URL.: https:/lib.iitta.gov.ua/id/eprint.pdf [in Ukrainian]
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then the children participate in collective cleaning of the kindergarten grounds, they
develop an understanding that their actions affect ‘their own’ environment. Such ssmple
practicesform the basis of environmental awareness and civic responsibility, which later
transform into more conscious patriotic beliefs*,

Patriotism in preschool age is the initial form of love for the homeland, which
manifests itself through an emotional connection with one's native land and is shaped
through accessible for children images and experiences. Its sgnificance arises in the
creation of a spiritud foundation for the development of nationa consciousness, mora
gudities, and a sense of belonging to the community. During this period, patriotic
education not only prepares the child for their future role as a citizen but aso enriches
their inner world, making it more harmonious and meaningful. Therefore, working on
developing patriotic feelings in preschool age requires specia attention and a
thoughtful selection of methods, such as local history, that take into account the
children’s age-specific characteristics™.

The older preschool age (5 to 6 years old) is a transitional stage between early
childhood and the start of school education, characterised by significant changes in the
child’s mental, social, and physical development. This period is also sensitive for
personality formation, when the foundations of worldview, moral values, and social
skills are laid, making it particularly favorable for patriotic education. Understanding of
the developmental features of children of this age enables educators to effectively select
methods and means, such as local history, to achieve educational objectives.

O. Kaplunovska argues that one of the key features of this period is active
development of the cognitive sphere. At the age of 5-6, children's memory capacity
increases significantly, their attention improves, and their thinking acquires e ements

of logic and the ability to generalize. For example, achild can already remember ashort

42 Dmytrenko A. O., Suiatynova K. Ye. Patriotychne vykhovannia ditei starshoho doshkilnoho viku zasobamy
kraieznavstva: metodychnyi posibnyk ihor [Patriotic education of older preschool children through locd history: a
methodological manual to games]. Kryvyi Rih: KDPU, 2021. P. 67. [in Ukrainian).

43 Yepikhina M. A. Formuvannia osnov patriotychnoho vykhovannia u doshkilnykiv zasobamy narodoznavstva
[Formation of the foundations of patriotic education in preschoolers through ethnography]. Naukovyi visnyk
Uzhhorodskoho universytetu. Seriia: «Pedahohika. Sotsialna robota». 2017. Issue. 1 (40). P. 96-100.
http://hdl.handle.net/123456789/6608 [in Ukrainian].
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story about the history of their native land or associ ate the beauty of theloca landscape
with the presence of its shores. At the same time, imagination remains the leading form
of cognition; therefore, children still want to fantasise, creating their own images based
on what they have heard and seen. Educators can use fairy taes, legends or games
related to their native land, which not only introduce children to facts but aso evoke an
emotiona response. Such cognitive activity makes older preschool age optima for the
absorption of patriotic ideas through visual and creative forms of activity**.

According to S. Matvienko's approach, the emotional sphere of children at thisage
also undergoes qualitative changes, becoming more differentiated and stable. Preschoolers
from 5 to 6 years old are capable of experiencing deeper feelings— joy, pride, sympathy —
and associ ating them with specific events or objects. For instance, upon hearing about the
heroic deed of a countryman or seeing a magnificent loca temple, a child may fed
admiration and pride for their homeland, which isthe first step towards patriotism. At the
same time, emotiona sensitivity makes them vulnerable to the influence of adults. Thus,
an educator's positive attitude towards their native land is easily conveyed to children.
This feature emphasi zes the importance of creating an emotionally rich educational
environment where local history can be a source of vivid experiences™.

Socid development in older preschool age is characterized by an increasing
interest in interacting with peers and understanding ssimple mora norms. Children begin
to percave themsdlves as part of agroup — such asafamily or achildren's group, and through
them, they understand that they belong to alarger community, for example, theresdentsof thair
native town or village The processis accompanied by the firgt atempts to follow these rules
and show concern for others. For indance, participation in joint kindergarten activities or
preparation for alocal celebration fosters a sense of responsibility toward ‘one’s own.’

These social skills are the foundation for future civic awareness, whereas local history

4 Kaplunovska O. M. Patriotychne tainternatsional ne vykhovannia: osoblyvosti orhanizatsii z ditmy doshkilnoho
viku [Patriotic and international education: features of organisation with preschool children] / O. M. Kaplunovska
http://mww.zoippo.zp.ua/pages/el_gurnal/pages/vip5.html. [in Ukrainian].

45 Matviienko S. I. Spetsyfika patriotychnoho vykhovannia u doshkilnomu dytynstvi. Sotsialno-moranyi rozvytok
i vykhovanniaditel doshkilnoho viku [ The specifics of patriotic education in preschool childhood. Social and mora
devel opment and education of preschool children] / zazah. red. O.L. Kononko. Nizhyn. 2020. [in Ukrainian).
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hel ps connect them to a specific context — one's native land as part of the homeland®.

According to N. Prytulyk, another important feature isthe devel opment of speech,
which becomes more coherent and rich at the age of 5-6. Children are able not only to
listen to the educator's stories but aso to ask questions, retell what they have heard, or
expresstheir own thoughts. For instance, after an excursonto aloca landmark, they can
recount what they liked or describe their impressions of what they saw. This enables
educatorsto use conversations and discussonsastoolsfor patriotic education, enhancing
thelr understanding of the significance of their native land. Developed speech aso
contributes to credtive activity, such as composing stories or describing drawings about
their locdlity, which strengthens the emotional connection with the theme?.

Physical development in this age group is characterized by improved
coordination and endurance, which enables children to participate in more complex
types of activities such as walks, excursions, or outdoor games related to local history.
For example, atrip to aforest or park accompanied by astory about its natural features
not only introduces children to the world around them but also allows them to explore
it actively. This practica activity corresponds to the needs of preschoolersin Ukraine and
promotes better absorption of information through personal experience®.

Hence, the peculiarities of older preschool children's development are a
combination of high cognitive activity, emotional sengtivity, social engagement,
developed speech, and physica readiness for different types of activity. These
characteristics make this developmental stage ideally suited for patriotic education, as
children areableto perceive, experience, and comprehend theideas of lovefor their native
land through accessible forms such as games, creativity, and communication. Local
history, as ameans based on specificity and emotiona engagement, corresponds perfectly

46 K aplunovska O. M. Patriotychne tainternatsiona ne vykhovannia: osoblyvosti orhanizatsii z ditmy doshkilnoho
viku [Patriotic and international education: features of organisation with preschool children] / O. M. Kaplunovska
http://www.zoippo.zp.ua/pages/el_gurnal/pages/vip5S.html. [in Ukrainian].

47 Prytulyk N. V. Pidhotovka maibutnoho vykhovatelia DNZ do roboty z patriotychnoho vykhovanniadoshkilnykiv
U protsesi opanuvannia etnopedahohiky [Preparation of future preschool educator for work on patriotic education
of preschoolers in the process of mastering ethnopedagogy]. Naukovi zapysky Nizhynskoho derzhavnoho
universytetu imeni Mykoly Hoholia - Scientific notes of Nizhyn Gogol State University. Nizhyn: NDU im.
M. Hoholia, 2015. Ne 4 . P. 220- 226. [in Ukrainian].

48 Borysova N. A. Patriotychne vykhovannia ditei doshkilnoho viku [Patriotic education of preschool children].
Osvita vprodovzh zhyttia. Tavriiskyi visnyk osvity — Lifelong learning. Tavria Education Bulletin. 2017. 1(57).
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to these characteristics, enabling educators to foster in preschoolers the first feelings of
patriotism and to prepare them for further development as conscious citizens.

Principles and objectives of patriotic education through local history studies

N. Myskova considers that patriotic education of older preschool children
through local history is based on certain principles and objectives, which begin with
organisation, content, and direction. The principles serve astheoretical foundationsthat
ensure the efficiency of the educational process, while the objectives specify the
outcomes that need to be achieved in working with preschoolers. Their combination
makes it possible to create a coherent system of education that takes into account both
the age characteristics of children and the specifics of the local history approach®.

These principles are basic rules that regulate the education process and ensure
its compliance with psychological, pedagogical, and socia conditions. The following
key principles are identified for patriotic education through local history studies:

Conformity to nature. This principle ensures the consideration of age-related and
psychological characteristics of older preschool children (5-6 years old). Since
emotional perception, imaginative thinking, and the need for active activity prevall at this
age, local history materias should be simple, vivid, and interesting. For example, instead
of long lectures on the history of the region, it is advisable to use short fairy tales or
legends about the area, which are easy to percelve and evoke an emotiona response. The
principle of naturalism in pedagogy aso implies that the educationa process should
correspond to the child's level of development. Therefore, complex concepts, such as
civic responsibility, are transformed into accessible ideas — for example, caring for the
local park or respecting traditions.

Continuity. This principle ensures a gradua and systematic formation of patriotic
fedings. Education through loca history is not asingle action, but aprogressive processin
which knowledge and emotional experience become increasingly complex, moving from

49 Myskova N. Patriotychne vykhovannia ditei doshkylnoho viku v umovakh zakladu doshkylnoi osvity [Patriotic
education of preschool children in preschool educationa ingtitutions]. Pedahohika formuvannia tvorchoi
osobystosti u vyshchii i zahalnoosvitnii shkolakh - Pedagogy of creative personality formation in higher and general
education schools. 2020. Ne 69. V. 1. P. 102-105. [in Ukrainian].

58



simple to more complex. Initialy, children become familiar with the nature of their native
land (trees, rivers), then with its culture (songs, holidays), and later with its history (legends
about the founding of the city). This approach alows children to strengthen their emotional
connection to their homeland and supports them in devel oping a broader understanding of
their homeland in the future, for example, in school.

Emotionality. Since the emotiona sphere is predominant in children aged 5-6,
this principle emphasises the need to involve the senses in the educational process.
Local history isideal for this, asits content — stories, landscapes, traditions— can reveal
joy, pride, or admiration. For instance, when ateacher talks about the beauty of alocal
river and shows it in photos or during a walk, children experience positive emotions
associated with their native land. Emotionality enhances memory retention and
transforms education from aformal activity into a deeply personal experience.

Accessibility. This principle requires that the content and methods of local
history education correspond to the life experience of preschoolers and be
understandable. For example, a story about distant historical events may be difficult to
comprehend, but a story about how people planted a forest near the village where the
child lives will feel relevant and engaging. Accessibility should also apply to the form
of the activity: games, drawing, or short excursions are typical for preschoolers and
enable them to easily learn patriotic ideas through action®.

N. Kydun defines the tasks of patriotic education through loca history,
specifying the goals of the educational process and determining the results that need to
be achieved in working with older preschool children. They are closely related to the
principles and aimed at fostering patriotic feelings through alocal history approach®.

The maintasks are:

1. Formation of ideas about the native land. This task focuses on introducing

%0 Oleksiuk O., Zavoloka S. Formuvannia liubovi do ridnoho mista u ditel starshoho doshkilnoho viku [Fostering
love for the native city in older preschool children]. Naukovyi visnyk MNU imeni V. O. Sukhomlynskoho.
Pedahohichni nauky - Scientific Bulletin of V.O. Sukhomlynskyi Mykolaiv National University. Pedagogical
Sciences. 2017. Ne 4 (59). P. 380-385. [in Ukrainian].

51 Kydun N. V. Patriotychne vykhovannia starshykh doshkilnykiv v osvitnomu protsesi ZDO: robota na zdobuttia
kvalifikatsiinoho stupenia mahistra: spets. 012 Doshkylna osvita [Patriotic education of senior preschoolersin the
educational processof preschool educationa ingtitutions: thesisfor the degree of Master of Education: specialisation
012 Preschool Education]. / nauk. ker. 1. O. Smoliuk; Volynskyi natsionalnyi universytet imeni Les Ukrainky.
Lutsk, 2024. P. 105. https://evnuir.vnu.edu.ua/handle/123456789/26324 [in Ukrainian]
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children to the nature, history, culture, and traditions of their local area. For example,
a teacher may explain the origin of the town’s name, show photographs of local
landmarks, or organize a game such as ‘Find it on the map’ to help children remember
familiar places. Such lessons become the foundation for understanding their connection
to the loca environment and for expanding their perceptions to the national level.

2. Fostering a love for nature and the culture of the native land. This task is
amed at developing an emotional connection with the surrounding environment.
Through observing nature (e.g., seasond changes in the park) or participating in local
festivas (making amulets, singing songs), children learn to appreciate the beauty and
unigueness of ther region. The love that emerges in the process is the first
manifestation of patriotism, based on positive experiences.

3. Developing a sense of pride in the native land. The task is to ensure that
children perceive the value of their native land through its distinctive features, such as
natural resources, historical events, or the achievements of itsinhabitants. For instance,
a story about local artisans who created a well-known product, or a demonstration of
an old bridge, can evoke a sense of pride in what is ‘theirs.” This feeling is later
transferred to a broader context, namely, to the country as awhole.

4. Formation of a caring attitude towards the heritage of the native land. This
task has a moral aspect and teaches children responsibility for preserving nature and
culture. For example, cleaning up the kindergarten grounds or telling stories about how
people protected the forest shows that a child's actions affect their environment. This
attitude lays the foundation for civic awareness, which will develop in the future.

In conclusion, the principles of patriotic education through local history —
naturalism, continuity, emotionality, and accessibility — create a theoretical basis for
effective work with preschoolers, taking into account their age-specific characteristics.
The tasks, which involve the formation of basic ideas, the fostering of love, the
development of pride, and a caring attitude, specify the objectives of this process and
direct it toward the emotional and moral development of children. ogether, they provide
a holistic approach to fostering patriotic feelings in older preschoolers, making local
history an effective and natural tool in the hands of the educator.
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Local history studies as a means of patriotic education.

Local history as a pedagogica tool plays a significant role in the process of
patriotic education of older preschool children, sinceit enablesthe organic combination
of emotional, cognitive, and moral development through familiarisation with one's
native land. Its usage makes abstract patriotic ideas accessible and understandable to
preschoolers, forming their first feelings of love for their homeland. Considering local
history as an educational tool involves anaysing its essence, possibilities, and
advantages in the context of preschool education®?.

Local history in the broad sense is an activity aimed at studying the history,
nature, culture, and traditions of a particular area, increasing people's knowledge of
their native land. In preschool education, it is adapted to the age characteristics of
children aged 5-6 and is simplified but multifaceted in nature. For preschoolers, loca
history is not a systematic study, but an engaging introduction to ‘their own’ world
through specific images:. the local forest, river, ancient building, or afolk celebration. For
instance, a story about the construction of the bridge in their native village or adisplay
of photographs from local fairs become the first steps for a child towards understanding
the value of their surroundings. Thus, local history serves as a bridge between the child's
personal experience and the broader idea of the homeland, creating patriotism that is not
abstract, but vivid and tangible>.

Therole of loca studiesin patriotic education is based on their capacity to help
children devel op a sense of belonging to their native land and, through it, to the country
asawhole. This connection is formed through emotional involvement. When children
feel the uniqueness of their locality — for example, arare plant that grows only in their
region, or a famous fellow countryman — they develop a sense of pride. Such
experiences become the basis for patriotic feelings, although pride in the ‘small” gradually

evolves into love for the ‘big’, that is, for the whole country. Moreover, loca history

52 Vasylenko V. M., Vasylenko V. V. Kraieznavstvo yak zasib patriotychnoho vykhovanniamolodi. Kraieznavchi
diaogy: Sumshchynau suviazi tysiacholit [Local history asameans of patriotic education for young people. Local
history dialogues: Sumy region through the millennia)]: materiay rehion. konf., m. Sumy, 21 kvitnia2021r./ za
zah. red.: S. V. Dranovska. Sumy : NVV KZ SOIPPO, 2021. P. 31-34. [in Ukrainian].
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fosters respect for the past and responsibility for the present. Through participating in
the care of alocal flowerbed or listening to stories about how their ancestors protected
nature, children learn to appreciate and preserve the heritage of their native region®.

The advantages of local history in the process of patriotic education are determined
by itscompliance with the psychol ogical and cognitive characteristics of older preschoolers.
Firgly, local history studies possess accessibility: information about one's native land is
closeto achild'slife experience, which facilitates its perception. For example, astory about
a park where a child walks daily will be more comprehensible than a conversation about
distant cities. Secondly, they evoke emotions: loca history materials, such as legends,
songs, natural objects, evoke joy, excitement, or curiosity in preschoolers, which increases
thar interest in the topic. Finaly, they are practica: loca history can be easily integrated
into various forms of activities, including excursions, games, and cregtive tasks, allowing
children not only to listen but dso to act. For example, drawing loca landscapes or
participating in a ‘Treasure Hunt of the Native Land’ game combines learning with
creativity and physica activity, which correspondsto the devel opmenta needs of preschool
children®®.

The practica application of loca history in patriotic education covers a wide
range of methods that take into account the age characteristics of children. One of the
most common is storytelling with visual aids. The educator may show children
photographs of local landmarks or bring samples of traditiond crafts, accompanying this
withsmpleexplanations. Excursionsto familiar places, such asapark, museum or even
the kindergarten playground, enable children to ‘touch’ their native land, combining
knowledge with personal experience. Play-based activities, such as staging fairy tales

or creating a ‘treasure map’ of the village, stimulate imagination and activity. Creative

% Havrysh I. Khudozhnie kraieznavstvo yak zasib natsional no-patriotychnoho vykhovanniaditei doshkilnoho viku.
Nauka. Osvita. Molod [Artistic loca history as a means of national-patriotic education of preschool children.
Science. Education. Y outh]. Uman-2017: zb. materialiv X Vseukainskoi studentskoi nauk. konf. z mizhnarodnoiu
uchastiu. (m. Uman, 27 kvitnia2017 r.) B 3-kh ch. Ch. I. / red. kol : V. V. Sokyrynska (hal. red.) A. . Menyk,
[.V. Khomenko tain. Uman. : FOP Zhovtyi O. O., 2017. P. 102-104. [in Ukrainian].
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tasks, including sculpting symbols of the region or composing short stories, help to
reinforce the emotional connection with the topic. All these methods share a reliance
on specific and accessible local history materials, which make local history an ided
component of preschool education®®,

Loca history also contributes to the formation of moral qualities that are part of
patriotism. Through familiarization with the history of their native land, children learn to
respect the work of previous generations, while caring for nature or participating in local
traditions helps them recognize their role in preserving cultural and environmental
heritage. For instance, when an educator tells children how people planted treesto protect
the village from the wind, and then the children plant flowersthemselves, they develop an
understanding of the connection between the past and the present. Such actions form the
basis of responsibility and care, which later develop into acivic position®”.

Thus, local history is an effective means of patriotic education for older
preschool children, asit evokes positive emotional responses and a sense of belonging
to their native land. The distinctive features of loca history as a tool of patriotic
education are its accessibility, emotionality, and practicality. Through local studies,
children not only learn about their homeland but also develop love for it and a desire
to protect it, which becomes the first step in shaping genuine patriotism as the basis of

thar future civic consciousness.
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Annotation. The section presents an analysis of a wide range of definitions and
interpretations of basic concepts that determine the essence of indiscipline in a
preschooler: discipline, self-discipline, voluntary and volitional behavior, indiscipline
and undisciplined behavior. Existing psychological and pedagogical research on the
study of indiscipline in children as the most common manifestation of their negative
behavior is differentiated by directions.

The existing classifications and types of indiscipline in preschoolers are
characterized, and the factors that cause them are clarified.

Key words: discipline, self-discipline, indiscipline, negative behavior in

preschoolers, behavioral abnormalities in children.

The relevance of the study
Prevention and overcoming of negative manifestations in the behavior of a child

is one of the complex pedagogical problems. Their successful solution is based on a
scientific understanding of the essence of this phenomenon, taking into account the
peculiarities of the formation and age period within which behavioral deviations arise.
According to the assessment of modern researchers, the precisely negative behavior in
preschoolers itself is the initial stage in the formation of stable behavioral deviations
in the future.

This gives grounds to consider behavioral deviations in children as an important
problem, for the solution of which there is an urgent need for active pedagogical actions
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in organizing the prevention and overcoming of these deviations, starting from the
preschool age. Since the process of formation and development of the child’s
personality begins directly in preschool age, and behavioral deviations at this time are
not stable yet, it is this period that is sensitive for pedagogical actions and effective
preventive measures.

Since the most common form of negative behavior of older preschool children
is their indiscipline, its prevention and overcoming are urgent tasks of modern
preschool education. The fundamental aspects of the problem of the emergence and
overcoming of indiscipline in children and adolescents are considered in the scientific
historical and pedagogical works of A. Makarenko, V. Sukhomlynskyi, L. Prokolienko
and others. The socio-psychological factors of the emergence of indiscipline in children
in the context of the development of will and self-awareness of the individual are
revealed in the works of modern psychologists and teachers, such as I. Bekh, O. Bal, I.
Bulakh, V. Orzhekhovska, T. Fedorchenko, who in addition indicated the need for
timely prevention and correction of indisciplined behavior. Modern researchers in the
field of child psychology and preschool pedagogy O. Kononko, T. Pirozhenko, N.
Pykhtina and others consider the studied property in the context of the socio-personal
development of a preschool child and develop ways of targeted influence on it through
prevention and correction, emphasizing the urgency of the problem of indiscipline in
older preschoolers.

The relevance and insufficient research of the problem of indiscipline, its
theoretical and practical significance, the indicated contradictions and the feasibility of
scientific research necessiate a theoretical substantination and definition of the

mechanisms and manifestations of indiscipline in senior preschoolers.

The essential characteristic of indiscipline in children
An analysis of psychological and pedagogical researches, dictionaries and
reference literature has shown the existence of a wide array of definitions and

interpretations of basic concepts that determine the essence of a preschooler’s

68



indiscipline, namely: discipline, self-discipline, voluntary and volitional behavior,
indiscipline, undisciplined behavior.

Within the framework of the scientific interpretations of the concept of
indiscipline, at least two main approaches are identified. According to the first

approach (mainly psychological research), indiscipline is studied in the works of

O. Baiier and others as a phenomenon of will, volitional and voluntary behavior, and a
personality trait of a preschooler?.

According to O. Kononko, voluntary behavior is manifested in the child’s ability
to consciously control his own movements, actions, behavior in general and achieve
significant goals in various specific types of activity and communication with adults
and peers. Manifestations of voluntary behavior are the performance of tasks according
to a model, instructions, compliance with rules in games, relationships, and actions
according to plan. Voluntary behavior, as the highest form of manifestation of
voluntary behavior, is associated with the individual’s ability to mobilize and to show
volitional effort towards the set goal. These actions are correlated with a certain
standard and an image of predictive action. It is regulated by the brain, the human SNA
(superior nervous activity). This is the so-called action acceptor. 2

Scientists, emphasizing the social nature of volitional behavior, emphasized the
importance of the social environment and speech as its most valuable component. It
allows adults to regulate the child’s behavior, and then, thanks to the mechanism of
internalization, the child regulates it himself. Therefore, the word is not only a means
of communication for the child, but also a means of regulating his own behavior®.
O. Kononko and N. Pykhtina emphasized that strong-willed traits form the basis of

character, and their formation should begin in early childhood®.

1 Baiier O. M. Devel opment of self-regulation of older preschoolers in interaction with peers and adults: Candidate’s
thesis (Psychology): 19.00.07. K., 2008. 180 p.

2 Kononko O.L. Developed will is an important component of a preschooler’s personal competence // Viykhovalel-
metodyst. 2016 Ne 2. P. 42— 46; Ne 3.P 15— 22.

3 Pykhtina N.P. Deviations in children’s behavior: characteristics, factors of occurrence and elimination strategy /
Socia and moral devel opment and upbringing of apreschool child. Collective monograph (edited by O. Kononko)).
Nizhyn: Nizhyn Mykola Gogol State University, 2020. p. 198 — 255.

4 Pykhtina N.P., Kononko O.L. From indiscipline to discipline of a preschooler: diagnostics of deviation and
optimization of the educational process/ Social and moral education of a preschooler: research and technological
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Therefore, scientists in the field of psychology define indiscipline as a negative
moral and volitional quality of a person, which i1s expressed in the inability or
unwillingness to organize one’s own behavior in accordance with collective or social
requirements; as a discrepancy between the requirements that society places on the
behavior of an individual and the actions of the individual in response to the
requirements.

Within the framework of the second approach (mainly pedagogical research),

«indiscipline» is analyzed and defined by scientists based on the characteristics of the
child’s behavior and its compliance with established rules. N. Pykhtina and
O. Kononko believe that indiscipline is a manifestation of a conscious violation of
generally recognized social norms and rules of behavior, when the child ignores
instructions, advice and requests from adults. They define the concept of indiscipline
as the one who does not adhere to discipline and violates the established order. °

In the pedagogical dictionary there is a definition that appropriately integrates

the two indicated approaches and interprets indiscipline as a negative moral and ethical

quality of a person, which is expressed in the non-recognition and violation of approved
norms of behavior, and can be performed as disobedience, inattention, interference
with the personal freedom of another person, as a child’s failure to comply with the
norms of organizing his life and provoking other children to violate them. ©
It can be said that the most complete in the context of the stated problem is the

definition of N. Pykhtina, who, studying the activity of preschoolers in various types
of activities and analyzing the ill-mannered behavior of preschool children as the most
common form of negative behavior of the specified target group, considers indiscipline
as an integral negative socio-moral quality of a preschooler, which is manifested in the

failure to recognize and in the violation of the accepted norms of behavior:

aspects. Callectiveteaching and methodical manua (edited by Kononko O.L.) Nizhyn: Nizhyn Mykola Gogol State
University, 2020. P. 311 - 372, p. 321.

5 Pykhtina N.P., Kononko O.L. From indiscipline to discipline of a preschooler: diagnostics of deviation and
optimization of the educational process/ Socia and mora education of a preschooler: research and technological
aspects. Callectiveteaching and methodical manua (edited by Kononko O.L.) Nizhyn: Nizhyn Mykola Gogol State
University, 2020. P. 311 - 372, p. 321.

6 Pedagogicd dictionary / Ed. by M. D. Y armachenko. K.: Pedahohichna dumka, 2001. 600 p.
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disobedience, inattention, interference with the freedom of another person, provoking
peers to violate, failure to comply with the rules of the order, forgetfulness, laziness
and senseless actions’.

For a more complete understanding of the essence of the concept of
«indiscipliney», it would be appropriate to refer to related concepts, in particular
«discipline», «discipline behavior», «undisciplined behavior». In general, discipline,
as an ethical category, is a qualitative sign of order, organization of a particular
community or sphere of people’s lives, which emphasizes «the compliance of their
behavior with generally accepted norms of law, morality, established in society or the
requirements of a particular organization»®. The expressed opinion can fully applied to
the children’s community of a preschool educational institution.

The derived term from the considered concept is «discipline behavior», which is
attributed to the properties of a person; it is a quality of a person that integrates
endurance, internal subjective organization, responsibility, readiness and habit of
obeying one’s own goals (self-discipline) and social attitudes (laws, rules and norms).
Scientists say that discipline behavior is the most general feature of a person, which
indicates a positive attitude to the norms of behavior in society, subjectivity and attitude
to activity in the community. At the same time, its practical significance is emphasized,
because a developed feature helps a person to mobilize and behave in accordance with
social norms and values, that is, what indicates disciplined behavior®.

According to this point of view, «undisciplined behavior» is behavior in which
a person or child to one degree or another violates social rules, standards, as well as
their own positive goals and attitudes. This is a special type of unconstructive behavior,
the cause of which can be a consequence of adverse influences from both external and

internal factors. As the Ukrainian scientist I. Bekh points out, it can be caused by

" Pykhtina N. Indiscipline in preschoolers: features of manifestation and diagnosis of deviation // Scientific
periodical journal «Modern Scientifik researchesy, Oct, Ne 13, Belarus (Copernikus, Gscholar), 2020.

8 Pykhtina N. Indiscipline in preschoolers: features of manifestation and determining factors // Scientific notes.
Series “Psychological and pedagogical sciences”. Nizhyn: Nizhyn Mykola Gogol State University, 2020 Ne 4.

9 PykhtinaN.P. Indisciplineinapreschooler: the essence, structure and diagnostics of behaviora deviation. Section
to the International monograph in Ukrainian. Science for modern man: Education, Physical education, Psychology
and sociology, Philology. Monographic series “European Science”. Book 8. Part 4. 2022. Chapter 3 Preschoolers
indiscipline: the essense, structure and diagnostics of behavioral deviation.
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insufficient educational influence or its complete absencel®. As a result, the child
behaves undisciplined only because he does not know the rules and norms of behavior
acceptable in society, with which his actions and deeds should be correlated. However,
as the researcher notes, in practice, most often children who are classified as
undisciplined are actually perfectly familiar with the rules of behavior.

Modern Ukrainian researchers have also come to similar conclusions. They indicate
that voluntary actions play an important role in the formation of discipline, which are the
basis of volitional development. The authors note that the ability to arbitrarily regulate
one’s actions is a significant personal achievement, which is manifested in the socio-civic
competence of a preschool child, ensuring compliance with «... rules and norms of
behavior and the ability to negotiate with others in conflict situations»!!. Thus, voluntary
actions provide the basis for emotional and behavioral self-regulation.

As it can be seen, understanding the rules does not always ensure their
observance. A child can base his statements and judgments on memorized rules and
norms, but at the same time, he acts contrary to them. This fact proves that acting
according to the rule does not begin with memorizing the rule itself. And although it is
obvious that knowledge of the rule is a necessary condition for its implementation, it
is equally obvious that this condition is not sufficient, and that there may be a certain
gap between knowledge of the rule and behavior according to the rule. In other words,
the imposition of a pattern or its suggestion, which occurs outside the child’s
consciousness, leads to the fact that the preschooler does not distinguish between
correct and incorrect action. That is, an unconscious action, despite its external
correctness, is forced, automatic and has no meaning of its own.

Scientists R. Pavelkiv and O. Tsyhypalo emphasized that even those children
who know the rules well, have some experience of disciplined behavior and even try
to behave as well as possible, quite often violate discipline and make mistakes. In this
case, indiscipline is due to the fact that they have an insufficiently developed ability

for self-regulation and self-control, which consists in «the ability to correlate their

10Bekh I. D. From will to persondlity. K.: Ukraine— Vita, 1995. 202 p.
1 pykhtinaN. Indisciplinein preschoolers: features of manifestation and determining factors. Scientific notes. Series
“Psychological and pedagogical sciences”. Nizhyn: Nizhyn Mykola Gogol State University, 2020 Ne 4.
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actions with the rules, think through their sequence, and adjust in accordance with the
circumstances and the existing experience of behavior in typical situations.»2.

The dictionary of synonyms offers other concepts that are similar in meaning to
the concept of indiscipline as a synonym: disorganization, inability to concentrate,
neglect. The concepts of disorganization and inability to concentrate are defined by
scientists (V. Orzhekhovska, T. Fedorchenko) in the context of analyzing the essence
and types of mental states, in particular, as a negative state of an average level of mental
activity (indifference, disorganization, inability to concentrate, etc.).

Thus, we analyzed a wide array of definitions and interpretations of basic

concepts that determine the essence of preschooler indiscipline, namely: discipline,

self-discipline, volitional and voluntary behavior, indiscipline, undisciplined behavior.

Indiscipline of preschoolers as a psychological and pedagogical problem

The analysis of psychological and pedagogical literature on the subject of research
on indiscipline in children as the most common manifestation of their negative behavior
allowed us to differentiate the existing scientific research in several directions:

1. Research in the first direction concerns the study of indiscipline in children of
different age groups. Thus, scientists, studying the psychological features of indiscipline
in children of senior preschool, junior school and adolescent age, (O. Potapova,
T. Fedorchenko) investigated individuals with affective behavior and identified the causes
of indiscipline in children, namely: shortcomings in the organization of the educational
process, insufficient consideration of the psycho-age characteristics of children, in
particular, their focus on independence and self-reliance, lack of busyness, development
of stable cognitive interests, problems in communication between children and teachers,
and lack of professional ethics among teachers!®.

Scientists studied the level of development of basic moral qualities and assumed

the existence and influence of a low level of their formation on the occurrence of

12 Pavlenkiv R. V., Tsyhypalo O. P. Child psychology. Kyiv, 2008. 215 p.

13 Orzhekhovska V. M., Fedorchenko T. YePrevention of deviant behavior in minors. A teaching and
methodological manual. Cherkasy: Chabanenko, 2008. 376 p.

14 Potapova O. V., Fedorchenko T. Ye. Early prevention of deviant behavior in younger schoolchildren: teaching
and methodological manual. Zaporizhzhia: “Tandem”. 236 p.
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indiscipline in children. The most significant personal qualities in children of this target
group were determined, in particular, responsibility, sense of duty, development of
cognitive interests, initiative, independence, criticality, and discipline. They identified five
levels of development of the indicated moral and ethical qualities. It was found that at the
lowest level of development in undisciplined children are such personal qualities as
responsibility, initiative, development of cognitive interests, and self-criticism. Such
personal qualities as criticality, determination, empathy have low levels of development.
A dependence of indiscipline on a low level of formation of moral qualities of the
personality was revealed. It has been established that children do not show indiscipline in
all types of activity, but mainly where the activity does not have a purposeful organization
and the motives of which do not have personal significance for the child.

This gives grounds to conclude about the relevance of moral and emotional
education as an important direction in the propaedeutic of children’s indiscipline.

II. Research in the second direction is focused on the study of indiscipline as one
of the criteria for the manifestation of various forms of behavioral deviations in
children: negative social stereotypes, negative behavior in older preschoolers
(N. Pykhtina, K. Suyatinova), behavioral problems of younger schoolchildren
(O. Potapova), and personal qualities of difficult-to-educate children (T. Fedorchenko).

Scientists (O. Kononko, N. Pykhtina), studying manifestations of indiscipline in

children, recommend differentiating it according to the categories of relevant problems:

1) Relationship problems: conflict in relationships with adults (parents, teachers)
and peers, lack of patience, disrespect for elders, which expressed in stubbornness,
rudeness, and impulsiveness;

2) Deficiencies in the breadth and direction of interests: reduced interest in study,
work, socially useful activities, deficiencies in the formation of positive interests (various
types of creative activities: sports, music, fine arts) in the presence of a tendency to
negative behavior (destructive behavior: aggression, violence, swearing, smoking);

3) Deviations in the emotional-volitional sphere: weakened concentration of
attention, inattention, increased spontaneity of cognitive and emotional processes,

excitability, aggressiveness, intellectual passivity. The characteristics of the research in
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these directions were taken as the basis for developing assessment criteria and
indicators of indiscipline in older preschoolers™.

III. Research in the third direction is devoted to the study of discipline and its
definition as one of the characteristics of the formation of a culture of behavior in older
preschoolers (M. Fedorova); as a criterion for studying aggressive behavior in older
preschool children with intellectual disabilities (S. Berezka); as a criterion for the
formation of positive social stereotypes of behavior in older preschoolers (K. Suyatinova);
characteristics of discipline as a manifestation of strong-willed behavior in older

preschoolers (O. Kononko); methods of raising a disciplined child (N. Pykhtina).

Characteristics of existing classifications

and types of indiscipline in preschoolers
N. Pykhtina, defining indiscipline as a conscious violation of generally accepted
social norms and rules of behavior, ignoring requests, advice, and instructions from adults,
depending on the forms of manifestation and consequences that affect the well-being of
other people, differentiates indiscipline into two types: malicious and non-malicious*®. In
her opinion, non-malicious indiscipline (situational violations of discipline) is caused by
disobedience and mischief, which are the most common in preschool and primary school
age. Malicious indiscipline (constant conscious violations of discipline) is characteristic of
adolescents and its social danger lies in the fact that it is not situational, but stereotypical in
nature, which significantly increases its scale and strengthens the disorganizing role. Typical
causes of malicious indiscipline are the negative influence of the asocial microenvironment,
the priority of deviant and delinquent forms of behavior: unemployment, neglect, and spite.
Therefore, children’s indiscipline is a kind of transformation of the child’s problem

behavior into socially dangerous forms of its manifestation®’.

15 pykhtina N.P., Kononko O.L. From indiscipline to discipline of a preschooler: diagnostics of deviation and
optimization of the educational process/ Social and moral education of a preschooler: research and technological
aspects. Callective teaching and methodical manua (edited by Kononko O.L.) Nizhyn: Nizhyn Mykola Gogol State
University, 2020. P. 311 — 372.

16 pykhtinaN.P. Indisciplineinapreschooler: the essence, structure and diagnostics of behavioral deviation. Section
to the International monograph in Ukrainian. Science for modern man: Education, Physical education, Psychology
and sociology, Philology. Monographic series “European Science”. Book 8. Part 4. 2022. Chapter 3 Preschoolers
indiscipline: the essense, structure and diagnostics of behavioral deviation.

17 PykhtinaN. Categorical and conceptua characterization of the phenomenon of discipline/indisciplinein children
/I Sientific journal “Sworldgournal”’, Dec, Ne 6, Bulgaria, (Copernikus, Gscholar), 2020.
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According to scientists, typical reasons for indiscipline for children aged 5-7 years
may be an increased level of activity and initiative of the child, who has not found
adequate, socially acceptable forms of expression, socially approved forms of behavior.
In addition, it is the distorted understanding and interpretation by children of certain
moral categories and norms, such as courage, boldness, determination, and endurance. In
this regard, the task of adults (primarily parents) is to promptly explain to children the
essence of the specified moral and ethical categories and norms in order to timely evaluate
them and separate them from the antipodes. An important role in this process belongs to
the upbringing of a quality ambivalent to indiscipline, that is, self-discipline, which cannot
be put on a child like handcuffs. Discipline is something that develops internally in a child
with the help of appropriate, purposeful educational efforts of parents’®,

In the psychological and pedagogical literature, various classifications of
indiscipline in children are presented. Their generalization based on the criterion of

taking into account the specifics of the factors of indiscipline is proposed by

N. Pykhtina and O. Kononko and they classify it according to the following #ypes:

1) pathogenic indiscipline resulting from disorders in the nervous system, brain
diseases, disorders of the functioning of analyzers, and the manifestation of various
phobias;

2) psychosocial indiscipline, which is considered a consequence of age-related
changes, character accentuations, and deficiencies in the development of the mental
and emotional-volitional spheres;

3) social indiscipline, which manifests itself in violations of moral and legal
norms, asocial forms of behavior, deformation of the system of internal regulation,

referential and value orientations, and social attitudes™®.

Scientists also propose other classifications for consideration: by the nature of

the manifestation, indiscipline is divided into overt (behavioral) and covert (latent).

Overt (behavioral) indiscipline is a reaction to the consistent indiscipline-causing

18 pykhtina N.P., Kononko O.L. From indiscipline to discipline of a preschooler: diagnostics of deviation and
optimization of the educational process/ Social and moral education of a preschooler: research and technological
aspects. Callective teaching and methodical manua (edited by Kononko O.L.) Nizhyn: Nizhyn Mykola Gogol State
University, 2020. P. 311-372.

19 Pykhtina N.P. Deviations in children’s behavior: characteristics, factors of occurrence and elimination strategy /
Socia and moral development and upbringing of apreschool child. Collective monograph (edited by O. Kononko)).
Nizhyn: Nizhyn Mykola Gogol State University, 2020. p. 198 — 255.
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factors. It is the most common and, at the same time, easily diagnosed. Covert
indiscipline, as a rule, is associated with internal personal and individual
characteristics. It can reach high intensity and turn into behavioral, the signs of which
are depressive and affective states of the person.

By the nature of its occurrence, primary and secondary indiscipline are

distinguished, where primary, as a rule, is the source of secondary. Therefore, for
readaptation, it is important to establish the source of primary indiscipline.

By the duration of its occurrence, indiscipline is differentiated into situational,

temporary, and persistent. Situational, traditionally associated with short-term conflict
situations. Temporary indiscipline is considered to be one that occurs periodically under
similar conditions, but which has not yet acquired a stable character. For the persistent

indiscipline, the duration and regularity of its manifesta tion are characteristic?.

Factors determining indiscipline in preschoolers
Scientists consider indiscipline as a multifactorial process. Analysis of the
leading factors that determine the typology of this phenomenon according to the
outlined types allows us to distinguish two main groups of factors: social (objective)
and personal (subjective), which are interconnected, interact and mutually cause each
other. Within the social factors that cause indiscipline, the most effective is the factor
of the family, in particular, single-parent family, family with a low level of pedagogical
culture of parents, negative family relations, low or over-supplied financial situation of
the family. No less important, according to N. Pykhtina, within the scope of the action of
social factors is the factor of organization of the educational process of the institution,
which combines a number of factors, namely: the inhuman nature of the relations that
develop in the educational institution, the features of the individual style of the teacher’s

activity, the features of interpersonal relations in the children’s group, etc?.
Within the personal factors that cause indiscipline, the most common is the
factor of personal character traits, the effectiveness of which has been proven by

Ukrainian and foreign studies. According to scientists, character traits (its

2 pykhtina N. Indiscipline in preschoolers: features of manifestation and determining factors // Scientific notes.
Series “Psychological and pedagogical sciences”. Nizhyn: Nizhyn Mykola Gogol State University, 2020 Ne 4.

2L pykhtina N. Indiscipline in preschoolers: features of manifestation and diagnosis of deviation // Scientific
periodical journal «Modern Scientifik researches», Oct, Ne 13, Belarus (Copernikus, Gscholar) 2020.
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accentuations) can cause various neurotic reactions and neuroses, which in turn will
cause the development of indiscipline in children. Character accentuations in
psychotraumatic situations can disrupt adaptation and cause deviant behavior?,

O. Potapova, studying the causes of indiscipline among younger schoolchildren
in the context of the problem of their adaptation to schooling, advises differentiating
children who show indiscipline into two groups:

1) children whose motives for indiscipline are incorrectly formed motives for
behavior, problems in relationships that have caused powerful emotional experiences
(affects). This group consists of children whose indiscipline is associated with the
emotional-affective aspects of their personal development. These are individuals who
have a conflict with others (parents, teachers, peers) due to problems in relationships.
Children of this group are characterized by the dependence of their behavior on
emotional experiences, affects that arise because of complications in relationships.

2) children who are unable to subordinate their own behavior to existing norms
and rules because they do not know them or are unable to follow them. These are
children with problems in the arbitrariness of the cognitive and emotional spheres?,

It is interesting to consider N. Pykhtina’s position on the causes of indiscipline
in children of senior preschool and junior school age, which she considers as a type of
negative behavior. Scientist advises looking for the causes of indiscipline in children
of the specified target group in the depths of the child’s psyche, since the nature of the
negative behavior of a preschooler is determined, first of all, by his emotional
problems. Five main causes of indiscipline in children are identified, namely:

1) failure to meet one of the basic needs of a child - the need for attention, which
is a necessary condition for the normal development and emotional well-being of a
child. According to N. Pykhtina, failure to meet this need will lead to the child
searching for other ways to attract the attention of adults, and in particular, negative
ways. The scientist considers indiscipline as a negative way for a child to attract the

attention of adults.

2 pykhtina N.P., Pykhtin M.P., Fedorchenko T.Ye. Psychologica, pedagogical and socio-legd aspects of
preventing deviant behavior in children and youth/ gen. ed. by V. M. Orzhekhovska (the 2nd edition). Kyiv, “KNT”,
2018. 376 p.

2 Potapova O. V., Fedorchenko T. Ye. Early prevention of deviant behavior in younger schoolchildren: teaching
and methodological manual. Zaporizhzhia: “Tandem”. 236 p.
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2) the child’s desire to self-affirmation, which objectively arises in situations of
excessive parental care and control. It arises in crisis periods of psycho-age
development at the age of three and seven as a protest-rebellion, in adolescence as a
typical oppositional reaction of the child’s behavior.

3) real or imaginary resentments of a child towards adults, primarily parents,
relatives (brothers, sisters), which arise in response to psychotraumatic circumstances and
situations that objectively reduce the adult’s attention to the child (parents’ divorce,
parents’ remarriage, the birth of another child in the family, etc.). They cause the child
deep emotional experiences, which he masks with behavioral and disciplinary violations.

4) a child’s loss of faith in his own success due to complicated relationships with
adults and peers, problems in learning, low self-esteem, because problems in one area
cause complications in another. Scientists call this the effect of «displaced ill-being»,
which causes the child to choose a negative behavior model due to disbelief in his own
strengths and success.

5) unsatisfied need for self-affirmation, which, like the need for attention, is an
important basic need of the child. If it is not provided in constructive ways, the child

will look for negative ways of self-affirmation. Violation of discipline is one of them?*,

Conclusions

Analysis of psychologica and pedagogical research and dictionary and reference
literature has shown the existence of awide array of definitionsand interpretations of basic
concepts that determine the essence of indiscipline in a preschooler, namely: discipline,
sdlf-discipline, voluntary and volitional behavior, indiscipline, undisciplined behavior.

Indisciplinein a child of senior preschool age isunderstood as an integral negative
socio-mord trait, manifested in ignoring accepted norms of behavior in society, whichis
accompanied by disobedience, interference in the freedom of another person, provoking
peersto violate the norms of the society, laziness and senseless actions.

Undisciplined behavior is a form of deviation of actions and deeds of older

24 Pykhtina N. P. Prevention of negative manifestations in children’s behavior: a textbook. Nizhyn: Nizhyn Mykola
Gogol State University, 2012. 376 p.
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preschoolers is a negative socio-moral quality of the child and is manifested in non-
recognition and violation of accepted norms of behavior, as well as ignoring
instructions, advice and requests of adults by the child.

Analysis of psychological and pedagogical literature on the subject of research
on indiscipline in children as the most common manifestation of their negative
behavior, allowed to differentiate the existing scientific research in several areas:

1. Research on indiscipline in children of different age groups: preschoolers,
younger schoolchildren, adolescents;

2. Study of indiscipline as one of the criteria for the manifestation of various
forms of behavioral deviations in children;

3. Defining discipline as one of the characteristics of behavioral development
in older preschoolers;

4. Research into various aspects of the education and development of older
preschoolers, where the problems of discipline/indiscipline are considered in the
context of their study.

Indiscipline of older preschoolers is a consequence of the complex influence of
social, individual-psychological and pedagogical factors that prevent the mastery of social
norms, rules, values and the formation of desired social behavior. The main means that
contribute to the formation of social norms and rules of behavior are plot-role-playing
games, since this is a familiar independent activity for children, with the help of which
they gain experience in social behavior and use the rules in the community.

Therefore, based on the analysis of psychological and pedagogical literature, we
have identified the main areas of research on discipline / indiscipline as important
ambivalent qualities of the personality, demonstrating the level of moral and emotional
upbringing of the child. The information presented may be appropriate for scientific
research in the study of the specified and related problems of raising children 5 — 7

years old in the conditions of today’s socio-pedagogical challenges.
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Annotation. This section is devoted to the scientific problem of developing
emotional culturein older preschool children through the process of play activities. In
particular, it reveals the psychological and pedagogical aspects of researching the
phenomenon of "emotional culture". The main categorical units that form the basis of
the central concept under study are considered. At the theoretical level, the specifics
of development of emotional culture in children aged 6-7 years are studied and
characterized. A number of factors influencing the development of emotional culture
in children aged 6-7 have been identified: communication and relationshipswith loved
ones, children's experience of social and emotional relationships, and suggestion. The
characteristics of developing emotional culture in children aged 6-7 through the
process of play activities have been determined.

Key words: preschool children, emotions, culture, emotional competence,
emotional intelligence, emotional development, emotional culture, emotional culture
of preschool children, play, play activities.

Relevance of the study. At the current post-industria stage of devel opment of our
society, the problem of forming a harmoniously devel oped, emotionally rich personaity
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capable of feding the beauty of the surrounding redlity and adequately responding to
various, sometimes negative, factors of the present is particularly relevant. The emotional
world of achild isthe most dependent on the environment and, at the sametime, can bea
driving force in the formation of a harmoniously developed persondity.

Scientific research shows that the psychological patterns of emotional
development in preschool children have been studied by: L. Bozhovych,
O. Zaporozhets, O. Kononko, V.KotyrloK, H. Koshelieva, O. Kulchytska,
V. Mukhina, P. Yakobson and others. The concept and structure of emotiona
intelligence have been studied by I. Andrieieva, R. Baron, O. Vlasova, D. Goleman,
R. Cooper, D.Lucin, J. Mayer, P.Salovei and others. Scientists note that the
development of emotional intelligence is necessary for successful sociaisation and
human life. Many researchers (L. Abramian, H.Breslav, M. Lisina and others)
emphasi ze that emotional disorders in preschoolers often cause behavioral deviations
and lead to impaired socia contacts.

Emotional culture, which reflects the general cultural orientation of a person, is
one of the most important components of worldview, a kind of summary of the level
of emotiona education of children, as evidenced by rich emotionality, control over
one'sown emotional behavior, the ability to understand other people's feelings and take
responsibility for one'sown feelings, reflecting theindividual's ability to find abalance
between rational and emotional interaction. It is an indisputable fact that emotions are
developed and fostered.

Nowadays, there's a bunch of research papers on how to help older preschoolers
develop their emotional side, especially their emotional culture. But, most of these studies
focused on the psychol ogical basis of this process. Therelevance of our scientific research
isdetermined by the need for scientific worksin which the problem of fostering emotional
culture in children aged 6-7 is considered from a psychological and pedagogical point of
view and taking into account the state of practice in modern preschool education

institutions regarding the socio-emotional development of children.



1 Psychological and pedagogical aspects of resear ching the phenomenon of
«emotional culturey.

The socio-economic transformations taking place in modern society and thetension
of the socio-cultural situation led to increased aggression and irritability among the
population. This is aready evident in childhood. The general culture of a person is
characterized by a decrease in emotiona tone and negative manifestations in
communication, which usualy leads to a decline in intelectual development and
contributes to the stabilization of the spiritua sphere. In today's difficult conditions, the
role of awell-devel oped emotional culture of theindividua in accordance with the norms
of socia co-existenceis significantly increasing.

When considering the concept of «emotional culturey, it is necessary to andyze a
number of conceptsthat are closaly related or form part of it. These conceptsare: emotion,
emotional competence, emotional intelligence, emotiona development, culture, and
emotiona culture.

Let us analyze the concept of emation. In the Psychological Dictionary-Reference
Book, emation is defined as «mental states and processes in humans and animalsinwhich
their situationa experiences are realized. Emotions reveal an individua's positive or
negative attitude towards objects and phenomenain the surrounding world, towards other
people, and towards themsalves»?.

A. Bohush, drawing on the work of O. Rapatsevych, provides the following
definition: emotion is a mental process and state directly related to human needs and
motives, reflected in the form of experiences (satisfaction, joy, happiness or, conversely,
negative manifestations)?.

The vast majority of scientific studies (R. Ektap, Z. Totkipz, I. Bekh, V. Viliunas,
V. Haperyn, B. Dodonov) consider emotion as a component of the emotiona sphere, and
the basisfor itsemergenceis experience. Emotion directly determinesthe connection with
needs, experiences, activities, motives, and behavior. Taking into consideration the ideas

expressed by psychologists |. Bekh, O.Zaporozhets, A.Koshdieva, the researcher

! Psykholohichnyi tlumachnyi dovnyk naisuchasnishykh terminiv. Kharkiv: Prapor. 2009. P. 672.
2 Bohush A. M. Chynnyky emotsiino-dukhovnoho rozvytku dytyny v pedahohichnii spadshchyni Vasylia
Sukhomlynskoho. Innovatyka u vykhovanni. 2021. Vyp. 4. P. 6-15.
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O. Oliinyk points out that a person's knowledge, related to their interaction with society
and the norms of behavior within it, is transformed into beliefs under the influence of
emotions and emotiona attitudes towards the world. Thus, emotions serve asan incentive
for activity and behavior itsalfe,

Researcher L. Hrusha, based on adherence to this definition of the concept of
emotion, notes that in most studies related to the disclosure of specific issues of
educationa practice, the concept of emotion is interpreted as a short-term response to a
specific situation. Inthisregard, the conceptsof feeling, emotional response and emotiona
reaction may be used. However, according to L. Hrusha, these concepts are not identical®.

O. Oliinyk considers emotions to be a specific form of human interaction with the
environment, aimed at cognition, transformation of objectsin theworld and personality in
relation to the environment.

Thehighest leve of emotional devel opment isfeelings. Theworksby psychologists
of the past, such as L. Vyhotskyi, A. Kovaliov, V. Miasyshchev, S. Rubinshtein have
proven that feelings are more stable and lasting in nature than emotions. The concept of
«fedingsy in scientific literature is understood quite narrowly, mainly as specific
experiences that constitute only one type of human emotiona reaction (K. Izard, E. Iliin,
V. Krutetskyi, O. Leontiev, K. Platonov). Emotions, on the other hand, can be interpreted
broadly, denoting the whole range of human experiences as distinct from intellectual
processes. Therefore, the cultura redlity that interests us includes a variety of types of
human emotional manifestations.

V. Pasichnyk, M. Pityn, V. Pasichnyk use the concept of «emotional development
of preschoolersy», understanding it as a significant part of overall mental development.
Researchers note that emotions are very important in later periods of life, but in the

early stages of ontogenesis, they are paramount®.

3 Oliinyk O. M. Kultyvatsiia emotsiinoi kultury yak tsinnisnoi potreby dytyny doshkilnoho viku. Innovatyka u
vykhovanni. 2018. P. 239-246.

4 HrushaL. O. Pedahohichni umovy vykhovanniaemotsiinoi kultury ditel molodshoho shkilnoho viku. Avtoref. ...
kand ped nauk. 13.00.07. teoriiai metodyka vykhovannia. Kyiv. 2009. P. 22.

5 Pasichnyk V. M., Pityn M. P., Pasichnyk V. R. Kharakterystyka emotsiinoho rozvytku ditel doshkilnoho viku.
Ukrainskyi zhurnal medytsyny, biolohii tasportu. Teoretyko-metodychni aspekty fizychnoho vykhovanniai sportu.
Tom 3. Ne 7(16). P. 297-303.
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O. Oliinyk interprets the concept of «emotional development» as a natural
complex process of enriching the emotional sphere of achild, which is associated with
the process of its socialization®. This supports the opinion of P. Yelyseieva,
0. Kononko, L. Sokolova, L. Strielkova on the importance of coordinating issues of
emotional, moral, ethical, and social development of a child during early ontogenesis.

O. Lioshenko, in the context of analyzing the problem of emotional development
of theindividual, scientifically substantiated the concept of «emotional competence».
Astheresearcher notes, this concept isclosaly related to that of emotional intelligence’.
However, scientists began to use the term emotional competence somewhat later than
«emotional intelligence». According to K. Saarni's definition, emotional competence
IS represented by eight types of skills and abilities, including, in particular, the ability
to distinguish other people's emotions and be aware of one's own emotions, the ability
to verbally define an emotional state, the ability to control and correct an emotional
state (both one's own and that of others), and others.

Aswe can seg, in this structure of emotional competence, there are clear linksto
the concepts of «emotional intelligence» and «emotional culture», since these
components serve as the typological basisfor al three scientific categories.

At the same time, as O. Lioshenko notes, no specific methodsfor researching the
level of emotional competence have been defined to date. The researcher believes that
the development of this competence occurs spontaneously, without reference to age
characteristics, and that «the final achievements of emotional competence are not
achievements in material formy.

The concept of «emotional competence» is closely related to that of «emotional
intelligence». The scientist O. Polovinainterprets emotional intelligence as the ability
to be aware of one's feelings and emotions, to express them and to control them. The

level of emotional intelligence development can be used to assess a person's ability to

6 Qliinyk O. M. Osoblyvosti emotsiinoho rozvytku ta umovy formuvannia emotsiinoi kultury ditei starshoho
doshkilnoho viku zasobamy teatralizovanykh ihor. Psykhol oho-pedahohichni problemy silskoi shkoly. 2013. Vyp.
47.P. 167-173.

" Lioshenko O.A.Problema rozvytku emotsiinoi kompetentnosti. Aktualni problemy sotsiolohii psykholohii,
pedahohiky. 2012. Vyp. 14. P. 119-126.
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engage in positive or negative interpersonal interaction®,

The concept of «culture» (from the Latin «cultivation, processing») in modern
scientific knowledge belongsto the fundamental and is defined as a set of material and
spiritual values created and being created by humanity in the process of socio-historical
practice, characterizing the historically achieved level of cultural development?®.

One of the first to use the concept of «emotional culture» in scientific discourse
was the outstanding Ukrainian educator V. Sukhomlynskyi. He viewed the essence of
this scientific phenomenon as a specia sphere of human spiritual life. The breadth and
diversity of emotional life is a necessary condition for the full development of the
personality. V. Sukhomlynskyi believed that this type of culture can be enriched
through close interaction with various other types of human cultural practice (morality,
aesthetics, art, etc.). However, the outstanding educator and humanist warned against
identifying or replacing emotional culture with other types of spiritual culture®.

O. Oliinyk considers emotional culture in relation to preschool children as a
characteristic of basic emotions and valuesthat typify the behavior of preschoolers. By
forming emotional culture, childrenlearn to be masters of their own lives— not to allow
emotions, especially negative ones, to control their words, thoughts and actions'?.

K. Honcharenko, based on the study of the works of scientists T. Yeriomina,
|. Karabaieva, N. Fihurina, N. Shchelovanova, O. Zaporozhets, P. Denysova,
0. Kononko, Y. Prykhodko, characterizes emotional culture as asphere of activity that
IS regulated by generally accepted norms of emotiona expression, which affects
personality development. The researcher proposes the following competent
composition of emotional culture: sociocultural, behavioral, emotional, motivational,
ethical and moral components*2,

These components have the following characteristics. reliance on one's own

8 Polovina O. A. Rannii rozvytok Dytyny: potreba sotsiumu chy batkivski ambitsii? Vykhovatel-metodyst
doshkilnoho zakladu. 2018. Vyp.10. P. 23-30.

9 Psykholohichnyi tlumachnyi slovnyk naisuchasnishykh terminiv. Kharkiv: Prapor. 2009. P. 672.

10 sukhomlynskyi, V. (1976). Y ak vykhovaty spravzhniu liudynu. Vybr. tv. u5—t. T.2. P. 7-408.

11 Qliinyk O. M. Kultyvatsiia emotsiinoi kultury yak tsinnisnoi potreby dytyny doshkilnoho viku. Innovatyka u
vykhovanni. 2018. P. 239-246.

12 Honcharenko K.H. Vykhovannia u ditel starshoho doshkilnoho viku emotsiinoi kultury v ihrovii diialnosti.
Kvdlif. robota druhoho (mahisterskoho) rivniaosvity; spets. 012 «Dashkilnaosvitay. Nizhyn. NGSU. 2020. P. 116.
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moral principles when choosing emotions; conformity of emotionsto the requirements
set for oneself; conformity of emotiona response to age characteristics; adequacy of
emotional response to sociocultural norms; awareness of emotional reflexes.

L. Hrusha proposed the following structure of emotiona culture for primary
school children: cognitive (a set of ideas and knowledge about basic emotions, their
expression, socially acceptable ways of expressing emotions, their role in establishing
harmonious relationships); value-based (interest in the emotional aspect of life, in
particular one's own and other people's emotional sphere, the desireto orient one'sown
emotional expressions towards mora norms); activity-based (the ability to use socialy
acceptable and approved ways of expressing emotions)*2,

T. Borysova pointsto three functions of emotional culture: signaling, regulatory
and evaluative. The essence of the signaling function lies in reflecting certain factors
on a specific emotional response'“.

The concept of «emotional culture» is closely related to that of «emotional
intelligence». Scientists P. Selovei ta D. Meyer (1990) were the first to use this concept
in scientific discourse when analyzing research conducted by scientist D. Goleman in
the field of human emotional development. According to P. Selovei, D. Meyer,
emotional intelligenceis closely related to leadership qualities and aperson's ability to
join and manage a team.

M. Bykova, taking into account the works of P. Jakobson and R. Kaluhin
proposes the following composition of emotional culture: emotional, moral-ethical,
sociocultural, motivational, and behavioral components®™. At the same time,
D. Goleman defined in his works the specifics of emotional intelligence in the socia
orientation of the personality and the development of self-awareness. The more
developed a person's self-awareness is, the more adequately they are able to manage

their emotions, identify their own strengths and weaknesses, and promote personal self-

13 Hrusha L. O. Pedahohichni umovy vykhovannia emotsiinoi kultury ditei molodshoho shkilnoho viku. Avtoref.
... kand ped nauk. 13.00.07. teoriia i metodyka vykhovannia. Kyiv. 2009. P. 22.

14 Borysova T. V. Formuvannia emotsiinoi kultury molodshykh shkoliariv zasobamy teatralnoi diialnosti na
urokakh mystetstva. Pedahohichna osvita: teoriiai praktyka 2020. Vyp. 29 (2). P. 111-123.

15 Bykova M. Emotsiinakulturakreatyvnoi osobystosti v protsesi samovyznachennia. Pedahohichni nauky: teoriia,
istoriia, innovatsiini tekhnolohii. 2017. Ne 3 (67). P. 129-139.
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development (self-esteem, self-confidence, etc.).

Therefore, in this section, we have analyzed anumber of key concepts of the study,
which are: emotion, emotional development of older preschool children, emotional
competence, emotional intelligence, culture, and emotional culture. It has been established

that al these concepts are interrelated and form a cause-and-effect chain.

2. Featuresof emotional culture education in children aged 6-7.

The formation of emotional culture hasits own specificsin terms of age and the
development of the emotional and sensory sphere. Thisissueis addressed in the works
of prominent psychologists A. Wallon, O. Zaporozhets, J. Piaget and other scientists.
Scientists emphasize that emotionality is the main characteristic of preschool
childhood. The development of a child's emotiona sphere in early and preschool
childhood has its own characteristics and directions, among which psychologist S.
Maksymenko highlights the following:

1. Complexification of the emotional sphere, the expressive side of feelings and
emotions.

2. Formation of the general emotional background of the child's mental sphere.

3. Changes in the expressive side of the preschooler's feelings and emotions, in
particular: learns the «language» of feelings, using non-verbal means (glances,
movements, poses, smiles and gestures) learns to convey their experiences; is able to
verbally explain their state (albeit in a rather limited form); masters the ability to
restrain sharp expressions of their feelings; understands how to behave in a given
situation [30, p. 39].

The ways in which a child responds to various manifestations and stimuli in their
environment play animportant rolein their emotional devel opment. For example, starting
from early childhood, environmental factors stimulate the child to express emotions of a
certain nature. If an emotion isexpressed repeatedly, it reinforces emotiona reactionsand
neutralizes others, mainly those of an opposite nature. For instance, the reinforcement of

persistent negative emotions can negate positive emotions.
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L. Hrusha notes that the formation of emotional culture in children aged 6-7
occurs on the basis of the development of self-awareness and the emergence of
reflection. The development of voluntary behavior, emotional anticipation skills, and
the formation of an internal plan of action are also considered important®.

As noted by renowned psychologist O. Kononko, during the older preschool
period, emotions undergo a transformation into feelings under the influence of the
educational process applied to the child. The feelingsthat are formed begin to be based
on a certain system of emotional experiences. The latter, according to O. Kononko,
serves as an important component of the child's spiritual, moral, and social-emotional
development?’.

The researcher O. Oliinyk says that for modern preschool education, which is
based on acompetency-based approach to akid's persona development and getting the
life, social, emotional, and other experiences they need, it's important to look at how
well akid's emotional competenceis developed. O. Oliinyk considers this competence
to be an integral personal trait. It is a combination of knowledge, abilities, and skills
that enables a child to determine ways to resolve situations and act on the basis of
intellectual processing of emotional information (external and internal) provided by
emotional intelligence!®.

Numerous scientific psychological and pedagogical studiesin the field of early
childhood indicate that children are extremely emotional, but their emotiona state
often depends on the attitude of adults towards them and the mood conveyed during
communication. Children show emotional sensitivity in their reactions to situations of
communication proposed by adults, learning about the world around them together
with adults or independently.

In her scientific work O. Olishevska, based on an analysis of the works by the

scientist K. Saarni, proposes stages of development of children'sability to control their

16 HrushalL. O. Pedahohichni umovy vykhovanniaemotsiinoi kultury ditei molodshoho shkilnoho viku. Avtoref.
... kand ped nauk. 13.00.07. teoriia i metodyka vykhovannia. Kyiv. 2009. P. 22.

17 Kononko O. Naiholovnishe «pohoda» vdoma, abo yak sformuvaty Emotsiinu spryiniatlyvist i chutlyvist.
Vykhovatd -metodyst doshkilnoho zakladu. Ne 5. 2017. P. 32-40.

18 Qliinyk O. M. Kultyvatsiia emotsiinoi kultury yak tsinnisnoi potreby dytyny doshkilnoho viku. Innovatyka u
vykhovanni. 2018. P. 239-246.

91



emotions. The scientist also identified anumber of basic types of motivesfor managing
the process of expressing emotions, such as:

1) avoiding negative consequences or enhancing positive ones;

2) protecting self-esteem;

3) maintaining relationships;

4) complying with norms and decency®.

O. Polovina defines emotiona deafness as a child's inability to sense another
person's mood, emotions, or emotiona state. Emotionally deaf children exhibit emotional
suppression. According to O. Poloving, this is often caused by the indifference of the
child's relatives and limited communication and emotional enrichment?.

Thisopinionissupported by researchers V. Pasichnyk, M. Pityn, and V. Pasichnyk,
who point out that in today's difficult times, there has been an increase in the number of
children with emotiona problems, a tendency to display aggression, anxiety, and self-
doubt?t. According to the researchers, both parents and educators should intensify
corrective work on the development of children's emotional sphere. To this end, it is
possible, for example, to use physical education measures, involve preschoolers in
group and individual exercise classes, participation in active games, etc.

In the ontogenesis of achild aged 5-7, emotions becomeincreasingly significant,
but these emotions are not stable. Children in their sixth and seventh years of life
gradually become subjects of social experiences, achieve the formation of higher
feelings — moral and intellectual — and become subjects of emotional relationships.
They develop a socia «l» and altruistic emotions based on the need to help and
empathize with other people (L. Bozhovych, D. Elkonin). During this age period,
children are «explorers of the surrounding world» (M. Montessori), searching for an

image of the world, themselves as human beings, their place and their individual role

19 Qlishevska O. V. Vykhovannia emotsiinoi kultury u ditei serednoho doshkilnoho viku zasobamy ihrovoi
diianosti. Kvalif. robota druhoho (mahisterskoho) rivnia osvity; spets. 012 «Doshkilna osvita». 2023. P. 120.

2 Polovina O. A. Rannii rozvytok dytyny: potreba sotsumu chy batkivski ambitsii? Vykhovatel-metodyst
doshkilnoho zakladu. 2018. Vyp.10. P. 23-30.

2 Pasichnyk V. M., Pityn M. P., Pasichnyk V. R. Kharakterystyka emotsiinoho rozvytku ditei doshkilnoho viku.
Ukrainskyi zhurnal medytsyny, biolohii tasportu. Teoretyko-metodychni aspekty fizychnoho vykhovanniai sportu.
Tom 3. Ne 7 (16). P. 297-303.
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in nature and culture.

This age period is characterized by heightened emotionality, when emotional
cognition of the world prevails over rational cognition; It is sensitive to emotional
development, and the basis for this process is aesthetic emotions, which appear in the
ontogenesis of a child earlier than other types of emotional manifestations and create
the basis for the formation of social, moral, and intellectual feelings. Emotiona
development of the personality is manifested inthe growth of the ability to self-regulate
emotional states, the accumulation of verbal and nonverbal means of expressing
emotions, the expansion of emotional experience, the emergence of new emotions, the
ability to recognize and more subtly differentiate one's own emotional states and those
of one's communication partner.

During preschool childhood, given the specifics of a child's emotiona
development, it isimportant to acquire arange of different emotions, both positive and
negative. As the scientists S. Maksymenko and O. Kononko rightly point out, for the
harmonious emotional development of a child, it is important that positive emotions
such as admiration, gratitude, surprise, joy, sympathy, etc.

Therefore, the period of senior preschool childhood is defined by the specifics
of developing the child's emotional culture. In everyday life, this process can be
influenced by the child's family, other adults, and peers. This period is characterized
by sufficient sensitivity to changes and reactions to the emotional states and moods of
other people. Through interpersonal contacts, the child develops mechanisms for

transmitting emotions and forms a range of experiences.

3. Factorsinfluencing the development of emotional culturein children aged 6-7.

The development of emotional culture in older preschool children is influenced
by a number of factors, which we will discuss below.

According to O. Zaporozhets, communication and rel ationships with loved ones
play a primary role in a child's emotional development. In this regard, the words of
adults and the emotions they express when communicating with a child are important.
The way adults use facial expressions, gestures, and their attitude toward the child, as
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well as the words they use (bad, good, well done, not allowed, shameful, etc.) are
powerful factors in the emergence of emotions and corresponding behavioral
manifestations in children.

L. Klevaka and O. Hryshko point out that an important factor in the development
of emotional culture in children aged 6-7 is their existing experience of socia and
emotional relationships?®>. Based on the results of an analysis of scientific and
pedagogical sources, L. Hrusha determines that the process of emotional culture
formation in the age period of 6-10 years is influenced by such factors as. the child's
living conditions, the nature of their relationships with parents and teachers, as well as
the emotional and life experience previously acquired by the child?,

The outstanding humanist V. Sukhomlynskyi drew the attention of educatorsto the
leading aspects of educating children's emotions, which we can interpret as specific
factors influencing the emotional sphere of the child:

- emotional culture cannot be formed without constant spiritual
communication between the teacher and the child, without mutual penetration into the
world of thoughts, feelings, and experiences of each other;

- an indispensable emotional stimulus for thought is the process of
multifaceted cognition of the redlity surrounding the child: «It isimportant that the source
of thought and feelings be the cognition of natural phenomenaand their beauty»;

- thetruth, which generalizesthe objects and phenomena of the surrounding
world, becomesthe personal conviction of children, provided that it isinspired by vivid
images that influence their feelings®.

O. Oliinyk identifies the significant emotional impact of suggestion on children.
It is possible to achieve good results in shaping child's emotional culture using the

suggestion mechanism?. The researcher believes that music, visual arts, and literature

2 Klevaka L. P., Hryshko O. |. Emotsiinyi rozvytok osobystosti yak umova formuvannia emotsiinoho intelektu
dite  doshkilnoho viku. 2021. http://dspace.pnpu.edu.ua/bitsireamy/123456789/16591/1/%D0%95%D 0%
BC%D0%BE%D 1%686%D 1%696%D 0%B 9%D 0%B D%D 0%B8%D 0%:B 9%620%D 1%680%D0%BEY%D0%B 7%
D0%B2%D0%B8%D 1%682%D 0%BE%D0%BA %20%D 0%B E%D 1%681%D0%B E%D0%B 1%D0%B8%D 1%
81%D1%82%D0%BE%D 1%681%D 1%682%D 1%696.pdf

2 Hrusha L. O. Pedahohichni umovy vykhovannia emotsiinoi kultury ditei molodshoho shkilnoho viku. Avtoref.
... kand ped nauk. 13.00.07. teoriia i metodyka vykhovannia. Kyiv. 2009. P. 22.

24 Sukhomlynskyi, V. (1976). Y ak vykhovaty spravzhniu liudynu. Vybr. tv. u5—t. T.2. P. 7-408.

% Qliinyk O. M. Teatrano-ihrova diidnist v umovakh doshkilnoho navchalnoho zakladu : navch.-metod. posib.
Kamianets-Podilskyi: Voloshchuk V. O., 2017. P. 163.
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http://dspace.pnpu.edu.ua/bitstream/123456789/16591/1/%D0%95%D0%25%20BC%D0%BE%D1%86%D1%96%D0%B9%D0%BD%D0%B8%D0%B9%20%D1%80%D0%BE%D0%B7%D0%B2%D0%B8%D1%82%D0%BE%D0%BA%20%D0%BE%D1%81%D0%BE%D0%B1%D0%B8%D1%81%D1%82%D0%BE%D1%81%D1%82%D1%96.pdf

contribute to the formation of emotional culturein preschoolers. Thanksto them, moral
feelings and attitudes towards peopl e and nature are cultivated, and emotional attitudes
such as compassion, empathy, excitement, etc. are developed.

|. Melnychuk points out, that older preschool children need to have their
behavior, actions, and deeds evaluated. However, such assessment should not only be
positive and realistic, but aso evoke feelings of satisfaction or dissatisfaction in the
child. These feelings lead to the formation of new, more complex sensations that are
more significant in terms of realistic assessment of the performance of duties, tasks,
interaction with others, etc®.

T. Doroshenko draws attention to the fact that an important aspect of preschool
education is both the active development of the child's emotional sphere and their
awareness of the meaning of feelings and the ability to control them. According to the
researcher, this influences the nature of the child's social and emotional life and opens
up greater opportunities for social communication?”.

For the full formation of the emotional and sensory sphere of an older preschool
child, an important condition is purposeful work, the vector of which will be aimed at
stimulating children to express their attitudes toward certain situations, states,
experiences, or emotions caused by these situations; adults verbalizing emotions,
states, experiences, and feelings-both their own in relation to the child and those of
others; teaching children the skills to adequately express negative emotions and ways
to get rid of them.

Scientists A. Bohush, N. Havrysh, and L. Kotyk emphasize the importance of
works of fiction in the emotional development of children. This applies to works that
depict thelives of characters, their relationships with others, their joys and failures, and
difficult situations. All this evokes corresponding emotions in the child, contributing
to the development of the emotiona sphere and reflection, in particular. Works of

literature based on landscape poetry are rich in pictorial and expressive means of

% Mdnychuk 1.V. Osoblyvosi emotsinoho rozvytku dite riznoho viku ta dtati. Naukovyi visnyk
Pivdennoukrainskoho derzhavnoho pedahohichnoho universytetuim. K. D. Ushynskoho. 2002. Ne 11-12. P. 149-154.
27 Doroshenko T., Silina L. Formuvannia emotsiinoi kultury molodshykh shkoliariv na urokakh mystetstva yak
umovy yikh uspishnoi sotsializatsii. Visnyk ChNPU. 2023. Seriiac Pedahohichni nauky. P. 8-13.
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language. As a rule, they are capable of evoking aesthetic feelings, enriching the
emotional sphere, and fostering humanistic feelings.

That iswhy, when analyzing the emotional sphere of apreschool child, attention
should be paid to moral development. This is due to the interconnection between the
development of emotions and feelings and moral qualities of personality (love for
parents, humanism, tolerance, collectivism, etc.).

Thus, this section has identified a number of factors that influence the
development of emotional culture in older preschoolers. These include: experience of
social and emotional relationships, communication and rel ationships between the child
and loved ones, adult assessment of the child's behavior and actions, literature, visual
arts, suggestion, humor, and anumber of others. All these factors have apositive effect

when adults provide appropriate pedagogical guidance.

4. Development of emotional culturein children aged 6-7 through the process of
play activities.

It isimpossible to nurture emotional culturein preschool children without using
such a powerful tool as play. By learning about the surrounding world and adults, who
are largely «the object of the child's activity in play» (D. Elkonin), preschoolers
gradually form their personal model with the help of adults. This model has both
artistic-aesthetic and moral orientations, largely determining the degree of personal
development. Thus, play contributes to the active involvement of the child in the
creative-emotional process, which significantly influences the maximum enrichment
of the emotiona sphere of the persondlity, its aesthetic-vaue formation, and spiritua
growth. All of these aspects guarantee the self-realization and self-actualization of the
child's personality in their future life and activities.

Theresearchers O. Blozvaand O. Krasuliaanayzed ways of correcting achild's
emotional sphere through play. They determined that six-year-old children are
characterized by expressiveness, with feelings that flare up quickly and vividly.
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Children of this age need such an important source of experience as relationships with
others and the multifaceted feelings that come from such interaction?,

We accept K. Honcharenko's opinion that when organizing children's games,
teachers should create an appropriate emotional comfort for children. The researcher
notesthat children prefer to interact with teacherswho sharetheir interests. With regard
to games, it is worth noting the teacher's ability to appropriately join in the game,
playing either aleading or supporting role. Such participation is not limited to the role
itsel {2,

First of al, it is about the ability of an adult to follow the rules of the game and
provide assistance to a child who needs it. By maintaining the appropriate emotional
background for the game, the teacher can raise the child's social status and highlight
character traits that were previously unnoticed by their peers. This increases the
preschooler's self-esteem, which has a positive effect on their emotional culture and
attitude towards their peers as partnersin play and communication.

O. Olishevska, anayzing the factors which influence the development of
emotional culture in children aged 5-6 through play, highlights the creation of a
favorable emotional environment in the age group®. The researcher states, that when
encouraging children to interact with their peers, educators should ensure their
individual comfort, emotional well-being, and psychological security.

In their scientific study, O. Mikheieva and Y. Lychenkova analyze the role of
play in the development of emotional decentralization in preschoolers. Based on the
anaysis of the works by scientists O. Bohinich and N. Havrysh, the above-mentioned
researchers point to the compensatory possibilities of children'splay. It isthen that play
becomes another reality for the child, in which they can «act outy life situations and

relationships with people. In play, children can «live through» their fears, previously

% Blozva A. I., Krasulia O.M. Korektsia emotsiinoi sfery doshkilnyka zasobamy hry. Naukovyi visnyk
Natsonanoho universytetu bioresursiv i pryrodokorystuvannia Ukrainy. Seriiac Pedahohika, psykholohiia,
filosofiia. 2014.Vyp. 199(1). P. 53-59.

2 Honcharenko K.H. Vykhovannia u ditei starshoho doshkilnoho viku emotsiinoi kultury v ihrovii diialnosti.
Kvdif. robota druhoho (mahisterskoho) rivniaosvity; spets. 012 «Dashkilna osvitas. Nizhyn. NGSU. 2020. P. 116.
% Qlishevska O. V. Vykhovannia emotsiinoi kultury u ditel serednoho doshkilnoho viku zasobamy ihrovoi
diialnosti. Kvalif. robota druhoho (mahisterskoho) rivnia osvity; spets. 012 «Doshkilna osvita». 2023. P. 120.
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forbidden emotions, behaviors, etc.®..

Based on the generalization of the works by A. Valon, O. Zaporozhets,
O. Kononko, S. Ladyvir, and T. Pirozhenko, we point out that the following functions
of the game can be identified: educational, therapeutic, and diagnostic.

In order for games to have an effective and positive impact on the emotional
development of preschoolers, the researchers O. Mikheleva and Y. Lychenkova
propose a number of pedagogical conditions, in particular:

1) teach children to recognize emotiona states (their own and those of
others) and be able to regul ate them,

2)  foster an emotionally positive attitude toward oneself in the child, which
will have a positive effect on the establishment of play relationships between children
and enrich the child's social and emotional development;

3) create a developmental environment in which we can determine the
conditions for children's games, communication, and interaction;

4)  cultivate the child's moral feelings, which will become the basis for the
development of mora feelings, contribute to the establishment of play and other
interpersona contacts, and foster an optimistic worldview and a positive emotional
attitude towards play interaction in the child.

The researcher R. Kondratenko analyzed the influence of different types of
games on the development of emations in children. In particular, didactic games are
difficult for children to organize on their own. Thisis especially true when it comesto
selecting the number of participants and following the rules of the game. The teacher
should help support the child's emotional experiencesin the game and provide them
with the appropriate emotional tone™.

Creative games (role-playing, directing, theatrical, construction) reach their peak

during the older preschool years. When preschoolers engage in this type of play, their

sIMikheieva O., Lychenkova Yu. Hra v systemi pedahohichnoho vplyvu na rozvytok emotsiinoi letsentratsii
ditei doshkilnoho viku. The II International Scientific and Practical Conference «Creation of new ideas of
learning in modern conditions», September 25-27, 2023, Bordeaux, France. P. 172-176.

%2 Kondratenko R.V. Yednist intelektualnoi ta emotsiinoi sfer osobystosti doshkilnyka u protsesi hry.
Pedahohika vyshchoi ta serednoi shkoly: zb. nauk. prats / za red. Z. P. Bakum ; redkol. : Z. P. Bakum,
Ya. V. Shramko, I. V. Shelevytskyi tain. Kryvyi Rih, 2011. Vyp. 33. S. 498-502.
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emotions and intellect actively develop. It isin games of thistype that the combination
of the emotional and intellectual spheres yields positive results in terms of the child's
personality development.

A detalled scientific analysis of the specifics of spontaneous children's play and
its impact on the social, cognitive, and emotional development of preschoolers was
conducted by K. Krutii, I. Desnova, and M. Zameliuk. The researchers point out that
playing is a part of evolutionary culture and the result of child development. It is
important for adults to maintain a certain consistency in supporting independent
children's play: play activities — children's experimentation — elements of educationa
activities. With this, scientists believe, the play will lead to the comprehensive
development of the child's personadlity [26, p.130]. Taking into account the age
characteristics of the child, there will be a gradual transition from purely play to
learning activities, which isimportant for the period of senior preschool childhood.

Consequently, playing is a powerful tool for developing a child's emotional
culture. All types of children's games perform an emotional and developmental

function. Their effectiveness depends on how well they are organized and conducted.
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Abstract. This section reveals various scientific approaches to defining the
essence and significance of the concept «natural and ecological competence of
preschool childreny. It has been determined that this issue is highly relevant in modern
preschool pedagogy. On the theoretical level, the natural and ecological competence
of preschool children is considered as a psychological and pedagogical problem. The
interrelation of related concepts such as «ecological educationy, «environmental
upbringingy, «ecological culturey, and «natural and ecological competence» has been
clarified. The peculiarities of forming natural and ecological competence in older
preschoolers are defined, particularly the influence of age characteristics and the
impact of adults on the process of developing natural and ecological competence in
older preschool children. Observation is characterized as an effective method for
forming natural and ecological competence in older preschoolers, and the
methodology of its implementation is outlined.

Key words: preschool children, natural environment, competence, natural and
ecological competence of a preschool child, environmental upbringing, observation in
nature.

Relevance of the research. The preschool period is an important stage in
personality development, as it is filled with physiological, social, and psychological

changes. Today, one of the main tasks of preschool education institutions is to form a
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creative personality capable of critical and original thinking and possessing certain
competences including natural and ecological ones.

For an educator, the formation of natural and ecological competence is a crucial
direction in the development of preschool children. Therefore, in everyday interaction
with children, it is necessary to ensure that their engagement with the surrounding
world becomes conscious, and that corresponding skills and habits are constantly
improved with age. One of the main goals is to help the child perceive themselves as
an active subject of the nature and the world in which they live.

The 1ssue of forming natural and ecological competence in preschool children has
been addressed in the works of O. Bilan, L. Bobro, A. Bohush, N. Havrysh, N. Lysenko,
T. Ponimanska, N. Yarysheva, and others. This issue is also reflected in normative and
legal documents, such as the Law of Ukraine «On Education», the Law of Ukraine «On
Preschool Educationy, and the Basic Component of Preschool Education.

The competence-based approach, according to the age capabilities of children,
determines the content of the educational lines of the Basic Component of Preschool
Education. The formation of natural and ecological competence in preschool children
is provided for within the content of the educational line «The Child in the Natural
Environment» (BCPE)?.

The relevance of forming natural and ecological competence in older
preschoolers will always remain a priority in the development of preschool children.
Therefore, it 1s important for educators to properly plan and organize the educational
process so that the acquisition of this competence is effective and meaningful, as the

development of children and their behavior in nature depend on it.

1. Natural and Ecological Competence of Preschool Children as a Psychological
and Pedagogical Problem

The responsibility of the education system for forming an environmentally
valuable attitude toward the world and determining the moral and worldview position
of each individual makes the issue of choosing strategies for environmental education

and upbringing of children even more relevant. It also highlights the need to understand

1 Bazovyi komponent doshkilnoi osvity (Derzhavnyi standart doshkilnoi osvity) nova redaktsiia: zatv. nakazom
MON Ukrainy Ne 33 vid 12.01.2021. https://surli.cc/qvxenv
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the deep transformations taking place as we move from organizing nature-protective
activities to nature-appropriate behaviour in early childhood. Preschool age is the
period of intensive development of the child’s personality and the formation of
fundamental attitudes toward the surrounding environment, nature, society, and culture
(I. Bekh, L. Bozhovych, L. Vygotskyi, D. Elkonin, O. Zaporozhets, O. Kononko,
V. Kudriavtsev, S. Ladyvir, T. Pirozhenko, D. Feldstein, R. Chumichova, and others)?.

According to the Concept of Environmental Education of Ukraine,
environmental upbringing is «the formation of the system of views and beliefs based
on universal norms and the laws of nature’s development, promoting the close
involvement of future citizens in solving specific environmental problems through the
systematic acquisition of knowledge about human interaction with nature»?.

Based on analysis of scientific research, S.Ivanchuk notes that «the
environmental upbringing of preschool children combines three interrelated processes

— education, upbringing, and development, aimed at forming the ecological
culture of the individual, and their practical and spiritual experience of interacting with
nature, preserving and reproducing it; in clarifying the essential features of ecological
education, attention should be focused on the emotional-value, intellectual, active, and
practical components; the goal of ecological education for preschoolers is the
formation of the beginnings of ecological culture, the development of its constituents
such as ecological consciousness, ecological thinking, and ecological activity.» The
author presents the content of ecological education through a set of components:
«cognitive (knowledge about nature and life, natural objects, phenomena, ecosystems,
the place and role of humans in nature, the interaction between nature and society,
methods of learning about nature; value-based — ecologically valuable orientations
(harmony, benevolence, common sense, moral values, beauty, responsibility, etc.);
activity-based — the orientation and psychological readiness of the individual for

ecological practices (work activity, play activity, experimentation, nature conservation

2lvanchuk S. A. Ekologichne vykhovannia doshkilnykiv u konteksti yoho aktuanykh definitsii. Pedahohika
formuvanniatvorchoi osobystosti u vyshchii i zahanoosvitnii shkolakh. 2020. Ne 70. T. 2. P. 54-58.

3 Kontseptsiiaekolohichnoi osvity Ukrainy. Informatsiinyi zbirnyk Ministerstvaosvity i nauky Ukrainy. 2002. Ne 7.
P.3-23.
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activity, nature-appropriate activity)»*.

Considering the importance of the competency-based approach in preschool
education, the Basic Component of Preschool Education (educational field «The Child
in the Natural Environment») defines one of the key competences of a preschool child
— natural and ecological competence, as «the child’s ability to act appropriately in
different life situations, based on an emotionally valuable attitude toward nature and
knowledge of its laws, formed through cognitive, exploratory, labor, and play
activities». Accordingly, the emotional-value attitude of a preschool child consists of:
demonstrating interest in learning about the nature of their native land, immediate
surroundings, and their state, Ukraine, as well as curiosity about the objects and
phenomena of planet Earth and visible objects of the Cosmos; emotional reaction to
the natural environment; showing respect for various forms of life;

positive reaction to situations of interaction with various natural objects;
demonstrating interest and readiness for activities that ensure the learning of nature and
the formation of appropriate behavior skills®.

Natural and ecological competence is a crucial part of behavioral culture; the
ability of preschoolers to act responsibly toward the environment, living organisms,
and the laws of nature. The preschool period is the most favorable stage for developing
this competence, as it serves as a foundation for others. Parents play an equally
important role as it is crucial that they set an example, stimulating the child to follow
certain rules of behavior in nature by adhering to them themselves. Parents should also
reinforce the knowledge and skills children acquire in preschool education
institutions®.

Characterizing modern environmental and natural science education, Z. Plokhii

notes that the process of ecological upbringing and education is implemented in the

4 Ivanchuk S. A. Ekologichne vykhovannia doshkilnykiv u konteksti yoho aktualnykh definitsii. Pedahohika
formuvannia tvorchoi osobystosti u vyshchii i zahalnoosvitnii shkolakh. 2020. Ne 70. T. 2. P. 54-58.

> Bazovyi komponent doshkilnoi osvity (Derzhavnyi standart doshkilnoi osvity) nova redaktsiia: zatv.
nakazom MON Ukrainy Ne 33 vid 12.01.2021. https://surli.cc/quxenv

6 Iskryzhynska A. M., Sorochynska O. A. Formuvannia pryrodnycho-ekologichnoi kompetentnosti u ditei
starshoho doshkilnoho viku zasobamy ihrovykh tekhnolohii. Innovatsiini protsesy v doshkilnii osviti: teoriia,
praktyka, perspektyvy: zb. naukovykh prats: v 2-kh ch. 2022. P. 128—132. https://surl.lt/ucbaso

tekhnolohii: navch. posib. Kyiv: Lybid, P. 2014. 254.
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educational practice of preschool institutions through the ideas of holistic cognition of
the natural environment. This cognition should be based on a harmonious combination
of sensory and rational, theoretical and creative-practical comprehension,
simultaneously integrating all aspects of a child’s development.

Accordingly, Z. Plokhii proposes to realize this idea through an integrated
approach to organizing preschoolers’ acquaintance with the natural environment. The
importance of implementing this approach in the preschool education system, the
researcher explains, lies in the integrated nature of ecological knowledge, which
includes elements of biology, geography, chemistry, physics, as well as medical,
valeological, economic, and legal knowledge’.

Most scholars who study the peculiarities of development and activity of
preschool children assert that such children are already capable of understanding and
are interested in solving modern ecological problems. As noted by N. Hlukhova,
N. Horopakha, N. Lysenko, Z. Plokhii, and others, the formation of ecological
worldview begins in early childhood, when the foundations of worldview, ecological
consciousness, and practical interaction with nature are laid in the process of
educational activity®.

In their work, H. Bielienka, T. Naumenko, and O. Polovina state that «the
environmental and natural science competence of a preschool child — as a component
of their life competence — consists of specific knowledge about nature, a positive
emotional and value-based attitude toward its components, awareness of and adherence
to the rules of nature use; in other words, it includes three components: intellectual
(cognitive), emotional and value-based, and activity-practicaly.

The study of the theoretical foundations of forming natural and ecological
competence in preschool children, along with the analysis of scientific works and
educational practices, made it possible to formulate the definition of this phenomenon.

The natural and ecological competence of preschool children is interpreted as a

"Padalka O., Nisimchuk A. Pedahohichni tekhnolohii: navch. posib. Kyiv: Lybid, P. 2014. 254.

8 Bielenka H. V. Suchasni pidkhody do pytan formuvannia profesiinoi kompetentnosti maibutnikh vykhovateliv
ditei doshkilnoho viku. Onovlennia zmistu, form ta metodiv navchannia i vykhovannia v zakladakh osvity. 2012.
Vyp. 5. P. 99-102.
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component of their overall life competence and includes specific knowledge about
nature, a positive emotional and value-based attitude toward its components, awareness
of environmental rules and adherence to them. It comprises three components:
cognitive, emotional-value, and activity-based®.

According to N. Oshurkevych, the essential elements of the cognitive, activity-
based, and value-motivational components of preschoolers’ natural and ecological
competence include: knowledge about the Earth’s natural environment and the
interactions within it; awareness of oneself as a part of the greater natural world; the ability
to engage in feasible environmental protection activities such as preservation, care, and
safeguarding of the natural environment; and readiness to follow the rules of rational
nature use, environmental cleanliness, and the careful use of natural resources. The
combination of these cognitive, activity-based, and value-motivational components
determines the degree of natural and ecological competence formation in preschool
children®®.

The scholar emphasizes that knowledge is an essential component in the process
of developing natural and ecological competence. If a person knows nothing about an
object, they are likely to remain indifferent to it. Ecological knowledge fosters a
conscious attitude toward the environment and nature, laying the foundation for
ecological awareness. Ecological literacy, in addition to the possession of ecological
knowledge, skills, and abilities, also includes the formation of values, attitudes, and
personal behavior that ensure an emotionally positive relationship with nature and
readiness for environmentally appropriate behaviour.

Thus, natural and ecological competence is an extremely important
psychological and educational problem. Preschool education is to instill the initial
forms of ecological culture, to create conditions for children’s understanding of basic
interconnections in nature, and to develop their primary practical skills of humane and

emotionally sensitive interaction with natural objects in their immediate surroundings.

9 Oshurkevych N. O. Suchasni pedahohichni tekhnolohii dlia formuvannia pryrodnycho-ekolohichnoi
kompetentnosti ditei doshkilnoho viku. Pedahohichnyi protses: teoriiai praktyka. 2018. P. 65-72.
10 Oshurkevych N. O. Suchasni pedahohichni tekhnolohii dlia formuvannia pryrodnycho-ekolohichnoi
kompetentnosti ditei doshkilnoho viku. Pedahohichnyi protses: teoriia i praktyka. 2018. P. 65-72.
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The didactic system of knowledge about nature based on various aspects of
interrelations among plants, animals, and humans with their environment, and
ecological by its very essence — constitutes the core characteristic of the natural and

ecological competence of preschool children.

2. Features of Forming Natural and Ecological Competence in Older Preschool
Children

The development of natural and ecological competence in older preschoolers is
an educational process aimed at cultivating in children a conscious attitude toward
nature and the surrounding environment. It encompasses not only familiarization with
natural phenomena but also the nurturing of responsibility for environmental
preservation.

The Ukrainian Concept of Environmental Education identifies among the tasks
the formation of the foundations of ecological competence and moral-value
orientations necessary for understanding the essence of nature and re-evaluating one’s
behavior in accordance with humanistic values.

In this context, the preschool period — covering ages 3 to 6-7 — is an exceptionally
important stage, since it is characterized by intensive physical, emotional, social, and
intellectual development. Children actively explore the world, develop their speech,
imagination, and social interaction skills, which together lay the groundwork for future
learning.

The older preschool age plays a crucial role in shaping ecological awareness and
culture, as well as in fostering a rational attitude toward nature. Researchers define
ecological awareness as a core component of ecological culture, and its formation as
the primary goal in developing ecological competence in preschool children?.

At this stage, children develop new psychological mechanisms of behavior and
activity that facilitate the assimilation of ecological and natural-scientific knowledge.

Stable motivational structures, systems of values, and moral norms begin to form,

1 Lysenko N. V. Teoriia i praktyka ekolohichnoi osvity: pedahoh-doshkilnyk: navch.-metod. posib. dlia stud.
vyshch. navch. zakl. Kyiv: Slovo, 2009. P. 400.
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ensuring the development of a conscious attitude toward nature and the environment*2,

K. Karasova and T. Pirozhenko note that older preschoolers strive to reproduce
and comprehend their impressions of the surrounding world independently, without
adult intervention, satisfying their needs through self-organized games with imitative
content. This process of self-directed cognition and reconstruction of reality is vital for
developing not only children’s understanding of the environment but also their sense
of responsibility toward it. Through play, children often explore ecological phenomena
and establish connections between natural objects and events, helping them form initial
representations of nature and the importance of its preservation®3,

In this context, the role of educational institutions in developing environmental
awareness becomes particularly important.

During the preschool years, the foundations of ecological competence are laid —
a competence that contributes to the harmonious development of the individual in later
life4,

Thus, educational institutions must create conditions that encourage active self-
exploration and reflection on the surrounding world, allowing children to acquire the
necessary knowledge and skills for a responsible attitude toward nature.

Preschool educational institutions (PEIs) play a crucial role in forming natural
and ecological competence in older preschoolers. At this stage of upbringing, the
foundations of ecological consciousness are established, influencing the child’s further
development. Through the purposeful activities of educators in PEIs, children have the
opportunity to actively explore the world around them, develop an understanding of
nature, and recognize the interconnections among its elements.

The formation of natural and ecological competence begins at an early age, but
it is in the older preschool years that this process becomes more conscious. PEIs create
favorable conditions for fostering children’s curiosity — the basis of ecological

thinking. Through various educational programs, games, excursions, and observations,

12 Dmytrenko L. Vykhovannia obdarovanykh ditei. Palitra pedahoha. 2017. Ne 2. P. 13-15.

B KarasovaK. V., Pirozhenko T. Ihrovyi prostir dytyny. Kyiv: Shk. Svit, 2011. P. 128.

14 ChornaH. V., Skirko H. Z. Formuvannia ekolohichnoi kompetentnosti ditei starshoho doshkilnoho viku u
riznykh vydakh diialnosti v pryrodi. Innovatsiina pedahohika. 2021. T. 2. Ne 31. P. 163-169.
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children learn to notice natural phenomena, analyze them, and draw conclusions.
Knowledge acquired in this interactive form is assimilated more easily and retained for
a longer time.

Therefore, in PEls, it is essential to implement the following tasks for the
formation of natural and ecological competence:

— developing a humanistic attitude toward the natural environment and its
phenomena;

— building a system of ecological knowledge and understanding of natural
processes;

— cultivating the ability to notice and appreciate the beauty of nature;

— stimulating the desire and capacity to admire and discover natural beauty in
the surrounding world®®.

In addition to direct learning, an important element in forming natural and
ecological competence is the creation of an appropriate environment within the PEI
itself. The use of natural materials, involving children in plant care, and organizing
thematic days and celebrations help develop a sense of responsibility toward nature.

The teacher’s role is crucial in creating conditions for children’s active and
independent engagement with nature. Knowledge about nature supports the
development of personal qualities and fosters a deeper understanding of the
surrounding world.

Analyzing «Theory and Practice of Environmental Education» by N. Lysenko,
it can be stated that the educator’s role in shaping natural and ecological competence
within preschool education is indispensable, as the teacher establishes conditions for
developing children’s ecological thinking, responsibility, and practical skills through
interactive lessons and research activities™®.

H. Bielienka identifies the main tasks of the teacher in introducing children to

1% Ekologichne vykhovannia starshykh doshkilnykiv / uporiad. V. L. Sukhar. Kharkiv: Vyd-vo «Ranok», 2019.
P. 160.

16 Lysenko N. V. Teoriia i praktyka ekolohichnoi osvity: pedahohdoshkilnyk: navch.-metod. posib. dlia stud.
vyshch. navch. zakl. Kyiv: Slovo, 2009. P. 400.

110



nature, including:

— expanding aesthetic impressions;

— stimulating interest in nature;

— establishing a connection between the child and the surrounding world of
objects and phenomena; developing sensory experience;

— fostering the development of moral feelings and basic knowledge about natural
objects;

— supporting the development of thinking and speech, and forming initial
knowledge about accessible natural phenomena and objects;

— creating conditions for the independent application of knowledge through play,
work, and simple experiments that promote the formation of moral beliefs;

— cultivating the need for a caring attitude toward nature!’.

The future state of the natural environment depends on the successful
implementation of environmental education and the formation of ecological thinking.
Nature must be protected and its resources preserved and enriched. The educator plays
a key role in this process, using every opportunity to nurture in children a love for
nature’®,

It is also worth noting that cooperation between preschool institutions and
families is crucial in the process of developing natural and ecological competence. The
involvement of parents in environmental activities, joint projects, and educational
initiatives contributes to a holistic approach to developing environmental awareness.

In this way, the child receives consistent messages both at the educational
institution and at home, which positively influences overall development.

According to O. Shapovalova, harmonious interaction between the educator and
the family ensures the child’s full and meaningful existence, the realization of their

potential, and entry into new trajectories of social reality. The highest responsibility for

17 Bielenka H. V. Suchasni pidkhody do pytan formuvannia profesiinoi kompetentnosti maibutnikh
vykhovateliv ditel doshkilnoho viku. Onovlennia zmistu, form ta metodiv navchannia i vykhovannia v
zakladakh osvity. 2012. Vyp. 5. P. 99-102.

18 Nedodatko N. H. Osnovy pryrodoznavstva z metodykoiu oznaiomlennia ditei z pryrodoiu: navchalnyi
posibnyk. Chastyna II. Kryvyi Rih: KDPU, 2019. P. 139.
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a child’s upbringing within this interaction rests with the family*®.

In this context, the role of parents becomes particularly significant, as they are
the child’s first teachers. Through their personal example, parenting style, and
organization of shared leisure and daily life, parents can shape children’s basic

knowledge about nature, understanding of ecological processes, and a
responsible attitude toward the environment.

As V. Sukhomlynskyi a noted in his address to parents: «Upbringing in society
begins with the family. It is within the family that the roots are laid, from which
branches, flowers, and fruits grow later. The family is the creek that supplies water to
the river of our state»?.

Firstly, the role of parents in environmental education cannot be overstated, since
children learn by imitating adults. When parents demonstrate conscious attitudes
toward nature — conserving resources, sorting waste, and practicing sustainable habits
— they instill the same respect for the environment in their children.

Secondly, parents can reinforce and expand the knowledge and skills children
acquire in kindergarten. For example, shared walks in nature, ecological games, and
reading nature-themed books help consolidate information and develop an interest in
environmental issues. Thirdly, parents can support the preschool’s environmental
initiatives, such as organizing ecological campaigns, participating in tree planting, or
creating flower-beds and green areas on the premises of the educational institution.

As N. Pustovit aptly emphasizes, the goals of environmental education can only
be successfully achieved when adults themselves demonstrate careful attitudes toward
nature and actively involve children in environmental activities?.

It is extremely important for parents to spend quality time with their children —

walking in parks and forests, observing the environment. Direct contact with nature is

19 Shapovalova O. V. Rol simi u doshkilnii osviti: teoriia i praktyka: navchalnyi posibnyk dlia studentiv
vyshchykh navchalnykh zakladiv. Sumy: Redaktsiino-vydavnychyi viddil SumDPU imeni A. S. Makarenka,
2019. P. 225.

2 2Sykhomlynskyi V. O. Vybrani tvory. T. 4: Pavlyska serednia shkola; Rozmova z molodym dyrektorom
(1977). https://irbis-nbuv.gov.ua/ulib/item/ukr0000012788

2L pustovit N. A., Kolonkova O. O., Prutsakova O. L. Formuvannia ekol ohichno dotsilnoi povedinky
shkoliariv: nauk.-metod. posibnyk. Kirovohrad: Imeks-LTD, 2014. P. 140.
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an inexhaustible source of profound moral emotions. Equally important in forming
ecological competence is the parents’ engagement in various environmental exercises.
In the context of today’s rapidly changing world, it is especially important to find
effective methods and forms that enable older preschoolers not only to gain knowledge
about nature but also to develop an emotional connection with the environment. There
is a wide range of methods that can be used for effective nature education. In this
regard, it 1s essential to consider the diversity of approaches that may include both
practical and theoretical aspects of learning. Thus, the older preschool age is a sensitive
period for the formation of natural and ecological competence. It has been determined
that the key role in this process belongs to preschool educators and parents. They create
a supportive ecological environment that not only stimulates children’s interest in
exploring nature but also fosters the development of a conscious attitude toward the

surrounding world and an awareness of personal responsibility for its preservation.

3. Observation as a Method of Developing Natural and Ecological Competence
in Older Preschool Children and the Methodology of Its Implementation

Among the variety of modern methods of environmental education for preschoolers,
a special place belongs to visual methods, particularly observation of natural objects.

Observation is an active form of learning about the surrounding world aimed at
accumulating factual knowledge and forming initial ideas about objects and phenomena.
Therefore, it can be regarded simultaneously as a mental process, a cognitive activity, and
a teaching method®.

The method of observation plays a particularly important role in helping children
understand nature, as it is based on sensory perception and provides direct contact with
real natural objects. As a result, children develop realistic ideas about natural phenomena
and the relationships between them.

The involvement of thinking in perception stimulates children’s cognitive

22 Bobro L. V. Osnovy pryrodoznavstva z metodykoiu oznaiomlennia doshkilnykiv z pryrodoiu: navchal no-
metodychnyi posibnyk / ukl. L. V. Bobro. Nizhyn: NDU im. M. Gogolia, 2024. P. 175.
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inquiry, promotes the connection between newly acquired sensory images and those
they already possess, and helps them form their own judgments. 23

There are several types of nature observations:

1) by duration — episodic (short-term) and long-term observations of the
development and changes of objects;

2) by didactic purpose — primary, repeated, final, and comparative;

3) by organizational method — collective and individual, planned and
unplanned.

Episodic (short-term) observations are those that take a small amount of time
(for example, examining a snowflake, watching rain, or observing an animal’s
behavior).

Long-term observations are conducted more frequently — for instance, observing
the growth and development of a plant. Depending on the didactic goal, primary
observations are carried out to create an initial understanding of an object (for example,
observing a plant in sunny weather), repeated observations help expand this
understanding (observing the same plant on a cloudy day), and final observations aim
to consolidate previously acquired knowledge, providing a relatively complete picture
of the plant’s development over a certain period. To identify key features and
generalize the obtained information about natural objects, comparative observations
are conducted. These are usually performed with older preschool children.

According to the method of organization, observations can be collective (for the
entire group or part of it) or individual (for one child). The latter may be used both for
a preschooler who is lagging behind in mastering the material and for one who shows
strong interest in the information.

There are also planned and unplanned observations. The former are carried out
according to the teacher’s plan, while the latter are spontaneous and cannot be
predetermined.

According to N. Yarysheva, the process of observation consists of four stages:

2 Yarysheva N. F. Metodyka oznaiomlennia ditei z pryrodoiu. Kyiv: Vyshcha shkola, 2008. P. 255.
http://194.44.152.155/€lib/local/skbn27562. pdf
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Stage 1 — Preparatory. The main goal is to interest children in the object of
observation. During this stage, the educator uses a conversation to find out what
knowledge the children already possess, and supplements it with new information.

Stage Il — Beginning of the observation. At this stage, it is important to maintain the
children’s interest and focus their attention on the object. For this purpose, in older
preschool groups, educators often use riddles, which require mental effort and help sustain
children’s attention.

Stage III — Main stage. This is the longest stage. First, the educator allows children
to observe the object independently. Then, they begin to ask additional questions to draw
attention to the object’s external features — such as color, shape, size, and place in the
environment. As a result, the children develop accurate representations of objects in the
surrounding world.

Stage IV — Final stage. At this stage, conclusions are drawn, and the new knowledge
gained during the observation is consolidated*.

An essential condition for the observation process in preschool institutions is
teacher supervision. While a child may be able to look at an object independently, they are
unable to conduct a detailed study or focus on its properties without guidance. For this
purpose, educators use specific observation schemes when preparing for such activities.

When preparing for observation, the teacher must be guided by the educational
program and set learning, developmental, and educational objectives. Learning objectives
form specific ideas about natural objects; developmental objectives activate mental
processes; educational objectives cultivate a positive attitude toward nature in preschoolers.

To stimulate the cognitive activity of preschoolers during the process of
observation, various techniques are used, such as questioning, explanation, narration,
comparison, play-based techniques, the use of literary language, performing practical
tasks, and engaging different sensory analyzers in the study of the object®.

Questioning is one of the key methodological techniques used by the teacher to

2 Yarysheva N. F. Metodyka oznaiomlennia ditei z pryrodoiu. Kyiv: Vyshcha shkola, 2008. P. 255.
http://194.44.152.155/elib/local/skbn27562.pdf

% Doroshenko T. M., Matsko V. V. Osnovy pryrodoznavstva z metodykoiu v sknemakh ta tablytsiakh: navch.
posib. Kremenchuk: PP «Bitart», 2019. P. 46. http://surl.li/fucvv
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guide the observation. Questions should be selected in a logical sequence and
formulated in a way that is clear and comprehensible to the children. When selecting
questions, the teacher must take into account the life experience and age characteristics
of the preschoolers. For older children, the number and complexity of the questions
should be greater. Such questions mainly focus on the relationships and
interdependencies between objects and phenomena?.

In cases where children do not know the answer to a question, the teacher uses
explanations. For older preschoolers, explanations should help them identify
connections and generalizations.

Alternatively, instead of providing an explanation, the teacher may use a story
or narration. This technique is especially useful when observing an object that cannot
be seen directly.

Another important technique in the observation process is comparison, which helps
children develop more accurate representations of objects or phenomena. To achieve this,
the teacher should pose a task that cannot be completed without comparison, for instance,
asking questions such as «What is similar?» or « What is different?».

N. Yarysheva identifies several stages in the development of a child’s ability to
use comparison:

- at the first stage, children focus on bright, external characteristics and
compare only these features. For example, based on contrasting characteristics, they
can easily identify differences in the body structure of a cat and a rabbit.

- at the second stage, children begin to identify differences based on less
contrasting features, although during analysis they usually focus on one most
characteristic trait.

- at the third stage, children move to a higher level of comparison, being able
to correlate not only sharply contrasting but also similar objects?’.

For younger and middle groups, it is better to compare familiar objects, while

% Lysenko N. V. Oznaiomlennia z pryrodoiu ta osnovy proekolohichnoi osvity ditei doshkilnoho viku:
pidruchnyk. Kyiv: Vydavnychyi Dim «Slovo», 2019. P. 336. http://194.44.152.155/€lib/local /r/r832.pdf

27 Yarysheva N. F. Metodyka oznaiomlennia ditei z pryrodoiu. Kyiv: Vyshcha shkola, 2008. P. 255.
http://194.44.152.155/€lib/local/skbn27562. pdf
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older preschoolers can already determine common and distinctive features. They can
be offered comparisons using illustrations, toys, or memory-based examples.

Thus, the technique of comparison develops thinking, memory, curiosity, and
interest in nature, as well as encourages children to seek new knowledge.

During the process of observation, play techniques can also be used. They make
the observation more engaging and accessible for perception. For older preschoolers,
such activities should take the form of friendly competitions.

Another effective technique during observation is the use of literary language.
This allows children to imagine and create vivid mental images, generating a positive
emotional response.

In addition, the teacher may use folklore elements such as riddles, legends,
proverbs, sayings, and omens, which help to emphasize the characteristics of the
observed object.

One more important technique in conducting observations is the engagement of
multiple sensory analyzers. It is especially beneficial if the object can be not only seen
but also smelled, tasted, or touched. For example, when observing an apple, children
can determine that it is green in color, round in shape, hard and smooth to the touch,
and has a pleasant smell and sweet taste.

The methodology of guiding observations remains consistent both in everyday
life and during structured lessons. Everyday observations usually involve a smaller
volume of cognitive material and focus on gradual natural changes throughout the
seasons. The amount of material to be learned is determined by the preschool
curriculum, which includes familiarization with phenomena of inanimate nature, plants
and animals, and human labor in nature across different seasons?.

During observations, the teacher must follow one of the most important rules

— that is to conduct them emotionally, using vivid comparisons in their
descriptions of objects. This approach enhances children’s cognitive activity, arouses

curiosity, and fosters a desire to explore nature. Thus, in a child’s understanding of

% | ysenko N. Vykorystannia sposterezhen v roboti z ekolohichnoho vykhovannia doshkilnykiv. Dytiachyi
sadok. 2004. Ne 25-26. P. 10-44.
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nature, visual methods — particularly observation — play an essential role, provided they
are properly combined with verbal explanation. The word serves to generalize, but it
can fulfill its function only when each word corresponds to a sensory image. The
characteristics of observation and the methodology of its application in developing
natural and ecological competence among older preschoolers demonstrate that this
method provides children with a vast amount of cognitive information, fosters love and

interest in nature, and teaches them to care for the environment.
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Abstract. This section presents an analysis of the problem of national-patriotic
education of older preschool children using game methods. The relevance of the study
is analyzed, the problem of national-patriotic education of older preschoolers in
psychological and pedagogical literature is examined, and the significance of games
as a means of national-patriotic education of older preschoolers is characterized. The
pedagogical conditions for using games as a means of national-patriotic education of
older preschoolers are identified and characterized.

Key words: national-patriotic education, older preschoolers, games, role-
playing games, folk games, pedagogical conditions, traditional national holidays,
developmental environment, cooperation between preschool educational institutions

and parents.

Relevance of the study. Today, Ukraine is going through difficult times, when
it is more important than ever to nurture in the younger generation a love for their
native land, language, and culture. The formation of national consciousness and
patriotism must begin at an early age—it is during the preschool period that children
best assimilate moral guidelines and learn to understand what their homeland is and

why it should be loved and protected.
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The main activity of preschoolers is playing games, and it is game that elements
of national culture and folk traditions can be conveyed to children in an accessible and
effective way, introducing them to symbols, rituals, and holidays. Such forms of game
are not only interesting, but also have a deep educational meaning — they help children
feel their connection to the Ukrainian people and develop a sense of pride and respect
for their own roots.

These issues were raised in the works of such well-known Ukrainian educators
as V. Sukhomlynsky, who emphasized the importance of moral education from an early
age, 1. Bekh, who developed a personality-oriented approach to the formation of
patriotism, O. Kononko, N. Gavrysh, and K. Krutii, who researched patriotic education
in preschool settings and the role of game 1n this process.

Given the challenges of today, when preserving one's language, culture, and
statehood i1s not just a desire but a necessity, fostering national identity from an early
age 1s one of the key tasks of education, especially preschool education.

In the current context of reforming Ukraine's education system, which is oriented
toward humanistic and national values, the task of forming civic attitudes and a sense
of responsibility for the fate of the Motherland in preschool children is of particular
importance. It is well known that the preschool period is sensitive for the formation of
the foundations of worldview and moral and patriotic qualities of the personality.

Patriotic education through games allows for the integration of educational and
developmental tasks, creating conditions for the formation of a harmonious personality
that is aware of its own national identity. Game, as a natural form of activity for
children, provides emotional immersion in the process of learning about the culture of
their native people and contributes to the formation of social activity, communication
skills, and collective forms of behavior.

So, the issue of national-patriotic education of older preschool children using
game methods is relevant from both a theoretical and practical point of view. Solving
this problem will contribute to the development of a spiritually rich, morally stable,
and responsible personality capable of actively defending the interests of Ukrainian

society and the state in the future.
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The study of the problem of national-patriotic education of older preschoolers in
psychological and pedagogical literature

The problem of national education of the younger generation has deep historical
roots and is based on centuries-old traditions and cultural heritage of the Ukrainian
people. Outstanding Ukrainian educators such as H. Vashchenko, I. Ohienko,
S. Rusova, V. Sukhomlynsky, and others have made a significant contribution to the
development of this topic.

The pedagogical ideas of Konstantin Ushinsky deserve special attention. He
emphasized that the sense of national identity is so strong that even in difficult times it
remains with a person until the end. According to him, the fields of one's native land,
language, folk tales, and traditions have a profound influence on the human heart.

K. Ushinsky believed that a people deprived of their national identity is like a
body without a soul. He emphasized that only an education system based on national
principles can have a deep and lasting impact on the formation of personality. It was
K. Ushinsky who introduced the concept of «folk pedagogy» into scientific circulation,
pointing to the importance of patriotism and national self-expression in the process of
education®.

Sofia Rusova also expressed her vision of the role of national schools. She was
convinced that it was through national schools that conscious citizens capable of
building an independent state could be educated. She considered the study of the native
language, literature, history, traditions, and art to be the main means of such education.
Rusova emphasized the importance of creating a Ukrainian-language educational
environment that promotes the development of love for one's native land and the
formation of a deep national identity from early childhood?.

The pedagogical ideas of Hryhorii Vashchenko, which constitute a
comprehensive concept for the education of conscious patriots, are also significant. In
his works, the scholar considered patriotism to be the main goal of national pedagogy.

He argued that the formation of national consciousness should begin in preschool age,

1 Ushynsky, K. D. Native Word. Kharkiv: Folio, 2004. 352 p.
2 Rusova, S. F. Nationd School. Selected Pedagogica Works: in 2 volumes. VVol. 1/ edited by E. I. Kovadenko;
compiled, with aforeword and notes by E. I. Kovalenko and I. M. Pinchuk. Kyiv: Lybid, 1997. pp. 83-85.
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when the foundations of a child's emotional connection with their native environment
are laid. By the age of 3—4, a child should already be aware of their belonging to the
Ukrainian people and know about the language, symbols, and cultural characteristics
of their region. According to Vaschenko, it is preschool educational institutions that
should create the conditions for a gradual transition from spontaneous love for the
Motherland to conscious patriotism.

G. Vashchenko considered oral folk art to be a valuable pedagogical tool: fairy
tales, legends, songs, as well as fiction, which contributes to the formation of moral
qualities, national consciousness, and spiritual wealth in children®,

Ivan Ohienko, another leading thinker in the field of national education, defined
love for the Motherland as sincere and self-sacrificing service to one's people. He
emphasized the importance of preserving national customs and rituals, which are the basis
of the cultural identity of every nation. Ohienko noted the educational value of folk songs,
which he called «the soul of the people» and the key to understanding the national
character®,

Vasyl Sukhomlynsky made a significant contribution to the development of the
concept of patriotic education. In his works, he emphasized that patriotism is the harmony
of thoughts and feelings that arise from the depths of the heart. He believed that knowledge
about the homeland should not be just information, but a spiritual experience for the child.
According to the scholar, true patriotic education is only possible when knowledge about
the people, their history, language, and traditions passes through the emotional sphere of
the child and becomes their personal convictions®.

A detailed analysis of V. Sukhomlynsky's pedagogical legacy gives reason to
believe that he deeply believed that the basis of patriotic education is, first and foremost,
humanity, sincere attitude towards others, and respect for universal moral values. The
scientist firmly emphasized that love for the Motherland begins with love for people.

Based on these principles, children develop an understanding of key moral

3 Vashchenko, G. The Educationa Ideal. Poltava: Poltava Herald. 1994. 161 p.

4 Ohiienko, . Language—the Soul of aNation. Native Language. Warsaw, 1933. Pp. 1-3.

5 Sukhomlinsky, V. O. How to raise ared person. Selected works: in 5 volumes. Val. 2. Kyiv: Rad. shkola, 1976.
670 p.
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categories, including love for their homeland, heroism, endurance, courage in the
struggle for freedom, honor, and independence, and awareness of the greatness and
power of their country.

The educator's idea about the importance of starting patriotic education at an
early age is particularly valuable. In his opinion, love for the Fatherland should be
instilled in a child from the moment they begin to explore the world around them, show
interest in it, and learn to understand and evaluate what they see.

V. Sukhomlinsky's advice on forming a child's connection with their native land
through their everyday environment remains relevant today. It is things such as a slice
of bread, ears of wheat, a forest landscape, the sky above a pond, and mother's songs
and fairy tales that become the first elements of the image of the Motherland. Through
learning about the history of their native land, children develop a sense of responsibility
for preserving the material and spiritual achievements of previous generations®.

According to Sukhomlinsky, every person should have their own «native corner» —
a place associated with their most cherished childhood memories. It is the source of
their moral, aesthetic, and emotional depth, the basis of a constant spiritual connection
with their homeland.

Therefore, according to the educator's views, patriotic education should include
familiarizing children with the nature of their native land, its history, cultural heritage,
and the work of their parents, as well as teaching them to respect their family members—
all of which forms a holistic image of the Fatherland as the highest spiritual value.

Analyzing the works of other domestic educators, we can conclude that the issue
of national-patriotic education has always been the focus of attention of scientists, and
its relevance has only grown over the years. This is confirmed by the definition of the
term «national-patriotic education» in the «Great Explanatory Dictionary of the
Modern Ukrainian Language,» which emphasizes that such education combines national

and patriotic aspirations’.

6 Sukhomlinsky, V. O. How to raise ared person. Selected works: in 5 volumes. Val. 2. Kyiv: Rad. shkola, 1976.
670 p.

" Large Explanatory Dictionary of Modern Ukrainian Language/ compiled and edited by V. T. Busdl. Kyiv; Irpin:
VTF "Perun," 2009. 1736 p.
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The Concept of National Patriotic Education of Children and Youth (2015) is seen
as a comprehensive, purposeful interaction between the state, family, educational and
social institutions aimed at forming a conscious civic position in young people, love for
their homeland, readiness to defend its interests and participate in building a democratic
society?®.

I. Bekh and O. Vyshnevsky emphasize that such education is inextricably linked to
statechood and national identity, and stress the need for the purposeful formation of
patriotic values and a positive attitude towards one's native country in children®.

Preschool age is an extremely important period for laying the foundations of
national and patriotic education. The Law of Ukraine «On Preschool Education» (Article
7) clearly defines among its tasks the formation in children of love for Ukraine, respect
for traditions, language, culture, and national values, both Ukrainian and those of other
peoples™®.

A. Bogush has made a significant contribution to the development of patriotic
education methods, pointing out the importance of a folklore approach. She defines the
key principles: connection with life, historicism, local history and regional aspects, and
emphasizes the importance of moral, ethical, and spiritual components in the education of
children®?.

N. Gavrysh and K. Krutii, in today's complex social conditions, propose a
modernized approach to patriotic education, which begins with moral education aimed
at accepting universal human values, openness to other cultures, and the formation of
a humanistic attitude towards the world. Only on this basis is it possible to achieve a true
awareness of national identity*?.

S. Matvienko analyzed a practically oriented model of patriotic education for
children aged 5-7, which includes artistic-cognitive, emotional-value, and activity-

creative stages. Her methodology combines visual, musical, and choreographic arts with

8 The concept of national-patriotic education in the Ukrainian education system: approved by Order of the Ministry
of Education and Science of Ukraine No. 527 dated June 6, 2022.

9 Bekh |. Fostering patriotism as afedling. Preschool teacher-methodologist. 2016. No. 6. Pp. 4-8.

101 aw of Ukraine"On Preschool Education”

11 Bogush, A. M., Berezovska, L. |. Creative sdlf-expression of preschoolers in artistic and linguistic activities:
monograph. Odessa: M. P. Cherkasov; Kyiv: Soovo, 2006. 304 p.

12 Gavrysh N., Krutii K. National-patriotic education in a situation of social unrest: changing approaches.
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family values. Involving parents in joint projects helps to deepen the child's connection
with their family and country, although the study paid less attention to the linguistic
component®®,

So, a systematic analysis of scientific sources allows us to define the national-
patriotic education of older preschool children as a purposeful process of transmitting the
cultural and historical experience of the Ukrainian people and forming in children a value-
based attitude towards their family, native land, and nation as a whole. As a result of this
process, patriotic education is formed as an integral characteristic of the personality,

manifested in the knowledge, feelings, moral qualities, speech, and practical behavior of

the child in accordance with their age-related abilities.

Game as a method of national and patriotic education

Game is the main activity in preschool age, which not only ensures the
comprehensive development of the child, but also acts as a powerful tool for the formation
of national and patriotic feelings. It is through game that preschoolers comprehend the
world, learn moral norms and national traditions, and become familiar with the history
and cultural heritage of their people.

National-patriotic education in games occurs naturally and effortlessly. Children are
emotionally involved in events and game situations that simulate a real or imaginary
patriotic environment—a heroic past, talismans of their native home, symbols of statehood.
Activities such as role-playing, theatrical, folk movement games, and dramatization
games recreate events from the life of the Ukrainian people, historical heroes, and
ethnographic features of their native land.

Let us focus on these types of games in more detail. In particular, role-playing
games such as «Cossack Games,» «We Are the Defenders of Ukraine,» «Harvest
Festival,» and «Journey Through Our Homeland» contribute to the development of
qualities such as courage, responsibility, and readiness to defend one's homeland. Thanks

to theatrical games, children have the opportunity to get an emotional experience events

13 Matvienko, S. . Specifics of Patriotic Education in Preschool Childhood. Socid and Moral Development and
Education of Preschool Children: Collective Monograph / Edited by O. L. Kononko. Nizhyn. 2020. Pp. 169-198.
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that convey the meaning of Ukrainian legends, folk songs, and fairy tales, thereby realizing
the value of national identity.

L. Kuzmuk considers Ukrainian folk games to be an invaluable part of the national
cultural heritage passed down to us by our ancestors. They have powerful educational
potential and are an effective means of comprehensive development for preschool-age
children. In a sense, using game methods, children not only actively learn about the world
around them, but also develop their thinking, speech, attention, memory, and willpower,
which lays a solid foundation for further learning and personality formation*,

Folk games are particularly important in the process of national and patriotic
education. They introduce children to the culture, traditions, rituals, and beliefs of the
Ukrainian people. Through game, children become immersed in the depths of national
tradition, absorb spiritual values, and emotionally experience events that shape their
national consciousness and identity.

Folk games are not just entertainment, but a profound pedagogical phenomenon.
They are a source of positive emotions, a center of collective interaction, and a way of
passing on the experience of generations. Their content reflects the traditional way of life,
customs, and the people's striving for strength, wisdom, beauty, and unity. It is no
coincidence that prominent educators, in particular K.D. Ushinsky, emphasized the
importance of preserving and popularizing folk games in the education of the younger
generation.

Scientists A. Bogush, E. Vilchkovsky, N. Lutsenko, and N. Lysenko pay
considerable attention to the revival of folk games and their adaptation to the conditions
of the modern educational space. According to the requirements of the Basic Component
of Preschool Education, the principle of national orientation is implemented, in particular,
through the active use of Ukrainian folk games in the practice of preschool education
institutions. During the game, children not only become familiar with the linguistic forms

of folklore — rhymes, counting songs, chants, and teasing songs — but also learn to use

14 Kuzmuk L. Nurturing patriots. Experience in organizing work with teachers and parents. Preschool education.
2018. No. 8. Pp. 14-16.
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them in real life™.

So, game is not just a form of activity for children, but a profound educational tool
capable of naturally and effectively shaping national and patriotic values, awakening in
children's hearts a love for their native language, culture, and homeland. Through game,

children not only learn about the world, but also learn to be true Ukrainians.

Forms and methods of organizing patriotic-oriented game activities

In today's conditions, the widespread use of Ukrainian national and state symbols,
traditional Ukrainian clothing, and yellow and blue colors has become evidence of the
formation of the Ukrainian political nation and a manifestation of patriotic spirit.

It is advisable to select and combine various methods and forms of patriotic
education, avoid formalism and monotony, saturate them with patriotic emotions and
experiences, and actively use examples of courage and valor of Ukraine's defenders, both
from the historical past and current warrior heroes who defend our state from russian
aggression®®,

The most common forms of national patriotic education in early childhood
education institutions are: thematic holidays: Flag Day, Independence Day, City Day;
sports and patriotic games and competitions; creation of mini-museums of ethnography
in groups; exhibition of children's and parents' artwork «Ukraine is united!»; game
workshop with parents; business game for teachers «Pages of Ukrainian History»;
pedagogical conference for teachers and parents «Patriotic Education»; reading of relevant
fiction; meetings with combatants.

Highly effective education of preschoolers can be achieved through the use of
various methods, which can be divided into two groups.

1. Verbal and visual methods aimed at forming social and moral concepts and values
in children. This group includes observation, excursions, discussions, reading fiction,

looking at book illustrations, examples of decorative and applied art from different

15 Bogush, A. M., Berezovska, L. |. Creative sdf-expression of preschoolers in artistic and linguistic activities:
monograph. Odessa: M. P. Cherkasov; Kyiv: Sovo, 2006. 304 p.

16 Lyashenko, O. V. Formation of patriotic feelings in younger schoolchildren through project activities:
qualification work / scientific supervisor — Ph.D. in Philology, Associate Professor 1. V. Onishchenko. Kryvyi Rih,
2024.
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nations; watching presentations and films, including animated ones; listening to music and
songs; and playing various active games.

2. Methods aimed at helping children gain practical experience in the basics of
moral and patriotic behavior. Children gain experience in the process of actively learning
about phenomena and events in social life, communicating with adults and peers during
any joint activity (useful work, good deeds, helping the elderly, etc.).

Teachers game an important role in the patriotic education of children and young
people through their personal example, their views, and their practical actions, which
should serve as a model for emulation. The quality of the educational process depends on
the level of preparedness of teachers for each event; the use of various methods and forms;
the openness, emotionality, optimism, and active patriotic position of the teacher;
knowledge and skillful consideration of the age and psychological characteristics of

children®®.

Pedagogical conditions for using games as a means
of national-patriotic education for older preschoolers

When defining the essence of pedagogical conditions, we should note that they are
created by educators, while factors exist objectively, independently of activity. Therefore,
it is appropriate to define the essence of pedagogical conditions through the concept of
circumstances rather than factors. So, pedagogical conditions are circumstances that
determine a certain direction of development of the pedagogical process.

Studying the works of N. Postalyuk, E. M. Khrykov notes that pedagogical
conditions are pedagogical circumstances that contribute to (or counteract) the
manifestation of pedagogical regularities caused by the action of certain factors.

One can agree with the opinion that pedagogical conditions are a set of objective
possibilities of content, forms, methods, techniques, and means of pedagogical activity.

However, the idea that the objective possibilities of the material and spatial environment

7 Lisovets, O. V. National-patriotic education with the basics of ethnology: textbook. For higher education students
majoring in 012 Preschool Education. Nizhyn: M. Gogol National University, 2022. 111 p.

18 Lyashenko, O. V. Formation of patriotic feelings in younger schoolchildren through project activities:
qualification work / scientific supervisor — Ph.D. in Philology, Associate Professor 1. V. Onishchenko. Kryvyi Rih,
2024.
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are pedagogical conditions requires more detailed consideration. In our opinion, not all
such possibilities are pedagogical conditions, but only those that are created by the teacher
and are the product of his or her activity. *°

In her scientific works, T. I. Ponimanska emphasizes that the effectiveness of
national-patriotic education of preschoolers is ensured by the use of various methods and
forms of organizing the educational process. The researcher includes the following among
them: excursions through the streets of their native city, visits to historical monuments and
landmarks; stories told by teachers and conversations with interesting people;
summarizing discussions and reviewing illustrative materials; reading and staging works
of fiction; inviting family members to the kindergarten and holding joint educational
events (Family Day, Grandparents' Day, etc.); organizing meetings with parents outside
the preschool, in particular at their place of work.

According to T. Ponimanska, an important aspect of patriotic education is
introducing children to ethnography, which involves familiarizing them with the culture,
way of life, and customs of the Ukrainian people. This promotes awareness of the
connection between generations, fosters interest in family and folk traditions, and
develops moral and value orientations.

Folk traditions and customs game a significant role in the education process. They
accumulate historical experience, values, and norms of behavior that are passed down
from generation to generation (respect for elders, care for children, celebration of
memorable dates, etc.). Customs, as a form of expression of traditions, are established
norms of social interaction (for example, rules for greeting or visiting guests).

Based on the ideas of T. Ponimanska, the pedagogical conditions for the effective
use of games as a means of national-patriotic education of older preschoolers can be
defined as follows: familiarizing children with traditional national holidays through the
introduction of role-playing and didactic games; organizing a developmental game space
using national attributes; ensuring partnership between the preschool education institution

and parents and involving the community in fostering patriotic feelings in children®.

19 Khrikov, E. Pedagogica conditions in the structure of scientific knowledge. Bulletin of Bohdan Khmelnytsky
National University of Cherkasy. Series. Pedagogical Sciences. 2022. No. 4. Pp. 5-10.
20 Ponimanska, T. I. Preschool Pedagogy: Textbook. Kyiv: Akademvydav, 2006. 456 p.
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Introducing children to traditional national holidays through role-playing and
educational games

One of the most effective approaches is to familiarize children with traditional
national holidays through role-playing and educational games. This allows not only to
convey knowledge about holidays, but also to actively involve children in the process of
experiencing and recreating national rituals and traditions, which contributes to the
formation of patriotic feelings and national identity.

According to I. Bekh, role-playing games are a powerful tool for recreating national
holidays and traditions. They allow children to take on the role of participants in festive
rituals, which contributes to a better understanding of the meaning of the holidays, as well
as actively experiencing festive emotions and acquiring knowledge. Games on the theme
of Christmas or Easter allow children to game the roles of festive characters — carolers,
nativity scene characters, Easter guests — which enables them to recreate festive rituals and
develop a sense of pride in their national heritage. %

Educational games give children the opportunity to learn about traditional holidays
through game. They contribute to the development of cognitive abilities and the formation
of knowledge about cultural traditions and holiday attributes. For example, in the game
«Collect the Holiday,» children are tasked with finding and grouping various holiday
attributes: Easter eggs, viburnum branches, towels, etc. This allows children to better
understand the specifics of each holiday and actively work with traditional symbols, which
helps to reinforce this knowledge.

For these games to have the maximum effect, the teacher must create an appropriate
gaming environment. It is important that the group has holiday attributes, folk costumes,
music, books with folk tales and songs, as well as decorative elements that help children
visualize the atmosphere of the holidays. The teacher must be well versed in traditions and
holidays in order to convey this knowledge to children in an accessible and interesting
way.

So, the use of games as a means of national-patriotic education in preschool age is

an extremely effective method that helps children not only to acquire knowledge but also

21 Bekh, 1. D. Personality Development: in 2 volumes. Kyiv: Lybid, 2003.
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to form emotional ties with national traditions, which in turn contributes to the
development of patriotic feelings.

Organization of a developmental game area with national attributes

National and patriotic education of preschool children is particularly relevant in the
context of contemporary social changes. One of the most effective means of influencing
the formation of a child's national identity is a subject-oriented game environment
organized with national content in mind. It is through game that children most actively
assimilate the cultural codes, symbols, and traditions that make up Ukrainian heritage.

The developmental environment in a preschool education institution should be
filled with materials that introduce children to folk customs, rituals, national symbols,
holidays, household items, and decorative and applied arts. To this end, it is advisable to
create separate thematic centers or corners where children can not only observe but also
actively interact with objects through game, modeling, role-playing, manual activities, and
dramatization.

Elements of traditional Ukrainian life can be presented: clay dishes, embroidered
towels, motanka dolls, fragments of folk clothing, musical instruments. The placement of
such items contributes to the formation of children's primary ideas about the culture of
their own people and stimulates interest in history and customs.

Scientific approaches emphasize the importance of game space in the formation of
patriotic feelings. So, N. Gavrysh considers game to be a special phenomenon of
development, emphasizing that the object-game environment should create conditions for
children to immerse themselves in the national cultural context. She emphasizes that it is
through game situations that the emotional acceptance of traditions, symbols, and cultural
values takes place?.

A. Bogush believes that the organization of game space should be based on the
principles of cultural relevance and national orientation. In her opinion, the presence of
folk toys, elements of Ukrainian life, costumes, and musical instruments in the

environment not only expands children's knowledge of their native culture, but also

2 Gavrysh, N. V. Children's game as a developmental phenomenon. Luhansk: AlmaMater, 2002. 292 p.
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contributes to fostering a sense of pride in their people and the formation of national
consciousness.

The content of the game area is updated in accordance with the calendar holidays
associated with the traditions of the Ukrainian people. In winter, it is advisable to set up
themed areas dedicated to St. Nicholas Day, Christmas, Malanka, Vasyl, and Epiphany.
Children can observe the attributes of these holidays: the image of St. Nicholas, the
Christmas star, the didukh, the nativity scene, and illustrations of ritual activities. In spring,
attention should be focused on Candlemas, Easter, and Green Holidays. The attributes are
pysanky, spring songs, larks, candles, and baskets?,

Patriotic education in preschool age is one of the key tasks of modern education.
Creating a patriotic environment requires not only the presence of national symbols (flag,
coat of arms, anthem), but also an emphasis on heroism, love for one's native land, and
respect for the defenders of Ukraine.

To increase the effectiveness of such work, the teacher must create conditions for
practical activities for children. This can include making folk symbols, collectively
creating decorations, appliqués based on Ukrainian ornamentation, sculpting, and painting
Easter eggs. An activity-based approach allows children to better consolidate their
knowledge of traditions and develops a sense of pride in their homeland.

The content of the developmental game space should meet the following criteria:
functionality — all elements are used in games, cognitive activities, and classes; aesthetics
and symbolic expressiveness — the design should evoke an emotional response in children
and a desire to interact; connection with real life — objects should have a basis familiar to
children and be relevant to their experience; accessibility and safety — materials should be
appropriate for the age group and meet safety requirements.

So, the organization of a developmental environment with national and patriotic
attributes not only ensures cognitive development but also contributes to the formation of
a child's value-based attitude towards their native culture, state, symbols, and history. This

makes it possible to achieve the goals of national and civic education in the process of

2 Bogush, A. M. The Origins of Speech Development in Preschool Children. Kyiv: Slovo, 2003. 324 p.
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game, which is natural for preschoolers, forming the basis for a future responsible
personality.

Cooperation between preschool educational institutions and parents and
involvement of the community in the national-patriotic education of older preschoolers
through games

The family is the center where a child takes their first steps in life. It is in the family
that basic ideas about good and evil and norms of behavior are formed, the emotional
sphere develops, and the foundations of patriotism, love for one's neighbor, native land,
and state are laid. Family education is especially important in the older preschool years,
when a child's personality is actively forming, along with their conscious attitude toward
themselves, other people, and the world around them. It is during this period that it is
necessary to create an atmosphere of love, security, mutual understanding, and trust for
the child, in which they will feel valued and accepted.

The issue of family education has been discussed in scientific and pedagogical
literature since ancient times. The great Chinese philosopher Confucius viewed the family
as a model of a harmonious society, where order, morality, respect for elders, and care for
younger people prevail. The outstanding Ukrainian thinker Hryhorii Skovoroda emphasized
that parents should raise their children in love and respect, instill virtue in them, and be a
moral example for them themselves. Johann Heinrich Pestalozzi believed that a child's
development begins in the family, and that it is the family environment that determines their
future character. These ideas were taken up by Konstantin Ushinsky, who noted that moral
education without the participation of the family is incomplete and ineffective.

Vasyl Sukhomlynsky repeatedly emphasized in his pedagogical legacy that the
family should be an example of kindness, honesty, and justice, and that children should
see and experience these values in practice every day. It is thanks to such an environment
that citizens with clear moral guidelines, ready for life in a democratic society, are
formed?,

At the current stage of preschool education development, it is important to create

24 Sukhomlinsky, V. O. How to raise a real person. Selected works: in 5 volumes. Vol. 2. Kyiv: Rad. shkola, 1976.
670 p.
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conditions for active cooperation between teachers and parents with the aim of
harmonious child development. One of the most effective means of such interaction is the
organization of joint activities in the form of games. Game is the leading activity in
preschool age, contributing to the development of imagination, speech, thinking, and
social skills. When not only children but also adults, in particular parents, are involved in
the game, it acquires special educational significance.

By organizing game activities in the «child-parent-teacher» triangle, the teacher
creates an opportunity to strengthen family ties, develop emotional closeness, and transmit
moral values and cultural traditions. Such forms of interaction are of great importance for
both children and adults, as they contribute to the formation of a common cultural and
spiritual space in which everyone feels important and needed.

So, involving the family in the education of older preschool children in a gameful
way is an extremely effective means of forming moral qualities, patriotic feelings,
strengthening family ties, and raising a harmonious personality. Thanks to such
approaches, the family becomes not a passive observer, but a full-fledged participant in

the educational process, which meets the modern requirements of preschool education.

Conclusions

Childhood 1s an important stage in a person's life, during which the foundations of
important skills and values are formed. Fostering national consciousness and patriotism in
children of this age is of great importance. The relevance of this topic is growing
significantly in the context of globalization, as it is important that children do not lose
touch with their cultural heritage and national traditions. Fostering national consciousness
through folk customs helps children to better understand and respect their country, its
history, language, and culture. This contributes to the development of a sense of belonging
to their native land and a desire to actively participate in its development.

National and patriotic education in modern Ukraine is an extremely important
task for preschool education. Fostering in children a love for their homeland, respect

for national symbols, and interest in the history and culture of their native people is not
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only an educational goal but also an important component of state policy in the field of
civic education.

An analysis of scientific works has shown that older preschool age is a critical
period for the formation of basic patriotic feelings. It is at this age that children begin
to realize their national identity and learn their native language, traditions, culture, and
nature of their region. For effective patriotic education, it is important to rely on
activities that are natural for children, namely game. Game has proven to be not only
the main activity of preschoolers, but also a powerful educational tool. Through role-
playing, folk, didactic, and active games with patriotic content, children learn about
their country, its symbols, and culture, as well as become acquainted with prominent
figures in Ukrainian history. This helps them develop a sense of empathy, respect for
their homeland, and a desire to participate in preserving national traditions.

So, game as a pedagogical tool has great potential in the national-patriotic
education of older preschoolers. It combines knowledge with emotional experience,
helping to instill in children a sense of pride in their homeland and a feeling of unity
with their people. Games are an important element in the education of conscious
Ukrainian citizens, and their methodological improvement and understanding in the
modern context of preschool education is a necessary step in shaping a generation that

will actively participate in the development of their country.
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Abstract. The chapter of the monograph presents an analysis of psychological and
pedagogical literature on the subject of determining the features of socialization by means
of creative games. The concepts that underpin the essential and procedural characteristics
of socialization are outlined and analyzed. The possibilities of spontaneous and directed
socialization are compared. The pedagogical possibilities of creative games of
preschoolers as a means of their directed socialization are predicted.
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Relevance of study. At the current stage of development of preschool education,
the problem of raising a fully developed child who should be fully prepared for
independent life in society remains relevant. In accordance with the Law of Ukraine «On
Preschool Education», one of the directions of the holistic process of preschool education
is the acquisition of life social experience by a child, which ensures his or her all-round
development. Therefore, the main social process through which interaction between the
individual and society is carried out is the process of socialisation. In this regard, the
preschool education institution a special role to play - together with the family, it should
become the leading social institution for the socialisation of the preschool child.

The problems of socialisation of the individual have been considered from the
philosophical, sociological, psychological, cultural, and pedagogical perspectives. Among
the foreign scholars who have significantly influenced the study of the problem of
socialisation are E. Durkheim, E. Erikson, S. Freud, and others. In the historical and

pedagogical dimension, S. Rusova, V. Sukhomlynskyi, O. Sukhomlynska and other
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teachers have devoted their works to general socialisation issues. At the present stage,
Ukrainian scholars (H. Belenka, A. Bohush, N. Havrysh, 1. Zvereva, T. Ponimanska) are
studying the problems of childhood and the peculiarities of children's subculture.

A special place among the studies of the problems of socialisation of the individual
is occupied by the works of Y. Boginska, O. Vyshnevska, S. Kurinna, I. Pechenko,
S. Savchenko, which are devoted to the socialisation of children and youth.

It is well known that preschool age is an important stage in a child's development.
It is during this period that children learn social norms and rules of behaviour, establish
relationships with adults and peers. Play in preschool age is the leading activity, so it is
interesting from the scientific and applied aspects to study the intrinsic value of creative
games of older preschool children as a means of preventing and overcoming negative
manifestations in children. A. Burova, L. Artemova studied the influence of games on
preschool children, and at the present stage, N. Pikhtina, T. Pirozhenko and other
researchers are engaged in the study of preschool children's games.

However, the lack of a sufficiently complete study of the process of socialisation of
the individual in preschool childhood by means of play has caused an objective need to

study this problem and led to the writing of the relevant section of the monograph.

Study of the problem of socialisation in psychological and pedagogical literature

Research on child socialisation is quite extensive and multidisciplinary. They are
concentrated in a large interdisciplinary segment that combines different areas of
methodology, theoretical concepts, scientific models and approaches to the problem. The
thorough scientific works of philosophers, sociologists, educators, ethnographers, and
psychologists who have considered the issue of formation and development of a person as
a full-fledged member of society in a rather diverse way made it possible to distinguish
socialisation theories as independent fields of study in the mid-twentieth century.

1. Foreign scientists G. Tard and F. Giddings introduced the term «socialisation»
into scientific use as a process that is carried out both through spontaneous environmental

influences and as a result of targeted social influence with an educational focus®.

1 Psychological encyclopedia/ author-compiler O. M. Stepanov. K. : Akademvydav, 2006. 424 p.
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The multifaceted term «socialisation» is interpreted as a set of all social processes
through which an individual learns and reproduces a certain system of knowledge, norms,
values, which allows him or her to function as a full member of society [Bobak O. B.
Pedagogical principles of socialisation of preschool children in the family in the second half
of the twentieth century: PhD thesis: speciality 13.00.01 / Bobak Oksana Bohdanivna -
Drohobych, 2015. ]. Because in the process of socialisation, individuals not only adapt to
the environment and learn the social roles and identities present in it, but also learn to
establish, maintain and change such identities, transforming themselves and the world
around them»?.

The term «socialisation» is interpreted as the real content of a child's growing up,
which is realised in the unity of the process of socialisation-individualisation, through
which one's own social experience is formed as the main result of social maturation.

According to domestic and foreign psychologists, the main areas in which the
process of socialisation unfolds are activity, communication and self-awareness. Activity 1s
the sphere in which a person expresses himself as a social individual, shows independence,
initiative, creativity and professionalism, and learns new types of activity»>.

The second area of socialisation is the sphere of communication. Psychological
science interprets it as a specific form of activity and as an independent process of
interaction necessary for the implementation of other types of personal activities.
Communication at different stages of life becomes the main channel of socialisation of the
individual». Therefore, socialisation of a person outside of communication, without
cooperation and dialogue, without interaction and perception of each other is impossible®.

The sphere of self-consciousness, the third sphere of socialisation, involves the
formation of an individual's self-concept as a dynamic system of ideas about oneself and
self-oriented attitudes. It includes: self-image - an individual's awareness of his/her own
physical, intellectual and other qualities; self-esteem, potential behavioural response. A

positive self-concept is determined by three factors: «complete confidence in being

2 Kononko O. A. Socia and emotional development of personality: atextbook. K. : Osvita, 1998. 256 p., p. 152.

3 The phenomenon of childhood: philosophical and sociological analysis: a monograph. Kyiv: Drahomanov
National Pedagogical University, 2011. 320 c.

4 Rogalska . P. Theoretical and methodological foundations of personality socidisation in preschool childhood:
Doctor of Pedagogical Sciences (speciality 13.00.05). 499 c.
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attractive to other people, confidence in one's ability to perform a particular activity, and
a sense of self-worth»>.

I. Rogalska, a contemporary researcher of the principles of socialisation of the
individual in preschool childhood, notes that the process of socialisation of the individual
takes place in the social environment through the mechanisms of internalisation and
externalisation through the formation of social ties of the individual with the outside world®.

The most thorough and conceptually sound theory of socialisation is presented by
contemporary researchers who interpret the concept of socialisation as «the process of
human development in interaction with the world around us» and present it as a set of four
components:

- spontaneous socialisation in the process of spontaneous interaction of a person
with society and spontaneous influence of various, usually multidirectional, circumstances
of life on him or her;

- in terms of controlled socialisation in the process and as a result of the state's
influence on the circumstances of certain categories of citizens;

- socially controlled socialisation in the process of systematic creation by society
and the state of conditions for the upbringing of a person;

- a more or less conscious self-changing person’.

I. Rogalska is convinced that «the social formation of a personality involves the
interconnection of socialisation, individualisation and education as a dialectical
combination of socialisation and education factors in the educational space of personality
development.

I. Rogalska suggests the existence of a mechanism for mastering the culture of
society, the inclusion of the individual in social practice, which ensures the socio-cultural
formation of the growing personality. This mechanism is provided by the process of

education®.

5> Bekh I. D. Education of the persondlity: in 2 books. Kyiv: Lyhid, 2003. Book 2: Personality-oriented approach:
scientific and practical principles. 2003. 344 c.

6 Rogaska I.P. Socidisation of persondlity in preschool childhood: essence, specificity, support: monograph. K. :
Millennium, 2008. 400 c.

7 Kurinna S. M. Peculiarities of socialisation of children aged six to seven years in different conditions of life:
Candidate of Pedagogica Sciences (specidity 13.00.05). 240 c.

8 Rogaskall. P. Socialisation of personality in preschool childhood: essence, specificity, support: monograph. K. :
Millennium, 2008. 400 c.
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In the pedagogical reference literature, education is interpreted as a
multidimensional phenomenon. It is seen as a social phenomenon, activity, process, value,
system, action, interaction, etc. In addition, researchers consider education in a broad
social sense, defining this concept as the influence of society on a person in general,
identifying socialisation and education.

According to I. Bech, education as a social phenomenon has historically emerged
as a mechanism, a side, an element of socialisation. The necessity of its emergence in
relation to socialisation is caused by social needs. The terms «socialisation» and
«upbringing» are two sides of the same process, since the integrity of social and individual
life implies a mutually conditioned unity of the predictable and the spontaneous, the
organised and the accidental®.

Therefore, the term socialisation is interpreted differently by different researchers.
In our opinion, the most common and appropriate definition of socialisation is a set of all
social processes through which an individual learns and reproduces a certain system of
knowledge, norms, values, which allows him or her to function as a full member of society.
The process of socialisation unfolds within the framework of activity, communication and
self-awareness. The process of socialisation is inextricably linked to education, as it is the

basis for personal development.

The essence and features of directed socialisation of senior preschoolers

Preschool childhood is a special stage in human development. It is at this time that
the basic mental and physical qualities of a person are formed, the child's inclinations and
abilities are identified and developed to the level of social recognition, the foundations of
the worldview and general culture are laid, and the values and norms of social life are
assimilated. The scientific literature substantiates the importance of a directed form of
socialisation, which is specially developed by society or its specific institutions and
organisations. It is a system of means of influencing the development of an individual in
order to shape him or her in accordance with the values, ideals, interests and goals

prevailing in a given society (or community)®°.

9 Bekh I. D. Education of the persondity: in 2 books. Kyiv: Lyhid, 2003. Book 2: Personality-oriented approach:
scientific and practical principles. 2003. 344 p., p. 6.

10 Bobak O. B. Pedagogical principles of socialisation of preschool children in the family in the second half of the
twentieth century: PhD thesis: speciality 13.00.01. Drohobych, 2015. 221 c.
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According to V. Kremin, one of the important ways of directed socialisation is
education, which the scholar defines as a process of consciously organised, systematic and
purposeful influence on the consciousness and behaviour of a developing child in order to
form certain concepts, value orientations, principles, social attitudes and prepare him or
her for active social and cultural activities'’.

The specificity of this process lies primarily in its purposefulness. The presence of
a specific goal makes this process systematic and consistent, and prevents randomness and
chaos in the conduct of educational activities. Preschool education plays a special role in
the formation of a human personality, since purposeful educational influence on it involves
not only the development of positive qualities, but also overcoming the consequences of
the influence of negative objective factors.

It is known that the process of education is inherent in self-direction. It is carried
out in two directions: from the educator to the student (direct communication), which
results in a sequence of interrelated educational situations; from the student to the educator
(feedback), which allows each educational situation to be built on the basis of the
effectiveness of the previous one. The more feedback information the educator has at
his/her disposal, the more appropriate the educational influence becomes*?.

Directed education is the process of influence of the educator on the student, which
is a consciously organised, programmed and specialised activity of society in order to form
in the child the necessary and useful views, feelings, character traits, mental and physical
qualities. It is a process of systematic, purposeful influence on the physical and spiritual
development of a person. Education includes a system of training, education and
ideological influence. At the same time, the purposefulness is determined by the
conditions of the family, preschool, school, and various public organisations®3,

In addition to upbringing, within the framework of directed socialisation, learning

" Kremin V. P. Higtory of education: a study guide. Drohobych: Editorial and Publishing Department of Drohobych
Ivan Franko State Pedagogica University, 2013. Val. 2. 2013. 196 p., p. 96.

12 Aizenbart M.M. Problems of formation of socia and communicative competence in the system of preschool
education by means of game. Theses of the Ist International Scientific and Practical Conference of Young
Scientists ["Development of Modern Education and Science: Results, Problems, Prospects'] ] , (21-22 November
2013) / ed: V. linytskyi, A. Dushnyi, |. Zymomria. Drohobych: Posvit, 2013. C. 179-180.

13 Bekh I. D. Education of the personality: in 2 books. Kyiv: Lybid, 2003. Book 2: Personality-oriented approach:
scientific and practical principles. 2003. 344 c.
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is distinguished and defined as the process of transferring knowledge, skills and abilities.
L. Varianytsia defines learning as a joint activity of a teacher and a child focused on the
acquisition of knowledge, skills and abilities, and ways of cognitive activity 1.

Directed socialisation includes the entire education system in the context of its main
links (preschool, primary, secondary, special, and higher education) with an appropriate
set of pedagogical methods and technologies; activities of various groups and social
associations that have an educational impact on their members. Within the framework of
our topic, the preschool level of the education system is of particular importance.

In the Basic Component, preschool education is defined as a level of education that
a child receives in a preschool institution, family or with the help of an individual as a
result of a consistent, systematic and purposeful process of mastering the Basic
Component of preschool education. It involves: forming the foundations of social
adaptation and life competence of the child; fostering elements of a nature-based
worldview, development of a positive emotional and value-based attitude to the
environment; affirming emotional and value-based attitudes to practical and spiritual
human activity; developing the need to realise one's own creative abilities™.

Preschool education is a holistic process aimed at ensuring the comprehensive
development of a preschool child in accordance with his or her inclinations, abilities,
individual, mental and physical characteristics, cultural needs; formation of moral
standards in a preschool child, and acquisition of social experience.

Directed socialisation is based on an idea of the desired result to be achieved. In
other words, a personality model is formed that includes a set of knowledge, skills,
abilities, and individual psychological characteristics that must be formed in the process
of education and upbringing. The task of directed socialisation is the formation of a
socially active personality capable of creative activity, capable of self-realisation,
establishing a stable harmonious system of relations with other people and society.

Directed socialisation is implemented in an organised system of education and

14 Varianytsia L.O. Children's subculture as a factor of socialisation of junior schoolchildren in the educational
process. Candidate of Pedagogica Sciences (specidity 13.00.05). 235¢.

15 Basic component of preschool education in Ukraine / under the guidance of T.O. Pirozhenko. Kyiv:
Vydavnytstvo, 2021. 37 c.
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training for children and young people. Here, specially selected social experience is
incorporated into the content of education, games, leisure activities, creative activities and
special educational situations

According to psychologists, children socialise and gain their own social experience
in the following ways: in the course of various activities, mastering a large fund of social
information, skills and abilities; in the process of communicating with people of different
ages, within different social groups, expanding the system of social ties and relationships,
learning social symbols, attitudes and values; in the process of performing various social
roles, learning behavioural patterns?®,

Therefore, social experience is always the result of a child's actions and active
interaction with the world around him or her. To acquire social experience means not just
to learn the sum of information, knowledge, skills, and patterns, but to master the way of
activity and communication that results from it. Directed socialisation is a system of means
of influencing a developing personality, specially developed by society or its specific
social institutions, in order to shape it in accordance with the values, goals and interests
prevailing in a given society (or social group). Important ways of directed socialisation
are upbringing, training, education with a corresponding set of links. In our case, preschool
education 1s the main link of directed socialisation. The main ways within the framework
of directed socialisation are: activity as an opportunity to learn a large fund of social
information, skills and abilities; communication within different social groups;

performing various social roles and models of social behaviour.

Creative play as a leading activity and a means of directed socialisation of preschool

children

Preschool childhood is a short but important and unique period of a person's life, as
a child gains basic knowledge about the world around him or her, begins to form a value-
based attitude towards people and work, develops skills and habits of correct behaviour,

and builds character. According to N. Pikhtina, play is the most effective form of child

16 Kurinna S. M. Peculiarities of socidisation of children aged six to seven years in different conditions of life:
Candidate of Pedagogica Sciences (speciality 13.00.05). 240 c.
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socialisation, which lays the foundations of the future personality. A childhood without
play and out of play is abnormal. Depriving a child of play practice means depriving him
or her of the main source of development: impulses of creativity, signs and symptoms of
social practice, the richness and microclimate of collective relations, and the activation of
the process of cognition of the world!’.

Play is a means of preparing a child for «adult» life, socialisation, and moral and
ethical education. In the game, a child actively learns about the world around him or her,
relationships between people, rules and norms of behaviour, realises his or her capabilities,
relationships with others, etc.

Through the game, a child masters: the entire system of human relationships - first
on the emotional and then on the intellectual level; methods of practical and mental
activity; a wide range of human feelings; the concepts of «good» and «evil», learning to
distinguish between them; moral and ethical norms developed by mankind.

2. Children's development is particularly active during games that they invent
themselves. Such games are considered creative, as their play activities have a pronounced
amateur and creative character, reflecting impressions of the world around them. Scientists
consider creative games to include: director's games, role-playing games, construction
games and theatrical games® .

Scholars have variously characterised creative play by the following features:

1. Imaginary situation. This feature is associated with the emergence of an idea in

the game, the search for means to implement it, which requires creative imagination and
also means the transition to creative activity.

2. Creative character. In the game, the child does not copy reality, but imitates what

he sees, combines his ideas. The preschooler really experiences what he/she reflects in the
game and thinks about what he/she has emotionally perceived earlier.

3. The presence of roles. Reflection of reality takes place in the process of a child's

assuming a certain role. In creative play, preschoolers perform symbolic actions, replacing

real objects with toys or some other objects, attributing the necessary functions to them.

17 PikhtinaN. P. Theory and methods of children's play activities: atextbook. Nizhyn: Gogol NDU, 2068. 267 p., p. 14.
18 pechenko |.P. Separate conceptua foundations of personality socidisationin preschool childhood. Pedagogy and
Psychology. 2006. Ne 3 (52). C. 19-29.
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4. Arbitrariness of actions. Performing accepted roles, children repeatedly return to

reality, get used to it, learn it gradually, voluntarily, without coercion. The child's play
activity is enriched by various ideas about the world around him/her: physical qualities,
socially significant functions of objects, human relationships, etc.

Game interests contribute to the expansion of a child's experience, mental
development, enrichment and deepening of knowledge, formation of moral ideas, and
encourage the use of acquired knowledge in practical activities.

5. Specific motives. Children are motivated to play by the desire for imitation,

independence, communication, and satisfaction of various cognitive and artistic interests.
With age, motives change, which affects the content of games. While a younger preschool
child is motivated to play by acting with attractive objects, an older preschooler is
motivated to play by reproducing the relationships of adults depicted in the game. Older
children choose the plot of the game and the role, guided by their dreams of future activities.

6. Social relations. The game is the «arithmetic of social relations», a means of

forming a children's team. It requires the adoption of a common plan, coherence of actions,
generates common experiences®®.

According to N. Zakharova, the pedagogical value of creative play is that in this
process, in addition to the relationships determined by the content, roles, and rules, real
relationships arise between children. After all, they have to negotiate the game, distribute
roles, monitor the implementation of the rules, etc. In the game, preschoolers can more
easily establish contact with each other, subordinate their actions, and give in to each other,
as this is part of the content of the roles they have adopted. Real relationships are the basis
for the organisation of children's society, which gives grounds to consider the game as a
form of organisation of preschoolers' life and activities, as well as a means of directed
socialisation®® . Interpersonal communication of a child with peers in the game is the most
natural, relaxed, non-standard, free and initiative. In the process of communication, he or

she learns to formulate sentences that express his or her opinion and is not ashamed of

19 Elkonin D.B. Psychology of the game. 2nd ed. Moscow: Humanitarian Publishing Centre "VLADOS', 1999.
360 p., p. 110.

20 ZakharovaN. M. Social adaptation of senior preschoolers by means of game activity: Candidate of Pedagogical
Sciences (specidity 13.00.08). 242 p., p. 174.
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peers in case of incorrect expression. Communication during play with peers is richer and
more varied than with adults, as it includes managing the actions of a partner, controlling
them, and presenting one's own patterns of play behaviour.

Creative play is a school of morality, as the moral qualities formed in it influence
the behaviour of preschoolers in everyday life. And the moral norms and rules learned in
the process of children's communication with each other and with adults are further
consolidated in the game. Moral education in creative play is determined by its content -
the reflection of real events related to moral norms. After all, the main thing in the game
is modelling social relations between people. In creative games, children reproduce the
behaviour and relationships prescribed by their roles from the point of view of their own
experience, which may be negative, sometimes avoiding undesirable actions or
performing them, guided by selfish interests. All of this is acceptable, as creative play
involves the preschooler's activity at his/her own discretion to implement the game plan?,

Creative play is connected with children's work, which emerges and develops on its
basis. The game often combines fine arts, construction and other types of activities, which
enriches it, helps to foster children's interest in work and a caring attitude towards others. It
is an important means of mental development, formation of fundamental mental processes
(perception, thinking, speech, memory, imagination). On this basis, psychologists consider
creative play to be a form of acquiring and systematising knowledge, a means of mastering
it effectively, a way of moving from ignorance to knowledge, from vague, hypothetical
knowledge to clear and concrete knowledge. The game deepens the analysis of
phenomena, relationships, and moral qualities of people?.

The game develops the child's mental activity, which is always connected with the
work of imagination, as the preschooler needs to choose a role for himself/herself, imagine
the actions of the person he/she wants to imitate. Creative imagination is also manifested
and developed in the search for means of implementing the plan, creating a play

environment, etc. During creative play, a child develops the ability to correlate his/her

21 PikhtinaN. P. Theory and methods of children's play activities: atextbook. Nizhyn: Gogol NDU, 2068. 267 p., p. 22.
22 ZakharovaN. M. Social adaptation of senior preschoolers by means of game activity: Candidate of Pedagogical
Sciences (specidity 13.00.08). 242 c.
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point of view on the events, actions, objects with the point of view of others, which opens
up opportunities for moving his/her thinking to a new level.

According to S. Kurinna, the experience of various feelings and empathy in the
game forms the child's emotional experience and influences his or her character®,

Play is widely used as a means of aesthetic education, as older preschoolers reflect
the world through roles that embody certain images. It is an effective means of developing
the child's artistic interests, artistic taste and creativity. It reveals and develops abilities to
music, recitation, dancing, and aesthetic design of buildings.

The game activity of senior preschoolers is the main means of informative and
emotional influence on children, as well as an important means of exchanging intellectual
and moral values. The game makes it possible to apply knowledge in conditions close to
real life; to highlight the influence of the personal factor on decision-making; to study
business and communication skills and moral traits of senior preschoolers in order to
correct them; and to project their behaviour in real life.

The game forms and enriches the preschooler's experience of motor activity, as,
taking on a certain role, the child consciously tries to reproduce the movements
characteristic of a particular character. Motor development in the game prepares the child
for conscious physical exercises at school age.

Creative games contribute to the self-expression of an older child, individualised
reflection of reality, and the formation of a holistic picture of the world in his or her mind.
They enable the preschooler to actively influence events and phenomena that are of
interest to the child and in which he or she wants to participate®*,

Therefore, creative play is an effective means of targeted socialisation of older
preschoolers, as this process takes place in a preschool education institution within the
framework of purposeful pedagogically organised education. Creative play is the most
effective form of child socialisation, which lays the foundations of the future personality.

It has its own characteristic features, namely: imaginary situation, creative nature,

2 Kurinna S. M. Peculiarities of sociaisation of children aged six to seven years in different conditions of life:
Candidate of Pedagogica Sciences (specidity 13.00.05). 240 p., p. 121.

24 Khymych N. E. Formation of humane relationshipsin children of the sixth year of life in dramatisation games:
PhD thesis ... Candidate of Pedagogical Sciences: speciality 13.00.01. Kyiv, 1996. 24 p., p. 12
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presence of roles, arbitrariness of actions, specific motives, social relations. In the game,
a child of the senior preschool age masters the moral and ethical norms and rules of
behaviour that mankind has developed. This is the role of creative play as a means of
directed socialisation. Using creative play, a child of the senior preschool age moral
development, labour, mental, aesthetic and physical development is carried out.

Conclusions. The study of the psychological and pedagogical literature on the
outlined problem has provided grounds for the conclusion that there is a wide variety of
interpretations of the concept of «socialisation», which is mainly due to the field of
research of researchers. We use the definition in the field of social pedagogy, according to
which socialisation is a set of all social processes through which an individual assimilates
and reproduces a certain system of knowledge, norms, values, which allows him or her to
function as a full member of society. The main areas of socialisation are activity,
communication and self-awareness. Socialisation as a process of human development in
interaction with the world around us is a unity of four components: spontaneous
socialisation, relatively controlled socialisation, relatively socially controlled socialisation,
conscious and self-modifying socialisation.

In the context of this section, a special place is occupied by the directed form of
socialisation - a system of means of influencing a developing personality, specially
developed by society or its certain social institutions, in order to shape it in accordance
with the values, goals and interests prevailing in a given society (or social group).
Important ways of directed socialisation are upbringing, training, education with an
appropriate set of links.

The methods of directed socialisation are upbringing, training, education with an
appropriate set of links. Upbringing is a system of educational activities aimed at forming
a fully and harmoniously developed personality. Learning is a joint activity of a teacher
and a child, focused on the acquisition of knowledge, skills and methods of cognitive
activity. The main link of directed socialisation is preschool education, which is defined
as the level of education that a child receives in a preschool institution, family or with the
help of an individual as a result of a consistent, systematic and purposeful process of

mastering the Basic Component of Preschool Education
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It has been found that creative play is an effective means of targeted socialisation
of senior preschoolers, as this process takes place in a preschool education institution
within the framework of purposeful pedagogically organised education. Creative play is
the most effective form of child socialisation, which lays the foundations of the future
personality. It has its own characteristic features, namely: imaginary situation, creative
nature, presence of roles, arbitrariness of actions, specific motives, social relations. In the
game, a child of the senior preschool age masters the moral and ethical norms and rules
of behaviour that mankind has developed. This is the role of creative play as a means of
directed socialisation. In creative play, the moral, mental, aesthetic and physical
development of the senior preschool child is carried out.

However, what we have presented in this section does not exhaust all aspects of the
problem under consideration. It seems promising to study the possibilities of using play
as a leading activity and an effective means of socialising a child at earlier stages of his or

her development, in particular, in the early and middle preschool age.
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Abstract. This section explores the characteristics of observational skills
development in older preschool children through walks in nature and excursions. Various
scientific approaches to define the essence and meaning of the concept of observation and
its significance for preschool children are examined.

A walk in nature is described as the main form of work organization to familiarize
preschoolers with nature and develop their observational skills. The main characteristics
of walks with preschool children and its structure are determined. The role of walks in
nature as a form of familiarizing preschoolers with nature is analyzed.

The article considers excursions as a means of developing observational skills in
older preschool children. It determines the educational significance of excursions, its
types, and the structure of excursions in nature. It also presents methods to organize and
conduct nature excursions for preschool children.

Key words: older preschool children, development, observational skills, nature
observation, excursion, walk in nature.

Relevance of the research. Modern preschool education is aimed at the versatile
development of children. It takes into account their age and individual characteristics
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based on the individual approach employed by the teacher and activities typical for the
preschool period. It is also aimed at achieving the level of child’s development which
is necessary to successfully master primary education.

Nowadays, the main approach to teaching and raising kids is based on activities.
It’s all about developing ways and means of independent thinking. Among the effective
ways to get preschoolers interested in exploring and discovering new things is excursion.

Excursions and walks in nature act as a starting point for children's explorations,
give a powerful boost to children's thinking, and allow them to see many interesting issues
for their own research. Therefore, we believe that this topic is relevant nowadays.

Many Ukrainian scientists have studied the problem of developing observational
skills in older preschool children through walks in nature and excursions as necessary
forms of learning. Among the leading scientists in this field are K. Ushynskyi,
A. Symonovych, and others. This topic has been addressed in the works of many
modern researchers such as: H. Biclienka, L. Bobro, N. Demianenko, L. Zelenska,

O. Kin, K. Krutii, N. Lysenko, O. Martynenko, Z. Plokhii, N. Yarysheva.

1. Development of observational skills in older preschool children as a

psychological and pedagogical problem.

Observational skills are an important characteristic of a child's cognitive
development, which determine their ability to actively learn and effectively interact with
the information environment. The formation of this quality in older preschool children is
becoming a pressing task for modern pedagogy, because it is during this period that
intensive cognitive processes begin to develop and the foundations of intellectual
development are laid, which influence the child's further learning and adaptation in the
social environment. Therefore, the development of observation skills in older preschool
children is essential for improving the effectiveness of the educational process and

forming the basic skills necessary for further learning at school®.

1Bulhakova O. Yu. Rozvytok sposterezhlyvosti u ditel starshoho doshkilnoho viku / O. Yu. Bulhakova, E. V.
Osadcha. Pedahohichnyi almanakh «Aktualni problemy doshkilnoi osvity: teoriia ta praktyka»: zbirnyk materialiv
IV Vseukrainskoi konferentsii zdobuvachiv vyshchoi osvity i molodykh uchenykh (5 lystopada 2024 roku). Odesa:
Vydavnytstvo TOV «Leradruky», 2024. Vyp. IV. S. 18-23 [in Ukrainian|
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The development of observational skills in older preschool children is a
multidimensional issue that has aroused significant interest in the scientific community.
Domestic and foreign scientists working on this topic highlight various aspects of
observation as a key element of a child's cognitive development. Overview of scientific
approaches allows us to enhance our understanding of the essence of observation, its
relation with other cognitive processes, and its role in the formation of a child's personality.

H. Bielienka considers observation to be one of the main cognitive characteristics
that becomes particularly important in preschool age. She points out that during this
period, children's cognitive processes become more purposeful and organized, which
requires the development of observation as a basic element of learning. The scientist
believes that observation contributes to the systematization of knowledge, as it allows
children to analyze the information they receive in an organized manner and identify
connections between objects and events. Observation is not only a skill of perception, but
also the foundation for the formation of the ability to perform systematic analysis, which
is extremely important in the school environment?,

S. Ladyvir considers observation as one of the preconditions for the formation of
abstract thinking and general intellectual flexibility. He believes that through development
of observation, children learn to move from specific observations to generalizations,
which is an important stage in the formation of the ability to analyze. The researcher
highlights the need to use special teaching methods that let children develop their
observational skills in natural settings. According to the researcher, game and experiments
are the most effective ways to learn at this age because they let children actively get
involved in the observation process, which helps this skill develop naturally®.

O. Skrypchenko highlights the importance of understanding observation as a
complex cognitive ability that's closely linked to other cognitive processes, like attention,
memory, and thinking. According to the scientist, the development of observation is
impossible without active work on the development of attention, because the ability to
concentrate on objects is the key to successful observation. Besides that, observation

stimulates memory development, because children learn to memorize and analyze details,

2 Bidlienka H. Eksperymentalna dodidnytska diialnist ditel u pryrodi yak tekhnolohiia piznavanoho rozvytku.
Vykhovatd-metodyst doshkilnoho zakladu. 2013. Ne 11. S. 6-10. [in Ukrainian]
3 Ladyvir S. O. Piznavalnyi rozvytok starshoho doshkilnyka. Doshkilna osvita. 2019. Ne 3 s, 25-39. [in Ukrainian]
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which improves their ability to store and reproduce information. Effective development of
observational skills requires special pedagogical conditions, including organized research,
experimental activities, and games that stimulate children to actively perceive the world
around them®.

I. Bila highlights that development of observational skills significantly depends on a
child's individual traits, like their character and how motivated they are. She thinks that not
all children find it easy to develop these skills, so it's important to keep their personalities in
mind when teaching them. She emphasizes the importance of a comprehensive approach
that includes the use of visual methods, interactive technologies, and independent research
tasks that allow each child to find their own approach to the observation process®.

O. Pysarchuk considers observation not only as a cognitive characteristic, but also
as one of the key elements in the formation of a child's personality. The scientist notes that
observation contributes to the development of analytical abilities and the ability to apply
acquired knowledge in real situations, which is an important precondition for the
successful social adaptation of a child. He believes that the development of observation
skills in preschool education should be a priority in the educational process, as it is the
basis for the formation of critical thinking, the ability to reflect, and independent analysis®.

N. Tsybuliak highlights the close connection between observational skills and a
child's emotional and motivational sphere. The researcher believes that effective
development of this ability is only possible if children are internally motivated to observe,
which can be achieved by creating motivating situations and using interactive forms of
learning. He emphasizes that it is the emotional involvement of children in the observation
process that contributes to increasing their cognitive activity and readiness for further
analysis of information, which makes the development of observation more effective and
sustainable’.

V. Rahozina draws attention to the need for a comprehensive approach to

4 Skrypchenko O. V. Zahana psykholohiia. Kyiv, 2011. P. 465 [in Ukrainian]

5 Bilal. Sposterezhlyvist — kliuch do piznannia. Doshkilne vykhovannia. 2008. Ne 4. s. 9-11. [in Ukrainian]

6 Pysarchuk O. T. Osoblyvosti formuvannia predmetnorozvyvanoho seredovyshcha doshkilnoho osvitnoho
zakladu. Naukovi zapysky Ternopilskoho natsionalnoho pedahohichnoho universytetu imeni Volodymyra
Hnatiuka. Seriia: Pedahohika. 2014. Ne 4. S. 9-17. [in Ukrainian]

" Tsybuliak N. Yu. Psykholohichnyi andiz vykhovatelem doshkilnoho osvitnoho zakladu zovnishnikh oznak
dytyny pid chas sposterezhennia. Visnyk Instytutu rozvytku dytyny : zb. nauk. prats. / zared. V. P. Andrushchenko.
Kyiv : Vyd-vo NPU im. M. P. Drahomanova, 2011. Vyp. 19. S. 149-154. [in Ukrainian|
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developing observational skills in children, which includes not only educational measures,
but also the creation of a favorable psychological climate in the educational environment.
She believes that observational skills become stable only when the child feels confident,
safe, and interested in the learning process. According to the researcher, the development
of observation skills should take into account the emotional and social needs of children,
which will ensure not only cognitive but also overall personal development?®,

The opinions of leading scientists on the development of observational skills in
older preschool children highlight the significance of this process for the formation of a
fully-developed personality in children. Each of the researchers focuses on certain aspects
of observation, which allows us to understand it as a complex thing that needs a
comprehensive approach in teaching. Understanding these scientific approaches sets the
stage for effective ways to develop observational skills, which will help kids grow up well

in today's educational system.

2. Walks in nature as the main form of organizing activities to familiarize

preschool children with nature and develop their observational skills.

The educational process in a preschool is a complex, integrated system of
interaction between adults and children, focused on developing children's basic qualities
and forming their competencies. Educational activities are characterized by integration
and social orientation, involving interactive communication and cognitive interaction
between teachers and children, their independence, and a personality-centered and action-
oriented approach. The problem of finding ways to optimize the forms of organization of
educational activities in modern preschools in the context of shaping the child's personality
and forming their life competencies is relevant®.

The form of organization of the educational process is considered as a way of

interacting with children, which is used by teachers to ensure the constructive influence of

8 Rahozina V. V. Eksperymentalne dodlidzhennia osoblyvostel rozvytku ta formuvannia sposterezhlyvosti u ditel
starshoho doshkilnoho viku v umovakh DNZ. Formuvannia bazovykh yakostei ditel starshoho doshkilnoho viku v
DNZ : monohrafiia/ H. Bidienka, S. Vasylieva, N. Havrysh ta in.; za zahanoiu. redaktsieiu. O. Reipolskoi.
Kharkiv : «Drukarnia Madrydy, 2015. s. 59-66. [in Ukrainian|

9 Busniuk M. Semeniuk V. Prohulianka v osvitnii diidnosti ZDO. Redaktsiina kolehiia, 54. 2022. S. 55-57. [in
Ukrainian|
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various methods and techniques on the development of each pupil's personality. An
extremely important form of organizing the educational process in preschools, which
allows combining physical activity, emotional-aesthetic, and cognitive activities of
preschool children, is a walk®°,

In modern pedagogy, the term «walk» is understood as a form of pedagogical work
conducted in natural conditions on the territory of preschools within scheduled time*!. One
type of walk is a purposeful walk, which is a form of pedagogical work conducted either
on the territory of the preschool or outside it during the time specified by the preschool. It
includes observing a small number of natural objects and collecting natural materials, or
playing games to reinforce or clarify knowledge on a specific topic, or prepare children to
learn new material in class.

Walks are an organized activity during which health-improving tasks are solved,
children's motor skills and physical qualities are improved, their cognitive needs are
satisfied, and love and appreciation towards nature are raised. Traditionally, a walk
includes organizing observations of natural phenomena (flora and fauna, non-living
nature) with children, various games, work activities, sports exercises, and independent
activities of their choice.

The main characteristics of walks with preschool children are:

— everyday form of pedagogical work, which is conducted mainly on the territory
of the preschools;

— familiarizing with nature is one of the components of the walk that is why a small
amount of program material is implemented;

— familiarizing children with the characteristics of natural objects and ideas the point
of view about which are formed over a long period of time;
arranging group observations, and encouraging various individual observations on the
initiative of children??.

As a systematic form of pedagogical work, walks have their own structure and

10 Bidlienka H., Mashovets M. Prohulianka — chas yaskravykh vrazhen, aktyvnosti y piznannia. Vykhovatel-
metodyst doshkilnoho zakladu. 2018. Ne 6. S. 52-60. [in Ukrainian|

11 Sukhar V.L. Oznaiomlennia z sotsialno-predmetnym dovkilliam. Molodshyi vik. Kharkiv : Vydavnytstvo
«Ranok», 2017. 176 s. [in Ukrainian]

121 ysenko N. V. Oznaiomlenniaz pryrodoiu taosnovy proekolohichnoi osvity ditei doshkilnoho viku: pidruchnyk.
Kyiv: Vydavnychyi Dim «Slovoy, 2019. 336 s. http://194.44.152.155/elib/local /r/r832.pdf[in Ukrainian]
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consist of the following components:

1) observing nature and the state of plants, insects, birds, squirrels on the
playground;

2) performing work activities in the natural environment (watering flower beds,
clearing snow/trash/fallen leaves);

3) playing with sand and water (if there is a pool);

4) conducting educational and active games related to nature;

5) conducting individual work with preschool children;

6) conducting experimental and research activities related to nature;

7) conducting observations of environmental protection activities and content™®,

The role of walks in nature as a way to introduce preschoolers to nature cannot be
overestimated, as they:

1) provide excellent opportunities for the development of the child's sensory system
(each encounter with new objects in nature is an opportunity for the child to directly
touch/smell/hear them);

2) contribute to the development of 158 children's cognitive interests and
observation skills, which are extremely important qualities in preparation for school;

3) promote environmental education for preschool children, forming a new,
conscious, responsible, and careful attitude toward nature, contribute to the development
of environmental ethics which is based on the idea of empathy and self-evaluation of all
living things, formation of ecological culture, the essence of which lies in the awareness
of young members of the society about the general laws of nature and society, and
understanding that nature is everyone's home, which must be loved and cared for;

4) provide knowledge about the interconnections in nature, the value of certain
natural objects for humans, and the rules of nature use;

5) contribute to the aesthetic development of children, as walks in nature are a
source of enrichment of a child's life with beauty,

So, walk in nature is one way to effectively develop observational skills in older

13 Bobro L.V. Osnovy pryrodoznavstva z metodykoiu oznaiomlennia doshkilnykiv z pryrodoiu: navchalno-
metodychnyi posibnyk. Nizhyn: NDU im. M. Hoholig, 2024. 175 s. [in Ukrainian]

4 Yaysheva N. F. Metodyka oznaiomlennia diteéi z pryrodoiu. K. : Vyshcha shkola, 2008. 255
s.http://194.44.152.155/dib/local/skbn27562.pdf [in Ukrainian]
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preschool children. Its use is important for developing preschoolers' cognitive activity and
environmental awareness, helping them gain realistic knowledge that is needed to
understand how things in nature are connected, which shows how well their thinking is

developing.

3. Excursions as a means of developing observational skills in older preschool

children.

Educational excursions in pedagogy are defined as a form of educational work that
allows for organizing observation and study of various objects and phenomena in natural
conditions.

In the methodology of familiarization with nature, excursions are considered as an
important form of work for familiarization with nature and are widely used in the practice
of kindergartens.

Excursions are of great educational importance and they differ from walks. The
special value of excursions in nature as a specific form of conducting classes lies in the
fact that during excursions, children become acquainted with natural phenomena in its
interconnections: with plants and animals in their environment, and with the
transformative influence of humans on nature. This allows them to form realistic ideas
about nature, as well as the first elements of a materialistic understanding of the world®®.

Acquaintance with new objects on excursions is combined with expanding
vocabulary and developing language skills. The sensory experience formed as a result of
the action of analyzers is closely linked to words, which ensures the connection between
the first and second signal systems.

Seeing beautiful landscapes, with the teacher's descriptive words, awakens
children's sense of beauty and fosters love of nature. The knowledge that children gain
during excursions about the interconnections in nature, the rules of nature use, and the
value to humans of various natural objects that children learn about is important for

ecological education. Excursions are important because they allow children to practice

15 Yaysheva N. F. Metodyka oznaiomlennia ditei z pryrodoiu. K. : Vyshcha shkola, 2008. 255
s.http://194.44.152.155/dlib/l ocal /skbn27562.pdf [in Ukrainian|
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their knowledge of use of natural resources. We are guests in the forest and must behave
politely, not disturb those who live there permanently, and not steal from their homes.

Excursions are the most precious activities for physical development and
strengthening children's health.

Excursions in nature have a list of differences from walks.

An excursion is an activity that takes place outside the kindergarten.

Excursions include a much broader range of program material, as this activity is
devoted to familiarizing children with nature.

On excursions, children gain a more complete and systematic understanding of
natural phenomena. They are held at a time when noticeable changes are taking place in
nature.

Excursions require more precise organization. Group observations are conducted
and only those observations that correspond to the purpose of the excursion are
encouraged.

Topics and structure of nature excursions. Excursions are divided into the
following topics:

1. Excursions in nature — to the forest, meadows, bodies of water, which are natural
and artificial habitats such as parks, squares, and botanical gardens.

2. Excursions to agricultural places — to the field, poultry and dairy farms, orchards,
vegetable gardens, greenhouses, and school greenhouses for children to learn about the
work of adults and the plants or animals that are grown to meet human needs?*°.

The structure of these excursions is somewhat different.

The structure of nature excursions includes:

1. Establishing a connection with the children's previous experience. This is due to
the need to arouse interest, link new knowledge with previously acquired experience,
remind them of the rules when crossing the street, etc.

2. Announcing the purpose of the excursion. This structural element is necessary to
give direction to the main part of the excursion — group observation.

3. Group observation is the main, necessary part of every excursion. The purpose of

16 Bobro L.V. Osnovy pryrodoznavstva z metodykoiu oznaiomlennia doshkilnykiv z pryrodoiu: navchalno-
metodychnyi posibnyk. Nizhyn: NDU im. M. Hoholia, 2024. 175 s. [in Ukrainian]
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this is to accumulate sensory impressions and identify connections and dependencies in
nature.

4. Collecting natural materials is an important structural element of an

excursion, which creates interest in it, ensures closer contact between children and
nature, and forms skills for behaving in nature. However, on some excursions, it should
not be introduced (for example, on a summer excursion to a park or square).

5. Didactic games are aimed at consolidating the knowledge gained on the excursion
in a playful way.

6. Summing everything up

The structure of excursions to agricultural places includes:

1. Establishing a connection with the children's previous experience.

2. Announcing the purpose of the excursion.

3. Collective observation.

4. An adult's story about the place.

5. Summing everything up®’.

Methodology for conducting excursions. Organizing and conducting an excursion
into nature is more difficult than conducting a class in a group room. Its success depends
a lot on preparation.

Excursions are conducted starting with the middle group. Nature excursions are
conducted in a specific way. They should be organized in the same locations at different
times of the year in order to observe seasonal changes. Agricultural excursions are
organized occasionally.

When planning an excursion, the teacher clearly defines the theme and purpose of
the excursion, specifies the program content, and selects the location of the excursion. It
should be assumed that the number of new locations should not exceed 2-3 in the middle
group and 3-4 in the older group. When determining the location of the excursion, the
physical abilities of the children, the characteristics of the road, the season, and the weather
conditions should be taken into account. As a rule, the route should not exceed 2-3 km in

both directions.

17 Bobro L.V. Osnovy pryrodoznavstva z metodykoiu oznaiomlennia doshkilnykiv z pryrodoiu: navchalno-
metodychnyi posibnyk. Nizhyn: NDU im. M. Gogolia, 2024. 175 s. [in Ukrainian]
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The teacher should visit the excursion place 1-2 days before the excursion. They
should clarify the route, find the necessary objects, and plan the sequence of observations,
the place where children will conduct their own observations, collect materials, as well as
a place for rest and games. The teacher selects poems, riddles, and proverbs in advance,
which are then used when working with children.

The teacher's job also includes preparing equipment for the excursion. Before the
excursion, the teacher considers what equipment to take with them and what to prepare in
the classroom to accommodate the items brought back from the excursion: insectarium,
terrarium, aquarium, etc. To collect animals, you need to take a water or entomological
net, white cloth for examining what has been caught in the water, or transparent plastic
bags for transporting it to the kindergarten. For collecting plants, you need a shovel or
scoop, baskets or buckets for leaves, cones for dug-up plants.

Teachers should be well acquainted with nature legislation and the Red Book of
Ukraine not to harm nature. Animals taken to the kindergarten should be returned.

A few days before the excursion, the teacher has a short chat with the children to
get them interested in the upcoming activity and refresh their memories of the previous
excursion. Children should know where they are going to and why. It is a good idea to
prepare some excursion equipment together with the children to increase their interest in
the activity. Children should wear light clothing and comfortable shoes. To avoid
overheating in summer, they must wear hats. Children should know that an excursion is
an activity that requires discipline and attention.

Before leaving the kindergarten, remind the children of the rules of behavior on the
street and at the place of excursion such as walk in pairs and do not run. The teacher
divides the excursion equipment among the children and agrees on the order in which the
children should carry it.

Excursions are conducted to places of greatest aesthetic value, so at the beginning
of the excursion, children should be given the opportunity to appreciate the beauty of the
landscape, emphasizing this with poetic words, and then set a goal and begin to examine
the objects.

The main part of the excursion is group observation. During this process the main

program of the lesson is achieved. The teacher helps children identify and understand the
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characteristic features of objects and phenomena, as well as their interconnections. The
methodology for guiding observation on excursions does not differ from that discussed
above. When examining new objects, attention should be paid to the peculiarities of their
aesthetic appearance, their connections with life, and their significance in the life of nature
and humans?®,

It is important to use a variety of techniques to stimulate children's cognitive
activity. Particular attention should be paid to questions that encourage children to
examine objects, compare them, find similarities and differences, and establish
connections between natural phenomena. Care should be taken to activating analyzers in
the perception of natural objects. During the excursion, it is advisable to use works of
fiction to enhance children's impressions of landscapes and individual objects™®.

Explanations and storytelling should be used in cases where there is a need to
expand children's knowledge about adaptations, connections with the environment, etc.

The combination of different techniques depending on the purpose and content
of the excursion.

Collecting natural materials, during which children can satisfy their desire for
independent observation, is a crucial part of the excursion. First of all, the teacher must
ensure the children's safety and agree on how far they can go and what they can take. The
collection of natural materials should be used for environmental education and learning
the rules of use of nature. 1-2 plants can be dug up from big amount of them. Rare plants
cannot be taken. Do not take too many acorns, as they are food for jaybirds, squirrels, wild
boars, and other animals.

After examining the collected material in order to strengthen knowledge about the
natural objects that the children have learned about with educational games such as «Guess
which tree this leaf is from,» etc.

At the end of the excursion, conclusions are drawn, noting new knowledge the
children have gained, their cognitive activity and their caring attitude towards nature.

The impressions gained during the excursion are expanded and strengthened in

18 Lysenko N. Vykorystannia sposterezhen v roboti z ekol ohichnoho vykhovannia doshkilnykiv. Dytiachyi sadok.
2004. Ne 25-26. S. 10-44. [in Ukrainian]

19 ysenko, N. V. Introduction to nature and the basi cs of environmental education for preschool children: textbook.
Kyiv: Sovo Publishing House, 2019. 336 p.http://194.44.152.155/elib/local/r/r832.pdf [in Ukrainian|
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other classes: while reading fiction, watching films, slides, etc., as well as during
observations in the nature corner or on the kindergarten grounds of plants and animals
brought back from the excursion.

We can conclude that the main ways of developing observation skills in older
preschool children are organizing various types of activities in the process of familiarizing
children with the natural environment through conducting excursions, daily and
purposeful walks in nature. During excursions and walks, children develop systematic
knowledge, cognitive processes and abilities, and cultivate an emotional and value-

oriented attitude towards nature.
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Abstract. In this section, the author substantiates the relevance of developing
speech activity in older preschool children through mnemonic techniques, and analyzes
psychological and pedagogical research on the issue of fostering this quality in children.
The author reviews recent studies and publications on the subject, as well as the
fundamental concepts of the research. The section presents the results of an experimental
study aimed at examining the levels of speech activity development in older preschoolers,
identifies the pedagogical conditions necessary for this process, and reveals the content
of a system of work designed to enhance speech activity in senior preschool children
through mnemonic methods.

Key-words: «speechy, «speech activityy, « activity», « active speech «, ««speech

activityy», «communicative speech activity», «mnemonicsy.

The Relevance of the Research Problem. At the present stage of social
development, significant importance is given to the formation of a linguistic personality
capable freely, accurately, and appropriately to express their thoughts and intentions, be
engaged in conversation, and maintain it while using socially acceptable means. An
important role in the development of this quality is played by the child’s speech activity.

Speech activity is associated not only with the development of a child’s speech but also
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with their desire and motivation to communicate verbally. Accordingly, from a
pedagogical point of view, it is important not so much to teach a preschooler to speak as
to make their speech active.

A child’s ability to express their thoughts and impressions and to demonstrate
speech activity includes speech competence, which should be formed in children of older
preschool age. This competence belongs to the educational domain «Child’s Speech» of
the Basic Component of Preschool Education (BCPE)®. This determines the relevance of
the research.

In a preschool education institution (PEI), children master speech activity.

Successful mastery of speech activity is impossible without speech activity. In
modern research, the concept of «speech activity» is considered in two interrelated
aspects: on the one hand, it is a personal trait manifested in the ability to express oneself
and to perceive the speech of another subject of speech communication; on the other hand,
it is a qualitative and quantitative characteristic of speech activity. Speech activity is also
regarded as a condition for verbal communication and as an indicator of a child’s?
intellectual development.

The analysis of scientific sources allows us to state that the older preschool age is
characterized by the intensive development of speech activity. The utterances of older
preschoolers become informative, detailed, logical, and precise.

An important means of developing speech activity in older preschool children is
mnemonics. The mnemonic method is one of the leading ways to develop speech in
children, including their speech activity. This technology ensures the successful
acquisition by children of knowledge about the characteristics of natural objects and the
surrounding world, their structures, connections, and relationships that exist between them.
This technology ensures the successful acquisition by children of knowledge about the
characteristics of natural objects and the surrounding world, their structures, connections,
and relationships that exist between them. Based on it, children more effectively perceive

and process visual information, retain and reproduce literary texts, and demonstrate speech

1 Bazovyi komponent doshkilnoi osvity Ukrainy / pid kerivnytstvom T.O.Pirozhenko. K.: Vydavnytstvo, 2021. 37
s. URL: https://mon.gov.ua/ua/osvita/doshkilna-osvita/bazovij-komponent doshkilnoyi-osviti-v-ukrayini

2 Konopliasta S.Yu., Kosynkina V.O. Do problemy movliennievoi aktyvnosti ditei doshkilnoho viku z
aytystychnymy proiavamy. Naukovyi chasopys. Korektsiina pedahohika S.134-137. S.135. URL:
https:.//enpuir.npu.edu.ua/bitstreamvhandl e/123456789/7549/K onoplyasta. pdf ?sequence=1
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activity during lessons. Mnemonics belongs to health-preserving technologies that ensure
the optimization of mental activity in the context of modern education.

The relevance of developing preschoolers’ speech activity through mnemonic
techniques is determined by several key aspects. Firstly, speech development is an
important component of communication skills. For children, this activity is especially
critical, as it can affect their ability to interact with others, learn, and adapt socially.
Secondly, speech development is an important aspect of a child’s personal growth, as
mnemonic techniques can help children improve their communication skills, enhance their
self-esteem, and become more self-confident.

The purpose of the research is to provide theoretical justification and
experimental study of the development of speech activity in older preschool children
through mnemonic techniques, as well as to design a system of pedagogical methods for
influencing this process within a preschool education institution.

Analysis of recent studies and publications. In contemporary linguodidactical
research, the problem of developing speech activity — of which speech activity itself is a
component — is examined from various perspectives: methods of speech activity (V.
Lohinova, N. Karpynska, Y. Korotkova); instruction in children’s narrative (O. Bilan, N.
Vodolaha, N. Havrysh, V. Zakharchenko, T. Postoian, L. Shadrina); development of
artistic-verbal activity (L. Hurovych, A. Bohush, N. Havrysh, Y. Lukina);creative
storytelling (L. Voroshnina, N. Orlanova, A. Shybytska); and the development of
descriptive speech (A. Zrozhevska, S. Lasunova).

The problem of speech activity has been studied in domestic preschool
linguodidactics in the following aspects: language instruction, development of native
speech and formation of speech culture, and communication of preschool children
(O. Amatieva, A. Bohush, S. Khadzhyradieva), as well as the development of speech
activity (A. Bohush, N. Havrysh, N. Horbunova, L. Kalmykova, T. Pirozhenko). In
psychological studies, a child’s activity is regarded as a necessary factor for their
development. As scientists assert, activity is inseparably linked to engagement in activity.

Without it, it loses any meaningful context for its development.
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Presentation of the main research material. Analysis
of the basic concepts of the study

Speech activity is determined by the level of mastery of the speech act, the degree
of understanding of speech, and the need for communication. In the Ukrainian
Pedagogical Dictionary edited by S. Honcharenko, activity is defined as a person’s ability
for conscious labor and social activity, the degree of purposeful, systematic transformation
of the environment and oneself based on the assimilation of the experience of material and
spiritual culture. A person’s activity is manifested in creativity, acts of will, and
communication®. As scientists assert, activity reflects objectively existing relations of the
individual, which are manifested in the process of interaction with the social environment
and realized in their activity. Activity is related to and defined through action, developing
as its qualitative characteristic. Outside of activity, it loses its meaning®.

In our study, we examine the speech activity of preschool children. Thus,
S. Konopliasta and V. Kosynkina understand speech activity as a stable characteristic of a
child’s personality, manifested in: the ability to perceive and understand the speech of
others; the independent, diverse, and initiative use of speech in communication practice;
and active mastery of speech®.

N. Bazyma considers the term «speech activity» to mean the presence of a motive
for verbal expression and the actual verbal expression itself, which may arise either as a
response to a conversational partner’s remark or as the desire to communicate one’s own
thoughts, experiences, emotions, and needs to the interlocutor®.

Alongside the term «speech activity», S. Konopliasta notes that the literature also
includes the terms «communicative speech activity» and «active speechy. Communicative
speech activity is understood as a person’s trait or functional state characterized by the

desire for diverse speech activity at the level of their linguistic capabilities. It may change

3 Honcharenko S. U. Ukrainskyi pedahohichnyi slovnyk; hal. red. S. Holovko. Kyiv: Lybid, 1997. 373, s.21.

4 KonopliastaS.Y u., KosynkinaV.O. Do problemy movlennievoi aktyvnosti ditei doshkilnoho viku z aytystychnymy
proiavamy. Naukovyi chasopys. Korektsina pedahohika S.134-137. S136. URL: https//enpuir.npu.edu.ua/
bitstream/hand| €/123456789/7549/K onoplyasta. pdf ?sequence=1

5Tam samo. S.136

6 Bazyma N. V. Formuvannia movlennievoi aktyvnosti u ditei z aytystychnymy porushenniamy starshoho
doshkilnoho viku : avtoref. dys. ... kand. ped. nauk: spets. 13.00.03. Kyiv. 2014. 22 s. S8.
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due to changes in the individual or the social environment in which the person develops
under the influence of education’.

A. Yelik notes that the methods and techniques for stimulating speech activity and
verbal communication are aimed at:

« forming the motivational and incentive level of speech activity;

« improving the ability to imitate actions;

* developing the psychophysiological foundation of speech activity: various types
of perception, physiological and speech breathing, and articulation skills;

« forming the internal and external lexicon that ensures basic communication.

« developing initial skills of grammatical (morphological and syntactic) structuring
of speech utterances; * fostering in the child the ability to create an internal plan or program
of an utterance (initially a primitive 8 one).

Thus, the term «speech activity» is regarded as a manifestation of speech behavior that
includes both speech actions (mainly utterances) and the psychological processes underlying
them (motivation, intention, and purposefulness). It encompasses readiness for speech,
initiative in expression, and the ability to use language to solve communicative tasks.

In older preschool children (aged 5-6 years), speech activity reaches its peak of
development, which is manifested in mastering correct sound composition and
pronunciation, expanding vocabulary, and developing skills in both monologic and dialogic
speech. Children are capable of constructing complex sentences, telling stories, retelling
texts, and expressing their own thoughts using appropriate vocabulary and grammar. The
development of speech activity in older preschoolers has its own features: children acquire
correct pronunciation of all speech sounds, although some inaccuracies may occur due to
individual characteristics of the speech apparatus or tooth replacement; their vocabulary
becomes richer and broader, incorporating new words and phrases used in speech; they

acquire grammatically correct speech, which allows them to express their thoughts more

’ Konopliasta S. Yu., Kosynkina V.O. Do problemy movlennievoi aktyvnosti ditei doshkilnoho viku z
aytystychnymy proiavamy. Naukovyi chasopys. Korekisiina pedahohika S.134-137. S136. URL:
https://enpuir.npu.edu.ua/bitstream/handl /123456 789/ 7549/K onoplyasta. pdf ?sequence=1

8 Yelik, A. V. Pryiomy stymuliatsii movlennievoi aktyvnosti u ditei doshkilnoho viku z porushenniam
movlennievoho rozvytku. Mahisterski studii : almanakh. Kherson: KHDU, 2021. Vyp. 21. S. 229-231. S.1. URL:
https://ekhsuir.kspu.edu/server/api/core/bitstreams/9b5cdd55-8011-49a7-81d9-¢542b1897bed/content
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accurately and vividly; they develop the ability to produce independent narratives,
retellings, express personal opinions, and discuss events.

A. Bohush, N. Havrysh, and T. Pyrozhenko distinguish several levels of speech
activity formation in older preschoolers: intuitive, normative, reproductive, and initial. They
pay special attention to the development of speech in older preschool children, emphasizing
the importance of forming a speech personality. At the intuitive level, the child uses speech
often unconsciously, based on intuition, without a clear understanding of language norms.
The normative level is characterized by the child’s knowledge and adherence to basic
language norms, although they may not yet be able to consciously explain them. The
reproductive level involves the child’s ability to reproduce previously learned language

constructions but may include difficulties with the creative use of speech. At the
initial level, the preschooler already possesses a certain vocabulary and grammatical skills
but still requires support for the further development of speech activity?®.

The development of speech activity in older preschoolers is ensured through
communication during various types of activities, as all of them are closely connected with
and accompanied by speech. To create optimal conditions for stimulating children’s speech,
researchers and practitioners are constantly seeking effective forms of work and strive to
creatively apply the experience of other educators. Considering that a preschool child
primarily thinks in images, the use of visual aids promotes speech activation and makes it
more effective.

One of the key principles of modern education is optimization through the use of
innovative educational technologies, particularly the method of visual modeling. It is at the
preschool age that children’s visual and figurative memory predominates. Most often,
memorization occurs involuntarily, simply because an object or phenomenon has entered
the child’s field of vision. However, if the child tries to learn and remember something
that is not supported by a visual image — something abstract — success is unlikely.

Mnemonics helps preschoolers simplify the process of memorization, develop

associative thinking, language, and imagination, and improve attentiveness. Moreover, the

° Bohush A. M., Havrysh N. V., Pyrozhenko T. A. Osoblyvosti movlennievoi pidhotovky starshykh doshkilnykiv
do shkoly. S.45: URL .https://vseosvita.ua/library/embed/01000x2¢3577.docx.html#:~:text=moBnerHa%
2C%?201HimiaTuBHICTL Y20cUIKYBaHHS. A . peponyKTuBHNN Y02 C%20mouarkoBuii%20%5B6%5D
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use of mnemonic techniques, when applied effectively, leads to the enrichment of
vocabulary and the development of coherent speech.

T. Maksimchuk notes that mnemonics reflects the real world through various
symbols and signs that help children enrich their vocabulary. It uses the brain’s natural
memory mechanisms and allows for full control over the processes of memorization,
retention, and recall of information™®.

In preschool pedagogy, mnemonics is referred to in various ways: V. Hlukhiv calls
them «blocks-squares»; T. Tkachenko refers to them as «object-schematic modelsy;
T. Bolsheva describes them as «collage»; and L. Yefymenkova defines them as a «story
composition scheme.»

There is a wide variety of mnemonic techniques. The main ones include: mnemonic
square, mnemonic path, mnemonic tables, absurd stories, pictograms, analogy,
transformation, collage, storyline, and conveying meaning through play or dramatization.
Mnemonic squares are pictures depicting objects. The image in the square represents either
a single word, a phrase, or a simple sentence. It can depict either an object or an action.
Mnemonic paths are a series of mnemonic squares connected by a storyline and arranged
in a linear sequence. The image in each square corresponds to a single word or phrase, and
using these images, the child constructs a sentence.

Mnemonics serves as a system of special stimuli that help develop proper, well-
motivated monologic speech in children. The child develops the need to speak, explain,
respond, compare, narrate, express their opinion, and justify their viewpoint. By using
monologic speech, this becomes an essential condition for ensuring active speech practice
among preschool children.

N. Lutsan identifies the following aspects of developing speech activity through
mnemonics:

1. Facilitating word memorization: mnemonic tools such as associations, rhymes,
and stories help children remember words and expand their vocabulary.

2. Improving articulation: mnemonic techniques help eliminate articulation

10 Maksimchuk T. V. Pryiomy mnemotekhniky yak zasib formuvannia zviaznoho movlennia u doshkilnykiv»
prakt.posibnyk. Zhytomyr 2024. 49 s.S.6.

1 Pryiomy mnemotekhniky yak zasib formuvannia zviaznoho movlennia u doshkilnykiv»; uklad. Maksimchuk
Tetiana Volodymyrivna, vykhovatel ZHTSRD Ne 55. Zhytomyr, 2024. 49 s. S.11. URL:https://nmc.zt.ua/wp-
content/uploads/2024/03/55-Maxcumuyk-T-B-IIpuitomu-maemorexniku-KLP-Ne -55-.pdf
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problems by focusing on the sound structure of words.

3. Developing creativity: the use of creative mnemonic methods stimulates
children’s imagination and creativity, which is essential for speech activity development.

4. Enhancing well-being and confidence: mnemonic tools help children feel more
confident in their speech and communication.

5. Developing speech skills: mnemonics is used to improve listening,
comprehension, pronunciation, and communication *2 abilities.

Thus, the active use of this technique will help the child enrich their vocabulary and
learn to construct proper and logical sequences, which is very beneficial for preparing
children for school. When entering the first grade, the child joins a new social group where
clear and well-structured speech will help them make new friends and feel comfortable in

any environment or situation.

Experimental work on the development of speech activity in older preschool children

through mnemonics

To study the levels of speech activity formation in older preschoolers, we developed
a methodology for a diagnostic (ascertaining) experiment. The base for the experimental
research was the Bobrovytsia Preschool Educational Institution (nursery-kindergarten)
«Zolotyi Kliuchyk» («Golden Key»). The study involved children from the senior group
and their educators.

The aim of the diagnostic (ascertaining) experiment is to study the levels of speech
activity formation in older preschool children.

The objectives of the diagnostic experiment are as follows:

1. To develop criteria and indicators for assessing the formation of speech activity
in older preschool children.

2. To select diagnostic methods for studying speech activity in older preschool
children.

3. To determine the levels of speech activity formation in older preschool children.

4. To study the influence of educators on the development of speech activity in older

12 Lutsan N. I. Movlennievyi rozvytok dytyny v konteksti bahatovymirnosti osvitnoho seredovyshcha. MNU: MNU
imeni V. O. Sukhomlynskoho, 2015. No 2(49). S. 118-12. S.118.
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preschoolers.
Based on the analysis of scientific research by contemporary scholars such as
N. Rudenko, N. Bazymova, L. Bozhovych, U. Sydorova, L. Kalmykova, S. Konopliasta,
V. Kosynkina, and others, we identified the components, criteria, and indicators used to
determine the level of speech activity formation in children.
Table 1
Components, criteria, and indicators of speech activity formation in older

preschool children

Components Criteria Indicators
* desire to communicate with peers and adults;
» expression of emotional interest during speech

presence of a

o o . interaction;
Motivational | child’s desireand | .. .. : : C
. : « initiation of dialogue and active participation in
interest in verbal .
U conversation;

communication. 11e . . .
« willingness to share impressions, experiences, and
news.

» understanding the meaning of words and the ability to
level of speech use them appropriately;

Cognitive development « sufficient vocabulary (active and passive);
(intellectual) | related to « ability to ask and answer questions, describe objects
cognitive activity. | and events,

« ability to express thoughts logically.

* participation in dialogue and monologue (ability to
maintain, initiate, or conclude conversation);

child’s abilityto | « observance of communication etiquette (politeness,
Communicative | usespeechasa | forms of address, gratitude);

means of » ability to consider the interlocutor (age, mood,
communication. | Stuation);

* appropriate use of intonation, facial expressions, and

gestures.
grammatica  grammatically correct sentence construction;
L correctnessand | « agreement of words in gender, number, and case;
Linguistic -
sructurd » coherence and consistency of speech;
organization of * correct pronunciation of sounds and expressive
speech. intonation.

Source: Results of own scientific research

Characterization of the levels of speech activity development in older preschool
children: high, medium, and low.
High level — the child often initiates communication, actively expresses thoughts,

and gains satisfaction from speech. The child understands the meaning of words and
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knows how to use them appropriately. Has a wide vocabulary, logically and consistently
expresses ideas, and asks questions. Freely engages in dialogue, takes into account the
partner’s opinion, and follows the rules of speech etiquette. Uses grammatically correct
sentences, has well-developed coherent speech, and clear pronunciation.

Medium level — the child’s communication occurs mainly at the initiative of an
adult, though sometimes the child shows interest independently. The vocabulary is
sufficient, but expressions are not always logical, as the child often does not understand
the meaning of a word. Can support a conversation, but sometimes does not consider
social norms or the partner’s opinion. Sometimes makes grammatical, lexical, or
phonetic mistakes, and speech is partially coherent.

Low level — the child rarely shows a desire to communicate and does not seek to
participate in dialogue. Has a limited vocabulary, often does not understand the
meaning of words; speech is fragmented, and thoughts are unclear. Has difficulties in
communication, does not follow the norms of interaction. Frequently makes
grammatical and lexical mistakes; sometimes the sound culture of speech is not
formed, leading to misunderstanding, and coherent speech is not developed.

According to each component, we selected appropriate diagnostic methods.

The motivational component was studied using methods aimed at identifying the
child’s interest in verbal communication, readiness to engage in dialogue, initiative,
and emotional attitude toward speech. For this purpose, we used the method of
observing the child in a natural speech environment and conducted the «I Want to Talk»
technique (a modified play-test).

To study the cognitive component, we used techniques aimed at examining
indicators such as vocabulary, understanding of word meanings, ability to ask and
answer questions, logical speech, and sentence construction: «Name in One Word,»
«Describe the Object,» «Who Does What?» (word connection in phrases). The
communicative (intellectual) component was studied through observation of
participation in dialogue and the «Let’s Play Shop» technique (role-playing game).
The linguistic component was studied using the following techniques: «Make a

Sentence» and «Describe the Picture.»
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The second direction of our study involved conducting a survey of educators to
identify their knowledge, perceptions, and practical experience regarding the creation
of favorable conditions for the development of preschoolers’ speech activity, as well as
the use of modern tools, methods, and technologies that stimulate children’s speech
activity and encourage them to engage in communicative interaction with others. We
were also interested in whether educators use mnemonic tools to activate children’s
speech activity and which methods they prefer.

The criteria and indicators we outlined served as a basis for distinguishing the

levels of speech activity formation in older preschool children: high, medium, and low.

Table 2.

Quantitative characteristics of the levels of speech activity formation in older
preschool children

Levels of speech activity % of preschoolers
High 18 %
Sufficient / Medium 56 %
Low 26 %

Source: Results of own scientific research

Levels of speech activity formation in older preschool
children

60
50
40
30
20

10

H High Medium Low

Source: Results of own scientific research
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Thus, the majority of children (56%) are at the medium level of speech activity
development. 18% of children have a high level of speech activity development, which
allows them to freely engage in verbal interaction and construct various types of
sentences. And 26% of preschoolers are at a low level, which results in difficulties in
communication and sentence construction. These children require educational support
from both educators and parents.

Analyzing the educators’ responses to the survey questions, it can be noted that
they have appropriate professional education and sufficient work experience, which
confirms their professional competence. Educators recognize the importance of speech
activity as a prerequisite for the child’s overall development, socialization, and
cognitive growth. 80% of respondents indicated that speech development is a priority
area of their work. At the same time, there is a certain discrepancy between theoretical
understanding and practical implementation.

In response to the second block of questions, «Identifying educators’ knowledge
regarding the creation of favorable conditions for the development of preschoolers’
speech activity,» almost all educators stated that they strive to create appropriate
conditions to foster children’s speech activity.

The majority of surveyed educators demonstrated a general understanding of
innovative approaches, such as the use of interactive games, information and
communication technologies (ICT), theatrical activities, and the project method.
However, only 30% of educators were able to provide specific examples of
implementing these technologies in their own practice, indicating limitations in the
practical application of their knowledge.

Educators noted that they widely use modern innovative tools to develop
children’s speech activity. They regularly create a speech-development environment
(speech corners, task card sets, and other resources).

Studying the level of awareness and practical use of mnemonic techniques in
pedagogical activity, it was found that 68% of educators use mnemonics to develop
children’s speech activity. However, a certain percentage of educators still have

insufficient knowledge about this technology.
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Thus, most educators actively use mnemonics to develop speech activity in older
preschoolers, but at the same time note that the main difficulties in using mnemonics
are the lack of methodological resources, individual characteristics of children,
difficulties in preparing materials, limited resources, heavy teaching workload, and
limited access to modern educational tools. Fifty percent of respondents expressed
interest in attending courses on innovative speech development technologies,
participating in workshops, training sessions, and exchanging experiences.
Considering the fact that not all educators use mnemonics to develop preschoolers’
speech activity, we propose our developed system of work for enhancing speech
activity in older preschool children using mnemonic tools.

Based on the results of the ascertaining experiment, we have worked out a system
of work to develop speech activity in older preschool children using mnemonic
techniques. Such pedagogical conditions for developing speech activity in older
preschool children using mnemonic techniques were identified as creation of a speech
environment enriched with mnemonic tool, systematic and purposeful use of
mnemonics in educational process, a differentiated approach to the selection of
mnemonic tools, and enhancement of educators’ professional competence. For each
condition, visual mnemonic tables, symbols, diagrams, models, and didactic materials
using mnemonics (cards, tables, illustrations, pictograms, etc.) were selected. To
familiarize educators with modern methods and practices of using mnemonics for the
development of preschoolers’ speech activity, the following forms of work were
proposed: professional competence development trainings, a master class on
«Mnemonics as a Tool for Children’s Speech Development,» topics for methodological
associations, and a round table discussion on «The Influence of Mnemonics on
Preschoolers’ Speech Developmenty. Self-education is of significant importance for
enhancing educators’ professional competence in this area. This includes reading
scientific and methodological literature and watching video lessons and webinars on
educational online platforms. Interactive online courses and webinars, particularly
thematic courses on mnemonics, are of great importance. After attending these

courses, educators receive professional development certificates.
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The system of work we have developed, using the above-mentioned mnemonic
tools, will contribute to optimizing pedagogical activities for the development of
speaking skills in older preschool children.

Conclusions. Thus, after analyzing the scientific literature, we found that
speech activity is an important component of a preschooler’s language development
and preparation for school. Researchers argue that it is during the older preschool
years that speech activity intensively develops, as children seek to engage in verbal
interaction with adults and peers.

Speech activity in older preschool children develops effectively under
purposeful influence—through playing games, communicative and creative activities
that take into account the individual characteristics of each child. It is important to
create conditions for active speech using various methods and techniques, such as
games, didactic exercises, reading, retelling fairy tales, and others. Creating a
developmental speech environment is an important factor in fostering speech activity
in preschoolers.

One of the effective means of developing speech activity in older preschool
children is the use of mnemonic techniques. Mnemonics represents the real world using
various symbols and signs, utilizes the natural memory mechanisms of the child’s
brain, and allows full control over the processes of memorization, retention, and recall
of information. Mnemonic tools are aimed at activating children’s cognitive processes,
consolidating, and refining knowledge on a particular topic.

The developed methodology of the ascertaining experiment has allowed for
defining the levels of speech activity development in older preschool children as high,
medium, and low. The diagnostic methods included: observation of the child in a
natural speech environment, diagnostic techniques for assessing preschoolers’ speech
activity, teacher questionnaires, and mathematical and statistical research methods.

In most preschool children, speech activity was formed at an average level. The
fact that some children exhibited a low level of this skill indicates that educational
activities aimed at developing their speech activity using mnemonic tools should be

conducted with these children. We identified pedagogical conditions and developed a

181



system of work for the development of speech activity in older preschool children using
mnemonic techniques.

The prospect for further research is the testing of the developed system for
developing speech activity in older preschool children using mnemonic techniques

within the educational activities of a preschool institution.
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Abstract. The section emphasizes the importance of engaging preschool children in
active motor activity in light of current realities associated with the decline in physical
movement and the nature of motor behavior. The significance of motor activity for the
harmonious physical, psychological, and social development of preschool children is
examined. Scientific approaches to defining the concepts of «motor activityy and «active
gamesy in the context of five-year-old children’s development are analyzed. It has been
established that the systematic use of active games is an effective means of ensuring an
optimal level of motor activity and strengthening preschoolers’ health. Based on the
analysis of scientific works, pedagogical conditions have been theoretically defined that,
in the authors’opinion, contribute to enhancing children’s motor activity through the use
of active games.

Key words: motor activity, health-recreational motor activity, motor regime, active

motor activity, passive motor activity, organization of motor activity, active game.

Anomauisa. Y po3oini akyeHmo8aHo Ha 8aXdCIUBOCMI NPOOIeMU 3aTyYeHHs Oimell
OOUIKITIBHO20 BIKY 00 AKMUBHOI PYX080i OISIbHOCMI 3 0271510V HA CY4ACHI peatii, 08 s3aHi
i3 3MEHWeHHAM AKMUGHOCMI pyXy ma Xapaxmepy pyxoeoi OisnvHocmi. Pozensanymo
3HAYEHHs PYX0B0i AKMUBHOCMI O/l 2aPMOHIUHO20 (DI3UYHO20, NCUXIYHO20 ma
COYIANIbHO20 PO3BUMKY OUMUHU OOUWKLIbHO2O GIKY. IIpoananizoearno HayKosi nioxoou 0o

BU3HAYEHHA NOHAMb «PYX06A AKMUGHICMbY) MA «PYXIUBL i2pU» ) KOHMEKCMI PO36UMK)
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Knwuosi cnosa: pyxosa axmusHicmb,  0300p08UO-peKpeayitiia  pyxoed
AKMUBHICb, DYXOBULL PEHCUM, AKMUBHA PYX08A OLSLIbHICMb, NACUBHA PYX06a OLSIbHICIY,

Op2aHi3ayis pyxo60oi akmueHoCmi, pyxauea zpa.

Relevance of the Study. In modern society, the issue of fostering a healthy nation
1s becoming increasingly important. This is due to the persistent trends of deteriorating
health among children and youth, as well as the decline in their level of physical fitness.
The state pays great attention to implementing physical culture and health-related
activities among different groups of the population, especially children and young people.

Thus, the approved National Strategy for Health-Enhancing Physical Activity in
Ukraine for the period until 2025 «Physical Activity — A Healthy Lifestyle — A Healthy
Nation» (2016)! provides for the further development and optimization of the system of
ideas and approaches defined by the National Doctrine of Physical Culture and Sports
Development. This important legislative document is based on the recommendations of
the World Health Organization, the Council of Europe, the European Union, and the norms
of national legislation. Its main goal is recognized as creating conditions to increase public
participation in health-enhancing physical activity, which will help address humanitarian
and socio-economic issues for the individual, society, and the state.

It should be acknowledged that in recent years, during the pandemic and war, with
the introduction of distance and blended learning formats, one of the most pressing
problems has been insufficient physical activity among children. This leads to an increase
in diseases caused by a sedentary lifestyle and low physical activity.

It should also be noted that for preschool children, the natural tendency is to engage

in active movement, games, and physical activity. However, against the background of

! National Strategy for Health-Improving Motor Activity in Ukraine until 2025 “Physical Activity — Healthy
Lifestyle— Healthy Nation”. Decree of the President of Ukraine of 09.02.2016, No. 42/2016. 6 p.
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growing informatization and the widespread use of gadgets in children’s everyday lives,
physical activity is often replaced by passive leisure. Under such conditions, the search
for effective pedagogical means of stimulating physical activity becomes extremely
relevant.

Research in the field of physical education proves that the development and health
of preschool children directly depend on optimal motor activity. Its deficiency or excess
may negatively affect the child’s growth and limit the functional and adaptive capacities
of the body. The scientific works of H. Bielienka?, O. Bohinich®, Yu. Boiko? E.
Vilchkovskyi®, L. Kaluska®, M. Komisaryk’, M. Runova® and other researchers confirm
that movement is a natural need of the child’s body from birth and a necessary condition
for harmonious development.

Active games, due to their emotionality, dynamism, and appeal, are the most
effective method of addressing this issue. They not only satisfy the child’s natural need
for movement but also contribute to the comprehensive development of physical qualities
(speed, agility, endurance), mental processes (attention, memory, thinking), and social
skills (communication, interaction, rule-following).

Modern pedagogical research emphasizes the importance of pedagogical conditions
that ensure the effectiveness of active games. This refers not only to their systematic use
but also to the creation of a favorable play environment, the purposeful selection of games
considering children’s age and individual characteristics, as well as the qualified guidance

of the educator.

2Bidienka, H. V., Bohinich, O. L., Mashovets, M. A. Children’s Health — from the Family: Collective Monograph.
Kyiv: SPD Bohdanova A. M., 2006. 220 p.

3 Bohinich, O. L., Babachuk, Yu. M. Active Games and Play Exercises with Elements of Sports Games for Older
Preschool Children: Methodical Guide. Ternopil: Mandrivets, 2014. 224 p.

4 Boiko, Yu. V. On the problem of organizing the level of motor activity of older preschool children. Pedagogical
Technologies of Forming a Health Culture of Personality. Proceedings of the Il All-Ukrainian Scientific and
Practical Conference of Young Scientists and Students (April 3, 2015, Chernihiv). 2015, pp. 50-54.

5 Vilchkovskyi, E. S., Kurok, O. I. Theory and Methods of Physical Education of Preschool Children: Textbook.
Sumy: Universytetska Knyha, 2019. 468 p.

6Kaluska, L. V., Kauskyi, Z. V., Humeniuk, M. M. Preschool Physical Education. The Influence of Motor Activity
on Preschoolers’ Health. Kyiv: Mandrivets, 2010. 104 p.

” Komisaryk, M.l., Chuiko, H.V. Theory and Methods of Physica Education of Preschool Children: Textbook.
2013. 439 p.

8 Runova, M. O. Motor activity of the child in kindergarten: Handbook for preschool staff, lecturers, and students
of pedagogical universities and colleges: Trandated from Russian. Kharkiv: Ranok, 2007. 192 p.
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Therefore, scientific studies aimed at identifying pedagogical conditions for
ensuring physical activity of preschool children, including five-year-olds, through active
games acquire special theoretical and practical significance. The definition and
substantiation of these conditions will make it possible to improve the educational process
in preschool institutions, making it more effective and purposeful in the context of
strengthening health and ensuring the harmonious development of children. The materials

presented below highlight the theoretical foundations of this problem.

The Importance of Physical Activity for the Harmonious Development of
Preschoolers

In modern pedagogical science and psychology, physical activity is regarded as one
of the basic needs and at the same time a necessary condition for the harmonious
development of a child. It is the foundation upon which physical health is built, mental
processes are formed, and social skills are developed. Scholars H. Bielienka and O.
Bohinich emphasize that movement is not only a physiological need but also an important
factor in personality formation. It provides a natural path for the child’s development,
contributes to the formation of an active life position, and fosters stable motivation for a
healthy lifestyle®.

Through movement, a child learns about the surrounding world: spatial relations,
the shape of objects, size, and other properties. Thus, there is a direct connection between
the development of a child’s sensory systems and physical development. Consequently, a
physically well-developed child accumulates sensory experience more successfully.

Researchers E. Vilchkovskyi, A. Volchynskyi and O. Shvardovskal® note that a
well-trained body demonstrates greater resistance to the negative influence of the external
environment. When physical activity decreases, the muscular system, cardiovascular, and
respiratory systems function without sufficient load, do not receive systematic training,
and therefore, even minimal physical exertion may cause overstrain, which in turn can

lead to persistent dysfunction.

9Bidienka, H. V., Bohinich, O. L., Mashovets, M. A. Children’s Health —fromthe Family: Collective Monograph.
Kyiv: SPD Bohdanova A. M., 2006. 220 p.

10 Vilchkovskyi, E. S., Volchynskyi, A. Ya., Shvardovska, O. O. Physical Development and Srengthening of Health
of Preschoal Children: Methodical Recommendations. Lutsk: Lesya UkrainkaV olyn Nationd University, 2023. P. 19.
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Of particular interest is the research of M. Dutchak®!, who reveals the significance
of physical activity both for each individual and for society as a whole. According to Yu.
Dutchak, physical activity is any bodily movement performed through the work of skeletal
muscles and accompanied by additional energy expenditure.

In the works of E. Vilchkovskyi and O. Kurok'?, the concept of «physical activity»
is explained from a pedagogical perspective: it is interpreted not only as the number of
movements but also as a specially organized activity aimed at developing essential
physical and mental qualities. Scholars stress the importance of purposefulness and
pedagogical guidance since chaotic movement does not always have a positive effect. M.
Runova®® adds that preschool age is a sensitive period during which the foundation of
physical health is laid, and therefore consistency and gradualness in ensuring physical
activity are of crucial importance.

V. Stoliarov substantiates a particular type of physical activity — health-improving
recreational activity — and equates it with physical education activity (PE classes), i.e.,
activities involving various physical exercises, except those used specifically for preparing
individuals for sports competitions (these belong to the concept of «sports training» and
are included within the broader notion of «sport»)4.

Researcher Yu. Boiko draws attention to the fact that the level of physical activity
is directly related to health status: it determines working capacity, energy potential, and
even the ability to socially adapt within a group®. Thus, physical activity serves as an
integral indicator of quality of life.

Agree with the opinion of S. Hryshchenko and O. Shurubenko'®, who believe that

11 Dutchak, M. Paradigm of health-related motor activity: theoretical justification and practical application.
Theory and Methods of Physical Education and Sport, No. 2, 2015. P. 44.

12 Vilchkovskyi, E. S., Kurok, O. I. Theory and Methods of Physical Education of Preschool Children: Textbook.
Sumy: Universytetska Knyha, 2019. P. 467.

13 Runova, M. O. Motor activity of the child in kindergarten: Handbook for preschool staff, lecturers, and students
of pedagogical universities and colleges: Trandated from Russian. Kharkiv: Ranok, 2007. 192 p.

14 Soliarov, V. I. Theory and Methodology of Modern Physical Education: State of Development and Author’s
Concept: Monograph. Kyiv: Olympic Literature, 2015. 704 p.

15 Boiko, Yu. V. On the problem of organizing the level of motor activity of older preschool children. Pedagogical
Technologies of Forming a Hedth Culture of Persondity. Proceedings of the Il All-Ukrainian Scientific and
Practical Conference of Y oung Scientists and Students (April 3, 2015, Chernihiv). 2015. P. 51.

16 Hryshchenko, S., Shurubenko, O. Optimization of the level of motor activity of preschool children in preschool
ingtitutions. Y outh and Market, No. 9 (176), 2019. P. 33.

188



physical activity depends both on the child’s age and on the level of motor regime to which
they are engaged while attending a preschool institution.

It should be noted that the motor regime is a set of physical culture activities used
in the educational process of preschool institutions in a certain volume and sequence.
Proper organization of physical education in children’s daily lives ensures the activation
of motor activity necessary for their physical and mental well-being throughout the day*’.

Foreign scholars H. Kohl and T. Murray®® pay special attention to the factors that
increase an individual’s involvement in physical activity: genetic predisposition, motor
abilities, special knowledge, self-esteem, socio-economic status, environment, and life
satisfaction.

Many researchers emphasize that physical activity has a comprehensive effect on
the child’s body and psyche. For example, L. Kaluska proved that an optimal amount of
movement not only improves physical condition but also increases the body’s resistance
to diseases and ensures proper functioning of the cardiovascular, respiratory, and
musculoskeletal systems. At the same time, L. Kaluska, Z. Kaluskyi, and M. Humeniuk
argue that a lack of physical activity causes imbalances in the functioning of organs and
systems, manifested in fatigue, reduced work capacity, and weakened immunity*®.

Researchers V. Pasichnyk, N. Sorokolit, and 1. Karatnyk point out the effectiveness
of physical education and wellness classes, which include traditional elements (drill
exercises, general developmental movements, basic motor skills) as well as folk
movement games®°. A wide range of such games is used: role-playing, imitative, games
with limited verbal text, etc. The experimental work conducted by the authors
demonstrated the effectiveness of such activities, a significant increase in children’s
physical activity, and confirmed the role of movement games in this process.

In the methodological recommendations developed by E. Vilchkovskyi,

7 Vilchkovskyi, E. S., Kurok, O. I. Theory and Methods of Physical Education of Preschool Children: Textbook.
Sumy: Universytetska Knyha, 2019. 468 p.

18 Kohl, H. W., Murray, T. D. Foundations of Physical Activity and Public Health. Champaign: Human Kinetics,
2012. 281 p.

¥ Kauska, L. V., Kauskyi, Z. V.,Humeniuk, M. M. Preschool Physica Education. TheInfluenceof Motor Activity
on Preschoolers’ Health. Kyiv: Mandrivets, 2010. 104 p.

2 Pasichnyk, V., Sorokalit, N., Karatnyk, |. Effectiveness of a physical education and health program using folk
gamesin the process of physical education of children aged 3-4 years. Sports Games, 2024, No. 2 (32), P. 86.
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A. Volchynskyi, and O. Shvardovska, the role of physical exercises in maintaining motor
activity and the vital tone of preschool children is highlighted. As the authors note,
physical exercises contribute to the development and improvement of the child’s body?.
During their performance, the unity of the child’s physical and mental activity is most
clearly expressed. Exercises strengthen the child not only physically but also enrich their
experience, becoming sources of various sensations.

S. Hryshchenko and O. Shurubenko? point out that physical activity in preschool
childhood is a specific phenomenon with a three-part structure: in the process of physical
education; during learning and socially useful activities; and in free time through play. All
these components, the authors note, are closely interconnected and ensure a certain level
of daily physical activity.

Targeted physical activity includes performing exercises under the guidance of an
educator during classes, morning exercises, and movement games. Its volume is mainly
determined by the program and established methodological requirements for the
organizational forms of physical education in each age group. This type of activity should
amount to at least 2 hours per day, taking into account the rational distribution of time in
preschool daily routines.

Voluntary physical activity includes independent games (mainly during walks),
physical exercises, and various movements during free time or while engaging in self-
care. It should be considered that the fifth year of life is critical for many parameters of a
child’s physical health. During this period, weakening of some parts of the muscular
system and joint ligaments can occur, which may lead to posture disorders, flat feet, and
chest flattening.

Therefore, physical activity is a vital factor in the harmonious growth of a child. It
is an essential component of a healthy lifestyle, implemented through physical education
and sports, as well as various health-improving systems aimed at enhancing physical
development, restoring life forces after physical and mental exertion. Research by scholars
on the issue of physical activity also highlights the means of ensuring its necessary level

and quality, including movement games.

2L Vilchkovskyi, E. S,, Volchynskyi, A. Ya, Shvardovska, O. O. Physical Development and Strengthening of Hedlth
of Preschool Children: Methodical Recommendations. Lutsk: LesyaUkrainkaVolyn Nationa University, 2023. 56 p.
22 Hryshchenko, S., Shurubenko, O. Optimization of the level of motor activity of preschool children in preschool
ingtitutions. Y outh and Market, No. 9 (176), 2019, P. 34.
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The Influence of Active Games on Supporting Children’s Motor Activity

A special place in the organization of motor activity is occupied by active games.
Games in which the role of movements is clearly expressed are called active games. They
are one of the important means of physical education for preschool children.
The importance of active games and their influence on the formation of motor skills,
personality development, improvement, and enhancement of physical qualities in
preschool children were emphasized by A. Burova, E. Vilchkovskyi, A. Volchynskyi,
I. Zaplishnyi, L. Kaluska, N. Khlus, 1. Lushchyk, S. Matvienko, O. Shevchenko, A. Tsios,
Ya. Yakovenko, and other scholars.

Active games satisfy the motor needs of a child’s body, contributing to the
enrichment of children’s motor experience. Through games, preschoolers consolidate and
improve various fundamental motor abilities and skills. L. Zhuravliova emphasizes that
active games are a leading tool for the development of basic physical qualities — speed,
endurance, strength, coordination, and flexibility?>. At the same time, O. Hnizdilova
considers the impact of motor activity on children’s cognitive processes: systematic play
exercises improve attention, memory, thinking, and foster the development of
concentration and emotional stability?*,

According to O. Varukha® and Yu. Babachuk?®, active games are the most natural
and effective form of meeting a child’s need for movement. At the same time, they
combine emotionality, plot, and social interaction, which makes them a unique means of
education. S. Matvienko highlights the special value of Ukrainian folk games, which
combine physical development with the assimilation of national culture and traditional

social norms of behavior, forming in children a sense of belonging to their native

2 Zhuravlova, L. S. Development of physical qualities of preschool children by means of active games. Collection
of Works of Melitopol Bohdan Khmelnytsky State Pedagogica University, 2016, pp. 106-110.

2 Hnizdilova, O. A., Bursova, S. S. Implementation of health-preserving technologies in the educational process
of preschoal ingtitutions. In: Health-Preserving Technologiesin the Educational Environment: Monograph, ed. by
L. M. Rybako. Ternopil, 2019, pp. 345-363.

% Varukha, O. V. Features of organizing motor activity of preschool children. Scientific Notes of Nizhyn Mykola
Gogol State University. Psychologica and Pedagogical Sciences, No. 5, 2011, pp. 15-21.

2 Babachuk, Yu. M. Pedagogical conditionsfor the use of sports games as apractical means of physical education
in preschool ingtitutions. Scientific Notes of Vinnytsa State Pedagogical University named after Mykhailo
Kotsiubynsky. Series: Pedagogy and Psychology: Collection of Scientific Papers, Issue 42, Part 1, 2014, pp. 73-76.
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environment?’. S. Matvienko also believes that these games develop children’s spatial
orientation skills and introduce them to basic mathematical categories?®,

The socializing function of active games is also important, as preschoolers learn to
cooperate, follow rules, show tolerance and mutual respect, which is essential for their
future school life. Thus, motor activity goes beyond a purely physiological need and
becomes a universal tool for personality development.

In particular, N. Khlus notes that the use of play techniques and methods, as well as
their sequence and interrelation during active games, contributes to improving children’s
motor activity?®. For active games to effectively promote the development of physical
qualities, it is necessary to take into account their impact on the child’s body. Games
should be accessible for children in terms of content, complexity, and duration.

The classification of active games proposed by E. Vilchkovskyi, A. Volchynskyi,
O. Shvardovska®, and M. Komisaryk3 makes it possible to distinguish several groups by
intensity (low-, medium-, and high-intensity), by content (plot-based, sports, folk), as well
as by pedagogical purpose (games for developing strength, speed, agility, coordination,
etc.). This approach allows educators to select games depending on the tasks and individual
needs of children.

When choosing active games for children, the following factors should be considered:

~ Age of children. Games for younger children should be simpler in content and
complexity than those for older children.

— Physical development of children. Games should correspond to the child’s
physical development. For children with insufficient physical development, games with
moderate physical loads should be chosen.

— Health condition of children. Games for children with health problems should be

selected with consideration of their individual abilities.

27 Matvienko, S. 1., Zaplishnyi, 1. I. Ukrainian Folk Active Gamesin Preschool Ingtitutions: Sudy Guide. Nizhyn:
NDU named after Mykola Gogol, 2017. 134 p.

2 Matvienko, S. I. Pedagogical support of the formation of spatial representationsin older preschoolers through
active games. Scientific Notes. Series: Psychological and Pedagogica Sciences, No. 2, 2025, pp. 120-127.

2 Khlus, N. Improving motor activity of 5th grade students through active games. Sports Games, 2024, No. 4 (34),
pp. 71-78.

%0 Vilchkovskyi, E. S,, Volchynskyi, A. Ya, Shvardovska, O. O. Physical Development and Strengthening of Hedlth
of Preschool Children: Methodical Recommendations. Lutsk: Lesya UkrainkaVolyn Nationa University, 2023. 56 p.
31 Komisaryk, M. 1., Chuiko, H. V. Theory and Methods of Physical Education of Preschool Children: Textbook.
2013. 439 p.
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For the effective development of physical qualities through active games, the
following principles should be observed:

- Systematicity. To achieve positive results, active games should be played
regularly.

— Graduality. The load in games should increase gradually, according to children’s
physical development.

- Variety. To prevent children from losing interest, a wide range of games should
be used.

S. Matvienko® pays particular attention to folk active games, which combine
physical development with the cultivation of national consciousness, fostering children’s
love for the culture and traditions of their people. Researcher L. Shalimova justifies the
use of sports games in older preschool age, as they contribute to the development of
endurance and speed-strength qualities®®. V. Shutko emphasizes that the organization of
any active game should comply with the principle of graduality and safety in order to
avoid overload and injuries®.

In the methodological guide by S. Matvienko and I. Zaplishnyi, the methodological
principles of conducting active games with five-year-old children are analyzed in detail®®.
With regard to this age group, it is noted that children are characterized by excessive
mobility and the inability to use their energy rationally. These factors require educators to
adopt a special methodological approach to organizing and dosing physical activity when
conducting active games.

The movements of a five-year-old child diversify as the capabilities of the
musculoskeletal system expand. Preschoolers strive to align their movements with a
model, perform them precisely according to the adult’s demonstration and verbal
instructions, and willingly carry them out together with peers. Five-year-old children try

to perform motor actions correctly and neatly, and they derive pleasure from play

32 Matvienko, S. 1., Zaplishnyi, 1. I. Ukrainian Folk Active Gamesin Preschool Ingtitutions: Sudy Guide. Nizhyn:
NDU named after Mykola Gogol, 2017. 134 p.

3 Shaimova, L. L. Physical Education of Preschoolers. Senior Age Group: Sudy Guide. Kharkiv: Ranok, 2017.
208 p.

34 Shutko, V. V. Methodology of Using Active Games: Methodical Recommendations. Kryvyi Rih, 2016. 145 p.

% Matvienko, S. 1., Zaplishnyi, 1. I. Ukrainian Folk Active Gamesin Preschool Ingtitutions: Sudy Guide. Nizhyn:
NDU named after Mykola Gogol, 2017. 134 p.
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activities.

Researcher O. Kurok emphasizes the expediency of combining active games with
sports exercises. Such integration not only increases children’s interest but also provides
a comprehensive impact on the development of various physical and mental qualities®. It
allows the creation of diverse pedagogical situations that are both beneficial and engaging
for children.

Thus, active games are an important means of ensuring the necessary level of motor
activity in children. Performing basic movements during active games has a positive effect
on the physical development of middle preschool age children, and the correct selection
of games combined with a clear methodology of implementation by educators, along with
their daily practice, ensures comprehensive physical development, strengthening of

health, and the provision of adequate motor activity.

Pedagogical Conditions for Ensuring the Motor Activity of Five-Year-Old Children
through Active Games

The above sections outlined certain theoretical aspects of the problem of ensuring
children’s motor activity; substantiated the pedagogical potential of active games in
achieving the required level and quality of such activity; and briefly characterized the age-
specific features of children in relation to organizing active games. Undoubtedly,
conducting such games determines the organization of an appropriate motor regime, as
well as play and physical activities, which in turn ensures a certain level of motor activity.

Theoretical research has shown that a number of scholars propose pedagogical
conditions for using active games in work with children of different ages. Since our study
did not involve experimental work, the following materials present an analysis of the
pedagogical conditions for ensuring the motor activity of five-year-old children through

active games, as suggested by various authors.

% Kurok, O. 1., Khlus, N. O., Titarenko, S. A. Active and Sorts Games for Preschool Children: Lecture Course:
Sudy Guide. Vinnytsia: Tvory, 2023. 203 p.
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In her dissertation, O. Puyo®’ identified three pedagogical conditions for using the
potential of active games in shaping the value orientations of older preschoolers: the
readiness of future and practicing educators to form children’s value orientations through
active games (which includes cooperation with parents); systematic work with older
preschoolers on developing emotional sensitivity and empathy; and granting children the
freedom to show initiative during active games and to apply acquired knowledge in
interpersonal relationships.

The effective organization of preschoolers’ motor activity is possible only under the
condition of creating a proper pedagogical environment. Researcher Yu. Babachuk
emphasizes the importance of organizing a favorable play atmosphere that stimulates the
child’s activity and self-expression®. According to Yu. Babachuk, the role of the educator
goes beyond simply organizing games. The teacher becomes a facilitator who guides
children’s activities, stimulates their independence and creativity, and fosters motivation
for activity.

At the same time, N. Levynets® stresses the importance of an individual approach:
the selection of games should correspond not only to the child’s age but also to their
psychological characteristics. According to S.Matvienko®, qualified pedagogical
guidance makes it possible to comprehensively combine educational, developmental, and
health-promoting tasks, thereby ensuring the child’s harmonious development.

Summarizing the findings of scientific and methodological works, which outline
the conditions educators should create in preschool institutions for organizing various
types of active games with five-year-old children, we can identify several pedagogical

conditions suggested by different authors:

37 puiio, O. I. Active games as a means of forming value orientations in older preschool children: Doctor of
Philosophy dissertation, Specidization 012 Preschool Education. Kyiv, 2021. 276 p.

38 Babachuk, Y u. M. Pedagogical conditions for the use of sports games as a practical means of physical education
in preschool inditutions. Scientific Notes of Vinnytsa State Pedagogica University named after Mykhailo
K otsiubynsky. Series: Pedagogy and Psychology: Collection of Scientific Papers, Issue 42, Part 1, 2014, pp. 73-76.
% Levinec, N. Characteristics of ways to optimize motor activity of older preschool children in preschool
institutions. Bulletin of the Ingtitute for Child Development. Series: Philaosophy, Pedagogy, Psychology, Issue 29,
2013, pp. 82-87.

4 Matvienko, S. |. Formation of healthy lifestyle foundations in older preschool children by means of play
technologies. Collection of Abstracts of the International Scientific and Practical Internet Conference, Pereladav-
Khmelnytskyi, March 28-29, 2018, ed. by L. O. Kalmykova. 2018, pp. 88-90.
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1. Creating a developmental play environment that provides freedom of
movement and activity variety (O. Bohinich, Yu. Babachuk, N. Lisnevska, V. Shutko,
O. Puyo, N. Khlus);

2. Individualization in game selection, taking into account children’s abilities,
interests, and physical fitness level (E. Vilchkovskyi, A. Volchynskyi, H. Zhyhalda,
N. Levynets);

3. Systematic and gradual organization, which prevents overexertion and ensures
steady progress (Yu. Babachuk, E. Vilchkovskyi, S. Matvienko, I. Zaplishnyi, S. Tytarenko);

4. Pedagogical support and reflection on results, which help form children’s
awareness and stimulate further activity (O. Puyo, S. Hryshchenko, O. Shevchenko,
V. Shutko).

The first condition implies that the space for active games must be safe, spacious,
and equipped with a variety of materials and objects. Such an environment allows children
to move freely, run, jump, crawl, and explore the world without restrictions. For example,
a playground may include obstacle courses, balls of different sizes, tunnels, slides, and
other elements that stimulate diverse movements. Activity variety means that the child can
choose what to do, which supports their interest and natural curiosity.

The second condition emphasizes that each child is unique. Therefore, it is
important not to offer the same games to all but to select them according to individual
characteristics. If a child is not yet confident in running, it is better to start with simpler
games such as «Catch, catch!» If the child is very active, more complex games can be
proposed, such as relays with elements of running and jumping. Considering children’s
interests makes the game more engaging and motivates them to be active. For example, if
a child loves animals, one can suggest the game «Zo00,» where the child imitates the
movements of different animals.

The third condition highlights that motor activity should be part of the daily routine,
not a one-time event. Systematic organization means regular engagement in active games.
Gradual progression implies that the complexity and duration of games should increase
step by step, so as not to overtire the child or cause physical strain. One can start with
short, simple games, and later add new rules or increase intensity. This ensures smooth

development of physical skills and endurance.
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The fourth condition reveals the teacher’s role in the game process. The educator’s
task is not only to observe but also to actively interact with children. This can include
encouragement, praise for effort, and clarification of rules. Pedagogical support involves
creating a positive atmosphere where every child feels successful. Reflection on results
means discussing the game with children afterwards. For instance, one can ask: «What did
you enjoy the most?», « Which movements were the hardest?», «How could we play
differently?» This helps the child become aware of their achievements, understand what
they learned, and motivates them to continue engaging in physical activity.

Conclusions. One of the pressing issues for modern society, science, and education
is the maintenance and strengthening of every individual’s health. Motor activity plays an
important role in this process, both in its necessary level and quality. Motor activity and
systematic physical exercise are highly effective means of mobilizing human reserve
capacities and forming various adaptive responses of the body.

Based on the analysis of scientific sources, this section revealed the essence and
types of motor activity and identified factors supporting it. Attention was drawn to the
specifics of motor activity in five-year-old children, highlighting the role of different types
of movements and exercises, and emphasizing the significant potential of active games.

The value of active games lies in the fact that they contribute to the development of
important physical qualities in children and influence the formation of moral and volitional
traits. Active games foster the development and improvement of movements essential for
daily life, overall physical development, and children’s health, while also nurturing moral
and volitional qualities. Properly selected active games positively impact the physical
development of five-year-old children and ensure the necessary level of motor activity.

Prospects for further research are associated with conducting experimental work
to determine the effectiveness of pedagogical conditions for ensuring the motor activity of

five-year-old children through active games.
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Abstract. This section explores the issue of cultivating a value-based attitude
towards personal health as an essential trait of personality. The relevance of the topic is
substantiated by the need to engage children and young people in adopting a healthy
lifestyle and fostering a system of vital values, with health being among the most
significant. The article analyzes the nature and structure of the concept of «value-based
attitude towards healthy. It outlines the specific features of physical activity and describes
the senior preschool age as a developmental stage in which physical and psychological
prerequisites for engaging in active movement and a healthy lifestyle are established.
Based on a theoretical review of academic sources, the authors propose three pedagogical
conditions for developing in older preschool children a value-oriented attitude towards
health through physical activity: the preparedness of educators and parents to foster
value-based attitudes towards health in children aged 6-7 years; the development of
preschoolers’ reflective skills as a foundation for shaping their attitudes towards health,
and the careful selection of forms and methods that address children’s interests and needs

in cultivating positive health values.
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Relevance of the Problem. The formation in children and the younger generation
of an attitude toward their own health as the highest human value is one of the main tasks
of the state. Human health belongs to the category of global problems, that is, those of
vital importance for all humankind. One of the priority directions of educating children
and young people, as defined by the National Doctrine of Education Development?, is the
formation of positive motivation for a healthy lifestyle and a culture of health. Such a
social demand requires a systemic and comprehensive approach to instilling in the
younger generation - including preschoolers - the foundations of a healthy lifestyle.

In the State Standard of Preschool Education in Ukraine, within the educational
domain «The Child’s Personality»?, it is emphasized that a child must possess elementary
knowledge about the main factors of preserving health and understand the importance of
tempering, daily morning gymnastics, swimming, massage, physiotherapy, proper nutrition,
safe behavior, and body hygiene for strengthening health and preventing diseases.

Due to the worsening environmental conditions and the social circumstances of
human life, the requirements for the level of physical development and motor
preparedness of older preschool children for further schooling have changed. It has been
established that the main causes of various deviations in the physical development and
state of children’s health are the insufficient level of motor activity, the volume of which
decreases each year. This problem, as one of the directions of preschool pedagogy, has
been studied in detail by H. Bielenka, O. Bohinich, E. Vilchkovskyi, S. Volkova,
S. Hryshchenko, O. Myrukha, N. Pakhalchuk, H.Romanenko, L. Piechka,
O. Shurubenko, and other researchers.

Practice and scientific studies show that the motor activity of preschool children
stimulates their all-round development, strengthens health, increases working capacity, and

fosters cognitive interest. If one takes into account that children’s motor activity is

! President of Ukraine. (2002, April 17). On the Nationd Doctrine of Education Development: Decree No.
347/2002. Retrieved from http://zakon2.rada.gov.ua/l aws/show/347/2002

2 Ministry of Education and Science of Ukraine. (2021). State Basic Component of Preschool Education (2021 ed.).
Preschool Education, No. 7, 4-19.
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simultaneously both a condition and a stimulating factor for the development of intellectual,
emotional, and other spheres, then the necessity of intensive scientific elaboration of the
issues of improving motor activity in preschool children becomes evident.

Thus, at the present stage, the problem chosen by us is considered from many
scientific aspects connected with the preservation and strengthening of health, the
formation of the foundations of a healthy lifestyle, and the establishment of health as a
value in the system of life orientations of a developing personality. This scientific problem
requires further theoretical and practical elaboration in view of current realities, the

introduction of distance education formats, and the needs of modern children.

The Essence and Structure of the Value Attitude
of Older Preschoolers toward Health

The problem of forming an attitude toward health as a value in the younger
generation has been considered by educators in all periods of social development as one
of the foremost and most significant.

Within the framework of our research, it is appropriate to turn to the key concept,
namely the notion of «healthy». Today, there exists a wide range of definitions of this
concept. In pedagogy, there is also its own definition of «health», which, according to O.
Matviienko and D. Moroz, is understood as the influence of the nature of the manifestation
of an individual’s psychophysical qualities and the degree of their social adaptation, which
depends on personal traits and the orientation of a person’s behavior toward their own
health, having either a strengthening or a destructive character in this regard?®.

Thus, while studying the conditions that contribute to the ability of the organism to
remain in balance with the surrounding environment, the prominent valeologist I.
Brekhman emphasized the primary role of the interconnection of the physical,

psychological, and social spheres of health in this process. He noted that health is «not the

3 Matvienko, O. V., & Moroz, D. V. (2018). The vaue attitude toward health as a pedagogical category. Y oung
Scientist, No. 1(53). P. 348.
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absence of disease, but the physical, social, and psychological harmony of a person»*.

H. Apanasenko, O. Dubohai, Yu. Lysytsyn, I. Muravov, V. Orzhekhovska,
V. Petlenko, O. Chernukh, and others consider health as a state of dynamic equilibrium of
the human organism with the surrounding natural and social environment.

Scholar T. Boichenko defines health as «...a harmonious unity of biological and
social qualities»®. L. Sushchenko emphasizes the presence of high adaptive capabilities of
the organism, the ability to provide energy, plastic, and informational support for processes
of self-organization, which «serve as the basis for fulfilling biological and social
functions»®.

According to psychologists I. Tolkunova, O. Hryn, I. Smoliar, and O. Holets,
physical and psycho-emotional (mental) well-being is based on «a harmonious correlation
of interrelated functions and structures, ensured by a high energy level of the organism at
the lowest possible ‘cost’ of its adaptation to conditions of life activity»’. L. Piechka notes
that one of the indicators of health is the ability of a person «...to optimally satisfy a
system of material and spiritual needs»®.

Characterizing the essence of health as a category and phenomenon through the
prism of pedagogical valeology, T. Boichenko indicates that the ultimate result of
purposeful pedagogical influence on the formation of the foundations of health in children
and young people is health-preserving competence, which is based on vital skills. These
can be grouped according to the components (spheres) of health - physical, social,
psychological, and spiritual®.

In the system of human sciences, a number of interpretations of the concept of

4 Brekhman, 1. 1. (1980). Man and biologically active substances: The effect of drugs, diet and pollution on health.
Oxford: Pergamon Press. 89 p.

5 Boichenko, T. Ye. (2010). Hedlth asa category of valeology, medicine, and pedagogy. Culture of Safety, Ecology
and Hedlth, 4. P. 41.

6 Sushchenko, L. P. (1997). Hedlthy lifestyle of people as an object of socia cognition (Doctoral dissertation).
Zaporizhzhia State University. 185 p.

" Tolkunkova, 1. V., Hryn, O. R, Smdliar, I. I., & Holets, O. V. (2018). Psychology of human hedth
(I. V. Tolkunkova, Ed.). Kyiv. 156 p

8 Piechka, L. Ye. (2018). Formation of the basics of a value attitude toward one’s own health in children aged 6-7 in
the interaction of preschool institutions and primary school (Author’s abstract of doctoral dissertation). Kyiv. 23 p.

9 Boichenko, T. Ye. (2010). Hedlth as a category of valeology, medicine, and pedagogy. Culture of Safety, Ecology
and Hedlth, 4, 41-45.
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«human healthy are used (N. Andrushchenko®, T. Andriushchenko™, T. Boichenko®?, O.
Lysenko®®, O. Matviienko?, and others). The basis of such definitions includes biological,
physiological, and social qualities or abilities of a person, their capacity to adapt to changes
in the surrounding environment, and to maintain optimal social activity.

Closely related to the concept of «attitude toward health» are such notions as «value
attitude toward health» (T. Andriushchenko, L. Lokhvytska), «responsible attitude toward
health» (M. Suboch, M. Husak, A. Tsypliuk), and «conscious attitude toward health» (N.
Denysenko, O. Kononko, N. Syniahina, 1. Kuznietsova).

The common foundation of the aforementioned interpretations is the internal
position of the individual, which promotes the preservation and strengthening of health
and reflects the personal aspect of this process. In the structure of personal attitudes toward
oneself, the most important is the attitude toward one’s own health, which is a category of
human existence and is defined worldwide as the highest priority for life. According to
T. Andriushchenko, the attitude toward health is manifested in a person’s self-knowledge
and emotional-value attitude toward oneself™.

It has been established that value attitudes are the most important elements in the
structure of personality, supported by the individual’s life experience and determining the
nature of their emotions, the peculiarities of their perception of reality, and their behavioral
reactions (V. Myasishchev, S.Rubinstein). The concept of value, as noted in the
Philosophical Encyclopedic Dictionary, is closely related to culture®®.

The analysis of psychological and pedagogical research has made it possible to

distinguish several approaches to defining the concept of «attitude toward healthy»

10 Andrushchenko, N. (2016). Phenomenaof heath and child health preservationin the context of modern scientific
views. Psychologica and Pedagogical Problems of the Rural School, 55, 238-246.

11 Andriushchenko, T. K. (2007). Formation of a value attitude toward one’s own health in older preschool children
(Doctora dissertation). Pereiad av-Khmelnytskyi. 268 p.

12Boichenko, T. Ye. (2010). Health asacategory of valeology, medicine, and pedagogy. Culture of Safety, Ecology
and Hedlth, 4, 41-45.

13 Lysenko, O. (2017). The vaue atitude toward hedlth as a system-forming component of personality’s value
orientations. Educational Space of Ukraine, 11, 144-154.

14 Matvienko, O. V., & Moroz, D. V. (2018). The vaue attitude toward health as a pedagogica category. Y oung
Scientist, No. 1(53), 348-353.

15 Andriushchenko, T. K. (2007). Formation of avalue attitude toward one’s own health in older preschool children
(Doctoral dissertation). Pereiadav-Khmelnytskyi. P. 171/

16 Shynkaruk, V. 1. (Ed.). (2002). Philosophical Encyclopedic Dictionary. Kyiv: Hryhorii Skovoroda Institute of
Philosophy, National Academy of Sciences of Ukraine. P. 707.
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(T. Andriushchenko, O. Matviienko, D. Moroz, [. Zhuravlova, N. Konovalova,
O. Lysenko, O. Pedchenko, A. Tsypliuk). However, the common foundation of such
characterizations is the following component basis: cognitive, emotional, value-
motivational, and activity-behavioral components?’.

Researcher O. Lysenko®® proposes the following structure of the value attitude
toward health: cognitive-intellectual, emotional-motivational, and behavioral-activity
components. The cognitive-intellectual component is characterized by a person’s
formation of knowledge about their own organism, health, and a healthy lifestyle. The
emotional-motivational component aims to ensure a positive attitude of the individual
toward health-preserving activity. Through the development of the behavioral-activity
component, the individual acquires the ability to self-regulate, as well as to behave on the
basis of health preservation and to develop skills of maintaining health in both ordinary
and extreme situations.

Regarding the scientific phenomenon of responsible attitude toward health,
O. Pedchenko identifies the following structure: motivational-value, cognitive-reflexive,
emotional-sensory, volitional, and behavioral components. Emphasizing the importance
of high-quality substantive content in each constituent part of responsible attitude, the
researcher underlines the necessity of ensuring a sufficient level of development of all
components and interaction between them. Only under this condition, O. Pedchenko
argues, is it possible for responsibility for one’s own health to function as a personal
quality of the subject and to secure the recognition of health as a personal value®®.

A significant role in preserving, strengthening, and restoring health is played by
individual and life orientations and attitudes, which are instilled in childhood by parents
and educators. From this, it can be concluded that health largely depends on the individual

themselves, particularly on the personal awareness and value attitude toward their own

17 Andriushchenko, T. K. (2007). Formation of a value attitude toward one’s own health in older preschool children
(Doctoral dissertation). Pereiad av-Khmelnytskyi. P. 33/

18 |ysenko, O. (2017). The vaue atitude toward hedlth as a sysem-forming component of personality’s value
orientations. Educational Space of Ukraine, 11, 144-154.

19 Pedchenko, O. V. (2023). Responsible attitude of the subject to own health: A psychologica analysisof theissue.
In The 20th Internationa Scientific and Practical Conference “Technologies, Innovative and Modern Theories of
Scientists” (May 23-26, 2023, Graz, Austria) (pp. 380-382). International Science Group.
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health.

According to A. Vitchenko, a value attitude toward health 1s a person’s special
attitude to health, expressed in the awareness of its value as a necessary prerequisite for a
full human life and accompanied by an actively positive aspiration for its preservation and
strengthening®. Researcher T. Andriushchenko considers the concept of «value attitude
toward one’s own health» with respect to older preschool children as their awareness of
health as a personal value, an active orientation toward acquiring the basics of health, and
independent adherence to a healthy lifestyle?!.

The value attitude toward one’s own health in older preschool children is a complex
new formation. It is characterized by the presence of the necessary knowledge in
preschoolers about the basics of health, motivation for its preservation, awareness of its
value, and skills of a healthy lifestyle.

The analysis of scientific sources has allowed us to determine that, as a rule,
scholars study more thoroughly the physical, psychological, and social spheres of a child’s
health. The spiritual component of preschoolers’ health, according to T. Andriushchenko,
1s more significantly developed in the process of forming a value attitude toward one’s
own health, since the perception of health as a value is a manifestation of the individual’s
spirituality®.

L. Sushchenko argues: «the main criterion for assessing the state of health is the
level of a person’s ability to adapt in our complex and demanding world and the actual
level of adaptation of the person, their social status, and well-being in this world»Z3,
Relevant to our study are the conclusions of L. Lokhvytska concerning a child’s health.
The author connects a child’s physical development and health with intellectual and social

activity, the formation of personality and individuality, that is, health is perceived by

2 Vitchenko, A., Lysenko, L., & Voiedilova, O. (2023). Analysis of the formation of value attitudes of primary
school children towards their own health and the health of others. Bulletin of the National University “Chernihiv
Collegium” named after T. H. Shevchenko. Series: Pedagogical Sciences, 20(176), 183-187.

2L Andriushchenko, T. K. (2007). Formation of a value attitude toward one’s own health in older preschool children
(Doctora dissertation). Pereiad av-Khmelnytskyi. P. 36.

22 Andriushchenko, T. K. (2007). Formation of a value attitude toward one’s own health in older preschool children
(Doctora dissertation). Pereiadav-Khme nytskyi. P. 39.

2 Sushchenko, L. P. (1997). Hedthy lifestyle of people as an object of socia cognition (Doctoral dissertation).
Zaporizhzhia State University. P. 34.
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scholars as a factor in the individual’s fulfillment of their socio-biological functions in
conditions of physical and psychological well-being?*.

Emphasizing the importance of a conscious attitude toward health, A. Tsypliuk
believes that a preschool child must not only have an idea of their own health but also treat
it as a value, preferring the positive influences of the environment over harmful and
destructive ones?®.

We express the opinion that social factors play an important role in the formation
of an older preschool child’s value orientation toward their own health. First and foremost,
this is the attitude of society itself toward health as a value, the active support of a healthy
lifestyle in ideology, normative documents, measures, and forms of work with different
categories of the population.

Thus, the analysis of the essence and structure of the value attitude toward health has
made it possible to determine the most important foundations of this phenomenon and, on
a theoretical basis, to identify the most significant pedagogical conditions that ensure the
effectiveness of the process of forming in older preschoolers an attitude toward their own

health as a personal value. These conditions are presented and briefly characterized below.

The Pedagogical Potential of Motor Activity in Forming the Value Attitude toward
Health in Older Preschoolers

According to the definition of E. Vilchkovskyi, motor activity is activity based on

movement?®. As research by S. Hryshchenko?’, N. Yeremenko?®, N. Lisnevska®®, and

2 | okhvytska, L. (2018). Psychological and pedagogical foundations of forming the basics of headlth-preserving life
activity in preschool children. In V. M. Orzhehovska (Ed.), Formation of aresponsible attitude toward health of the
growing personadity: Collective monograph (pp. 151-192). Kyiv: Millennium.

2 Teypliuk, A. (2012). Scientific and pedagogical foundations of forming a responsible attitude toward health in
preschool children. Physical Education, Sports and Health Culture in Modern Society: Collection of Scientific
Papers, 4(20), 197-200.

% Vilchkovskyi, E. S., & Kurok, O. I. (2004). Theory and methodol ogy of physical education of preschool children:
A textbook for students of higher pedagogical indtitutions. Sumy: Universytetska Knyha. P. 125.

27 Hryshchenko, S., & Shurubenko, O. (2019). Optimization of the level of motor activity of preschool childrenin
the conditions of a preschool educational ingtitution. Y outh and Market, 9(176), 33-39.

2 Yeremenko, N., Kovaova, N., & Bobrenko, S. (2019). Characteristics of motor activity of primary school
children. Physical Culture, Sports and the Health of the Nation, 8, 49-55.

2 Lisnevska, N. V. (2016). Pedagogica conditions for creating a health-preserving environment in a preschool
educational institution (Doctora dissertation). Kyiv. 345 p.
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S. Matvienko®® shows, thanks to a sufficient volume of motor activity, children of all age
groups enjoy good health, proper physical development, and faster mastery of physical
exercises. The social experience of considering physical culture as a component of
personal culture allows us to view motor activity as an element of social culture.

Motor activity in human life is the most important condition that determines health,
physical and mental performance, and creative longevity. In preschool age, through motor
activity, a child adapts to the surrounding life and learns about the world. Motor activity
in preschoolers is a natural need, the satisfaction of which is the most essential condition
for the formation of basic structures and functions of the organism, one of the ways of
learning about and orienting in the world, as well as a condition for the comprehensive
development and upbringing of children.

The formation of the culture of motor activity in older preschool children can be
realized by creating valeological and pedagogical conditions in the educational process of
preschool institutions, which is partly reflected in the content of current preschool
education programs. This primarily concerns the necessity of considering children’s age
when organizing physical culture, health-improving, and valeological work.

In the research of E. Vilchkovskyi, it is noted that each age period of childhood is
characterized by its own manifestations of motor function, which differ individually and
depend both on biological and social factors. According to the researcher, an increased
regime of motor activity exerts a multifaceted health-improving influence on the child’s
organism: it develops the muscular and central nervous systems, the musculoskeletal
system, trains and develops physiological functions of the body, and ensures the
acquisition by the child of age-appropriate movements3!.

It is precisely at the age of 5-10 years that the biologically determined health
potential creates the most favorable opportunities for the upbringing of almost all motor

and moral qualities. The peculiarity of this period lies in the fact that, at first, the organism

30 Matvienko, S. I. (2018). Formation of the basics of a hedlthy lifestyle in older preschool children through play
technologies. In L. O. Kamykova (Ed.), Innovative Technologies in Preschool Education: Proceedings of the
International Scientific and Practical Internet Conference (Pereiaslav-Khmelnytskyi, March 28-29, 2018)
(pp. 88-90).

3L Vilchkovskyi, E. S., & Kurok, O. . (2004). Theory and methodology of physical education of preschool children:
A textbook for students of higher pedagogical ingtitutions. Sumy: Universytetska Knyha. P. 265.
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is characterized by relatively low resistance to adverse environmental influences (risk of
illnesses), but at the same time it quickly increases its adaptive capacities. This period of
rapid natural physical development presupposes the possibility and necessity of
purposeful influence on the child’s organism. At this time, the formation of the basic life-
necessary motor actions takes place. Under the influence of optimized motor activity, the
cardiovascular and respiratory systems develop, and the musculoskeletal system is
strengthened.

In older preschool age, the brain develops intensively, the functions of the cerebral
cortex improve, and the interaction of signaling systems also becomes more advanced. In
this regard, the mechanism of correlating a word (explanation) with visual perception is
enhanced. This makes it possible to form systematized knowledge, including knowledge
about the essence of health and ways of maintaining and strengthening it*.

Older preschool children are characterized by high natural motor activity. This fact
1s a prerequisite for creating prospects for the stable inclusion of physical culture in
children’s lifestyles. Prerequisites for engaging in physical exercises and the need for
active motor activity are formed and must be formed at preschool age, as argued by E.
Vilchkovskyi, N. Denysenko, T. Dmytrenko, O. Bohinich, and V. Telinchi. Motor activity,
as a rule, evokes in a child a sense of «muscular joy». These are factors of harmonious
personal development, as well as of mental and physical perfection.

As noted by L. Harashchenko®, the development of personality and the
improvement of motor qualities occur in the process of upbringing and education through
the child’s active activity. For upbringing to be genuinely developmental, it is necessary
to activate the child’s activity. Naturally, motor activity is one of the necessary conditions
of a child’s physical development. A preschooler’s motor activity includes a variety of
motor actions performed throughout the day. Children’s activity is awakened, organized,
and directed by adults.

In scientific and methodological literature, a significant number of facts have

%2 Pakhalchuk, N. O., Myrukha, O. I., & Romanenko, H. M. (2019). Pedagogica conditions for enhancing motor
activity of children. Young Scientist, No. 5.2(69.2), 72-75.

3 Harashchenko, L. V., & Shynkar, T. Yu. (2021). Methodological support for physical education and hedth
preservation in preschool educational ingtitutions. Innovative Pedagogy, 2(31)/ P. 144.

210



accumulated indicating that insufficient motor activity negatively affects physical
condition (slows growth, reduces resistance to infectious diseases), reduces mental
performance, and leads to a delay in the formation of motor skills.

Issues of physical education of preschool children in recent years have consistently
occupied an important place in the sphere of scientific interest of specialists of different
profiles. According to scholars N. Andrushchenko, N. Yeremenko, N. Kovalova, and S.
Bobrenko®, the heightened interest in the search for effective means of pedagogical
influence on the child’s organism is mainly conditioned by two groups of factors: on the
one hand, the child’s organism is most sensitive to various external influences; on the other
hand, it is at this stage that the foundations of almost all the characteristics of an adult are
laid. The most significant changes in children’s organisms are connected with the
development and strengthening of the musculoskeletal system, the formation of basic
skills and abilities, and the creation of a foundation for the development and strengthening
of the entire motor activity of the child, elements of which will also serve as the basis for
this type of activity in adulthood.

It is precisely the older preschool age that, according to T. Andriushchenko, is the
most important period for the formation of movements: the structure, functions, and
interactions of different organs and systems reach functional readiness during this time,
expressed in the intensive development of the musculoskeletal system and a noticeable
increase in muscle mass, especially of the large muscles of the trunk. The process of
adaptation capabilities of the cardiovascular and respiratory systems to physical and
nervous stress intensifies®.

This is also determined by the greater plasticity of the nervous system, the intensive
maturation of the cerebellum, subcortical formations, and cerebral cortex, the improvement
of the mechanism of correlating words with perceived reality, and the development of
kinesthetic control - the ability to master more and more new movements. Moreover, the

child develops the capacity to analyze the movements of peers, to practice self-analysis and

3 Yeremenko, N., Kovaova, N., & Bobrenko, S. (2019). Characteristics of motor activity of primary school
children. Physical Culture, Sports and the Health of the Nation, 8, 49-55.

3 Andriushchenko, T. (2016). Formation of preschoolers’ health-preserving competence. Senior preschool age: A
methodologica manual. Ternopil: Mandrivets. 120 p.
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self-control, and the aspiration not only to satisfy their biological need for active movements
but also to be strong, agile, and brave. All this is indisputable evidence of the significant
possibilities of preschoolers in mastering various types of movements.

We support the position of scholar O. Bohinich, who believes that the strategic goal
of preparing highly qualified specialists in preschool education is to ensure readiness for
health-creating activities and creative dialogue with the surrounding environment (society
and nature). O. Bohinich considers that it is precisely the educator who must ensure the
full growth and comprehensive development of the preschooler on the basis of preserving
and strengthening their health®.

Up to the present time, it has been established that the effectiveness of teaching
preschoolers motor actions depends on the organization of the session and the use of the
most rational methods and techniques in it. In this area, significant experience has been
accumulated and ways have been found to improve motor skills through play tasks, story-
based games, and competitions. It has been proven that the effectiveness of teaching
depends on the conditions in which it is conducted and on the degree of development of
volitional qualities in children.

Since, in the genesis of activity, motor activity precedes cognitive activity, we
reserve the right to investigate it first. Motor activity in the life activity of the organism is
the most important condition that determines health, physical and mental performance,
and creative longevity of a person. Issues of organizing children’s motor activity are
presented in the works of N. Yeremenko, N. Kovalova, S. Bobrenko®, E. Vilchkovskyi®,
and other scholars.

The authors emphasize the influence of motor activity on the enhancement of
metabolism, growth, and the development of such physiological systems of the child as
cardiovascular, respiratory, and others. They highlight the dependence of motor activity

on gender, age, peculiarities of higher nervous activity, body type, biological and social

36 Bohinich, O. L. (2006). Conceptual foundations of professiond training of future educatorsfor physical education
and health activities. Scientific Notes. Series “Psychological and Pedagogical Sciences” (Nizhyn State University
named after N. Gogol), 5, 106-112.

37 Yeremenko, N., Kovaova, N., & Bobrenko, S. (2019). Characteristics of motor activity of primary school
children. Physicd Culture, Sports and the Hedlth of the Nation, 8, 49-55.

3 Vilchkovskyi, E. S., & Kurok, O. I. (2004). Theory and methodol ogy of physical education of preschool children:
A textbook for students of higher pedagogica institutions. Sumy: Universytetska Knyha. 286 p.

212



factors, climatic conditions, and the level of organization of physical education in
preschool institutions.

As S. Matvienko notes, the motor activity of preschool children is a natural need
for movement, the satisfaction of which is the most important condition for the formation
of the main structures and functions of the organism, one of the ways of learning about
and orienting in the world, as well as a condition for the comprehensive development and
upbringing of children®,

In preschool age, through motor activity, the child adapts to surrounding life and
learns about the world. Processes of forming the culture of motor activity in children are
particularly relevant in older preschool age. This period is characterized by active
cognitive activity, intensive development of intellectual and emotional-sensory spheres,
the formation of self-awareness, and the acquisition of universal values. In older preschool
age, necessary new formations of a physical, psychological, and moral nature appear.

This age period is characterized by active cognitive activity, intensive development
of intellectual and emotional-sensory spheres, the formation of self-awareness, and the
assimilation of universal values. In older preschool age, necessary new formations of a
physical, psychological, and moral nature appear. This fact is a prerequisite for creating
prospects for the stable inclusion of physical culture in children’s lifestyles, which must
fully be healthy.

According to N. Pakhalchuk, O. Myrukha, and H. Romanenko, an increased regime
of motor activity exerts a multifaceted health-improving influence on the child’s
organism: it develops the muscular and central nervous systems, the musculoskeletal
system, trains and develops physiological functions of the organism, ensures the
acquisition by the child of age-appropriate movements, and strengthens the need for
movement,

Thus, the theoretical analysis of scientific sources has made it possible to reveal the

specificity and pedagogical potential of motor activity regarding the establishment of the

39 Matvienko, S. 1., Varukha, O. V., & Olenchenko, S. O. (2012). Preparation of students majoring in “Preschool
Education” for the formation of motor skills in preschoolers. Scientific Notes. Series ‘“Psychological and
Pedagogical Sciences” (Nizhyn State University named after Mykola Gogol), No. 2, 135-138.

40 pakhalchuk, N. O., Myrukha, O. 1., & Romanenko, H. M. (2019). Pedagogical conditions for enhancing motor
activity of children. Young Scientit, No. 5.2(69.2). P. 73.
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foundations of a healthy lifestyle and the attitude toward one’s own health as a value. A
brief characterization of the period of older preschool childhood as an age that forms the
foundations of self-awareness and value orientations of personality indicates the possibility

of carrying out purposeful valeological and pedagogical work with children of this age.

Pedagogical Conditions for the Formation of the Value Attitude toward Health in
Older Preschoolers through Motor Activity

According to A. Asherov and V. Lohvinenko, pedagogical conditions are a category
characterized as a system of certain forms, methods, material conditions, and real
situations, either objectively formed or subjectively created, necessary to achieve a

1**, Pedagogical conditions must meet certain requirements,

specific pedagogical goa
namely: they must have a systemic character, a clearly defined structure, and ensure
connections between the elements of this structure.

We support the position of scholar O. Bohinich, who believes that the strategic goal
of preparing a highly qualified specialist in preschool education is to ensure readiness for
health-creating activity and creative dialogue with the surrounding environment (society
and nature). O. Bohinich considers that it is precisely the educator who must ensure the
full growth and comprehensive development of the preschooler on the basis of preserving
and strengthening their health*?,

Pedagogical Condition 1. Readiness of educators and parents to form a value
attitude toward health in children aged 6-7 years. In preschool education institutions
today, a wide range of forms of work with families of pupils is used, including those
concerning health issues. Such work is based on the principles of systematic and consistent
activity, an individual approach to each child and family, mutual trust, and mutual

assistance between educators and parents. In recent years, due to the child’s stay in

4 Asherov, A. T., & Lohvinenko, V. H. (2005). Methods and models of assessing pedagogical influence on the
development of students’ cognitive independence. Kharkiv: Ukrainian Engineering Pedagogical Academy. 164 p.
42 Bohinich, O. L. (2006). Conceptua foundations of professional training of future educatorsfor physical education
and health activities. Scientific Notes. Series “Psychological and Pedagogical Sciences” (Nizhyn State University
named after N. Gogol), 5, P. 108.
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conditions of partial or full quarantine, educators have attempted to review the
effectiveness of forms of interaction with the family on various issues.

Certain aspects regarding the requirements for ensuring educators’ readiness to
foster children’s value attitude toward their own health are considered in the works of
O. Bohinich, N. Denysenko®, L. Lokhvytska®, S.Matvienko®, P. Shcherbak?®,
A. Tsypliuk?, and other researchers.

In particular, this may concern visual-informational and information-
communication methods of such interaction. However, the topic of family experience and
traditions in relation to children’s health improvement is not always addressed in this
work. The information provided by educators regarding the specifics of the health-
improving process in preschool institutions often does not attract parents due to
methodological complexity and other reasons.

Pedagogical Condition 2. Formation in older preschoolers of reflection skills as the
basis for developing in them a value attitude toward health. An important element of the
conscious attitude of 6-7-year-old children toward health is reflective skills. In science,
there are rather polar differences in scholars’ views regarding reflexivity in childhood.
Based on the works of Yu. Hromyko, Yu. Yefymenko, C.Rogers, S.Rubinstein,
V. Zenkivskyi, O. Kononko, I. Semenov, N. Salmina, and others, we consider reflection
as a child’s personal attitude toward themselves, as well as toward something or someone.

Reflection helps children to learn about themselves, consciously evaluate their own
activity, critically relate to themselves, others, and certain activities. Recently, in preschool
practice, increased attention has been given to the formation of reflection skills in children,

facilitated by specially selected forms of work by the educator. The use of reflection

43 Denysenko, N. F. (2008). Formation of a conscious attitude toward health. Preschool Education, 9, 68-85.

4 Lokhvytska, L. (2018). Psychological and pedagogical foundations of forming the basics of headlth-preserving life
activity in preschool children. InV. M. Orzhehovska (Ed.), Formation of aresponsible attitude toward health of the
growing persondity: Collective monograph (pp. 151-192). Kyiv: Millennium.

4 Matvienko, S. I. (2018). Formation of the basics of a hedlthy lifestyle in older preschool children through play
technologies. In L. O. Kamykova (Ed.), Innovative Technologies in Preschool Education: Proceedings of the
Internationa Scientific and Practicd Internet Conference (Pereadav-Khmelnytskyi, March 28-29, 2018) (pp. 88-90).

4 Matvienko, S. I., & Shcherbak, P. 1. (2025). Readiness of future teachers to use physica and hedth-promoting
technologiesinworking with preschool children. Scientific Notes. Series “Psychological and Pedagogical Sciences”
(Nizhyn State University named after Mykola Gogol), No. 1, 254-262.

47 Teypliuk, A. (2012). Scientific and pedagogical foundations of forming a responsible attitude toward health in
preschool children. Physica Education, Sports and Health Culture in Modern Society: Collection of Scientific
Papers, 4(20), 197-200.
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techniques in the process of health-improving activities enables the child to become an
active participant in their emotional, psychological, and physical development. The most
accessible for children is reflection on mood and emotional state; it is also advisable to
carry out reflection on the content of cognitive valeological material, for example, through
asking reflective questions at the end of a lesson.

The educator must respectfully consider children’s ideas and wishes on health-
related issues, incorporating their suggestions into further educational work. When
working with preschoolers who have low self-esteem, it is necessary to help them
highlight their own strengths and form a positive attitude toward themselves. In daily
activities, conversations such as «What do you like about yourself?», psychogymnastics,
games, and the use of Sh. Amonashvili’s method «the answer in the ear», as well as
exercises like «Say your name» or «Kind wordsy, can be applied.

Pedagogical Condition 3. Selection of forms and methods for forming children’s
value attitude toward health based on their interests and needs. The realization of this
pedagogical condition is determined by the necessity of including in work with children
such elements that correspond to the specifics of the health-improving process, the child’s
attitude toward health, and the realities of life. The educational impact occurs only when
the child learns to correctly perceive, analyze, and understand the meaning of what is
happening in the surrounding life; accordingly, the child is able to determine its essence
according to their age.

At different age stages, the structure of attitude toward one’s own health changes
qualitatively. The greatest differences are characteristic of the behavioral and emotional
components of the attitude toward health. As the attitude toward one’s own health
develops, the degree of coherence of the components increases.

Health pedagogy determines its traditional forms of work with children: physical
education classes, health-improving activities, and various forms of organizing motor
activity in everyday life. Today, non-traditional means are also being introduced: elements
of yoga, breathing exercises and elements of myorelaxation, autogenic training, and
several others. Conducting a wide range of health-improving activities forms in the child
habits that positively influence the establishment of the foundations of a healthy lifestyle
and promote the education of a positive and conscious attitude toward participation in

health-oriented activities.
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For educators, forms of movement-related work are chosen primarily according to
the criterion of their effectiveness. Children, however, determine their willingness to
engage in them if these activities are interesting, contain elements of surprise, and use
appealing equipment and materials.

Conclusions. The analysis of theoretical sources and scientific research on the
formation in younger school-age children of a value attitude toward their own health
makes it possible to conclude that the primary condition for forming such a value attitude
is the presence of knowledge about a given value, motivation for activities aimed at its
preservation, and adherence to appropriate behavior.

It has been established that the development of preschoolers’ value attitude toward
health is a relevant problem, since it concerns the development of personality as a social
entity, and this problem in scientific literature is becoming increasingly significant.
Concern about the health condition of the younger generation stimulates scholars to search
for new approaches to forming children’s value attitude toward their own health, starting
from preschool age. This period is the most favorable for acquiring knowledge and skills
of health preservation and strengthening, which later will become an important component
of general human culture and will influence the formation of a healthy lifestyle of society
as a whole.

It has been clarified that the scientific problem we have chosen is mainly considered
by scholars in the context of psychological attitudes of personality, namely in relation to
the development of consciousness and self-awareness. In the same aspect, scholars also
define the theoretical basis of the problem of a person’s attitude toward their own health,
which is connected with the formation of a system of /ife values, among which health
occupies a significant place. Thus, such concepts as value attitude toward health,
responsible attitude toward health, and conscious attitude toward health are closely
related, since they all concern the sphere of human existence, life priorities, and the
development of personal qualities.

The specificity of motor activity of older preschool children has been revealed,

which is determined by the fact that the period of older preschool childhood is the most
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important for the formation of movements: the structure, functions, and interactions of
different organs and systems reach functional readiness at this stage.

On the basis of theoretical analysis of scientific sources, three of the most
significant pedagogical conditions for the formation in older preschoolers of a value
attitude toward health through motor activity have been proposed. They are: readiness of
educators and parents to form a value attitude toward health in children aged 6-7 years;
formation in older preschoolers of reflection skills as the basis for developing a value
attitude toward health; selection of forms and methods for forming children’s value
attitude toward health based on their interests and needs.

The prospects for further research on this scientific problem are connected with the
study in preschool practice of the effectiveness of pedagogical conditions for the formation
in older preschool children of a value attitude toward health through motor activity, as well

as the development of methodological support for each of the above conditions.
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Abstract. This section is devoted to exploring various scientific approaches to the
issue of forming responsible and safe behavior in senior preschool children. In particular,
the essence and significance of the concepts of «responsible behavior» and «safe
behavior » are defined. In relevance to current events, these issues are extremely topical.
At the theoretical level, the problem of forming responsible and safe behavior in senior
preschool children is considered from a psychological and pedagogical perspective. The
main components of responsible and safe behavior are identified. The age-specific
characteristics of preschoolersare clarified asthe basisfor the necessity of fostering safe
and responsible behavior in the obj ect-based game environment. The specifics of creating
a health-preserving environment are outlined as a primary condition for cultivating
responsible and safe behavior.

Key words: responshility, safety, responsible behavior, safe behavior, senior
preschool children, formation, object-developmental environment, health-preserving
environment.

Relevance of the Study. The preschool period can be considered a unique
foundation from which the construction and development of al subsequent aspects-
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character, abilities, and skills-begin. It is precisaly during this fascinating and complex
period that the process of socialization starts, establishing the child’s connection with the
main spheres of existence: theworld of people, nature, and the material world. At the same
time, a foundation for hedth is laid, as well as strong basis for life experience and the
development of a healthy lifestyle.

Environmental and economic challenges in contemporary society, along with a
range of other negative factors, underscore the urgency of addressing the protection of life
for both children and adultsin our country. Therefore, one of the priority areas of activity
for modern preschool educationa ingtitutions is the organization of work related to
occupationa safety and life safety of al participantsin the educationa process.

The exploration of various aspects of the problem of developing responsibility in
children is addressed in the works by |. Bekh, T. Veretenko, V.Horovenko,
M. Levkivskyi, M. Smetanskyi, O. Sukhomlynska, V. Savchenko, N. Ohrenych,
V. Orzhekhovska, T. Fasolko, and others. A common thesis in the works of domestic
scholars is the necessity of shaping personality based on universal mora values, anong
which responsibility holds a significant place, as well as the principle of educating and
developing the child through engagement in various types of activities. In contrast, the
specifics of how responsibility manifests and is formed in children across different types
of activities have not been systematically studied.

In contemporary scientific research by |. Bekh, T. Haeva, T. Kolesna,
O. Kononko, M. Levkivskyi, A. Lopukhovska, T. Morozkina, M. Savchyn, and
I. Uliedova, the psychologica mechanisms of developing responsibility in children of
different agesareexplored. Responsibility isunderstood asadistinctive motive for human
actionsand ameaningful principlefor regulating behavior. Considerable attention isgiven
to the formation of a system of responsible attitudes in school-age children. However,
regarding the preschool age, thisissue has not yet been thoroughly studied.

Certain aspects of this problem have been addressed in studies aimed at identifying
the features of responsible attitudes in the process of interaction across various types of
activities: work, play, (Z. Borysov, R. Ibrahimov, K. Klimov, N. Uranov) and educational
activities (S. Ladyvir, L. Mekvabishvili). Based on the communi cative-activity approach,
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responsibility is considered afundamental indicator of mora upbringing, which regulates

individual’s behavior.

1. Responsible and Safe Behavior asa Psychological and Pedagogical Problem

Scholarsidentify theissue of life and hedlth safety of the younger generation asone
of the central problems (O. Bohinich, O. Bezpako, |. Burteinyi, V. Verbytskyi,
Ye. Hatkin, L. Hryhorovych, N. Denysenko, N. Zymivets, L. Kauska, O. Knyazeva,
O. Loza, A. Mykhailychenko, R. Moisadenko, L. Orban-Lembryk, V. Orzhekhovska,
R. Yakym, L. Yakovenko). Today, when the socia environment may pose athreat to a
child’s life and health, the formation of basic safety skills in the surrounding environment
at various stages of preschool childhood isone of the urgent directions of education within
both preschool ingtitutions and the family.

V. Lapin notes that today safety is considered a fundamental human need and an
integral component of humanity’s development strategy—»Sustainable human
development.» Theissue of creating conditionsfor the balanced and safe existence of each
individua has become the basis for the development of the UN Concept of Safe and
Sustainable Human Devel opment?.

A safe educational environment is a state of the educational setting in which safe
conditions for learning and work are ensured, interpersonal interactions are comfortable
and contribute to the emotiona well-being of students, educators, and parents, any forms
of violence are absent, and sufficient resources are avail able to prevent them. Furthermore,
the rights and standards of physical, psychologica, informational, and social safety of
every participant in the educationa process are uphel d?.

Safe behavior is the behavior that reflects a person’s responsible attitude toward
their own life, actions, and deeds.

According to M. Savchyn, «responsible behaviory is a type of human social
behavior focused on the object of responsbility (duties, assgnments, or tasks). It is
internally mediated by the personal meaning of this object and by the subjective

1 LapinV. M. Bezpeka zhyttiediidnodti liudyny: navch. posib 6-th vyd., pererob. and dop. K.: Znannia, 2007-332 s.
2 Karnauckh L. P. . Vykhovannya bezpechnoyi povedinky ditey doshkilnoho viku v sotsialnomu seredovyshchi:
dys. ...kand. ped. nauk: 13.00.08. Uman, 2010. 252 p.
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imperative of the responsibility instance, while externaly it is determined by specific
socio-psychologica and material conditions of its implementation.»

The pedagogical foundation for the formation of responsbility in preschool ageis
the organization of a child’s life in such a way that children develop habits of discipline
and respect for others, aswell as an understanding not only of their needs but aso of their
emotiona states (joyful, content, sad, confused, tired, ill, etc.). The child should fed
involved in thelife of theimmediate environment, in its changes, atmosphere, and overall
functioning. Under such conditions, responsibility may serve as a motivating factor in a
child’s actions (I. Bekh). |. Bekh also emphasizes that responsibility manifestsitsalf only
in free actions and behaviors of the individud; therefore, to foster and express
responsibility, children must be provided with opportunities to act independently and to
make their own moral choices’.

As a persona quality, responsibility has both externa and internal dimensions,
which differ significantly in their characteristics. The externa dimension is characterized
by the accuracy of fulfilling established norms of interaction with others under direct or
indirect supervison. The internal (moral or ethica) dimension of responsbility
characterizes an individual beyond formal relationships and socia roles, reflecting their
true essence when they are done with themselves.

The structure of responsibility can be represented as follows:

« knowledge of social norms and rules of behavior;

« possession of practical skillsin various types of activities;

 attitude toward one’s activities and interaction partners, empathy;

« awareness of the significance of performed actions or activities,

- anticipation of the possible consequences of one’s actions and behavior?,

In accordance with the study conducted by T. Fasolko, children of senior preschool
age demonstrate the following levels of responsible behaviour:

* Initiative responsibility — this type of behaviour is characterised by the child’s
understanding of the importance of fulfilling assigned tasks responsibly, as well as by

3 Bekh 1.D. Vidpovidalnist osobystosti yak meta vykhovannya. Pochatkova shkola. 1994. Ne 9. P.4-8.
4 Fasolko T. S. Vykhovannia vidpovidalnoi povedinky u ditei starshoho doshkilnoho viku: Avtoref. dys... kand.
ped.nauk: 13.00.08. doshkilnaosvita; In-t probl. vykhovannia APN Ukrayiny. K., 2000. 18 p.
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experiencing satisfaction from such actions. The child shows initiative, suggests possible
ways of solving problems, demonstrates persistence, and achieves successful results. In
communication, the child is oriented towards others, recognizeswhen help isneeded, shows
empathy and care, approaches tasks crestively, and knows and gpplies mora norms.

« Executive respongbility — the child is characterised by persistence, diligence, and
conscientiousness, adheres to moral norms, and acts in accordance with them. The child
follows the instructions of adults but does not show persond initiative.

» Conformal responsibility — this level is characterised by the child’s awareness of
mora norms and adherence to them, but only in the presence of adults. When external
control is absent, moral behaviour tends to disagppear. The child knows how to «adjust» to
adult expectations and follows moral norms mainly when they can be used for persond
benefit.

* Irresponsibility — the child tends to avoid required behavior whenever possible,
abandons assigned tasks, and prioritises persond interests above al else.

Responsibility demonstrates a preschool child’s readiness to perform complex,
sociadly significant tasks: to initiate refusal of play in favor of work that is important to
others, to refrain from avoiding problem-solving, to compl ete atask once started, to adhere
to rules of appropriate behavior, and to act in accordance with common sense. In other
words, the foundation of responsibility lies in the child’s ability to make a behavioral
choice. This choice, in turn, is determined by motivation. The motivation behind a
preschool child’s actions is primarily influenced by the evaluation of those actions and
their outcomes by a significant adullt.

Safe behavior encompasses four main components.

e Anticipation of danger — knowledge of potential hazards surrounding a
person, understanding of their physical properties, and the ability to recognise the nature
of agiven danger;

e Prevention of exposure to danger;

e Overcoming danger;

o Establishment of asafety regime>.

>Bohush A. Bezpeka dytyny v dovkillya. Doshkilne vykhovannia. 2013. Ne 4. P.4-6.
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L. Shyk defines the main characteristics of an individua exhibiting a safe type of
behavior. Based on the requirements imposed on a person by their living environment
(nature, society, technology), the primary traits of a persondity oriented toward safe
behavior can be identified asfollows:

e Socid and collectivist motives of behavior;

e Caring attitude toward the surrounding world;

o Competencein al areas related to ensuring safe behavior;

o Ability to anticipate dangers that may affect anindividual,

e Organisational skillsin managing persona and collective safety activities,

e Possession of legal and physical skills necessary to protect nature, other people,
and oneself from threats arising both from external sources and from one’s own actions®.

To avoid the impact of danger, an individual must understand the nature and
development of hazardous situations, be aware of realistic possibilities for overcoming
such dangers, accurately assess the situation, and allocate their resources rationally.

Accordingly, the primary task is the anticipation of danger, both from the living
environment (natural, technological, social, etc.) and from one’s own actions. This entails:
accurately assessing the dtuation (type of danger, its development and potentia
conseguences, and the lega orientation of behavior); organizing and planning actions to
prevent the impact of a specific hazard; and establishing material and mora resources to

provide assistance to those affected.

2. Age-Related Characteristics of Preschool Children as a Bads for the
Necessity of Fostering Safe and Responsible Behavior in the Object-Based Game
Environment

The current significance of the problems of fostering socialy safe behavior in
children within the social environment is associated with age-specific developmenta
characteristics, such as increased motor activity, curiosity, complete trust in people and
the surrounding world, and the absence of a sense of danger, which is not fully devel oped
in children until around three years of age.

6 Shyk L. Osnovy bezpeky ditey doshkilnoho viku. Kh.: Vyd. hrupa «Osnova», 2010.
227



Thephysical capabilitiesof young children can very quickly lead to accidents. Early
and younger preschool children do not yet understand what is safe and what is dangerous
for them. This is confirmed by adarming statistics. of al poisonings by hazardous
substances, 90% of casesinvolve children, while only 10% involve adults. Therefore, the
goal of educatorsisto preserve thelife and hedth of preschoolers and to equip them with
skills for safe behavior in the environment.

Age-specific development in middle and senior preschool age contribute to the
intensive development of a child’s consciousness (knowledge, understanding of the world,
experiences, and attitudes toward themsalves and others) as well as behavior (actions,
skilled activities, independent activities, and decison-making), which create the
prerequisites for fostering socialy safe behavior.

Additionaly, senior preschool ageis considered asensitive period for theformation
of mechanisms of emotional-volitiona regulation of behavior and activity. Researchers
(A. Zaporozhets, D. Leshley) have demonstrated that ideas and knowledge that are not
grounded in mord fedlings are formal in nature and, therefore, do not motivate the child
toward appropriate behavior.

O. Loza emphasizes that as the child develops, a large number of conditioned
reflexes emerge, which manifest themselvesin various emotions. These reflexes serve as
reliable signals of any adversity or danger, both in theinternal and external environment”.

At the same time, preschool children, as noted by O. Vashak, possess limited
understanding of the physical and emotiona experiences of others. A child may
Inadvertently cause harm to others because they are not yet able to identify their own
fedings with those of others. Nevertheless, during senior preschool age, this understanding
develops, and the child often acts to protect a person who has been harmed or faleniill®,

According to O. Loza, children’s representations of positive behavioral models
(including examples of safe behavior) play an important role in the development of moral

fedings. These representations enable the child to anticipate the emotional consequences

" Loza O. Osobysta bezpeka dytyny: Posibnyk dlia batkiv ta vykhovateliv z kursu 35 ,,Zakhyst zhyttia ta zdorovia
ditey, normy povedinky u nadzvychaynykh sytuatsiiakh.” Sumy: GDP,, Mriya-1” LTD, 1999. 84 p.

8 Vashak O. Simia yak oseredok vykhovannia u ditey ekoloho bezpechnoi povedinky. Teoretyko-metodychni
problemy vykhovanniaditel ta uchnivskoi molodi : Zb. nauk. pr. Vyp.9. Kyiv. 2006. P. 310-316.
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of their actions, experiencing in advancethe satisfaction of having their behavior approved
as «good» or the dissatisfaction of having it judged as «bad.» Such emotional anticipation
Is crucid in fostering safe behavior in preschool children within the socia environment.
Therefore, the expansion of a child’s understanding of environmental hazards should
occur not only at the informationa level but also engage the emotional, sensory, and
behavioura spheres’.

Scientistshave concluded that responsibility, asapersona quality, doesnot develop
spontaneoudly. To cultivate responsibility in children during the preschool period, it is
necessary to create specific pedagogica conditions. The foundation for fostering
responsibility should be based on children’s knowledge of moral norms, which are
concretized in rules of behavior and interaction with others.

A child in early childhood acquires initial knowledge of socialy accepted (and
observed) norms of interaction through observing the behavior of adults and assimilates
them through 1mitation and practice. The significance of adults in the child’s life motivates
the child to emulate adult behavior. Accordingly, the example set by adults serves as the
primary method of influence on the young child. Later, during the preschool years, the
child becomes capable of assmilating and systematizing relatively complex information
through speech and instruction?®.

However, the knowledge acquired will only confirm or refute the results of the
child’s previous socialization experiences within the immediate environment—primarily
the family. Therefore, parents of preschool children, as well as those who substitute for
them, bear significant responsbility both for their own behavior and for the content and
emotional tone of the child’s knowledge regarding norms and rules of moral conduct.

Children’s knowledge, which forms the basis for the development of responsibility,
can be conventionally divided into severa groups.

1. Knowledge of socid norms of behavior — understanding the necessity of

adhering to rules of conduct accepted within the family, preschool ingtitution, public

9 Loza O. Osobysta bezpeka dytyny: Posibnyk dlia batkiv ta vykhovateliv z kursu 35 ,,Zakhyst zhyttia ta zdorovia
ditel, normy povedinky u nadzvychaynykh sytuatsiiakh.” Sumy: GDP,, Mriia-1” LTD, 1999. 84 p.
10 Kononko O. L. Vykhovuiemo sotsialno kompetentnoho doshkilnyka. K.: Svitych, 2009. 208 p.
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transport, and other public spaces; knowledge of the significance and forms of greetings,
showing respect, offering assistance, etc.

2. Knowledge of the organization and carrying out of various activities —
understanding the purpose of an activity, planning, anticipating outcomes, selecting
necessary materials and tools, developing rules for establishing cooperation, maintaining
cooperation, and the importance of completing tasks once started.

3. Knowledge of emotions and emotional states of people — awareness of the
emotions and feelings that arise from interactions with others, and the causes of these
emotions (by words, actions, or inaction one can evoke joy or sadness in others, cause
offence, or uplift their mood).

4. Knowledge of adult work, social duties, and interdependence within society —
understanding adult professions, family responsibilities, dutiesof preschool staff and other
ingtitutions, socia significance of work, as well as its necessity, usefulness, and
satisfaction. Not all of this knowledge can be acquired independently by preschool
children. While knowledge of socid norms is perceived through observation and
reinforced through imitation and repeated practice, knowledge regarding the organization
and execution of activities, emotiona states of others, socia significance of work, and
societal duties and interdependence must be provided and guided by adults™.

When considering the characteristics of developing the sense of responsibility in
preschool children in various types of activities-games, communicative, productive, and
artistic activities-it becomes evident that this process occurs differently in each type. In
game activities, the child assumes responsibility for drictly following the rules of the
game, thereby contributing to the successful unfolding of the game’s plot.

The motivation for adhering to the rules of the game includes the child’s desire to
be included in the group of playing children, the pursuit of recognition by peers, interest
in the development of the game plot, and the effort to avoid conflicts during the game. The
child’s imagination guides the alignment of their own desires with those of play partners.
Initialy, the child subconsciously senses that following the rules ensures the success of

11 Bazovyi komponent doshkilnaii osvity (Derzhavnyi standart doshkilnoii osvity) nova redaktsiia: zatv. nakazom
MON Ukrayiny Ne 33 vid 12.01.2021 https.//surli.cc/gvxenv
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the game; later, they conscioudy understand that violations of the rules diminish the
enjoyment of the game for its participants and can even cause the game to cease.
Responsible behavior in a game, manifested through adherence to rules, ensures the
emotional satisfaction of al participants and fosters a desire to continue the game.

In productive (work-related) activity, children develop responsible attitude toward
completing the tasks when they are motivated and understand the significance of the
outcomes. For younger preschool children, work is closdly associated with playing games,
and they are primarily attracted by the activity itself. Being fascinated by the process, the
child often forgets about the final result. However, in older preschool age, the child is
already capable of achieving the planned result despite interna or externa distractions.

The core element that keeps the child within the framework of the activity being
performed isthe emotional attitude (feeling) toward asignificant adult — the mother, other
family members, or the educator — as well as toward the subjects of activity (plants,
animals, etc.). These feelings may include affection, love, respect, friendship, or care.
They are expressed through definite actions based on the child’s awareness of their own
capabilities («I can do this») and arereinforced by positive emotions— the fedling of being
useful and significant. Thus, the development of the child’s emotional sphere and
emotional intelligence serves as afoundation for forming responsibility in work activities.

Older preschool children are capable not only of defining the purpose of their work
(household chores, manual labor, or work in nature) independently but also of planning it,
sdlecting materia sand tools, performing actionsin the necessary sequence, eval uating the
result, and improving it if needed (H. Bielienka, M. Mashovets V. Pavlenchyk).

Awareness of the significance of one’s work for oneself and others fosters a positive
salf-esteem, confidence in one’s own abilities, and consolidates this trait as an essential
component of behavior. In artistic activities, the formation of responsibility has its own
specific features. It depends on the child’s interest in this type of activity and on the
development of their artistic abilities. If responsibility is understood as the ability to set a
goa and complete the task, then for apreschool child, thisquality is not yet characteristic
inthistype of activity.

The formation of responsibility in children’s communicative activity occurs in the

most complex way. The communicative activity of a preschooler is primarily aimed at
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understanding other people and establishing relationships with them. Interpersona
relationships among preschool children are often complex and contradictory. Each child has
a unigue character, which affects the nature of their communication. The unifying core of
any communicative activity among children is a shared activity. It brings them together
through acommon goal, shared tasks, and collective emotiona experiences related to their
joint endeavor. Within it, there is a distribution of responsibilities and coordination of
actions.

However, as a child’s individual and social experience expands through playing
games and other types of activity, and asthey internalize the rules and norms of coexistence
inagroup, dong with universal mora va ues asregulators of socialy appropriate behavior,
significant qualitative changes occur in their psyche by the end of the senior preschool age.
By the age of six, the developing persondity of the child aready has sufficiently established
and functionally active «interna instances,» such as self-image («I-concept»), self-esteem,
sdlf-respect, leve of aspiration, and persona expectations.

Thus, the age-related characteristics of older preschool children serve as the
foundation for the need to foster responsible and safe behavior. Thisisbecausethisageis
characterized by high levels of activity and mobility. At the same time, children’s attention

Is not yet sufficiently developed, which may lead to negative consequences.

3. Creation of Healthy Environment asa Condition for Fostering Responsible
and Safe Behavior.

The concept of a healthy environment, as a scientific category, is understood as a
complex, multidimensiona, and multifaceted structura concept. Its essentid
characterigtic liesin viewing it as an integral component of the educational environment,
where the integrated, purposeful, and educationaly meaningful activity of the preschool
institution’s staff, in cooperation with parents, children, and the community, is directed
toward the formation of health-preserving competenciesin preschoolers.

According to T. Ovchynnikova, a health-preserving environment isinterpreted asa
physical environment that includesthe institutiona infrastructure and material support for
educationa and hedlth-related activities. It is characterized by parameters such as the
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layout of premises, the availability of sanitary, medical, and sports equipment and
facilities, as well as the compliance of the food service system with current sanitary
standards and regul ations.

N. Denysenko further expands this definition by including the arrangement of
furniturein group rooms, the creation of areasfor engaging physica, artistic, credtive, and
labor activities among preschoolers, proper lighting, and fresh air circulation. In her view,
the artistic design of the preschool institution’s interior also plays a significant role in
ensuring a health-preserving environment.

T. Ovchynnikova aso includes a communicative component in the concept of a
hedl th-preserving environment, which encompassesinterpersonal relationships among the
participants of the educational process, the composition and size of groups, theindividua
and typological characteristics of children, the quality of training of specidistsinvolved
In the corrective process, as well as the relationships between parents and educators and
their understanding of a healthy lifestyle.

N. Denysenko’s view is quite reasonable, as she notes that the communicative
component of the environment provides appropriate conditions for interaction among
children, educators, and other people. These interactions take place through various types
of children’s activities, such as playing games, learning, work, and everyday routines2.

A favorable and benevolent atmosphere of communication contributes not only to
the formation of communication skills and ethical behavior, but also to the development
of children’s perception of one another, their understanding of others’ behavioral
inducements and inner emotional states. It fosters the cultivation of empathetic feelings
such as sendtivity, tenderness, attentiveness, and compassion. These very qualities
constitute the moral foundation of a child’s personality and serve as indicators of spiritual
and social well-being.

According to N. Denysenko, a health-preserving environment must include
correctional, developmental, and rehabilitative activities, since it isimpossible to restore

a child’s health without them. However, the mere application of certain forms and

12 Denysenko N. Osvitniy protses maye buty zdoroviazberezhuvanym Doshkilne vykhovannia 2007. Ne 7. P. 8-10.
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principles within the educationa process does not, by itsalf, make it health-improving,
health-forming, or health-preserving®2.

T. Vodolazka formulated the main tasks for creating a hedth-preserving
environment as follows:

o toidentify thefactorsthat hinder the safety of participants in the educational
Process,

o todevelop asystem of consistent views and perceptions of preschoolers,
educators, psychologists, and parents regarding the educational environment of the
preschool ingtitution;

e to substantiate the conditions for organizing a safe educationa environment
and to define the requirements (criteria) for its effective implementation for each
participant in the educationa process,

o to formulate specific recommendations for children, teaching staff, preschool
administration, and parents concerning the organization of a safe environment within the
preschool educationa institution 4.

At the same time, the hedlth-preserving environment is a kind of modd of a
subsystem within the educationa environment that organicaly combines the forms,
methods, and directions of the teaching staff’s work. It ensures the proper organization of
various types of preschoolers’ activities aimed at fostering a conscious attitude toward
their own hedth and the health of others, promoting children’s physical activity, and
ensuring the strengthening and preservation of health™.

The objectification of children’s health incorporates an individual-persond level
within the health-preserving environment, as each child possesses a potentia for health
manifested in physical well-being, the formation of healthy attitudes, and representations
that accumulate vital energy and contribute to the integrity of a positive self-image. All of
this ensures the individua culture of health of the personality and the constructiveness of

13 Denysenko N. Osvitniy protses maye buty zdorovyazberezhuva nym Doshkilne vykhovannya 2007. Ne 7. P. 8-10.

14 Vodolazska T. V. Modd dobrozychlyvoho do ditei osvitnioho seredovyshcha [Elektronnyy resurs]
PostMetodyka, Ne 5 (108), 2012. 2012. URL: http://poi ppo.pl .ual/pnv/pdf-1-f-w/PMV -108. pdf

15 Kyrylenko N.M. Problemy informatsiynoi bezpeky osvitnoho seredovyshcha vyshchoho navchanoho zakladu.
Informatsiino-telekomunikatsiyni tekhnolohii v suchasniy osviti: dosvid, problemy, perspektyvy: tretia mizhnar.
nauk.-prakt. konf.: [v 2 ch.]. Ch.1. Lviv State University bezpeky zhyttiediianosti, Instytut pedahohichnoii osvity ta
osvity dorodykh NAPN Ukrainetain.; zared. M.M. Kozyara, N.H. Nychkao. Lviv: LDU BZhD, 2012. P. 149-151
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interpersona relationships. Thus, the redization of the potential of a health-preserving
environment occursdifferently, depending onindividual characteristics, socia conditions,
and the specific pedagogical process'®.

Based onthe unity of spiritud, physica, and socid hedth, we consder that the primary
aspect of a hedth-preserving environment is immersaing the preschool child in a specidly
organized life space that fosters healthy behavior skills, ensuring the child’s comfort in the
preschool indtitution, a home, inthe yard, and e sewhere. It dso promotes activitiesaimed a
the development and realization of the child’s innate need for physical activity.

The conducted analysis of the substantive characteristics of the concept of ahealth-
preserving environment allows usto concludethat it is considered atype-specific concept
in relation to such environments as educational, instructional, and social-educational
environments, serving as a subsystem of the educational environment of the preschool
ingtitution. At the sametime, it constitutes an important component of pedagogical redlity,
representing a system of relationships and interactions between the subjects and objects
of the pedagogical process in preschool education, with a dominant functiona focus on
the formation, strengthening, and preservation of the health of preschool children.

Scholars have identified the requirements for creating a hedth-preserving
environment. The establishment of such an object-oriented gaming environment is
possible under the following conditions:

» the object-oriented gaming environment must be age-appropriate for children
and correspond to their functiona capabilities, with a dight exceeding of the level of
complexity to promote devel opment;

o the object-oriented gaming environment must be dynamic, variable, and
diverse. Although organized by adults, it should be fully subordinate to the child, not
restricting their activities, and providing complete freedom;

o the gpace for playing games should promote exploratory and cognitive
activities, ensuring the acquisition of new knowledge, the formation of mental operations,

and the development of the child’s leading psychological processes;

16 Andriushchenko T.K. Formuvanniau doshkilnykiv znan pro zdorovia cherez osobystisno oriientovanyi pidkhid.
Za zah. red. H.V. Onykovych, A.M. Lomakovych. K. Kremenets: RVTs KOHPI Taras Shevchenko State
University. 2004. P. 129-131.
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e dtention must be given to shape and color, as they give expressiveness to
objects and events and, through comparison, help the child acquire reliable knowledge
about theenvironment. All play objects should be of high quality, becausethe more perfect
the form, the more fully its purposeis redlized;

o the object-oriented gaming environment should include national and ethno-
cultura features to alow the child to creatively engage with the spiritua values of their
people and to learn love and respect for their native land*’.

The principles of creating ahealth-preserving environment, according to S. Sovhira
and Y. Honcharenko, are asfollows:

Principle of the primacy of human life as the highest value, which determines the
model of minimum (necessary) safety, maximally eliminating risks that threaten the lives
of both children and adults;

Principleof regional specificity, whichinvolvestaking into account the hazards and
potential emergencies specificto aparticular region (city, district, region) when organizing
the safety system of the preschool educationa environment;

Principle of comprehensive risk assessment, which establishes a methodology for
eva uating various pedagogical (educational) risks (both external and internal) based on a
complex, system-synergetic approach;

Principle of mini-max, which ensures the achievement of maximum safety effect
with minimal resource provision;

Principle of maximum efficiency in managing the system of measures and created
pedagogical conditions aimed at ensuring maximum safety of the preschool educationa
environment asasocia institution in general 8,

Thus, the structure of the health-preserving environment in a preschool educationa
institution (PEI) comprises the following components. space-semantic component —

encompassing the harmony of design, appropriate architectural and aesthetic organization

T Hrytsuk L. A., Karotaieva M. |. «Bezpeka zhyttyediidnosti doshkilnykan. K. P. : Vyd. hrupa «AbetkaNOVA2,
2003. P. 7-8.

18 Sovhira S.V., Honcharenko H.Ye. Problemy ekolohichnoi bezpeky yak osnovy zhyttiediianosti osobystosti v
osvitnomu seredovyshchi. IV Vseukraiinski naukovi chytannia pamyati Serhiia Tereshchuka: Materialy
Vseukraiinskoi naukovo-praktychnoi konferentsii z mizhnarodnoiu uchastiu (Mykolayiv, 23-24 April 2015 year)
Chornomorskyi Petro Mohyla State University; Mykolaiv: FOP ShvetsV.D., 2015. P. 205-208.
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of the PEI space, itsartistic and creative decoration, avariety of modern teaching aids, and
the adaptation of the environment to enable the child to redlize their potentia across
various activities (cognitive, educational-gaming, labor, physical and health improving,
artistic and aesthetic, civic, and communicative); content-methodological component —
including the content of education, relevant normative-methodological and state
documents, and the system of educationa organization; communicative-organizational
component — incorporating specific spiritual and value-based orientations of the subjects
of the educational environment, their status, style of communication, learning processes,
and related interactions and others.
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Abstract. This monograph addresses the pressing issue of developing social
competence in senior preschoolers as a necessary prerequisite for preventing behavioral
deviations. The authors analyze the works of Ukrainian and foreign researchers who study
the factors contributing to negative behavior and the ways to prevent it. The structure of
social competence is defined as consisting of cognitive, emotional-value, behavioral, and
communicative components. Particular attention is paid to the requirements of the Basic
Component of Preschool Education (BCPE), which serve as the foundation for organizing
the educational process aimed at shaping children's life competence. The study outlines
pedagogical conditions that foster the development of social competence, such as creating
a socially enriched environment, organizing joint activities, modeling social situations,
and establishing partnership interactions with families. It is proven that the effective
prevention of negative behavior is only possible through comprehensive and systematic

Jjoined effort of educators and parents.
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Relevance of the Study. In the modern context of socia development, the issue of
shaping a socialy complex persondlity since early childhood has gained particular
significance. The preschool period is crucial for the child’s personal development,
socialization, and formation of behavioral modelsthat will determine their future success
in interacting with others. It is at this stage that the foundations of socia competence are
laid, serving as a key factor in preventing negative manifestations in children’s behavior.

The problem of preventing negative behavior in older preschoolers is especialy
important in the context of preparing children for school, when the demands for social
adaptability increase significantly. An insufficient level of socia competence often leads
to behaviora deviations, conflicts with peers and adults, and difficultiesin learning.

Research on the development of social competence and its influence on children’s
behavior is reflected in the works of many Ukrainian and international scholars.
Theoretical and methodological foundations for the development of preschoolers’ social
competence have been explored in the studiesby T. Ponimanska, H. Bilenka, O. Kononko,
and T. Pirozhenko. The problem of socidization in preschool children has been
thoroughly studied by A. Bohush, N. Havrysh, and |. Rohalska-Y ablonska. Psychol ogical
aspects of preventing negative behavior in preschoolers are covered in the works of
V. Kuzmenko, S. Kulachkivska, S. Ladyvir, and Y u. Prykhodko.

The relationship between social competence and the prevention of behavioral
deviations in preschoolers has been examined by 1. Bekh, T. Pirozhenko, and
O. Reipolska. The features of preventing negative behavioral manifestations in children
arerevealed in the works of V. Orzhekhivska, T. Fedorchenko, and L. Kanishevska.

Foreign researchers have a'so made a significant contribution to the study of this
problem. C. Rogers, D. Goleman, and C. Saarni have explored social and emotional
competence as key factors in a child’s successful adaptation to society.

Despite the considerabl e scientific groundwork in this area, theissue of developing
socia competence in older preschoolers as a means of preventing negative behavior
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requires further study, especidly in the context of contemporary sociocultura
transformations and challenges faced by Ukraine’s preschool education system.

Study of the Problem of Preventing Negative Behavior in Older Preschoolers

in Psycho-Pedagogical Literature

The study of behavioral deviations in children, as well as their prevention and
correction, has been the focus of both Ukrainian and foreign researchers. Their findings
form an important theoretical basis for understanding the nature of behavioral deviations,
the stages and mechanisms of their development in children of different age groups within
the framework of ontogenetic development. These results are represented by various
directions in psychological and pedagogical research.

1. The peculiarities and degree of socio-pedagogical neglect of individuals
characterized by behavioral deviations have been studied. This research direction is
represented by the works of T. Kolesina (negative manifestations in preschoolers’ behavior
as the initial stage of behavioral deviation), L. Oliferenko and H. Tahyrova (levels of
socio-pedagogical neglect among students), and M. Fitsula (types of children difficult to
educate).

2. The mechanisms underlying the emergence of behavioral deviations have been
examined by (V. Zakharchuk and T. Fedorchenko.)

3. Scholars have analyzed the determinants of behavioral deviations. Within this
line of research, attention has been paid to the study of deviations in the emotional and
affective sphere as a factor in behavioral disorders (O. Kulchytska); the role of individual-
psychological and microsocial determinants in the emergence of behavioral deviations (V.
Orzhekhivska); the exploration of socio-pedagogical problems of children and youth as a
cause of deviant behavior (N. Zavatska); and the identification and study of children at
risk (M. Kovalchuk).

4. Researchers have also addressed the issue of fostering in children the ability to
control their own behavior. In particular, (I. Kozubovska ) studied the emergence of

behavioral disorders caused by communication problems and the preventive potential of
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children’s play activity; (O. Bovt ) investigated diagnostic and corrective aspects of
preventing and overcoming aggressive behavior in children; and (O. Kosarieva and
O. Zakharov) explored the specifics of parent—child relationships and their impact on
children’s behavior and self-control abilities.

O. Tovkanets interprets deviant behavior as a deviation from the socio-moral values
accepted in a given society, social environment, or immediate surroundings; as a
disruption of the processes of assimilating and reproducing these norms and values; and
as a distortion of self-development and self-realization within the society to which an
individual belongs.

The interpretation by A. Samoilov appears most appropriate: he defines deviant
behavior as conduct that diverges from the socially and morally accepted norms and values
of society, manifests itself through socially unacceptable forms of self-assertion, and
hinders processes of self-development and constructive self-realization of the individual.

Y. Zmanovska and A. Samoilov classify deviant behavior into two major
categories:Behavior that deviates from the norms of mental health and is conditioned by
overt or latent psychopathology; Behavior that violates social, cultural, and legal norms,
expressed through misdemeanors or crimes. If such misdemeanors are minor, they are
considered offenses. Deviations of the second category, classified and punished under
criminal law (crimes), are referred to as delinquent (unlawful) or criminal behavior™.

N. Havrysh examines the problem of preventing negative behavior in older
preschoolers within the context of developing their communicative competence. The
researcher notes that insufficient development of communication skills often leads to
conflicts, aggression, and negativism. N. Havrysh proposes a system for developing
preschoolers’ communicative competence, which includes cultivating the ability to listen
to others, express personal opinions, and resolve conflicts constructively. She emphasizes
that the development of communication skills contributes to harmonizing a child’s

relationships with others and helps prevent negative behavioral manifestations?.

! Pykhtina N.P. Vidkhylennia v povedintsi ditei: kharakterystyka, chynnyky vynyknennia ta stratehiia usunennia.
Rozdil do kolektyvnoi monohrafii “Sotsialno-moralnyi rozvytok i vykhovannia dytyny doshkilnoho viku” (za
zahalnoiu redaktsiieiu O. Kononko). Nizhyn: NDU im. M. Gogolia, 2020. s. 198-255.

2 Havrysh N.V. Rozvytok komunikatyvnoi kompetentnosti doshkilnykiv: monohrafiia. Kyiv: Instytut problem
vykhovannia NAPN Ukrainy, 2017. 250 s.
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In the works by Y. Prykhodko, the problem of preventing negative behavior in older
preschoolers is considered through the lens of moral consciousness formation. The
researcher notes that insufficient development of moral concepts, unformed moral
feelings, and lack of moral convictions lead to the emergence of negative behavioral
manifestations. Y. Prykhodko proposes a comprehensive system of work aimed at
developing preschoolers’ moral awareness which includes familiarizing children with
moral norms and rules of behavior, forming an emotionally valuable attitude toward them,
and developing skills of moral conduct®.

The pedagogical aspects of preventing negative behavior in older preschoolers have
been studied by T. Ponimanska. The researcher developed a system of pedagogical
conditions that promote the formation of positive behavior in children: creating a
developmental environment, organizing meaningful preschool activities, ensuring a
positive psychological climate in the children’s group, and using appropriate educational
methods. T. Ponimanska emphasizes the importance of an individual approach to each
child, taking into account their age and personal characteristics in the process of
preventing negative behavioral manifestations®.

Thus, analysis of psychological and pedagogical literature demonstrates that
preventing negative behavior in older preschoolers requires a comprehensive approach
that considers psychological, social, and pedagogical aspects of the problem. Scholars
unanimously agree that effective prevention of behavioral deviations is possible only
through purposeful work aimed at shaping the child’s personality, developing their
emotional-volitional sphere, social skills, and creating a favorable environment for
development. The conclusions drawn by researchers regarding the ways to prevent
negative behavior in preschoolers form the basis for designing pedagogical technologies
for developing children’s social competence as a key condition for the prevention of

behavioral deviations.

3 Kanishevska L.V. Vykhovannia sotsialnoi zrilosti starshykh doshkilnykiv u pozaurochnii diialnosti: monohrafiia.
Kyiv: TsP “Komprynt”, 2019. 326 s.

4 Kononko O.L. Psykholohichni osnovy osobystisnoho stanovlennia doshkilnyka: monohrafiia. Kyiv: Stylos, 2017.
336s.
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Social Competence of Preschoolers as a Condition for Preventing Behavioral
Deviations

Social competence is a multifaceted concept that integrates a person’s knowledge,
skills, and experience in the social sphere. O. Kononko defines the social competence of
a preschooler as «openness to the world of people, social behavior skills, readiness to
perceive social information, the desire to understand others, and to perform kind deeds.
According to the Basic Component of Preschool Education (BCPE), a preschooler’s social
competence presupposes the ability to establish and maintain relationships with adults and
children of different nationalities and the awareness of belonging to various social groups.

The issue of developing social competence is addressed in the Basic Program for
the Development of the Preschool Child «I am in the World.» This program interprets a
child’s competence as an integral characteristic of personal development, whose key
indicators are the age-appropriate level of formation of leading activities, all forms of
activity, and fundamental personal qualities. The program outlines the basic content of
preschool education, which includes developing children’s ability to solve problems in
unfamiliar situations, acquire new information, be adaptable, and act adequately,
constructively, and effectively in diverse life contexts. It also emphasizes cultivating the
ability to make conscious decisions and satisfy social and individual needs®.

Social competence in preschoolers serves as an important protective factor against
behavioral deviations. Analysis of psychological and pedagogical research suggests that
the formation of social competence provides the foundation for the development of
socially acceptable forms of behavior and prevents the emergence of behavioral disorders.
Viewing social competence as an integrative personal quality, researchers emphasize its
direct influence on preschoolers’ behavioral manifestations and their capacity for
constructive interaction with others®.

O. Kononko, exploring the relationship between social competence and

preschoolers’ behavior, defines social competence as «a child’s ability to demonstrate

® Pykhtina, N. P. Sotsialna kompetentnist doshkilnykiv yak umova poperedzhennia vidkhylen u yikh povedintsi.
Teoretyko-metodychni problemy vykhovannia ditei ta suchasnoi molodi: zbirnyk naukovykh prats. Kyiv, 2010.
Vyp. 14, kn. 2. S. 604.

6 Kononko, O. L. Sotsidno-emotsiinyi rozvytok osobystosti: navch. posib. Kyiv: Osvita, 2018. 255 s.
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socially acceptable, constructive forms of behavior manifested in their capacity to navigate
social spaces, observe social norms and rules, and build productive interactions with peers
and adults.» The scholar stresses that a socially competent child is capable of self-
regulation, is aware of the consequences of their actions for themselves and others, and
thus has a reduced risk of exhibiting negative behavioral manifestations.

T. Ponimanska examines the formation of preschoolers’ social competence in the
context of moral education. The researcher argues that moral qualities such as kindness,
empathy, fairness, and responsibility form the foundation of social competence and ensure
positive behavior. T. Ponimanska highlights that moral education aims to develop in
children an understanding of good and evil and the ability to make moral choices, which
helps prevent negative behavioral expressions. She underscores the necessity of creating
conditions in which children can apply moral norms and rules in practice across different
types of activities. Thus, the analysis of psychological and pedagogical research allows us
to assert that a preschooler’s social competence is an integrative characteristic of the
personality, encompassing a system of social knowledge, skills, abilities, and personal
qualities necessary for successful adaptation and functioning in society. The formation of
social competence ensures the child’s ability to demonstrate socially acceptable behavior,
engage in constructive interaction with others, and adhere to social norms and rules, which
helps to prevent behavioral deviations. Scholars unanimously agree that fostering social
competence in preschool children is an effective means of preventing negative behavior

and creates a foundation for the harmonious development of the child’s personality.

Requirements of the Basic Component of Preschool Education (BCPE) in
Ensuring the Social Competence of Senior Preschoolers as a Condition for
Preventing Negative Behavior

The Basic Component of Preschool Education (BCPE) defines the state standards
for the first stage of education in Ukraine and serves as a guideline for organizing the
educational process in preschool institutions aimed at developing children’s life

competence. In the context of preventing negative behavior among senior preschoolers,
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the BCPE’s provisions on the formation of social competence as a key component of life
competence acquire particular importance’.

The educational domain «The Child in Society» within the BCPE outlines the
content and objectives of work focused on developing preschoolers’ social competence. It
directs educators’ attention to the necessity of cultivating in children an understanding of
social norms and rules, fostering socially acceptable behavioral skills, and forming the
ability to interact constructively with peers and adults. The document specifies the
expected learning outcomes, which include the development of a child’s readiness to
interact with the surrounding world based on the perception, comprehension, and
acceptance of social values, as well as the capacity for socially approved behavior—an
essential factor in preventing behavioral deviations.Particular emphasis in the BCPE is
placed on the development of children’s group interaction skills and the ability to align
their behavior with societal expectations, which contributes to reducing levels of conflict
and aggression in their behavior®,

Table 2.1

Components of Preschoolers’ Social Competence According to the BCPE

Component Content Behavioral Manifestations

Understanding the necessity
of following rules, ability to
explain social norms

.- . D trati f
: Positive attitude toward cimonstration o
Emotional and Value-based . compassion, kindness, and

social norms, empathy
tolerance toward others

Observance of rules,

constructive interaction with
others

Communication skills with | /*CItY to listen, express

Communicative opinions, and resolve
peers and adults :
conflicts

Source: Pirozhenko T. O. Sotsialnyi rozvytok dytyny: starshyi doshkilnyi
vik : navch.-metod. posib. Kyiv: Heneza, 2018. 88 s. [in Ukrainian], [§].

Knowledge of social norms

Cognitive and rules of behavior

Practical application of social

Behavioral knowledge and skills

" Arozhenko, T. O. Osobystist doshkilnyka: perspektyvy rozvytku: navch.-metod. posib. Ternopil: Mandrivets, 2018.
136s.
8 Pirozhenko, T. O. Sotsidnyi rozvytok dytyny: starshyi doshkilnyi vik: navch.-metod. posib. Kyiv: Heneza, 2018. 88 s.
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The Basic Component of Preschool Education (BCPE) emphasizes the need to
develop in senior preschoolers the foundations of critical thinking, the ability to analyze
and evaluate their own actions and the behavior of others in terms of their compliance
with moral standards. The development of preschoolers’ reflective abilities helps them
understand the cause-and-effect relationships between behavior and its consequences,
which is an important factor in preventing negative behavioral manifestations.

The BCPE also stresses the importance of fostering in children a sense of
responsibility for their actions, which forms the basis for self-regulation of behavior and

helps to prevent impulsive reactions that often cause undesirable behavior in preschoolers.

Table 2.2

Pedagogical Conditions for Developing Senior Preschoolers’ Social Competence
According to the BCPE

Impact on the Prevention of

Pedagogical Condition Negative Behavior

Means of Implementation

Reduction of aggression,

Creating a socially enriched
environment

Play corners, thematic
centers, illustrative materials

development of constructive
interaction forms

Organizing joint activities
among children

Collective creative tasks,
projects, group games

Formation of cooperation
skills, reduction of
egocentrism

Modeling social situations

Role-playing games,
dramatizations, problem
situations

Development of empathy,
formation of skills for
constructive conflict
resolution

Partnership interaction with
families

Joint events, consultations,
parent training sessions

Ensuring consistency of
behavioral expectations at
home and in preschool
settings

Source: Pirozhenko T. O. Sotsialnyi rozvytok dytyny: starshyi doshkilnyi
vik : navch.-metod. posib. Kyiv: Heneza, 2018. 88 s. [in Ukrainian], [§].

Thus, considering the BCPE requirements in ensuring the social competence
ofsenior preschoolers also implies creating a sociocultural environment in preschool
institutions that promotes the formation of positive social experience, the assimilation of

moral values, and the development of constructive interaction skills with others.
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The organization of such an environment involves establishing conditions for
collaborative child activities and modeling diverse social situations that allow
preschoolers to gain experience in socially acceptable behavior.

An important aspect is also the establishment of effective cooperation with families,
ensuring consistency in behavioral expectations between the family and the preschool
institution, which contributes to the development of stable models of positive behavior

and the prevention of behavioral deviations®.

Interaction between Preschool Institutions and Families in Preventing
Negative Behavior through Socialization

Effective prevention of negative behavior in senior preschoolers is possible only
when constructive cooperation between preschool institutions and families is established.
Such collaboration ensures the unity of educational influences, consistency, and
systematic nature in shaping children’s social competence. According to T. Ponimanska,
the interaction between a preschool institution and the family is a purposeful process of
organizing joint activities between educators and parents aimed at achieving a common
goal — the full development of a child’s personality. This process involves the integration
of efforts, equitable partnership, mutual respect, and shared responsibility of both parties.
In the context of preventing negative behavior in preschoolers, this cooperation becomes
especially significant, since only through partnership with parents can stable positive
outcomes be achieved in the development of socially acceptable forms of behavior'®.

The analysis of psychological and pedagogical literature allows us to identify the
main directions of preschool-family interaction in preventing negative behavior in
children through socialization means: diagnostic, educational, practical, and corrective.
The diagnostic direction involves studying the features of family upbringing, identifying
factors that cause negative manifestations in children’s behavior, and determining the
educational potential of the family. The educational direction focuses on increasing

parents’ psychological and pedagogical competence regarding the peculiarities of

° Ponimanska, T. I. Doshkilna pedahohika: pidruchnyk. Kyiv: Akademvydav, 2018. 456 s.
10 Ponimanska, T. |. Teoretyko-metodychni zasady humanistychnoho vykhovannia ditei doshkilnoho viku:
monohrafiia. Rivne RDHU, 2018. 332 s.
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children’s social development and on developing their skills for effective interaction with
the child. The practical direction is implemented through parents’ active participation in
the educational process of preschool institutions, as well as through the joint organization
and implementation of educational and developmental activities. The corrective direction
provides for individual assistance to families whose children demonstrate pronounced
behavioral deviations, including the development of personalized programs for correcting
negative behavior in preschoolers?.

V. Orzhekhovska emphasizes the need to involve parents in creating a
developmental environment that promotes the formation of preschoolers’ social
competence and helps prevent negative behavioral manifestations. The researcher notes
that joint activities involving educators, parents, and children — such as project work,
creative workshops, celebrations, entertainment, excursions, campaigns, and flash mobs —
not only enrich children’s social experience but also foster the harmonization of parent-
child relationships and develop parents’ skills in constructive interaction with their
children. V. Orzhekhovska underlines that the personal example of parents plays a decisive
role in shaping children’s behavior; therefore, parents should be actively involved in
modeling socially acceptable forms of behavior and demonstrating positive examples of
social interaction??.

T. Fedorchenko draws attention to the importance of an individual approach to
working with families whose children exhibit negative behavior. The researcher proposes
an algorithm for preschool-family interaction with such families, which includes:
establishing trusting relationships with parents; identifying the causes of the child’s
negative behavior; jointly planning corrective work; maintaining regular communication
about changes in the child’s behavior; providing parents with recommendations on
optimizing family upbringing; and involving specialists (psychologists, social educators,
speech therapists, neurologists) when necessary. T. Fedorchenko stresses that the

effectiveness of corrective work largely depends on parents’ readiness for cooperation,

1Rohaska-Y ablonska, |. P. Pedahohika sotsidizatsii: osoblyvosti patronazhnoi diialnosti u protses sotsidizatsii
osobystogti. Uman: FOP Zhowtyi O. O., 2017. 259 s.

12 Fedorchenko, T. Ye. Profilaktyka deviantnoi povedinky molodshykh shkoliariv u navchano-vykhovnomu
protses: monohrafiia. Kyiv: TOV "KHIK", 2018. 200 s.
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their motivation, and consistency in following specialists’ recommendations. Particular
attention should be paid to developing parents’ skills in positively reinforcing desired
behavior, enhancing their emotional competence, and fostering empathy and constructive
conflict resolution abilities.

Thus, interaction between preschool institutions and families is a crucial condition
for the effective prevention of negative behavior in preschoolers. Implemented through
diagnostic, educational, practical, and corrective directions, such cooperation ensures a
comprehensive approach to the problem. Various forms of parental engagement enhance
their competence and contribute to the creation of a unified educational space for the
child’s development®2,

Contemporary research confirms the effectiveness of innovative approaches to
family interaction — particularly the creation of information and communication platforms
that use digital technologies for consultation and information exchange between educators
and parents. This enables continuous contact and timely responses to children’s behavioral
manifestations.

A promising direction is also the establishment of parent-child communities based
on the principle of mutual support. Organizing joint activities helps develop preschoolers’
positive social experience, communication skills, and ability to interact constructively
with others — key components of social competence.

Conclusions. The study of psychological and pedagogical literature on the problem
of preventing negative behavior in senior preschoolers shows that effective prevention of
behavioral deviations is possible only through purposeful work on personality
development, the formation of emotional and volitional regulation, and the cultivation of
social skills. Researchers propose various strategies for preventing negative behavior,
including optimization of family upbringing, formation of moral consciousness,
development of communication skills, creation of a developmental environment, and the
use of adequate educational methods. Particular attention is paid to the formation of social

competence as a key factor in preventing behavioral problems.

13 Fedorchenko, T. Ye. Rannia profilaktyka nehatyvnykh proiaviv u povedints ditei: navch.-metod. posib. Kyiv:
KHIK, 2017. 128 s.
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The research confirms that the development of social competence is an effective
means of preventing negative behavior in senior preschoolers. The formation of social
competence ensures a child’s ability to demonstrate socially acceptable forms of behavior,
constructive interaction with others, and adherence to social norms and rules.

The effectiveness of this process is ensured through a comprehensive approach that
includes targeted work on developing all components of social competence, creating a
supportive developmental environment, using play-based activities as a leading means of

socialization, and establishing partnership interaction with families.
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Abstract: This section of the monograph analyses self-dignity as a basic
personality trait and describes the characteristics of its development in preschool
children. It reveals the content and structure of the leading category and characterizes
the state of problem development by domestic and foreign specialists. It substantiates
the pedagogical conditions for optimizing the process of fostering the studied quality
in preschool educational institutions, related to expanding preschoolers' knowledge
about self-dignity, forming adequate self-esteem, developing the ability to control and
regulate their own actions, and educating teachers. Criteria, indicators, and
components of the upbringing of self-esteem in children aged 5-7 are identified; the
levels of formation of this quality in the studied older preschoolers are described. A
system for the formation of self-dignity and conditions for the optimization of the
educational process in preschool institutions have been developed, and the technology
and methods for teaching this moral quality to children aged 5-7 have been revealed.

Key words: dignity as a scientific problem, preschoolers' self-dignity, age-

related dynamics of changes in manifestations of dignity, adequate self-esteem,
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pedagogical conditions for optimization, educational innovations, creation of a

developmental environment.

Statement of the problem. Complex phenomena that constitute a significant
part of a person's subjective experiences of life (happiness, hope, trust, conscience,
dignity) are increasingly attracting the attention of specialists today. The study of
personal dignity is necessitated by the need to understand the phenomenology of the
concept and its structure to use the concept correctly in theoretical and practical
psychological and pedagogical scientific works. This is all is important as there is quite
an ambiguous understanding of the problem of dignity by representatives of various
human sciences. The complexity of the empirical solution of problems of existential
self-determination and the search for answers to the questions about human value are
becoming significant for the solution of practical problems of morality. The problem
of an individual's value-based self-attitude and their attitude towards other people
becomes particularly important during a period of change in the worldview and value
foundations of society, the introduction of the principles of humanization, and a
personality-oriented paradigm into the educational process.

Indirectly, the problem of dignity was considered by specialists in the context of
studies of self-awareness (V. Tatenko, T. Tytarenko, S. Tyshchenko, R. Chamat, N.
Chyrenko), self-respect, self-esteem, and self-concept (O. Bezkorovaina, 1. Bulakh,
V. Horbatykh, N. Diatlenko, O. Kononko, V. Sakovska), self-regulation of moral
behaviour (O. Bayer, O. Bezverkhyi, 1. Bekh, M. Boryshevskyi, . Ziazun, V. Kotyrlo).
Unfortunately, only a limited number of psychologists and educators are directly
involved in researching the characteristics of the formation of elementary forms of self-
dignity and value-based self-attitude in older preschool children, including I. Bekh, O.
Kononko, O. Reipolska, and some other specialists.

The social demand for harmonious and well-rounded personalities is reflected in
Ukraine's Law on Education and the National Doctrine for the Development of
Education in Ukraine in the 21st Century, which emphasizes the prospects for shaping

unique individuals. The Basic Component of Preschool Education in Ukraine
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emphasizes the need to develop not only a system of knowledge and the foundations
of a scientific worldview in preschool children, but also their dignity, skills of
independent scientific cognition, self-education, and self-realization. The development
of a person's value-based attitude towards themselves and the surrounding world
should become a priority in modern education. *

Analysis of recent studies and publications. According to the theory of moral
qualities of personality, dignity is a main category, a concept that explains other
categories of morality and determines the value of human life. Experts note that dignity
is one of the most fundamental categories of ethics, bringing us closer to understanding
the essence of a person and the meaning of their life. In essence, the idea of moral self-
determination of the individual is actualized. As noted by the well-known Ukrainian
educator S. Honcharenko, dignity is a concept of moral consciousness that expresses
the idea of the intrinsic value of the human personality and its moral equality with
others. According to this expert, as a form of social and moral freedom, the concept of
«dignity» includes a person's right to respect and recognition of their rights, while also
implying their awareness of their duties and responsibilities to society and themselves?.

The issue of dignity is primarily studied by researchers in the context of viewing
a person as a subject of life activity, which enables the analysis of the dynamics of
changes in a child's personal growth through the prism of a holistic and
multidimensional process. As V. Tatenko notes, freedom of will, freedom of creativity,
freedom of conscience, the right to choose, the opportunity for self-actualisation, self-
improvement, and self-development—these and similar intentions constitute the value-
semantic core of the human way of being?.

The development of dignity in early ontogenesis is directly related to such

aspects of personality formation as «self-esteem» and «self-attitude.» I. Bekh qualifies

1 Bazovyi komponent doshkilnoi osvity Ukrainy [Basic component of preschool education of Ukraine]. (2021).
Vykhovatel-metodyst doshkilnoho zakladu — Educator-methodologist of a preschool institution, (2), 4-19 [in
Ukrainian].

2 Honcharenko, S. (1997). Ukrainskyi pedahohichnyi slovnyk [Ukrainian pedagogical dictionary]. Kyiv: Lybid [in
Ukrainian].

3 Tatenko, V. (2017). Metodolohiia subiektno-vchynkovoho pidkhodu: sotsialno-psykholohichnyi vymir:
monohrafiia [Methodology of the subject-action approach: socio-psychological dimension: monograph]. Kyiv:
Milenium [in Ukrainian].
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self-attitude as an affective component of one's attitude toward oneself, which is of a
stable nature. The author believes that self-attitude manifests itself as a feeling of
approval, the degree of which reflects the individual's confidence in their self-worth
and significance®.

Adequate self-esteem plays a crucial role in fostering a positive attitude towards
oneself and promoting self-respect. According to M. Boryshevskyi, self-esteem reflects
the degree of development of a person's sense of self-respect, sense of self-worth, and
positive attitude towards everything that falls within the sphere of the ‘I’. The expert
notes that high self-esteem is the basis for self-acceptance, while low self-esteem
indicates self-rejection, self-denial, and a negative attitude towards one's personality.
The author points out that the personality traits that are the objects of self-esteem are
not equal: self-esteem plays a greater role the more significant the aspect being
assessed is°.

According to research by S. Tyshchenko, self-esteem is a summarizing
assessment of the «I» that expresses the degree to which a person accepts or rejects
themselves, their positive or negative attitude toward themselves. The author
emphasizes that this attitude is derived from a set of individual self-assessments. The
expert notes that general, or global, self-esteem is the acceptance of oneself as a unique
individual who has not only strengths but also weaknesses. The opinion of a scientist
who studied the peculiarities of the development of the inner world of preschool
children and the specifics of the formation of an emotional and value-based attitude
towards oneself deserves attention. The author notes that preschoolers' perceptions of
themselves are inseparable from their awareness of their own behaviour due to the fact
that adults and peers evaluate it in one way or another. S. Tyshchenko emphasizes that
the intensification of the process of a child comparing themselves with their peers and

realizing their virtues is a strong stimulus for the development of reflective ideas about

4 Bekh, 1. D. (2008). Pochuttia hidnosti u dukhovnomu rozvytku osobystosti [The sense of dignity in the spiritual
development of personality]. Teoretyko-metodychni problemy vykhovannia ditei ta uchnivskoi molodi —
Theoretical and methodological problems of educating children and students, 1(12), 5—18 [in Ukrainian].

5 Boryshevskyi, M. Y. (2012). Osobystist u vymirakh samosvidomosti: monohrafiia [Personality in the dimensions
of self-consciousness: monograph]. Sumy: Vydavnychyi budynok “Ellada” [in Ukrainian].
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themselves®.

The theoretical foundations for understanding self-attitude as a component of
self-awareness were laid by O. Kononko, who uses the concept of «emotional-value
self-attitude.» In her opinion, self-attitude is an emotional and value-based attitude
towards oneself, one of the internal processes of self-awareness that reflects the unity
of self-knowledge and experiences. The author emphasizes that self-attitude can exist
in various forms: pride, self-love, self-respect, etc., and is constantly in flux, in a
process of continuous development. As a child's emotional experience enriches, a more
or less generalized emotional and value-based attitude towards oneself develops.
Feelings and emotional states experienced at different times in connection with
thoughts about oneself constitute the emotional foundation that is a necessary condition
for the creation of a rich self-awareness’.

According to research by O. Reipolska, self-attitude is understood as a person's
belief that they are worth something, that they have a certain value, and that this value
is their own «I», their identity. According to the author, value self-attitude is a dynamic
psychological formation of personality, the meaning of which changes depending on
many factors, the most significant of which is the change in the value of the «I» in the
process of growing up, as a result of solving age-related tasks and accepting new social
requirements. Changes in value-based self-attitude create confidence in the strength of
one's own «l.» The value-based self-attitude of a personality is manifested in their
desire for high self-esteem and a sense of their own significance®.

According to research by N. Diatlenko, self-respect is a component of self-
image, a result of the integration and generalization of a person's feelings about

themselves. The author interprets self-respect as a child's respectful attitude towards

6 Tyshchenko, S. P. (1990). Rozvytok vnutrishnoho svitu dytyny [Development of the inner world of a child]. In L.
N. Prokoliienko (Ed.), Vykhovannia ditei doshkilnoho viku [Upbringing of preschool children] (pp. 40-82). Kyiv:
Radianska shkola [in Ukrainian].

" Kononko, O. L. (2022). U vytokiv vlasnoi hidnosti doshkilnyka [At the origins of preschooler’s self-dignity].
Vykhovatel-metodyst doshkilnoho zakladu — Educator-methodologist of a preschool institution, (8), 4-11 [in
Ukrainian].

8 Reipolska, O. D. (2021). Teoretyko-metodychni zasady formuvannia u doshkilnykiv tsinnisnoho samostavlennia:
avtoreferat doktorskoi dysertatsii [Theoretical and methodological principles of forming value self-attitude in
preschoolers: Doctoral dissertation abstract]. Kyiv [in Ukrainian].
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themselves as a person who is important to others, a carrier of personal values.
N. Diatlenko attaches great importance to the development of reflection in preschool
childhood as the ability to consider and evaluate oneself, analyse one's own qualities,
and the results of one's actions. An important indicator of a preschooler's desire for
self-expression, according to the author, is their independence, positive attitude
towards the process and results of their own activities, and the ability to demonstrate
their achievements to others who are important to them®.

According to N. Chyrenko's method, self-dignity is understood as a person's
consciousness and perception of themselves in their moral and mental traits, which
arouse respect from others. The author identifies the following criteria for assessing a
person's self-esteem: realistic self-image, well-developed motivation to achieve, and
the ability to self-regulate behaviour. The study identifies the following types of self-
esteem: harmonious and balanced, relatively balanced, unbalanced and contradictory,
unbalanced and dependent, and unbalanced and egocentric. The author has developed
an effective system for optimizing the process of fostering self-dignity in children?®,

According to O. Bezkorovaina, self-affirmation is the main way to develop a
sense of self-dignity. The author notes that, according to the humanistic paradigm,
children purposefully develop the ability to live in conditions of freedom, make
independent and responsible decisions, and assert themselves in a socially acceptable
manner. This is achieved through the teacher interacting with the child indirectly,
creating a special educational environment that stimulates the desire for self-
expression, self-fulfilment, and self-affirmation. According to the expert, the pedagogy
of success is an important prerequisite for the formation of personal self-assertion as a

complex and important phenomenon?!,

9 Diatlenko, N. M. (2002). Psykholohichni umovy rozvytku samopovahy u doshkilnykiv: dysertatsiia kandydata
psykholohichnykh nauk [Psychological conditions of self-respect development in preschoolers: Candidate’s thesis
in psychological sciences]. Kyiv [in Ukrainian].

10 Chyrenko, N. V. (2012). Vykhovannia vlasnoi hidnosti pidlitkiv u dytiachomu obiednanni: avtoreferat dysertatsii
kandydata pedahohichnykh nauk [Fostering self-dignity of adolescents in a children’s association: Candidate’s
dissertation abstract]. Kyiv [in Ukrainian].

11 Bezkorovaina, O. V. (2009). Vykhovannia kultury osobystisnoho samostverdzhennia v rannomu yunatskomu
vitsi: monohrafiia [Cultivation of the culture of personal self-affirmation in early adolescence: monograph]. Rivne:
RDHU, Publisher Oleh Zen [in Ukrainian].
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Therefore, like any moral category, dignity requires in-depth analysis as an
integral basic quality of personality, which determines the direction of its moral
activity. It is time to determine the characteristics of the formation of self-dignity in
older preschool children in the conditions of pre-school educational institution.

The purpose of the article is to reveal the meaning of self-esteem, the
peculiarities of its formation in early childhood; to determine the criteria for assessing
the degree of its development, component structure and levels of politeness; to
substantiate the pedagogical conditions and optimisation of the educational process in
preschool educational institutions.

Presentation of the main material. The research programme envisaged the
development of a comprehensive methodology, the conduct of a descriptive stage, the
analysis and generalisation of empirical data, and the development of a system for
optimising the educational process in a pre-school educational institution.

During the study of self-dignity in older preschool children, we proceeded from
the understanding that this fundamental quality is associated with the basic needs of a
developing personality, including self-determination, self-realization, self-
development, and self-defence. The harmonious combination and full objectification
of this set of needs guarantees an optimistic sense of well-being, satisfaction with life,
the ability to behave with dignity in any life situation, and success in various activities.
In accordance with the first task of the ascertaining experiment, it was necessary to
determine the criteria, indicators, and components of self-esteem as an integral
characteristic of preschoolers' personalities. The criteria and indicators for each are

presented in Table 1.
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Table 1

Criteria and indicators for determining levels
of self-esteem in 5-7-year-old children

CRITERIA INDICATORS

The understanding of their place in life and society. The awareness of
their own interests, plans, characteristics, abilities, social
requirements, and the expectations of influential individuals. The
ability to distinguish between reality and imagination; to identify
Ability to self- | what is important and what is secondary, safe and dangerous, familiar
determine and unfamiliar. The ability to analyse situations, take into account
requirements and circumstances, make constructive decisions, and
spend minimal time achieving success. Adequate response to events,
circumstances, and people's actions. The ability to independently
determine one's position, goals, and means of action in specific
circumstances. The desire to feel free.

Developed need and ability to realise their potential, express
themselves through creative activity and moral actions. The
awareness of their own virtues and flaws, self-esteem, and awareness

The desire to of their importance to family and friends. Presentation of their
realise one's abilities, striving to achieve success honestly, and making a conscious
potential effort to do so. Taking steps to assert themselves, full completion of

tasks, and adherence to high standards of quality. Recognition and
correction of mistakes, and improvement of results.

Recognition and correction of mistakes, and improvement of results.
Constant striving for self-improvement, developing new qualities and
skills. Focusing on their desires. Independent, persistent, purposeful
behaviour. Trusting their abilities, assessments, and experience.
Efforts to Demonstrating high cognitive activity, striving to move away from
improve oneself | templates and models, and demonstrating creativity. Fearless of
making mistakes, making necessary adjustments, and striving to
improve their knowledge, skills, and achievements. Abandonment of
unproductive actions. Responsibility for decisions made, choices
made, results of activities, and their own actions.

Valuing themselves and recognizing the worth of others. In difficult
situations, self-support, emotional recovery, behavioural regulation,
Self-supporting | and self-mobilization are demonstrated. Intolerance of disrespect
and self- toward others or oneself, rejection of manipulation, refusal to allow
defence offence, and defence of dignity and personal space are evident.
Resistance to destructive influences and undeserved judgments is
shown. Selectivity in relationships, preference for a certain circle of
peers, and ability to politely refuse affection characterize their social
behaviour.

Source: Results of own scientific research
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Determining the levels of self-dignity formation in older preschool children
required establishing not only the criteria and indicators as content characteristics of
the studied phenomenon but also its structural components. We identified the following
main components of self-dignity: cognitive, motivational-value, behavioural, and
reflective.

The cognitive component indicated the formation in children aged 5-7 of a
system of necessary knowledge about dignity, its role in human life, and the importance
of exploratory and research activities for its effective development in the context of
preschool education.

The motivational-value component reflected an appropriate level of nurturing in
preschoolers a positive attitude toward their own dignity as a moral value; it also made
it possible to determine the system of value orientations of children aged 5-7 in
research activity.

The behavioural component of self-dignity allowed drawing conclusions about
the degree of development, appropriate for older preschoolers, of skills and abilities to
behave with dignity, make constructive decisions, and achieve success in research
activities.

The reflective component made it possible to obtain information about the ability
of older preschool children to produce prognostic and retrospective evaluations,
analyse their achievements and shortcomings, and introduce necessary adjustments
into their activities.

For each of the mentioned components, methods were selected which, in their
combination, made it possible to assess the self-dignity of the studied children aged 5—
7 as an integrated personal quality. The comprehensive research methodology included
the use of interviews, the incomplete sentences method, observation, and modelling of
moral choice situations. Analysis of the data obtained by these methods made it
possible to determine the levels of self-dignity formation in older preschool children.
The analysis was based on the previously developed criteria and components. The

results of the analysis are visually presented in Table 2.
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Table 2

Distribution of the studied 5-7-year olds according to the level of their self-worth

development

LEVELS

MANIFESTATIONS

Quantitati
ve
compositi
on
(in %)

High

Orientation in situations, requirements, and conditions, as
well as analysis and evaluation of them, are accurate and
appropriate. Identification of the main and secondary, safe
and unsafe, familiar and unfamiliar is clear. Decision-making
is constructive, and achievement of success requires minimal
time. Striving for self-fulfilment and self-expression through
creative ideas and actions is evident. Awareness of one’s
main virtues and shortcomings, self-respect, and
understanding of one’s significance for close ones are
combined with improvement of personal qualities and
behaviour. Presentation of one’s abilities and achievements
i1s done willingly, with a clear desire for self-affirmation.
Orientation toward high standards of quality 1s maintained.
Lack of fear of mistakes and introduction of corrections into
the final result are characteristic. Independence in action,
striving to move beyond patterns and templates, willingness
to take risks, and quick rejection of unproductive actions are
observed. Confidence in one’s abilities and responsibility for
one’s decisions and actions are evident. Support and
protection of oneself and others, as well as defence of one’s
dignity and personal space, are consistent traits.

22

Optimal

Orientation in unfamiliar situations and conditions, analysis,
comparison, and evaluation of possible risks are generally
adequate. Identification of the main and secondary, familiar
and new, safe and unsafe is present. Behaviour is cautious
and thoughtful, with careful consideration of one’s actions.
Independent effort is applied to achieve the desired success;
action is deliberate and careful. Creativity is expressed in
moderation, with an effort to avoid excessive risk. Awareness
of one’s main virtues and shortcomings is evident, with
preference given to the former. Understanding of one’s
importance for parents and significant others, self-
appreciation, and demonstration of one’s abilities and
achievements to others reflect a desire for self-affirmation
and adult approval. Expectation of recognition from others is

28
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characteristic. In stressful situations, slowing down of actions
and weighing the appropriateness of certain behaviours are
observed. Self-assessment and expectations tend to be
slightly overestimated. Defence of one’s dignity is
maintained.

Disorientation in unfamiliar situations and irritation hinder
analysis and evaluation. Confusion in distinguishing between
main and secondary, safe and unsafe aspects often leads to
mistakes. Independence is shown at the beginning of activity,
but appeals for adult assistance arise when facing difficulties.
Average | Aspiration to achieve success «with little effort» and «at any | 38
costy along with satisfaction with average quality of
performance, are noted. Elements of creativity are used only
occasionally, with a tendency toward spontaneous activity
instead. Reliance on models and striving for rapid goal
achievement are typical. Need for emotional and
instrumental adult support and dependence on positive
evaluation are evident. Self-appreciation is partial; the child
can argue which traits may lead to success. Self-esteem is
unstable, situational, and dependent on adult opinion.
Encountering unfamiliar situations and new tasks causes fear,
emotional tension, and unwillingness to act. Inability to
independently analyse and evaluate new conditions and
requirements leads to reliance on adult assistance, without
which activity is practically absent. Orientation toward
Low models and templates, along with attempts to perform tasks | 12
«as required» or «as expected,» is typical. Fear of making
mistakes or acting incorrectly predominates. Avoidance of
creative activity and unwillingness to take risks, with a
preference for familiar tasks, are evident. In assessing their
own virtues and shortcomings, there is a clear appeal to the
opinions of parents and educators. Aspiration is directed not
so much toward achieving success as toward avoiding
failure. Sense of self-worth exists only at an embryonic level;
there is a lack of ability to support or defend oneself. Self-
assessment and expectations are inadequate and
underestimated. The tendency to spend long periods alone,
merely observing events from the sidelines, is characteristic.

Source: Results of own scientific research

Thus, it was found that half of the children in the experimental group were

characterised by insufficient or low self-dignity — they were cautious in undertaking
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new tasks, were unable to analyse and correctly assess situations and conditions,
avoided the need to realise their potential, did not strive for self-improvement, and had
situational or low self-esteem. This highlighted the need to improve their understanding
of dignity and its role in life, as well as their ability to show self-respect in real life.

The formation system provided for the introduction of pedagogical conditions
into pedagogical practice and the development of technologies for optimising the
educational process with the aim of forming self-dignity in older preschool children.

The main pedagogical conditions included: expanding, deepening and clarifying
the understanding of older preschool children about their self-dignity — its essence and
significance for a successful life; training preschoolers in the skills to constructively
influence their behaviour, control and regulate their own actions, overcome the fear
of not being able to cope with a task; educating teachers, developing their ability to
encourage and support children's desire to express their self-dignity using modern
educational technologies.

Due to the implementation of the first pedagogical condition, children aged 5-6
years master the ability to correctly analyse various life situations, assess them
adequately, plan their actions correctly, and practise the ability to act in accordance
with the moral knowledge they have acquired. The second pedagogical condition will
contribute to the formation of an adequate self-concept in older preschool children, the
ability to exert willpower to overcome obstacles, and the ability to control and regulate
their own behaviour, activities, and emotional state. The third pedagogical condition
was aimed at cultivating confidence in their own abilities in older preschool children,
developing the habit of responding appropriately to difficulties and failures, winning
and losing with dignity, achieving success, and value themselves, using innovative
technologies and multi-conceptual, interdisciplinary, integrated, and systematic
approaches.

When introducing these pedagogical conditions into teaching practice with the
aim of optimising the educational process aimed at fostering self-dignity in children
aged 5-6, we proceeded from the understanding that dignity changes as their moral

consciousness develops. A higher level of moral consciousness requires adherence to a
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greater number of moral norms that regulate not only actions and verbal behaviour, but
also the sphere of thoughts and feelings in order to preserve a sense of self-dignity.
Internal demands to reject violence and demonstrate honesty are intensified.

A modern educational technology has been developed, aimed at perceiving
children aged 5-6 as active subjects of their own life and educational process. In
accordance with the first pedagogical condition, discussions were held with preschool
children about dignity, its significance in life, forms of manifestation and features of
upbringing; creative tasks and exercises were organised to help children learn the facial
expressions and movements of a person who defends their own dignity. The second
pedagogical condition involved the use of the following optimisation methods:
children writing stories («Tell me about yourself», « What am I proud of?», «My fears
and how I overcome them», «How I didn't let myself be offended»); modelling
experimental situations. The implementation of the third pedagogical condition was
accompanied by a seminar on personal dignity and the conditions for fostering this
basic quality in pre-school childhood education institutions, role-playing games, and
the creation of reminders.

The use of modern educational technologies in the process of forming self-
dignity in older preschool children is an important condition for success. Innovation as
a principle of pedagogy provides favourable conditions for personal development,
realises the right to individual creative contribution, personal initiative, and freedom of
self-development. In this context, innovation is understood not only as a predisposition
to perceive, produce and apply new ideas, but above all as an individual's ability to
renew previous experience and be open to new ideas. Innovative changes should be
implemented in conditions of synergy between pedagogical systems. Synergistic
ideology in preschool education performs a system-building mission and contributes
to the personal development of all subjects of the educational process. It is the
preservation of traditions, their renewal, and the enrichment of the previous experience
of a growing personality that makes it possible to use its internal resources. Synergy

becomes the basis for the implementation of a life-sustaining strategy for the
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development of the educational system, and innovation becomes a means of its
humanisation.

The activities of teachers in conditions of pluralism of opinions among
participants in the educational process instil in growing personalities a taste for self-
respect, develop the habit of valuing oneself and having the right to one's own point of
view, teach them to discover their «I» for themselves and present it to those around
them, and not to destroy the dignity of others. The problem of creativity in teaching is
becoming more acute, and the readiness of educators to design and psychologically
support a creative educational environment is becoming more relevant.

The status of the teacher as a facilitator is an important prerequisite for
transforming business and personal communication with a child into a creative act.
Inner freedom emerges in the growing personality, external control is gradually
replaced by self-control, and reflection develops. Thus, the optimal conditions for
personality development in the educational process are characterised by innovation,
creativity and synergy.

Conclusions. The study examined the phenomenon of self-dignity,
characterising it as a basic personality trait that is formed in early childhood. An
important component of self-dignity is the child's ability to value themselves and
realise their potential. This is facilitated by the development of self-awareness in
children aged 5-6, their adequate self-esteem, ability to analyse life situations, draw
their own conclusions and make independent decisions. The criteria and structural
components of self-dignity have been identified, and four levels of its formation in
normal social conditions have been characterised. It has been established that half of
the senior preschoolers studied have insufficient or low levels of self-dignity, which
has highlighted the need to optimise the educational process in preschool educational
institutions. Pedagogical conditions conducive to the effective development of self-
dignity in children aged 5-6 have been substantiated, related to the expansion of their
knowledge system, practising the ability to demonstrate and defend their self-dignity,
and increasing the competence of preschool educators in the formation of self-dignity

in older preschool children. The importance of using modern educational technologies
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to foster self-respect in preschoolers and treating them as active participants in the
educational process is argued.

The results of the study do not exhaust the breadth of the issue of fostering self-
dignity in older preschool children. Further study is needed on the experimental study
of the characteristics of laying the foundations of self-dignity in early and younger

preschool age.

REFERENCES:

l. Bazovyi komponent doshkilnoi osvity Ukrainy [Basic component of
preschool education of Ukraine]. (2021). Vykhovatel-metodyst doshkilnoho zakladu —
Educator-methodologist of a preschool institution, (2), 4-19 [in Ukrainian].

2. Honcharenko, S. (1997). Ukrainskyi pedahohichnyi slovnyk [Ukrainian
pedagogical dictionary]. Kyiv: Lybid [in Ukrainian].

3. Tatenko, V. (2017). Metodolohiia subiektno-vchynkovoho pidkhodu:
sotsialno-psykholohichnyi vymir: monohrafiia [Methodology of the subject-action
approach: socio-psychological dimension: monograph]. Kyiv: Milenium [in
Ukrainian].

4. Bekh, I. D. (2008). Pochuttia hidnosti u dukhovnomu rozvytku
osobystosti [The sense of dignity in the spiritual development of personality].
Teoretyko-metodychni problemy vykhovannia ditei ta uchnivskoi molodi — Theoretical
and methodological problems of educating children and students, 1(12), 5-18 [in
Ukrainian].

5. Boryshevskyi, M. Y. (2012). Osobystist u vymirakh samosvidomosti:
monohrafiia [Personality in the dimensions of self-consciousness: monograph]. Sumy:
Vydavnychyi budynok «Elladay» [in Ukrainian].

6. Tyshchenko, S.P. (1990). Rozvytok vnutrishnoho svitu dytyny
[Development of the inner world of a child]. In L. N. Prokoliienko (Ed.), Vykhovannia
ditei doshkilnoho viku [Upbringing of preschool children] (pp. 40-82). Kyiv:

Radianska shkola [in Ukrainian].

267



7. Kononko, O. L. (2022). U vytokiv vlasnoi hidnosti doshkilnyka [At the
origins of preschooler’s self-dignity]. Vykhovatel-metodyst doshkilnoho zakladu —
Educator-methodologist of a preschool institution, (8), 4—11 [in Ukrainian].

8. Reipolska, O. D. (2021). Teoretyko-metodychni zasady formuvannia u
doshkilnykiv tsinnisnoho samostavlennia: avtoreferat doktorskoi dysertatsii
[Theoretical and methodological principles of forming wvalue self-attitude in
preschoolers: Doctoral dissertation abstract]. Kyiv [in Ukrainian].

9. Diatlenko, N. M. (2002). Psykholohichni umovy rozvytku samopovahy u
doshkilnykiv: dysertatsiia kandydata psykholohichnykh nauk [Psychological
conditions of self-respect development in preschoolers: Candidate’s thesis in
psychological sciences]. Kyiv [in Ukrainian].

10. Chyrenko, N. V.(2012). Vykhovannia vlasnoi hidnosti pidlitkiv u
dytiachomu obiednanni: avtoreferat dysertatsii kandydata pedahohichnykh nauk
[Fostering self-dignity of adolescents in a children’s association: Candidate’s
dissertation abstract]. Kyiv [in Ukrainian].

11. Bezkorovaina, O. V.(2009). Vykhovannia kultury osobystisnoho
samostverdzhennia v rannomu yunatskomu vitsi: monohrafiia [Cultivation of the
culture of personal self-affirmation in early adolescence: monograph]. Rivne: RDHU,

Publisher Oleh Zen [in Ukrainian].

268



UDC: 373.21.24:27.064.2]:316.454.52

THE USE OF CONSTRUCTIVE COMMUNICATION STYLES
BY EDUCATORSWITH PRESCHOOL CHILDREN FROM
DISADVANTAGED FAMILIES

Pykhtina Nina, PhD in Pedagogical Sciences,
Associate Professor of the Department of Preschool Education

e-mail: npykhtina@ukr.net

Melekhova Maryna,
Undergraduate Student in Specialty 012 Preschool Education,
Mykola Gogol Nizhyn State University

e-mail: marinamelekhoval 208@email.com

Annotation. The monograph explores the issue of applying constructive
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stabilizes behavior, and reduces anxiety levels. The study analyzes the characteristics of
children from at-risk families and their need for a safe environment, acceptance, and
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conditions for their effective implementation in preschool settings. Practical
recommendations are provided on organizing communicative interaction, creating an
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Relevance of the Study

Thetopic of communication between preschool educatorsand childreniskey inthe
process of upbringing and education, as it is during this period that the foundation for a
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child’s future social and emotional development is laid. In today’s world, the issue of
establishing congtructive communication with children growing up in disadvantaged
families is becoming increasingly relevant. A disadvantaged family is typicaly
characterized by low socioeconomic well-being, unstable parental relationships, lack of
proper attention to the child’s development, and frequent conflict situations. Under such
conditions, a child may not receive adequate support from their immediate environment,
which in turn negatively affects their psycho-emotiona state, socia adaptation, and overal
development. This significantly complicates the educationa process in preschool
Institutions and requires educators to apply specialized approaches and communication
methods.

The relevance of this topic lies in the fact that the number of children from
disadvantaged families in preschools is increasing. Educators who work directly with
these children often face difficulties in establishing effective communication. Such
children may exhibit withdrawal, aggression, or apathy as a result of issues within their
family environment. These emotional and behaviora challenges demand that the educator
possess effective communication strategies and styles that can not only help the child
adapt to the educationa setting but also support their overal development. Therefore, itis
important to study and implement constructive communication styles that contribute to a
positive emotiona climate and the development of communication skillsin preschoolers.

Today, in the context of educationa reform, it is vital to ensure an inclusive and
tolerant environment in preschool ingtitutions. The educator plays a key role in forming
interactions between children and their surroundings by providing emotional support,
fostering socia skills, and preparing them for future schooling. Constructive
communication styles based on respect, empathy, and recognition of the child’s needs and
interests enable educators to establish effective interaction even in the most challenging
Cases.

Both Ukrainian and international researchers have studied the use of constructive
communication styles by educators working with preschool children from disadvantaged
families. In Ukraing, O. V. Bondarenko analyzed effective methods of educator-child
interaction in difficult life circumstances, while L. M. Kova enko emphasi zed the need for
anindividualized approach. S. V. Kramarenko studied the principles of active listening as
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the foundation of a constructive communication style in preschool education. |mportant
contributions were also made by 1. M. Shevchenko and M. V. Soroka, who explored the
development of communication skillsin children from crisisfamilies.

Among foreign scholars, Carl Rogers stands out for developing the concept of
empathetic listening as akey eement of constructive communication, and Thomas Gordon
proposed a modd of effective pedagogica communication based on cooperation and
podtive reinforcement. Jerome Bruner highlighted the importance of didogic
communication, which stimulates a child’s cognitive activity. Daniel Goleman, in his
studies on emotional intelligence, emphasized the significance of understanding children’s
emotionsfor effective interaction. All of these studies underline that the use of constructive
communication styles by educators helps children from disadvantaged families develop
trust in adults, enhancestheir emotional stability, and promotes socia adaptation.

Given the chalenges faced by children from disadvantaged backgrounds,
implementing congtructive communication styles is one of the essentid tools for
mitigating the negative effects of their home environment and creating conditionsfor their
harmonious personal devel opment.

A preschool educator who applies such approaches can help a child adapt
successfully to group life and develop positive personal qualities that are essentia for
further learning and socialization.

Constructive communication styles with preschool-aged children represent a
systemic approach that combines empathy, understanding of the child’s emotional states,
and the educator’s ability to adapt their language to the child’s level of development. This
approach fosters trust-based relationships and creates an atmosphere of safety, support,
and respect. Children from disadvantaged families are especialy in need of such
emotional support, as their immediate environment often failsto provideit.

Peculiarities of the Psycho-Emotional Development of Preschool Children
from Disadvantaged Families

Disadvantaged families significantly affect the psycho-emotiona development of
children, as they create conditions that lead to various difficulties and disruptions in the

emotional sphere. Parental conflicts, violence, alcoholism, and the lack of proper attention
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to the child can result in severe emotiona trauma. Children in such families often face
unstable living conditions, which cause anxiety, stress, and insecurity. These children
typically have low salf-esteem and lack the support necessary to develop trust in others.

As noted by I. M. Arefieva, the family environment is a determining factor in
shaping a child’s personality, and its influence can be either constructive or destructive,
depending on the circumstances in which the child is raised*. Children growing up amid
constant parental conflicts or violence often witness aggression, which negatively affects
their emotiona development. Such experiences can result in difficulties interacting with
peers, socidlization problems, and challengesin forming healthy social relationships.

Chronic stress and alack of emotional support from parents may trigger emotional
responses such as fear, aggression, agpathy, or extreme withdrawal. According to
S. M. Maksymenko, children from disadvantaged families, growing up in conditions of
constant stress and emotiona abuse, become more vulnerable to negative influences?.
Additionaly, these children often lack the attention and care essentia for normal psycho-
emotiona development in early childhood.

A disadvantaged environment significantly hinders the child’s adaptation to social
norms and expectations, which can lead to issues in learning and socialization. Therefore,
the importance of socia support and psycho-pedagogical assistance for such children
cannot be overstated.

Only with the help of specidists and the application of appropriate approaches can
the negative impact on psycho-emotiona development be mitigated, ensuring successful
socidization in the future. O. H. Rozumna emphasizes that constant anxiety becomes the
norm for children from disadvantaged families, which negatively affects their mental
health®. These children tend to be highly sensitive to external threats and situations that
may trigger anxiety. They may react strongly to minor events that others consider

insignificant, displaying signs of fear, nervousness, or even panic.

L Arefieva, I. M. Psychological Characteristicsof Children from Disadvantaged Families: Monograph. Kyiv: Osvita
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In some cases, thesefears can manifest physically, such asintheform of headaches,
stomach aches, or insomnia. As N. O. Petrenko writes, emotiona support from parentsis
a key factor in preventing the development of depressive states in children®. A lack of
parental emotional support isone of the primary causes of depression in children. When a
child does not receive the necessary attention, warmth, and support, their emotional state
deteriorates. In such conditions, children may fedl londly, unwanted, and unprotected.

I. M. Kuzmenko points out that insufficient attention to children’s emotional needs
in disadvantaged families may contribute to the development of depression at an early
age®. Children with low salf-esteem often blame themselves for family problems, which
exacerbates their depressive symptoms. They may view themselves as unwelcomed or
unnecessary members of the family, worsening their psycho-emotiona condition. This
state may lead to the development of low sdlf-worth, as the child rarely receives
confirmation of their value or importance within the family. Fedlings of worthlessness
may aso arise from alack of mutua understanding between the child and their parents.
Since children often see themselves through the lens of how others perceive them, the
absenceof positive parenta attention contributesto the formation of anegative salf-image.

As O. V. Karpenko emphasizes, the lack of positive reinforcement and emotional
support in the family contributes to the development of a negative self-concept in
children®. The absence of emotiona stability in the family aso greatly impacts psycho-
emotiona development, potentially leading to anxiety or depressive disorders. Children
from disadvantaged families may struggle with self-acceptance, experiencing fear or
doubt about their abilities. In such conditions, developing a positive salf-image becomes
achallenging process.

Psychologica researchindicatesthat parental emotional detachment creates serious
obstacles to the development of socia skills. Empathy, a key component of emotional
development, cannot be fostered without proper emotional feedback from parents. When

4 Petrenko, N. O. Influence of the Family Environment on the Child’s Psycho-Emotional Development: Monograph.
Dnipro: Oles Honchar Dnipro Nationa University, 2017. 220 p.

® Kuzmenko, I. M. Peculiarities of Emotional Development of Children in a Disadvantaged Family: Monograph.
Lviv: Ivan Franko National University of Lviv, 2019. 250 p.

6 Karpenko, O. V. Childhood in a Disadvantaged Family: Impact on Mental Health: Textbook. Kyiv: Dragomanov
National Pedagogica University, 2021. 220 p.
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parents do not engage with their children on an emotiona level, the child lacks a model
for how to respond appropriately to others emotions.

According to 1. M. Kuzmenko, children from disadvantaged families often face
difficulties in establishing trusting relationships, which leads to socid isolation Blad! Nie
zdefiniowano zakladki.. One of the main challenges for these children is building trust
with peers. For children growing up in disadvantaged households, this understanding is
often absent or sgnificantly delayed. Without adequate emotional support from parents,
their emotional development is hindered. They are not taught how to express emotions
constructively or how to respond to others’ feelings, as the lack of stability and harmony in
the family does not foster these skills.

Asaresult, such children may become proneto insecurity, anxiety, and depressive
moods, al of which affect their ability to effectively socialize with peers. These children
may face difficulties in interpersona relationships, frequently displaying aggression or
withdrawal, which stems from the lack of emotional security in the home.

Low emotiona intelligence aso affects their capacity for learning and adapting to
new socia environments, such as preschool or school, as they are not aways able to
understand or respond appropriately to changes around them. Through targeted
psychotherapeutic and pedagogica methods, such asemotiond literacy training, empathy
development, and sdlf-regulation, children can improve their emotional competence,
which contributes to better socia adaptation.

Aggressive behavior isaresult not only of emotional trauma but aso of the lack of
emotional support from parents, who themselves may be emotionaly unstable and
incapable of teaching the child healthy ways of self-expression. In preschool, aggressive
behavior often manifests as physica attacks on peers, verba abuse, or frequent rule-
breaking. Over time, this may develop into more persistent behaviora disorderslater inlife.

The preschool years are a critical period in a child’s development, during which
thelir ability to learn and socidize isformed. During thistime, parental support iscrucial -
it includes assistance in learning and the development of positive educationa habits.
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V. |. Savchenko states that children from disadvantaged families, where proper
upbringing is absent, are more prone to violatiing socia norms and rules’. In such
conditions, achild may display aggression or socia withdrawal, reflecting alack of socia
skills and misunderstanding in peer relationships. These children may struggle to respond
appropriately to conflict, often resorting to violent solutions or avoiding socia contact
altogether. A lack of proper upbringing can also lead to the development of deviant
behavior such astheft, lying, or participation in violent groups.

Thus, the psycho-emotional development of preschool children from
disadvantaged families is marked by a number of specific features shaped by adverse
upbringing conditions, insufficient emotiona support, and exposure to stress factors. The
absence of stable emotional connections with parents, neglect of the child’s needs, or an
aggressive home environment may lead to heightened anxiety, low self-esteem,
socialization difficulties, and behaviora disorders.

Based on the analysis of scientific research, it is clear that timely support from
educators, teachers, and psychologists plays a critical role in addressing the negative
effects of disadvantaged upbringing. The use of emotiona devel opment techniques such
as art therapy, fairy tae therapy, body-oriented practices, and active listening fosters
emotional regulation and helps build trust in the world. Therefore, creating a safe and
supportive environment in preschool settingsis a vital factor in the harmonious psycho-

emotional development of children from disadvantaged families.

Peculiarities of the Psycho-Emotional Development of Preschool Children
from Disadvantaged Families

Constructive communication is a crucial component in the development of social
and emotiona skills in preschool-aged children. This approach helps children adapt to
socia normsand expectations, teachesthem how to interact with peersand adults, devel op
teamwork skills, resolve conflicts peacefully, and fosters self-regulation and emational

awareness of their environment. As noted by |. M. Arefieva, the psycho-emotional state

" Savchenko, V. I. Adaptation of Children from Disadvantaged Families to the School Environment: Textbook.
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of a child from a disadvantaged family is often characterized by instability, anxiety, and
insufficient emotional contact with adults, which significantly complicates their social
adaptation.

The main aspect of constructive communication is that it not only involves the
transmission of information but also ensures mutua understanding, respect, and support
between participants. Accordingto |. M. Sokolova, the use of constructive communication
allows children to become more aware of and better control their own emotions, while
also understanding the emotional state and needs of others— an essentia part of developing
their socia intelligence®.

Communication with adults and peers during this period has a significant impact
on children’s emotional development, as it allows them not only to understand the world
around them but also to receive emotiona support. As S. V. Kramarenko points out, the
development of healthy emotional skillsin preschoolerslargely depends on the quaity of
communication with educators®. For educators, it is particularly important to foster the
ability for constructiveinteraction from an early age by applying avariety of methods and
techniques that promote communicative abilities. These may include group tasks, role-
playing games, discussions, and more.

According to O. V. Méenyk, the use of active listening in communication with
children allows adults to respond more effectively to their emotional needs™. The concept
of active listening is not just about hearing but also actively participating in the
communication process by reflecting the emotiona state of the interlocutor and
responding to their needs. In working with preschool children, active listening is a key
tool for fostering mutual understanding and empathy.

Educators who apply active listening techniques can better understand children’s
feelings, thoughts, and experiences, which helps build trust and support. A crucia aspect

8 Sokolova, I. M. Effective Communication in Preschool Ingtitutions: Textbook. Kyiv: Publishing House of
Dragomanov National Pedagogical University, 2021. 250 p.
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1OMelnyk, O. V. Empathic Communication asthe Basis of I nteractionwith Preschool Children: Textbook. Kharkiv:
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Is that active listening allows children to fed heard and understood - an essential part of
developing emotiona stability and self-identity.

The humanistic gpproach in pedagogy emphasi zes the importance of unconditional
acceptance of each child as a personality with their own needs, feelings, and beliefs. This
approach is based on the ideathat every child has an inner potentia for development and
self-redlization, and the role of the adult is to create conditions that allow this potentia to
bereveded. A key element of the humanistic approach isunconditional acceptance, which
means accepting the child as they are, without conditions or judgment.

Unconditional acceptance helps create an atmosphere where the child feels valued
and significant, which supports their psycho-emotiona development and the formation of
hedlthy social skills. Adults who practice a humanistic approach can nurture a child’s
confidence, support their sdf-expresson and self-awareness, and remain open and
attentive to the child’s needs, showing care and support in every word and action.
A. V. Barysheva emphasizes that a disadvantaged family environment shapes a child's
distorted understanding of emational safety, which manifestsin behaviora disorders and
difficultiesin interacting with peers'?.

Reflective listening also enables adults to better understand the child’s emotional
state and offers opportunities to devel op empathy. When an educator or caregiver mirrors
what the child says, it helps the child fed supported and attended to, and encourages
deeper understanding of their own emotions and needs. Attentiveness and active
engagement on the part of the adult are essential components of reflective listening,
stimulating the child to open up and expresstheir experiences.

The cognitive-behavioral approach in working with preschool children focuses on
developing constructive interaction skills through positive reinforcement. This approach
is based on the idea that behavior is shaped by interna beliefs and external stimuli. By
applying the principles of cognitive-behavioral theory, educators can help children replace

Inadequate or destructive behaviora patterns with more adaptive and constructive ones.

" Barysheva, A. V. The Child’s Emotional Well-Being under Family Sress: Textbook. Lviv: Ivan Franko National
University of Lviv, 2017. 220 p.
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Onekey aspect of thisapproach isthe use of positivereinforcement, which involves
rewarding appropriate or desirable behavior. This may include verba praise,
encouragement, or even tangible rewards such as stickers or extra time for favorite
activities. It is important that positive reinforcement be timely and appropriate to the
child’s behavior.

Effective communication in preschool requires the use of both verbal and non-
verba means to ensure clarity and completeness in message transmission. Verbal
communication tools include words, phrases, and intonation, which alow children to
express their thoughts, feelings, and needs clearly. Non-verba tools - such as facid
expressions, gestures, body posture, tone of voice, and even physica touch - are essentia
components of communication because they help convey the emotiona content of a
message and often provide additional interpretation.

For preschoolers, non-verba signals may be even more important than verba ones,
as young children may not yet have a fully developed vocabulary. By using both verba
and non-verbal tools, educators create a multi-channel communicative environment that
supports better understanding and interaction. For instance, a meaningful glance or
friendly smile can reinforce or ater the meaning of words. During activities or play,
educators should be attentive to every non-verba cue, which can help them better
understand the child’s emotional state. At this age, children are actively developing skills
to observe and replicate non-verba signas, helping them learn not just to listen, but also
to perceive the behavior of others.

According to L. S. Bondarenko, children raised in emotionaly cold and
unsupportive environments often struggle to identify and regulate their own emations,
requiring specialized pedagogical support 2. The successful integration of verbal and non-
verba communication tools helps create harmonious relationships within the group and
fosters social sendtivity in children - an essentid foundation for constructive

communication.

12 Bondarenko, L. S. Pedagogical Technologies of Working with Preschool Children: Textbook. Kyiv: Publishing
House of Dragomanov Nationa Pedagogica University, 2017. 250 p.
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Animportant element is creating an atmosphere of respect and trust, wherethechild
feelsthat their actions and thoughts matter. When a child receives positive feedback, they
begin to beieve in themselves and develop a wide range of abilities. Positive
communication a so promotes emotional resilience, hel ping children effectively copewith
challenges because they know they can rely on adult support at any time.

Projective techniques are valuable tools for uncovering hidden experiences and
emotionsin preschool children. These methodsrely ontheideathat through play, drawing,
or other forms of creativity, a child can express interna experiences that may not be
consciously expressed verbaly.

Educators can use these methods to gain a better understanding of the child’s inner
world and emotional state, and accordingly adjust their communication approach.
Projective techniques are especially useful for identifying psychological or emotional
difficulties, as they bypass the barriers that may arise during direct questioning or
conversation. With the help of such techniques, the educator can not only detect issues but
also provide the necessary emotional support, creating a safe environment for self-
expression.

Pedagogical techniques aimed at developing speech activity are also essentia for
effectively teaching communication skills to preschoolers. According to I. M. Sokolova,
fostering speech activity is a key aspect of successful communication skills training in
preschoolers Blad! Nie zdefiniowano zakladki.. Children's verba activity is one of the
main factorsintheir social devel opment, aslanguage alowsthem not only to expresstheir
thoughts but aso to internalize social norms and interaction rules.

The use of pedagogica technologiesin speech devel opment supports the growth of
not only grammatical and lexical skills, but also vital socia abilities such as mutual
understanding, conversation skills, active listening, and appropriate responsesto questions
or remarks. Common techniques used in preschool education include role-playing games,
discussions, storytelling, and analyzing various scenarios, al of which engage childrenin
communication and alow them to practice language skillsin red-life socia contexts.

Thus, these techniques not only improve speech development but also foster
confidence, critica thinking, and the ability to cooperate.
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Constructive communication is a key factor in the harmonious development of
preschoolers, as it promotes emotional stability, trust in others, and the growth of social
skills. The analysis of theoretical approaches to communication shows that effective
Interaction between educator and child is based on empathy, active listening, support, and
unconditional acceptance.

Research confirms that the agpplication of attachment theory, nonviolent
communication, and collaborative pedagogy helps educators build trusting relationships
with children. The use of constructive communication styles reduces conflict, enhances

children's self-esteem, and supports the devel opment of their speech and cognitive abilities.

The Essence and Characteristics of Constructive Communication with
Preschool Children

Constructive communication also involves negotiation skills and the ability to find
compromises - an essential aspect of collaboration. Children who regularly use
constructive communi cation methods learn to adapt their actionsin agroup setting based
on the situation and the needs of others.

O.V. Bondarenko states that effective communication in preschool ageis based on
principles of trust, emotiona acceptance, and consistent interaction, which help children
develop social interdependence skills Blad! Nie zdefiniowano zakladki.. Constructive
communication includes not only the ability to express one's thoughts but aso the ability
to listen to others, which isthe foundation of effective teamwork. When children have the
opportunity to work in teams, they learn to alocate roles, take responsibility for their
duties, and support one another in achieving common goas. Group interactions help
children gain experience in cooperation, understand the importance of collective effort,
and respect others’ opinions.

Active listening is a crucia aspect of constructive communication, and its
development significantly impacts children's interactions with others. Teaching children
to actively listen helps them better understand communication processes and enhances

their ability to engage in meaningful conversations.
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According to M.O. Hnatyuk, an educator’s communicative competence is not only
in the ability to speak but also in the ability to listen, understand, and empathize with the
child, which contributes to their emotiona development 3. A key element of active
listening is the ability not just to hear words but to understand the speaker’s emotions and
thoughts, thereby fostering deegper understanding and trust. Children who develop active
listening skills are better at interpreting signasfrom their peers and adults, allowing them
to avoid misunderstandings and conflicts. They learn to be attentive to others, which
reduces aggression and creates a more friendly group atmosphere. Active listening aso
hel ps children devel op empathy, enabling them to understand others emotional statesand
respond appropriately.

In the process of active listening, children learn to focus on others, paying attention
not only to words but also to nonverbal cues. This helps them respond more effectively to
socia dignals in red-life situations. Developing these skills significantly improves
children’s social interactions, creating a favorable environment for learning and persona
growth.

L.P. Vasylyevaemphasi zes that during constructive communication, children learn
to control impulsive reactions and develop empathy and tolerance toward others 4,
Constructive communication is the foundation for building strong friendships among
children. It fostersquaities such as mutua understanding, trust, and respect - key e ements
of any healthy relationship. When children learn to communicate constructively, they fedl
safe expressing their thoughts and emotions, which fosters an atmosphere of mutual
support and understanding among peers. This approach prevents misunderstandings and
conflicts common in children’s groups and promotes long-term relational stability.

Constructive communication also involves the ability to listen and consider others
feelings, which is vitd for forming harmonious friendships. The mutua support
established through constructive communication gives children asense of safety and trust,

making their relationships more resilient to external influences. When children fedl freeto

13 Hnatiuk, M. O. Communicative Competence of the Preschool Educator: Textbook. Lviv: Ivan Franko National
University of Lviv, 2017. 210 p.

14 Vasylieva, L. P. Pedagogical Psychology: Communicationin Preschool Ingtitutions: Textbook. Kharkiv: Osnova,
2020. 260 p.
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express their feelings and needs without fear of being judged or rejected, they can form
deeper and more stable connections with others.

T. O. Havryliuk argues that a child’s emotional stability is directly linked to the
quality of daily interactions with adults who are able to respond to emotional cues with
respect and understanding *°. In such relationships, the capacity for forgiveness and
empathy isvita, as constructive communication helps children respond appropriately to
negative dtuations rather than avoiding them. Over time, these skills become the
foundation for developing long-lasting and healthy friendships. Taking into account the
thoughts and feelings of peers makes these reationships mutually beneficia and
supportive, which in turn creates a positive aimosphere and supports emotional maturity.

Effective communication can be a powerful tool in reducing aggresson and
negative behaviors among children. When children learn to express their feelings and
emotions constructively, they become better at regulating their reactions and resolving
conflicts peacefully.

As |.P. Dubchak notes, the practice of nonviolent communication helps children
adopt behavioral model s rooted in compassion, respect, and accountability for their words
16, Constructive communication includes both speaking and listening skills, enabling
children to better understand others’ thoughts and emotions and respond appropriately.

This promotes empathy and reduces aggressive tendencies, as children who learn
to understand others fedlings are less likely to resort to violence or aggression. Instead of
engaging in aggressive behavior, children use their communication skills to resolve
conflicts constructively. The more children practice effective communication, the better
they become at managing negative emotions and avoiding their manifestation through
aggression.

Thus, effective communication isan essentia means of reducing conflict, violence,
and aggressive behavior in children's groups, creating a nurturing environment for

development and learning.

¥ Havryliuk, T. O. The Role of the Educator in Forming the Child’s Emotional Stability: Monograph. Odesa 1. 1.
Mechnikov Odesa National University, 2019. 230 p.

16 Dubchak, 1. P. Methods of Nonviolent Communication in Working with Children: Textbook. Kharkiv: V. N.
Karazin Kharkiv National University, 2018. 200 p.
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Constructive communication aso significantly contributes to the development of
critical thinking in children. When children engage in constructive dialogue, they learn to
evauate and analyze situations from multiple perspectives - an essentia component of
critical thinking. This process encourages children to understand the causes and effects of
their actions and decisions, aswell asto consider aternative solutions to problems.

The ability to discuss different opinions and approaches congtructively helps
children develop independent thinking and informed decision-making. It aso teaches
them to ask questions, seek answers, and remain open to new ideas - important aspects of
critical thinking. Constructive communication fosters the ability to argue a point of view
without imposing it on others, which isakey element of anaytica thinking.

Children who actively practice constructive communication are better a
understanding the contexts behind different perspectives and decisions, improving their
capacity for objective analysis. They learn to make thoughtful decisons that take into
account not only their own interests but also the needs and opinions of others. Thus,
congtructive communication not only enhances interpersona interactions but also supports
the development of essentia cognitive skills necessary for successin various areas of life.

Children who have mastered the principles of constructive communication exhibit
a high level of socid responsiility in different situations. Constructive communication
requires not only clear and coherent expression of one’s thoughts but also the ability to
listen to others and consider their needs and fedings. This forms the foundation for
developing socia responsbility, as children begin to understand the importance of
interacting with others and taking responsibility for their words and actions.

Interaction through constructive communication alows children to build heathy
interpersonal relationships, akey eement of socia responsibility. Moreover, constructive
communication fosters emotiona intelligence, enabling children to better understand the
consequences of their actions on others and act for the common good. It also empowers
them to take responsibility for resolving conflicts peacefully rather than through
aggression or avoidance. They can take initiative in solving group tasks by offering

constructive solutions that serve the interests of al participants.
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Thus, children who learn constructive communication demonstrate a higher level
of socid responsibility because they are sensitive to social needs and actively contribute
to harmony in their social circles.

Regular practice of constructive communication has a profound impact on children’s
emotiona growth. Consistent use of effective communication strategies alows children to
better understand and regulate their emotions and to respond to others’ emotional reactions
more agppropriately. When a child learns to express their feelings constructively, they are
better ableto manageinterna experienceswithout |etting them dictate behavior. Thisfosters
emotiona stability, as children with these skills are less prone to impulsive or aggressive
reactions. They not only learn to identify their own emotions but aso to take others
emotiona statesinto account, which isessentia for emotiona intelligence.

Such communication aso teaches children emotiona flexibility, as constructive
communication requires the ability to adapt one’s approach based on the context.

Regular communication in this format promotes the development of compassion,
as children practicing constructive communication learn to consider others’ feelings and
experiences. This creates favorable conditions for the development of empathy, a key
element of emotiona growth. Theability to understand oneself and othersenables children
to interact more easily with their environment, improving both their emotiona well-being
and socia adaptation. Regular practice of constructive communication fostersasupportive
and secure atmosphere, which isessentia for positive emotional development in children.

In conclusion, constructive communication is a vita tool in interacting with
preschool children. It isaimed at creating a positive emotional environment, developing
socia skills, and building ahealthy self-esteem. It isgrounded in empathy, activelistening,
unconditional acceptance, and a kind, respectful didogue. Through constructive
communication, educators can help children better understand their emotions, build
trusting relationships, and express their feelings effectively.

A defining feature of constructive communication with preschoolers is its
interactive nature, use of nonverbal communication, and consideration of the child’s age
and individual characteristics. Cregting a psychologically safe space supports the
development of communicative competence, cooperation skills, and emotional resilience.

284



Effective communication helps prevent conflicts, builds children’s self-confidence, and
contributes to the harmonious development of personality.

Conclusins

In modern conditions, the number of children growing up in disadvantaged families
Isincreasing. Such children often face alack of attention, love, and support. Thisleadsto
emotional instability, low self-esteem, and behaviora problems. Constructive
communication helps to compensate for these deficiencies through positive interaction
with adults. In communication, a child absorbs social norms, behaviora models, and
forms an understanding of the world. Children who are regularly communicated withina
friendly, open, and supportive manner demonstrate ahigher level of emotional adaptation.

Constructive communication fosters trust between a child and an adult. This is
especialy important for children who have no experience of safe emotional contact within
the family. Communication itself is the main channe through which a child gains
experience of poditive interaction. Constructive communicative strategies promote the
development of reflection, self-control, and empathy. They also help form a sense of self-
worth and significance.

It is important to consider that constructive communication requires a conscious
atitude from the adult. It does not arise spontaneoudy but demands knowledge, skills, and
constant self-regulation. An educator should choose forms of communication that support
rather than suppress the child.

Preschool age is particularly favorable for the development of empathy. Children
begin to understand the emotions of others, sympathize, and respond appropriately. It is
through communication that ideas of justice, friendship, and respect are formed.
Constructive communication is the foundation of this process. It allows for the correction
of negative attitudes that a child may have absorbed in the family. The earlier work with
the child begins, the greater itspotential. At preschool age, rigid defense mechanisms have
not yet formed, giving the educator more opportunities for influence.

Thus, preschool age is criticdly important for laying the foundations of hedthy
communicative behavior. Such children often have a dower pace of speech or a limited

vocabulary. In addition, they may have impaired emotional sengtivity or, conversaly,
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excessve sengtivity. They may be withdrawn or overly aggressive. Communication with
them should take these characteristicsinto account. The use of constructive communication
alows a child to be gradualy brought out of emotiona isolation. It is important not to
pressure but to give the child time for adaptation. The educator should use simple, clear
language with apositive emotiona tone. Contact should be gradual and gentle. Non-verbal
communication plays an important role: asmile, afriendly look, acalm posture.

The educator must create an atmosphere of unconditiona acceptance. This helps
the child believe that they can be loved regardiess of their past. Children from crisis
families especidly need stability in relationships. Therefore, the consistency and
predictability of the educator’s behavior are of crucial importance. Constructive
communication becomes the child’s first school of trust. Even minor achievements should
be reinforced and recognized by the educator. This contributesto the devel opment of inner

motivation.
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Abstract. The section is devoted to the analysis of the problem of patriotic
education of older preschool children through the means of museum pedagogy. The
relevance of introducing updated foundations of museum pedagogy into the practice of
preschool education institutions is emphasized. The state of research on the problem of
patriotic education of preschoolers in scientific literature is considered. The
educational potential of museum pedagogy in relation to the patriotic education of
older preschool children is substantiated. The criteria for assessing the level of
patriotic upbringing are defined, and its levels regarding older preschoolers are
characterized. Three pedagogical conditions for the patriotic education of senior
preschoolers by means of museum pedagogy are developed and briefly substantiated.
For each pedagogical condition, specific forms of work are proposed that contribute
to their optimization.

Key words: patriotic education, patriotic education of preschoolers, museum,

museum pedagogy.

Anomauin. Po30in npucesaueno ananizy npoonemu nampiomuidHo2o 6UX08aHHs
oimetl cmapuio2o OOWIKIIbHO20 BIKY 3acobamu My3eliHoi nedazoziku. Brxazawo na
AKMYanbHiCMb 3aNPO8AONCEHHS 00 NPAKMUKU 3aKAA0I8 OOUIKIILHOI 0C8IMU OHOBIEHUX
3acao myseinoi neoazocixu. Poszensinymo cman po3pobku npobiemu nampiomuyHo2o
BUXOBAHHA OOWIKINbHUKIG V Haykosit Jnimepamypi. OOIpYyHMOBAHO BUXOGHULL
nomenyian My3euHoi neoacociku CMmOCOBHO NAMPIOMUYHO20 BUXOBAHHS Oimell

CMapuio2o OOUWIKIIbHO20 6iKY. Busznaueno kpumepii oyinku mipu cgopmosanocmi
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nampiomuyHoi 8UX08AHOCMI MA CXAPAKMEPU308aHO i PIGHI CMOCOBHO Oimeli
cmapuiozo  0owKiibHo20 6iKy. Pospobneno ma ropomko o060rpynmosano mpu
neoacociuni yMosu NampiomuyHo20 GUXOBAHHS CMAPUIUX OOWKIIbHUKIE 3acobamu
My3elnoi nedazociku. J[o KOJCHOI 3 neda2ociuHux ymo8 nponoHoBaAHO OKpemi ghopmu
pooomu, AKi CRPUAMUMYMb X ONMUMIZAYIL.

Kniouosi cnosea: nampiomuune 6uxoeanms, nampiomuyHe  GUXOBAHMHI

OOWKIIbHUKIB, My3ell, My3eUuHa nedazolixa.

Relevance of the Problem. Today, one of the most important and pressing areas
of work with preschool children is national-patriotic and spiritual-moral education. The
seeds we sow in children’s souls during preschool years will later grow into sprouts
that influence the formation of personality, character, and self-awareness.

The issue of patriotic education is highly relevant for modern pedagogy. This 1s
determined by the need to nurture a generation of conscious citizens of Ukraine, true
patriots of their country, starting from early childhood.

The experience of domestic and foreign philosophical, psychological, and
pedagogical thought of the past (S. Rusova, H. Skovoroda, V. Sukhomlynskyi, K.
Ushynskyi, T. Shevchenko) and the present (S. Matviienko, A. Doroshenko, S. Zozulia,
I. Bekh, V. Popluzhnyi, N. Haharina, M. Stelmakhovych, T. Filimonova, K. Chorna,
among others) convincingly demonstrates that the education system for the younger
generation must be based on national roots, culture, and the history of the native land.

In recent years, a number of dissertation studies have been devoted to the
analysis of patriotic education of children aged 5-9. The main directions of such
research include: fostering the foundations of patriotism through the culture of the

native land (N. Bondarenko!, V. Lappo?, M. Kachur®, N. Okhrimenko?); patriotic

! Bondarenko, N. B. Formation of Spiritual Valuesin Senior Preschoolers by Means of Regional Historical and
Cultural Heritage: Dissertation for the degree of Candidate of Pedagogica Sciences: 13.00.07. Luhansk, 2007. 239 p.
2 Lappo, V. V. Formation of Senior Preschoolers’ Value Attitudes toward the Native Land through Ethnoculture
(on the Example of the Hutsul Ethnoregion): Dissertation for the degree of Candidate of Pedagogical Sciences:
13.00.08. lvano-Frankivsk, 2008. 287 p.

3 Kachur, M. M. Patriotic Education of Primary School Pupils by Means of Artistic Local History: Abstract of
Dissertation for the degree of Candidate of Pedagogica Sciences: 13.00.07 / Ingtitute of Problems of Education of
the Academy of Pedagogical Sciences of Ukraine. Kyiv, 2010. 20 p.

4 Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic Loca History in Preschool
Educationa Ingtitutions: Doctor of Philosophy Dissertation in Speciaty 011 - Educational, Pedagogical Sciences.
Nizhyn Mykola Gogol State University, Nizhyn, 2024. 303 p.
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education of children through various forms of art (I. Hazina®, L. Shkrebtiienko®), as well
as other aspects of the chosen problem.

In dissertations and other scholarly works dedicated to patriotic education of
children, particular attention is paid to the analysis of age-related characteristics, since it
is precisely the consideration of this factor that allows educators to methodically and
reasonably organize the process of instilling patriotism in preschoolers within preschool
institutions.

However, as our analysis of scholarly sources has shown, the problem of using the
potential of museum pedagogy in working with preschool children has remained largely
unexplored. It should be noted that older preschoolers are particularly sensitive to external
influences; therefore, museum pedagogy can serve as an effective tool in fostering
patriotic feelings. Museums, as educational institutions, provide children with the
opportunity to directly encounter tangible and intangible cultural heritage, which promotes
the development of pride in their country and an understanding of the importance of its
cultural values.

The reform of preschool education within the context of the humanistic paradigm
has encouraged educators to actively use museum pedagogy in working with all
participants of the educational process (children, their families, and educators). This is
explained by the view of museum pedagogy as an important factor in the cognitive,
aesthetic, intellectual, and creative development of children, as well as a form of
socialization through engagement with the historical and cultural heritage of society.

Numerous studies have established that the use of museums in working with
children contributes not only to their aesthetic development but also to the formation of
key patriotic competencies, which is especially important in the context of globalization
and the increasing external informational influence.

Unfortunately, outdated approaches are still observed in the practice of museums

within preschool institutions when introducing children to examples of Ukrainian culture

® Hazina, I. O. Formation of the Fundamentals of National Self-Awarenessin Senior Preschool Children through
Ukrainian Folk Music: Abgtract of Dissertation for the degree of Candidate of Pedagogica Sciences: 13.00.08 /
Ingtitute of Problems of Education of the Academy of Pedagogical Sciences of Ukraine. Kyiv, 2008. 20 p.

6 Shkrebtiienko, L. P. Education of Patriotic Feglings in Senior Preschool Children by Means of Fiction:
Dissertation for the degree of Candidate of Pedagogical Sciences. 13.00.08 - Preschool Pedagogy. Odesa, 2019.
298 p.
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and traditional everyday life. This negatively affects the quality of such important work
and significantly reduces children’s interest in engaging with elements of their native
culture, and therefore in the development of patriotic foundations in future first graders.

At present, museum pedagogy is not so much under-researched as it is under-
implemented in education, which underscores the need for a unified and coordinated
system, or perhaps even a distinct field of work within preschool education. For
instance, a number of studies conducted in recent years in connection with the
introduction of distance education (S.Matvienko’, O. Vahennik®, H. Reho®)
substantiate the feasibility of modern forms of museum practice: virtual museum tours,
city tours, local heritage tours, interactive museum activities, and others.

The State Standard of Preschool Education emphasizes the importance of
fostering patriotism in children within the framework of developing their socio-civic
competence®®. In the context of educational activities in preschool institutions, the
spiritual and moral formation of the individual is carried out, along with preparation of
children for independent life, participation in community activities, and service to their
state.

The means of achieving the goal of instilling patriotism in children include the
native language, national culture, local history studies, museum pedagogy, and other
important factors. In preschool institutions, museum pedagogy — which effectively
combines ethnographic principles, museology, art studies, and other areas of work —
possesses significant patriotic and educational potential.

The above indicates the need for scientific research aimed at substantiating
innovative approaches to using the potential of museum pedagogy in working with

preschoolers, particularly in such an important dimension as patriotic education.

" Matvienko, S. I. Virtual Excursions as a Means of Familiarizing Senior Preschoolers with Their Native Land.
Retrieved from: http:/lib.ndu.edu.ua/dspace/handle/123456789/2944 (accessed: 15.08.2025).

8 Wagennix, O. M. (Ed.). Museum Sudies in Educational Ingtitutions: Methodical Recommendations.
Zaporizhzhia, 2020. 76 p.

% Reho, H., & Reho, O. The Use of Museum Pedagogy in Preschool Educational Ingtitutions of Zakarpattia.
Scientific Journal of the National Pedagogica Dragomanov University. Pedagogical Sciences. Redlities and
Prospects. Series 5. Issue (89), 2022, pp. 123-128.

10 Basic Component of Preschool Education of Ukraine (New Edition). Preschool Education, 2012, No. 7, pp. 4-19.
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The Problem of Patriotic Education of Preschoolers in Scientific Literature

The issue of fostering the foundations of patriotism in preschool children has gained
increasing scholarly attention in recent years. The analysis of existing research allows us
to define and substantiate the key concepts of this problem.

L. Savchenko, in interpreting the concept of «patriotic education», emphasizes the
necessity of purposeful influence on the individual by social and educational institutions™*.

In the study of T. Ponimanska, it is noted that patriotism is associated with love and
devotion to one’s people. With regard to preschool education, one may rather speak about
laying the foundations of patriotism and forming patriotic feelings, rather than about
children’s full awareness of the concept of «devotion to the nation»*2,

The works of the Ukrainian educator V. Sukhomlynskyi paid significant attention
to fostering patriotism in children and youth. Sukhomlynskyi wrote: «The beauty of one’s
native land, revealed through fairy tales, imagination, and creativity, is the source of love
for the Motherland. The understanding and sense of greatness and power of the Homeland
come to a person gradually and have their roots in beauty»3. From this statement, we can
see how much importance the outstanding humanist pedagogue attached to instilling the
foundations of patriotism, a value-based attitude to one’s native land and homeland,
beginning in early childhood.

In N. Mykhalchenko’s research, it is stated that love for the Motherland begins with
a child’s attitude toward their family and closest relatives - mother, father, grandmother,
grandfather, brothers, and sisters. Patriotic feelings should be nurtured starting with love
for one’s family. Mykhalchenko believes that patriotism begins with what the child sees
from an early age, what they feel, and what brings them joy. Even though many
impressions are not yet deeply comprehended by the child, they are already experienced
profoundly. Every nation has its own traditions and oral folk creativity that transmits moral

values - teaching respect for kindness, friendship, mutual assistance, and diligence. Thus,

11 Savchenko, L. L. Training of Future Educatorsfor Patriotic Upbringing of Preschool Childrenin Ukraine (1985-
2012): Abstract of Dissertation for the degree of Candidate of Pedagogical Sciences. 13.00.01 / Drohobych lvan
Franko State Pedagogica University. Drohobych, 2018. 8 p.

12 Ponimanska, T. Preschool Pedagogy: Textbook. 3rd ed., rev. Kyiv: Akademvydav, 2015. 333 p.

13 Sukhomlynskyi, V. Patriotismasa Value: A View on History and the Present. Shliakh Osvity, 1991, no. 2, pp. 10-14.
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Ukrainian folklore, as Mykhalchenko points out, shapes personality, teaches one to be a
patriot, to distinguish between good and evil, and to resist harmful influences*.

S. Matvienko analyzed the theoretical and methodological foundations of patriotic
education of senior preschool children and concluded that patriotic education is inseparably
connected with moral, international, and labor education. The aim and result of patriotic
education are patriotism as an important socio-moral quality of the individual®®.

In her dissertation, N. Okhrimenko examined the essence of patriotic education of
older preschoolers and defined the purpose of this process. She proposes the following
definition of «the process of patriotic education of older preschool children by means of
artistic local history studies in preschool institutionsy: it is an organized, systematic, and
purposeful process of transmitting regional and national values and the spiritual
foundations of culture to a child of this age; a process aimed at forming patriotic feelings
(love for the native land and Homeland, respect for traditions, etc.), as well as the
foundations of civic and patriotic behavior, including a desire for the prosperity of one’s
native land and country®.

According to N. Okhrimenko, the goal of patriotic education in preschool
institutions 1s to cultivate in children love for their native land and Homeland,
respectful attitudes toward family, respect for their native language, national values of
the Ukrainian people, folk traditions, and customs. With regard to preschool age, it
seems more appropriate to speak about patriotically oriented education®’.

From the analysis of various studies, we can outline the structure of patriotic
upbringing for older preschool children, as proposed by scholars (N. Borysova,
S. Vasylieva, O. Lisovets, S. Matvienko, V. Musiienko, A. Solonska, L. Shkrebtiienko).

14 Mykhalchenko, N. National-Patriotic Education in Preschool Educational Ingtitutions: Teaching Manual for
Distance Learning. Mykolaiv: SPD RumyantsevaH. V., 2021. 197 p.

15 Matvienko, S. I. Methodical Foundations of Patriotic Education of Senior Preschool Children. In: O. L. Kononko
(Ed.), Social and Moral Education: Experimental and Technological Aspects. Teaching Manual for Pedagogical
Sudents. Nizhyn: Nizhyn Gogol State University, 2020, pp. 249-310.

16 Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic Local History in Preschool
Educational Ingtitutions: Doctor of Philosophy Dissertation in Specialty 011 - Educationa, Pedagogical Sciences.
Nizhyn Mykola Gogol State University, Nizhyn, 2024. P. 75.

17 Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic Local History in Preschool
Educational Indtitutions: Doctor of Philosophy Dissertation in Speciaty 011 - Educationa, Pedagogica Sciences.
Nizhyn Mykola Gogol State University, Nizhyn, 2024. P. 77.
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Researcher A. Solonska defines this structure within the framework of parent-
educator interaction, represented by cognitive, emotional-value, and behavioral
components’®, S. Teslenko proposes the following components of patriotic education
of older preschoolers through artistic and speech activities: patriotic knowledge,
feelings, personal qualities, and a sufficient vocabulary of national-patriotic content,
which is an expression of a child’s national consciousness and is manifested in practical
actions across different types of artistic and speech activities™®.

N. Okhrimenko identifies the structure of patriotic education of a child aged
6—7 years as consisting of emotional, cognitive, and activity components, and includes
an artistic-local history component®.

A number of scholarly works substantiate the role of preschool institutions and
educators in instilling patriotism in children. We agree with the opinion expressed by
M. Krylovets, who argues that patriotic education of children is one of the main tasks
of preschool institutions. According to Krylovets, patriotism is multifaceted: it
encompasses love for one’s native places, pride in one’s people, a sense of inseparable
connection with the surrounding world, and a desire to preserve and enhance the wealth
of one’s country?!. Therefore, educators must be able to cultivate in children love and
respect for their family, native land, and Homeland, and to instill pride in them?®,

S. Matvienko’s research has shown that patriotic education is a cooperative
effort of adults and children — a purposeful activity of both educators and pupils, aimed
at forming moral qualities that will enable children to connect with the origins of
national culture, the nature of their native land, and to develop an emotional and active

sense of belonging and attachment to others?.

18 Solonska, A. A. Parent-Educator Interaction as a Factor of Patriotic Education of Senior Preschool Children:
Dissertation for the degree of Candidate of Pedagogical Sciences: 13.00.07. Kyiv, 2021. P. 45.

19 Tedenko, S. O. National-Patriotic Education of Senior Preschool Children by Means of Artistic and Speech
Activity: Dissertation for the degree of Candidate of Pedagogica Sciences: 13.00.08. Mykolaiv, 2021. 251 p.

20 Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic Local History in Preschool
Educational Indtitutions: Doctor of Philosophy Dissertation in Speciaty 011 - Educationa, Pedagogica Sciences.
Nizhyn Mykola Gogol State University, Nizhyn, 2024. 303 p.

2L Krylovets, M. H. Features of the Organization of Patriotic Education of Preschoolersin Preschool Educational
Ingtitutions. Scientific Innovationsand Advanced Technologies. Series. Pedagogy, 2024, no. 3 (31), pp. 1084-1092.
2 Matvienko, S. I. Soecifics of Patriotic Education in Early Childhood. In: O. L. Kononko (Ed.), Social and Moral
Development and Education of Preschool Children: Collective Monograph. Nizhyn: Nizhyn Gogol State
University, 2020, pp. 169-197.
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T. Filimonova®®

emphasizes the educator’s role in patriotic education of
preschoolers. According to her, the main task of the preschool teacher is to create a
special educational environment with a patriotic orientation. She understands this as an
integrated system of innovative pedagogy and technological communication,
characterized by value orientation, openness to societal issues, and serving as a factor
in the personal development of the child.

Patriotic education has its own specific features at each age. During the first
seven years, a child goes through three key stages of development, each marked by
certain psychological achievements, and each stage prepares the ground for the next.

The works of educators and psychologists I. Bekh, O. Vyshnevskyi,
T. Dutkevych, S. Matvienko, S. Musiienko, N. Trafaila, and T. Filimonova reveal the
age-specific characteristics of senior preschool age and highlight the possibility of
laying the foundations of patriotism during this period.

Psychologist T. Dutkevych notes that during preschool childhood, the potential
for further cognitive, volitional, and emotional development is established. At this
stage, the spiritual and moral foundations of personality, emotions, feelings, thinking,
and mechanisms of social adaptation are formed, and the process of self-awareness in
the surrounding world begins. This period of life is especially favorable for emotional
influence: children’s impressions are vivid and long-lasting, often remaining for a
lifetime?*,

It 1s precisely during this time that patriotic education should begin, as children
best perceive its emotional component. Love for the Homeland and one’s home is
something that can last a lifetime. Since children’s impressions are so bright and
powerful, they should be deliberately used in fostering patriotism.

Researcher A. Hlushchenko stresses that at the initial stages of personality
development, the first manifestations of patriotic feelings are expressed in a desire to

participate in activities beneficial to others. Patriotic feelings of senior preschoolers are

2 Filimonova, T. V. Training of Future Preschool Teachersfor Patriotic Education of Senior Preschool Children:
Abstract of Dissertation for the degree of Candidate of Pedagogical Sciences: 13.00.04 / Volodymyr Vynnychenko
Centra Ukrainian State Pedagogical University. Kropyvnytskyi, 2019. P. 20.

2 Dutkevych, T. V. Preschool Psychology: Textbook. Kyiv: Tsentr Navchalnoi Knyhy, 2020. P. 57.
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defined by caring for the environment, for elders, and respectful treatment of the
heritage of the past. Children are capable of being guided by high social motives and
of feeling their belonging to the general culture of the Ukrainian people®.

O. Lisovets highlighted the methodological foundations of patriotic education of
preschoolers in preschool institutions. Among other aspects, he briefly mentioned the
influence of ethnographic museums in preschools for carrying out systematic and
methodologically sound pedagogical work on forming the foundations of patriotism in
children of different ages?®.

The conducted analysis of the development of this problem in psychological and
pedagogical literature has shown the multidimensionality of approaches to finding
effective means of patriotic education of older preschoolers. Below, we substantiate the
patriotic-educational potential of museum pedagogy and determine which of its aspects

are most effective in today’s preschool practice.

The Patriotic and Educational Potential of Museum Pedagogy

The concept of «museum pedagogy» was first scientifically substantiated in
Germany, where the most important museum-pedagogical ideas were developed and
introduced into practice, and the direct involvement of museums in the educational
process of schools and other institutions was organized.

It is well known that the word museum originates from the Greek museion and
the Latin museum - a temple of the Muses, a place dedicated to sciences and arts.
According to S. Honcharenko, a museum is an institution engaged in the collection,
study, preservation, and display of objects and documents that reflect the development
of nature and human society and possess historical, scientific, or artistic value?’.

Many contemporary studies offer interpretations of the concept of «museum
pedagogy». H. Reho and O. Reho understand it as an integrated scientific discipline

that rationally combines culture, education, and history, thereby positively influencing

2 Hlushchenko, A. H. Age-Soecific Features of Pupils and the Tasks of Patriotic Education. Primary School, 1996,
no. 5, P. 12.

% Lisovets, O. V. National-Patriotic Education with Elements of Ethnology: Textbook for Higher Education
Sudents, Soecialty 012 - Preschool Education. Nizhyn: Nizhyn Gogol State University, 2022. 111 p.

2" Honcharenko, S. Ukrainian Pedagogical Dictionary. Kyiv: Lybid, 1997. 376 p.
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the social and creative life of the individual. The scholars emphasize its «ambiguous,
multi-contextual, and variable nature»®®. According to O. Kryvonos and A. Kot,
museum pedagogy is a new integrative field that includes both a scientific-
methodological discipline and practical activity, uniting the efforts of museum
professionals and museum educators.

Researcher V. Snahoshchenko defines «museum pedagogy» as a scientific
discipline that combines knowledge from museology, psychology, cultural studies, and
pedagogy. This science studies the foundations of museology and the possibilities of
its use in the educational process, the introduction of various technologies and methods
for working with different categories of the population in order to conduct cultural and
educational activities®.

It is worth noting that the importance of establishing mini-museums in
educational institutions and incorporating museum pedagogy and local history
activities with children and youth is highlighted in such state documents as: the
Concept of National-Patriotic Education in the System of Education of Ukraine®; the
Action Plan for the Implementation of the Strategy of National-Patriotic Education for
2020-2025%; and the letter of the Ministry of Education and Science of Ukraine «On
Certain Issues of National-Patriotic Education in Educational Institutions of Ukraine»

(No. 1/6267-22 of June 10, 2022)%,

2 Reho, H., & Reho, O. The Use of Museum Pedagogy in Preschool Educational Ingtitutions of Zakarpattia.
Scientific Journal of the National Pedagogica Dragomanov University. Pedagogica Sciences. Redlities and
Prospects. Series 5, Issue (89), 2022, p. 123.

2 Kryvonos, O., & Kot, A. Means of Museum Pedagogy as an Important Factor in Students’ Education.
Pedagogica Sciences: Theory, History, Innovative Technologies, 2021, no. 7 (111), p. 98.

30 Snahoshchenko, V. Professional Training of Future History Teachers by Means of Museum Pedagogy: Abstract
of Dissertation for the degree of Candidate of Pedagogical Sciences: 13.00.04. Kyiv, 2010. 13 p.

31 Concept of National-Patriotic Education in the Education System of Ukraine: Approved by the Ministry of
Education and Science. Order No. 527 of 06.06.2022. Retrieved from: https://nus.org.ua/news/mon-zatverdylo-
novu-kontsepts yu-patriotychnogo-vyhovannyal/ (accessed: 10.09.2024).

32 Action Plan for the Implementation of the Srategy of National-Patriotic Education for 2020-2025: Approved by
Resolution of the Cabingt of Ministers of Ukraine No. 932 of 09.10.2020. Retrieved from:
https.//zakon.rada.gov.ua/l aws/show/932-2020-%D0%BF#Text (accessed: 18.09.2024).

33 On Certain Issues of National-Patriotic Education in Educational Ingtitutions of Ukraine: Letter of the Ministry
of Education and Science No. 1/6267-22 of 10.06.2022. Retrieved from: https.//imzo.gov.ua/2022/06/13/lyst-mon-
vid-10-06-2022-1-6267-22-pro-dei aki -pytanni a-nats onal -no-patri otychnoho-vykhovanni a-v-zakl adakh-osvity-
ukrainy/ (accessed: 02.09.2024).
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We agree with the opinion of R. Kondratenko3* that when modeling the
educational space in preschool institutions and considering its elements as means of
pedagogical influence on the child, educators increasingly create Ukrainian studies
corners, thematic exhibitions within groups, or even allocate a separate room for a full-
fledged museum, where various educational programs for children and adults are
organized. Whether one can speak of a museum in a preschool or only of its model
remains an open question.

According to the scholarly views of V. Kaminska, an important mission of
museum exhibitions is not only to inform us about past times, events, and facts from
people’s lives but also to foster in individuals, from an early age, a genuine value-based
attitude toward their people and culture®.

As O. Kvas and S. Voloshyn point out, the essence of organizing the educational
process around historical museum exhibits lies in enabling the child to interact
meaningfully with them. Through such interaction, preschoolers learn to understand
the logic of museum exhibitions. Kvas and Voloshyn argue that it is important to form
in children the need to communicate with museum exhibits as expressions of beauty,
created by human hands in the past. This involves introducing children to history;
familiarizing them with museums, museum professions, and exhibits; developing their
vocabulary on this topic; and mastering skills of sustainable historical perception®®.

It is essential to teach older preschoolers the rules of behavior in museums during
excursions. In order to instill respectful attitudes toward museum practices and
interactions with cultural artifacts, the adult leading the excursion must speak in a calm
tone without raising their voice, even if the children become noisy. Naturally, modern
etiquette rules in public spaces prohibit the use of gadgets by visitors, a rule that adults

should also model.

34 Kondratenko, R. V. Education of a Creative Personality of a Preschool Child by Means of Museum Pedagogy.
Horizons of Education, 2012, no. 3 (36), p. 34.

3 Kaminska, V. Museum Pedagogy in the Practice of Modern Preschool Ingtitutions. In: Wagennik, O. M. (Ed.),
Museum Studiesin Educationa Ingtitutions: Methodica Recommendations. Zaporizhzhia, 2020. 76 p.

% Kvas, O., & Voloshyn, S. Formation of Patriotic Education of Primary School Pupils by Means of Museum
Pedagogy. Y outh and the Market, 2018, no. 11 (166), p. 20.
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Researcher V. Kaminska notes that familiarizing children with the specifics of
museum work helps them understand the crucial role of museum professions in
preserving historical artifacts, the level of responsibility required in handling museum
objects, the importance of learning about the history of ancient items, and the need to
preserve them under certain conditions. This, Kaminska argues, fosters children’s
interest in museum activities¥.

In essence, museum pedagogy is meant to nurture in preschoolers basic
knowledge of historical memory, historical consciousness, and museum culture, which
will further develop as they grow. Museum-pedagogical activities can be carried out
not only in museums themselves but also in various other settings - at home, outdoors,
in supplementary education institutions, in kindergartens, and in nature.

In preschool institutions, such museums are often referred to as «mini-
museums.» An important feature of these is the participation of children together with
their parents in creating them. Preschoolers begin to feel a sense of belonging to the
mini-museum: they participate in choosing its themes, bring their own exhibits,
children from senior groups conduct excursions for younger ones, and contribute their
own drawings.

The above theoretical foundations regarding patriotic education of senior
preschoolers and the justification of the potential of museum pedagogy point to the
need for experimental verification of the effectiveness of this process in preschool
institutions.

Presentation of the Main Research Material

The research was aimed at studying the formation of the foundations of
patriotism in older preschool children and clarifying the role of museum pedagogy in
this process. At the initial stage of the experimental work, a comprehensive diagnostic
methodology was developed, which included the methods of conversation,
observation, and a modified diagnostic technique by V. Lappo entitled «Find the

Mistake». This allowed us to determine the peculiarities of patriotism development in

37 Kaminska, V. Museum Pedagogy in the Practice of Modern Preschool Indtitutions. In: Wagennix, O. M. (Ed.),
Museum Sudiesin Educational Ingtitutions; Methodical Recommendations. Zaporizhzhia, 2020. 76 p.
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children on the basis of their interaction with elements of national cultural heritage and
during visits to the preschool’s mini-museum.

At this stage of the study, we relied on the requirements of the State Standard of
Preschool Education — its Basic Component — regarding the formation of the foundations
of patriotism in children within the context of their socio-civic competence.

The next important step was to define the criteria and indicators of patriotic
education, which made it possible to identify the degree of its formation in older preschool
children. Table 1 details the criteria and corresponding indicators.

Table 1.
Criteria and indicators for determining the level of patriotic education in older

preschool children

Criteria Indicators
Informational—- | ideas about patriotism; knowledge of the specific features of museums;
content understanding of the role of museums in human life; knowledge of

norms of behavior in the museum environment

Emotional—value | emotional perception of elements of national culture embodied in
museum exhibits; motivation to interact with elements of national
culture in the course of play, ethnographic, and artistic-creative
activities

Practical appropriate behavior during the performance of the National Anthem
of Ukraine and the raising of the state flag; communication in the
Ukrainian language; ability to master the cultural heritage of the
people

Source: Results of own scientific research

In developing diagnostic methods for assessing the level of patriotism among
preschoolers aged 5-6, we took into account the results of scholarly works in which the
problem of patriotic education was analyzed in close connection with the potential of
museum pedagogy. These include studies by A. Bohush, N. Bondarenko, 1. Hazina,
N. Havrysh, A. Honcharenko, O. Denysenko, O. Kaluska, V. Lappo, S. Matviienko,
N. Okhrimenko, N. Lysenko, A. Stakhurska, M. Stelmakhovych, N. Rohalska, and others.

Based on the criteria identified in the research and employing the comprehensive
diagnostic methodology, three levels of patriotic education in older preschool children

were distinguished-high, medium, and low.
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Distribution of respondents by levels of patriotic education

Table 2.

Level

Characteristics

Percentage
(%)

High

Children demonstrate a well-developed patriotic position toward the
national symbols of Ukraine and express the desire to become true
patriots. They maintain an active and stable position of respect and
reverence for their people and cultural heritage. Children at this
level love their family, their native land, and their country, take
pride in them, and strive to build their future lives in their
homeland. They actively engage in discussions related to patriotism
and national culture. When interacting with museum exhibits, they
display interest in such activities and a desire to learn more.

30

Medium

Children demonstrate a fairly stable patriotic position, but they are
not always able to articulate it clearly, independently, and with
sufficient reasoning. Preschoolers at this level willingly attend
various educational and ethnographic events, but their participation
1s more often guided by adults rather than by their own initiative.
They have acquired a sufficient amount of knowledge about
national culture and its elements, but their understanding of the role
of museums in human life is fragmentary and lacks systematicity.
They do not always demonstrate initiative in interacting with
elements of folk culture either in their own play or during visits to
the preschool’s mini-museum.

40

Low

Children recognize a patriotic position, but depending on the
situation, they are not always able to confirm it through actions
and behavior. Their participation in patriotic events is often
motivated only by interest in the theme. Such children show little
interest in the essence of museums, cannot name their types, and
fail to understand the necessity of their use in modern life. Their
patriotic stance is unstable, and they cannot independently
identify socially useful activities they would like to participate in.
Children at this level typically display passivity during such
activities and show almost no initiative when visiting a museum.

30

Source: Results of own scientific research

The distribution presented in the table demonstrates that only about one-third of

older preschool children display a stable formation of patriotism that corresponds to their

age. The assessment of this personal quality in the course of experimental work also

included the component of interaction with elements of the museum environment, which

was diagnosed through observation of children’s behavior and actions in the mini-

museum, as well as the manifestation of their interest in interacting with elements of folk

culture.
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It was found that children at the medium and low levels of patriotic education either
did not show or inconsistently showed interest in interacting with elements of national
culture during visits to the preschool’s mini-museum, and they generally did not display
initiative in this regard.

Taking into account the results of the experimental work and relying on the
theoretical principles outlined above, we developed three pedagogical conditions that, in
our opinion, are the most significant for optimizing the process of patriotic education of
older preschool children by means of museum pedagogy within preschool institutions:

1. Ensuring the competence of preschool teachers in applying museum

pedagogy as a means of patriotic education for older preschool children.

2. Using the potential of virtual tours of Ukrainian museums in working with
preschoolers.
3. Ensuring the effectiveness of patriotism in older preschool children through

the tools of museum pedagogy.

Each of the proposed pedagogical conditions contains a museum-related
component.

To implement the first condition, we developed a training seminar for educators
entitled «Features of Patriotic Education in Preschool Children» as well as a role-play
activity for teachers on «National-Patriotic Education in Preschool Institutions». These
measures included interactive methods, meetings with local museum specialists, and more.

For the second condition, we compiled a collection entitled «List of Websites for
Conducting Virtual Tours of Museums, Art Galleries, and Exhibition Halls of Ukrainey.
This document emphasizes the possibility of organizing virtual excursions to the local
history museum of Pryluky and the Art Gallery of Nizhyn Gogol State University.

The implementation of the third condition, in our opinion, can be carried out
through practical activities in patriotic education and museum-related projects with

preschoolers. Of particular interest are the academic findings of N. Okhrimenko’s®

38 Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic Local History in Preschool
Educational Indtitutions: Doctor of Philosophy Dissertation in Speciaty 011 - Educationa, Pedagogica Sciences.
Nizhyn Mykola Gogol State University, Nizhyn, 2024. 303 p.
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dissertation, which proposes forms of museum pedagogy in patriotic education using the
potential of museum spaces.

We adapted two museum activities developed by D. Kozoriz®:

1. Artistic work following the visit to the mini-museum «Folk Toy - Decoration
of the Home» (working with clay plasticine).

2. A practical activity for reinforcing ethnographic knowledge entitled «Motanka
Doll - Amulet and Family Symbol».

Based on the analysis of the patriotic-educational practices of preschool
institutions, and considering the effectiveness of their mini-museums, we developed a
mini-handbook entitled «Guidelines for Organizing a Mini-Museum in Preschool
Institutions» as well as methodological recommendations for educators on updating the
foundations of museum pedagogy in preschools and implementing modern forms of
museum work with preschoolers to foster patriotism.

Conclusions. The study presents an analysis of the pedagogical conditions for the
patriotic education of older preschool children through the means of museum pedagogy.
Based on the analysis of psychological and pedagogical literature, it was established that
the problem of patriotic education in preschoolers is a highly relevant issue, and there is
currently an active scientific search for effective and modern approaches to implementing
this process.

It is noted that museum pedagogy, which began to develop in the mid-20th century,
1s now becoming increasingly integrated into the educational process. Museums and
educational institutions share many common goals in their activities: cultivating patriotic
feelings, fostering a conscious attitude toward the achievements of both world and national
science and culture; developing thinking, creativity, and practical skills; and stimulating
personal creative activity.

It has been determined that, in using the potential of museum pedagogy for the
patriotic education of preschoolers, educators must pay attention to updating approaches

to such work, taking into account the interests of modern children and the specifics of how

39 Kozoriz, D. V. Pedagogical Conditions of National-Patriotic Education of Preschool Children by Means of
Ukrainian Folk Toys: Qualification Paper of the Second (Master’s) Level of Education, Specialty 012 “Preschool
Education”. Nizhyn Mykola Gogol State University, 2024. 107 p.
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they perceive information. Furthermore, it is necessary to identify the pedagogical
conditions that will enhance the effectiveness of using museum pedagogy as a means of
patriotic education for preschool children.

The experimental study of preschool practice, based on the developed criteria and
indicators of patriotic education in older preschool children, with consideration of the
museum component and the use of selected diagnostic methods, made it possible to
identify the levels of patriotic education in children.

As aresult, the following pedagogical conditions for the patriotic education of older
preschool children through museum pedagogy were formulated: ensuring the competence
of preschool teachers in applying museum pedagogy as a means of patriotic education;
using the potential of virtual tours of Ukrainian museums in work with preschool children;
ensuring the effectiveness of children’s patriotic development through the use of museum
pedagogy.

REFERENCES:
1. Action Plan for the Implementation of the Strategy of National-Patriotic

Education for 2020-2025: Approved by Resolution of the Cabinet of Ministers of Ukraine
No. 932 of 09.10.2020. Retrieved from: https.//zakon.rada.gov.uallaws/show/932-2020-
%DO0%BF#Text (accessed: 18.09.2024).

2. Basc Component of Preschool Education of Ukraine (New Edition).
Preschool Education, 2012, no. 7, pp. 4-19.

3. Bondarenko, N. B. Formation of Spiritual Values in Senior Preschoolers by

Means of Regional Historical and Cultural Heritage: Dissertation for the degree of
Candidate of Pedagogica Sciences. 13.00.07. Luhansk, 2007. 239 p.

4. Concept of Nationa-Patriotic Education in the Education System of Ukraine:
Approved by the Ministry of Education and Science. Order No. 527 of 06.06.2022.
Retrieved from: https.//nus.org.ua/news/mon-zatverdyl o-novu-kontseptsi yu-
patriotychnogo-vyhovannyal (accessed: 10.09.2024).

5. Dutkevych, T. V. Preschool Psychology: Textbook. Kyiv: Tsentr Navcha noi
Knyhy, 2020. p. 57.

6. Flimonova, T. V. Training of Future Preschool Teachers for Patriotic
Education of Senior Preschool Children: Abstract of Dissertation for the degree of

304


https://zakon.rada.gov.ua/laws/show/932-2020-%D0%BF#Text
https://zakon.rada.gov.ua/laws/show/932-2020-%D0%BF#Text
https://nus.org.ua/news/mon-zatverdylo-novu-kontseptsiyu-patriotychnogo-vyhovannya/
https://nus.org.ua/news/mon-zatverdylo-novu-kontseptsiyu-patriotychnogo-vyhovannya/

Candidate of Pedagogical Sciences. 13.00.04 / Volodymyr Vynnychenko Central
Ukrainian State Pedagogical University. Kropyvnytskyi, 2019. 20 p.

7. Hazina, |. O. Formation of the Fundamentals of National Salf-Awarenessin
Senior Preschool Children through Ukrainian Folk Music: Abstract of Dissertation for
the degree of Candidate of Pedagogical Sciences. 13.00.08 / Institute of Problems of
Education of the Academy of Pedagogical Sciences of Ukraine. Kyiv, 2008. 20 p.

8.  Hlushchenko, A. H. Age-Soecific Featuresof Pupilsand the Tasks of Patriotic
Education. Primary School, 1996, no. 5, p. 12.

9. Honcharenko, S. Ukrainian Pedagogical Dictionary. Kyiv: Lybid, 1997. 376 p.

10. Kachur, M. M. Patriotic Education of Primary School Pupils by Means of
Artistic Local History: Abstract of Dissertation for the degree of Candidate of Pedagogical
Sciences: 13.00.07 / Ingtitute of Problems of Education of the Academy of Pedagogical
Sciences of Ukraine. Kyiv, 2010. 20 p.

11. Kaminska, V.Museum Pedagogy in the Practice of Modern Preschool
Ingtitutions. In: Wagennik, O. M. (Ed.), Museum Sudies in Educational Institutions:
Methodical Recommendations. Zaporizhzhia, 2020. 76 p.

12. Kondratenko, R. V. Education of a Creative Personality of a Preschool Child
by Means of Museum Pedagogy. Horizons of Education, 2012, no. 3 (36), p. 34.

13. Kozoriz, D. V. Pedagogical Conditions of National-Patriotic Education of
Preschool Children by Means of Ukrainian Folk Toys: Qualification Paper of the Second
(Master’s) Level of Education, Specialty 012 «Preschool Education». Nizhyn Mykola
Gogol State University, 2024. 107 p.

14. Krylovets, M. H. Features of the Organization of Patriotic Education of
Preschoolersin Preschool Educational Ingtitutions. Scientific Innovations and Advanced
Technologies. Series: Pedagogy, 2024, no. 3 (31), pp. 1084-1092.

15. Kryvonos, O., & Kot, A. Means of Museum Pedagogy as an Important Factor
in Students’ Education. Pedagogica Sciences: Theory, History, Innovative Technologies,
2021, no. 7 (111), p. 98.

16. Kvas, O., & Voloshyn, S. Formation of Patriotic Education of Primary
School Pupils by Means of Museum Pedagogy. Y outh and the Market, 2018, no. 11 (166),
p. 20.

305



17. Lappo, V. V. Formation of Senior Preschoolers’ Value Attitudes toward the
Native Land through Ethnoculture (on the Example of the Hutsul Ethnoregion):
Dissertation for the degree of Candidate of Pedagogical Sciences. 13.00.08. Ivano-
Frankivsk, 2008. 287 p.

18. Lisovets, O. V. National-Patriotic Education with Elements of Ethnology:
Textbook for Higher Education Sudents, Specialty 012 - Preschool Education. Nizhyn:
Nizhyn Gogol State University, 2022. 111 p.

19. Matvienko, S. 1. Methodical Foundations of Patriotic Education of Senior
Preschool Children. In: O. L. Kononko (Ed.), Social and Moral Education: Experimental
and Technological Aspects: Teaching Manual for Pedagogical Sudents. Nizhyn: Nizhyn
Gogol State University, 2020, pp. 249-310.

20. Matvienko, S. 1. Specifics of Patriotic Education in Early Childhood. In: O.
L. Kononko (Ed.), Social and Moral Devel opment and Education of Preschool Children:
Collective Monograph. Nizhyn: Nizhyn Gogol State University, 2020, pp. 169-197.

21. Matvienko, S.1. Virtual Excursions as a Means of Familiarizng Senior
Preschoolers with Their Native Land. Retrieved from: http://lib.ndu.edu.ua/dspace/
handle/123456789/2944 (accessed: 15.08.2025).

22. Mykhachenko, N. National-Patriotic Education in Preschool Educational
Institutions: Teaching Manual for Distance Learning. Mykolaiv: SPD Rumyantseva H.
V., 2021. 197 p.

23. Okhrimenko, N. P. Patriotic Education of Children Aged 6-7 through Artistic
Local History in Preschool Educational Institutions: Doctor of Philosophy Dissertationin
Speciaty 011 - Educational, Pedagogical Sciences. Nizhyn Mykola Gogol State
University, Nizhyn, 2024. 303 p.

24. On Certain Issues of National-Patriotic Education in Educational Institutions
of Ukraine: Letter of the Ministry of Education and Science No. 1/6267-22 of 10.06.2022.
Retrieved from: https.//imzo.gov.ua/2022/06/13/lyst-mon-vid-10-06-2022-1-6267-22-
pro-dei aki-pytannia-natsi onal -no-patriotychnoho-vykhovannia-v-zakladakh-osvity-
ukrainy/ (accessed: 02.09.2024).

25. Ponimanska, T. Preschool Pedagogy: Textbook. 3rd ed., rev. Kyiv:
Akademvydav, 2015. 333 p.

306


http://lib.ndu.edu.ua/dspace/%20handle/123456789/2944
http://lib.ndu.edu.ua/dspace/%20handle/123456789/2944
https://imzo.gov.ua/2022/06/13/lyst-mon-vid-10-06-2022-1-6267-22-pro-deiaki-pytannia-natsional-no-patriotychnoho-vykhovannia-v-zakladakh-osvity-ukrainy/
https://imzo.gov.ua/2022/06/13/lyst-mon-vid-10-06-2022-1-6267-22-pro-deiaki-pytannia-natsional-no-patriotychnoho-vykhovannia-v-zakladakh-osvity-ukrainy/
https://imzo.gov.ua/2022/06/13/lyst-mon-vid-10-06-2022-1-6267-22-pro-deiaki-pytannia-natsional-no-patriotychnoho-vykhovannia-v-zakladakh-osvity-ukrainy/

26. Reho, H., & Reho, O. The Use of Museum Pedagogy in Preschool
Educational Institutions of Zakarpattia. Scientific Journa of the Nationa Pedagogical
Dragomanov University. Pedagogical Sciences. Redlities and Prospects. Series 5. Issue
(89), 2022, pp. 123-128.

27. Reho, H.,, & Reho, O. The Use of Museum Pedagogy in Preschool
Educational Institutions of Zakarpattia. Scientific Journa of the Nationa Pedagogical
Dragomanov University. Pedagogical Sciences. Redlities and Prospects. Series 5, Issue
(89), 2022, p. 123.

28. Savchenko, L. L. Training of Future Educators for Patriotic Upbringing of
Preschool Children in Ukraine (1985-2012): Abstract of Dissertation for the degree of
Candidate of Pedagogica Sciences: 13.00.01 / Drohobych Ivan Franko State Pedagogical
University. Drohobych, 2018. 8 p.

29. Shkrebtiienko, L. P. Education of Patriotic Feelings in Senior Preschool
Children by Means of Fiction: Dissertation for the degree of Candidate of Pedagogica
Sciences: 13.00.08 - Preschool Pedagogy. Odesa, 2019. 298 p.

30. Snahoshchenko, V. Professional Training of Future History Teachers by
Means of Museum Pedagogy: Abstract of Dissertation for the degree of Candidate of
Pedagogica Sciences: 13.00.04. Kyiv, 2010. 13 p.

31l. Solonska, A. A. Parent-Educator Interaction as a Factor of Patriotic
Education of Senior Preschool Children: Dissertation for the degree of Candidate of
Pedagogica Sciences: 13.00.07. Kyiv, 2021. 45 p.

32. Sukhomlynskyi, V. Patriotismasa Value: A View on History and the Present.
Shliakh Osvity, 1991, no. 2, pp. 10-14.

33. Tedenko, S. O. National-Patriotic Education of Senior Preschool Children
by Means of Artistic and Speech Activity: Dissertation for the degree of Candidate of
Pedagogica Sciences: 13.00.08. Mykolaiv, 2021. 251 p.

34.  Wagennik, O. M. (Ed.). Museum Sudies in Educational Institutions:

Methodical Recommendations. Zaporizhzhia, 2020. 76 p.

307



UDC: 373.29.091.33:316.624

THE USE OF RULE-BASED GAMESIN PREVENTING NEGATIVE
BEHAVIORSIN OLDER PRESCHOOL CHILDREN

Rezvin Oksana
undergraduate student of the first (bachelor's) level,
specialty A2 «Preschool Education», Mykola Gogol Nizhyn State University

e-mail: orezvinl O@gmail.com

Hamalii Karyna
Bachelor’s degree student, Specialty: English Philology
Nizhyn Gogol State University, Ukraine

e-mail: hamaliv.ka@ndu.edu.ua

Abstract. This section presents an analysis of the potential of rule-based games in
preventing negative behavioral manifestations in older preschool children. Psychological
and pedagogical studies were reviewed to examine the mechanisms and stages of the
formation of behavioral deviations specifically in preschool-aged children. The factors
determining such deviations are substantiated. A categorical and conceptual analysis of
the essence of activities aimed at preventing behavioral deviations in preschoolers has
been carried out. The preventive potential of children's play activities has been forecasted
and substantiated. The potential of rule-based games in preventing negative behavioral
manifestations in preschool children is detailed.

Key words: play, play activity, play engagement, rule-based games, didactic games,
active games, traditional folk games, prevention, overcoming, behavioral correction,

negative behavior in preschoolers, behavioral deviations in children.

Relevance of the Study.

Modern society is undergoing many changes across various areas of life. The
prolonged socio-economic crisis in Ukraine has led to a distortion or even destruction of
social and moral norms and values, resulting in an increase in individuals exhibiting
deviant behavior—behavior that deviates from the value-normative standards accepted by
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society. This phenomenon contributes to the emergence and development of negative
behavioral manifestations in children.

The relevance of this research lies in the fact that, unfortunately, negative behavior
in children has become increasingly common in recent years. This raises the urgent need
for measures aimed at preventing and overcoming behavioral deviations in children. Since
the actions of older preschoolers become more conscious, it is especially important at this
stage of development to implement measures to prevent and address negative behavioral
tendencies.

The problem of raising older preschool children who display behavioral issues has
been studied by various scholars, including P. Blonskyi, T. Kolesina, O. Kochetov,
V. Orzhekhovska, N. Pykhtina, T. Fedorchenko, among others.

Play is the leading activity in the preschool period. Rule-based games, in particular,
are more characteristic of older preschoolers, which gives grounds to assume their
potential influence on the prevention and correction of negative behaviors in children.

Given that the use of rule-based games aims to foster cognitive interest, regulate
emotions, and support moral and ethical development in preschoolers, it can be argued
that play addresses key educational tasks such as:

« forming volitional behavioral control,

« correcting excessive or insufficient activity,

 influencing the development of social behavioral skills,

« and shaping the child’s overall psychological state.

The use of rule-based games is an essential component of the development,
education, and upbringing of older preschool children. This issue has been explored by
L. Artemova, E. Vilchkovskyi, T. Dutkevych, R. Pavelkiv, T. Ponimanska, and N. Pykhtina.

Despite existing studies, the insufficient elaboration of this issue and the
objective need for the prevention and correction of negative behavioral manifestations
in older preschoolers through rule-based games have necessitated a generalization of

research on the use of such games for behavioral correction.
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Review of Recent Publications

The problem of behavioral deviations in children, as well as their prevention and
correction, is being actively studied by both Ukrainian and international researchers.
Their findings serve as a solid foundation for understanding the essence of behavioral
deviations, the stages and mechanisms of their formation across various age groups,
within the ontogenetic development of the individual. These studies cover various areas
of psychological and pedagogical research:

1. Study of social and pedagogical neglect — including works by T. Kolesina
(negative behavior in preschoolers as an early stage of behavioral deviation), L.
Oliferenko (levels of social-pedagogical neglect among students), and M. Fitsula (types
of children difficult to educate).

2. Research on mechanisms of behavioral deviation emergence — represented
by T. Fedorchenko.

3. Analysis of determinants behind behavioral deviations, especially in the
emotional sphere (O. Kulchytska); individual-psychological and micro-social factors
(V. Orzhekhovska); and socio-pedagogical issues affecting children and youth as
causes of deviant behavior (N. Zavatska). Additionally, the identification and study of
at-risk children (M. Kovalchuk).

4. Research on the development of children's self-regulation, particularly
through play and communication (I. Kozubovska); diagnostic and corrective
approaches to preventing aggressive behavior in children (O. Bovt); and the impact of
parent-child relationships on children's ability to manage their behavior (O. Zakharov).

Despite the extensive scientific contributions to the field of behavioral
deviations and their prevention and correction in children, there is a lack of
fundamental research addressing: different age categories, especially preschool-aged
children; integration of approaches to the prevention of common negative behavioral
manifestations in older preschool and early school-age children, as initial stages of

deviant behavior; comprehensive use of all aspects of prevention, considering
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socialization contexts such as place of residence, attendance at preschool institutions,
and leisure organization.
The Essence and Mechanisms of the Emergence of Negative Behavioral

M anifestationsin Older Preschool Children

It is known that the behavior of most people corresponds to social, legal, and
religious norms, evokes approval from others, and leads to successful socialization of
the individual. Such behavior is defined as standard (normal, normative). However,
there is also behavior that goes beyond the norms accepted at a given time in a
particular society, which scholarsinterpret as non-standard (abnormal, non-normative,
deviant)?.

Non-standard behavior can have a positive influence and contribute to the
progressive development of society (creative, positive), or it can generate destructive
processes within it (deviant, negative)?, and may exist in two opposing forms —
constructive and destructive.

The concept of «behaviora deviation» or «deviant behavior» in its broad
interpretation is a collective term that encompasses a wide range of deviations. Most
authors who have studied this issue equate the two concepts. However, the term
«behavioral deviation» includes both positive and negative types of behavior, while
«deviant behavior» refers only to actions and a system of behaviors of a hegative nature.

In a modern explanatory dictionary, deviant behavior is defined as a system of
actions or individual actionsthat contradict the legal or moral norms accepted in society?.

To understand the nature of behaviora deviations, V. Orzhekhovska recommends
consdering their specific features, namely: inconsistency with generaly accepted and
officially established socia normsthat are most important at agiven time for a particular
society; negative assessment by others not only of the behavior but aso of the individual

1Volnova, L. M. Prevention of Deviant Behavior in Teenagers. Educational and Methodical Manual for the Special
Course"Psychology of Deviations' for Sudents of the Specialty " Social Work': in 2 parts. 2nd ed. Kyiv, 2016. Part
2.188p., p. 9.

2 Pykhtina, N. P. Prevention of Negative Manifestationsin Children's Behavior: Textbook. Nizhyn: Nizhyn Mykola
Gogol State University, 2012. 376 p., p. 7-17.

3 Shapar, V. B. Modern Explanatory Psychological Dictionary. Kharkiv: Prapor, 2007. 640 p., p. 344.
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(labeling); causing harm to oneself (self-destructive) and to others (destructive); not being
a result of an extraordinary situation (post-traumatic syndrome, crisis Situation), but
corresponding to the genera orientation of the personality; accompanied by various
manifestations of socia maladjustment; characterized by pronounced individual and age-
gender peculiarities®.

Deviations in behavior from the norm (of law, culture, morality, communication,
etc.), according to H. Dubyna, are divided into positive and negative. Positive deviations
are associated with a non-standard personality characterized by origind, creative ideas
that have social significance and, overall, indicate asuccessful process of sociadization and
play a postive role in the progressve development of society. Therefore, positive
deviations from the norm can be viewed as manifestations of non-standard behavior.
Negative behaviora deviations are characteristic of apersondity that has not internalized
positive socia experience, is unable to adapt to mora values and behaviora norms that
meet societa requirements, even though the person may be quite aware of these norms.
In this case, the process of socialization is disrupted, which is manifested in imbaanced
mental processes, mal adaptation, disturbances of self-actualization, or avoidance of moral
and aesthetic control over one’s behavior®.

Deviant behavior is classified into two maor categories. behavior that deviates
from mental health norms and is caused by explicit or hidden psychopathology, and
behavior that violates social, cultural, and legal norms and is expressed in the form of
misconduct or crimes. If the misconduct is minor, it is consdered a lega violation.
Deviations of the second category, which are classified and punished under crimina
law (crimes), are referred to as delinquent and criminal behavior®.

According to modern scholars (T. Kolesing, V. Orzhekhovska, N. Pykhtina,
T. Fedorchenko), negative behavioral manifestations in children are a type of
behaviora deviation, the initial stage in the formation of stable deviations; unstable,

4 Orzhekhovska, V. M., Fedorchenko, T. Ye. Prevention of Deviant Behavior in Minors: Educational and
Methodical Manual. Cherkasy: Chabanenko Publishing House, 2008. 376 p., p. 11-15.

5> Dubyna, H. D. Content, Types and Factors of Deviant Behavior of the Individual. Pedagogical Discourse. 2007.
Issue 1. P. 65-71.

6 Pykhtina, N. Negative Behavior in Older Preschoolers: Features of Manifestation, Methodology and Results of
Sudy. // Theoreticd and Methodological Problems of Education of Children and Student Y outh. Collection of
Scientific Papers. Issue Ne 24, Book 1. Institute of Education Problems of the NAPS of Ukraine, Kyiv, 2020.
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situational behavioral deviationsthat arisein children mainly at the preschool and early
school age due to the influence of unfavorable conditions of their life and upbringing’.

At the initial stage of behavioral deviation formation, negative behavioral
manifestations occur episodicaly; at intermediate stages, the child may, asarule, engage
in severa deviations s multaneoudly.

Therefore, the anaysis of the essence and hierarchy of concepts that reflect the
stages of persondity development distortion (difficult-to-educate behavior, socid
disorganization and maadjustment, sociad neglect, pedagogica neglect, socio-
pedagogical neglect) provides grounds to conclude that for preschool and early school-
age children, negativism and negative behaviora manifestations are characteristic as the
initid stage in the formation of stable deviations.

Since a person’s behavior is conditioned by certain unfavorable behavioral
determinants— conditions and factors— understanding their essence and neutralizing their
effects will help prevent negative behavioral manifestations, which in preschoolers and
young schoolchildren are still situational and unstable, and prevent their transformation
into more complex and stable behaviora deviations in adolescence and youth. As shown
by experience and scientific research, the determinants of deviant behavior are varied. As
a rule, deviant behavior is caused by a set of reasons, including the specifics of the
surrounding environment, primarily social, biological factors, characteristics of the child’s
physiological and psychologica devel opment, and pedagogical factors.

According to N. Pykhtina, negative behavioral manifestationsin preschoolers, asa
type of behavioral deviation at this age, are caused by such factors aslack of attention and
unmet basic needs of the child, inappropriate types of upbringing, and unfavorable
adaptation to preschool institutions’.

Thus, negative behavioral manifestations in children are aform of behaviora

" Pykhtina, N. P. Deviations in Children’s Behavior: Characteristics, Causes and Strategy for Elimination. Section
of the collective monograph " Social and Moral Development and Upbringing of Preschool Children” (Ed. by O.
Kononko). Nizhyn: Nizhyn Mykola Gogol State University, 2020. P. 198-255.

8 Pykhtina, N. P., Pykhtin, M. P., Fedorchenko, T. Ye. Psychological-Pedagogical and Socio-Legal Aspects of the
Prevention of Deviant Behavior of Children and Youth / Ed. by V. M. Orzhekhovska (2nd ed.). Kyiv: KNT LLC,
2018. 376 p.

9 Pykhtina, N. Features of Professonal Training of Future Educators for the Prevention and Overcoming of
Negative Behavior in Preschoolers. / Theoretical and Methodologica Principles of Training Preschool Education
Specidistsin Ukraine with Integration into the European Educational Space: Collective Foreign Monograph / Ed.
by O. Kononko, Z. Sharlovych. Lomza — Nizhyn, 2024. 243 p., P. 69-101.
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deviation, an initia stage in the formation of stable deviations; unstable, Situational
behaviora deviations that arise primarily in preschool age and are mainly caused by the
crises of psycho-age development at the ages of three and seven, inappropriate types of
family upbringing, and unfavorable adaptation to preschool institutions.

The use of ineffective strategies and tactics of preventive and corrective work with a

preschool child who exhibits negative behavioral manifestations may contribute to the
transformation of Stuationa negative behaviors into stable behaviora deviations with
complicationsand personality devel opment deformations, such asbeing difficult to educate,
social ma adjustment, socio-pedagogica neglect, and delinquent or criminal behavior.

Study of the Problem of Preventing and Overcoming Negative Behavioral
Manifestationsin Preschool Children in Psychological and Pedagogical Literature

Preventive measures are amed at preventing and overcoming various behaviora
deviations. Prevention is defined as a system of collective and individua educationd
influences amed a developing immunity to the negative impacts of the surrounding
environment in order to prevent the development of antisocia tendenciesin the persondity.

In the theory of socid pedagogy and socia work (A. Kapska, |. Pinchuk,
S. Tolstoukhova, N. Chernukha), approaches to interpreting prevention are defined as
follows:

— as a system of measures aimed at preventing, limiting, and localizing negative
phenomenain the socia environment; — as one of the directions of socio-pedagogica work
on preventing negative phenomena, localizing their causes in the socia environment, or
minimizing their consequences and creating conditions that ensure and support the quality
of life of minors'°.

The prevention process has its own dructure, and depending on the degree of
behaviord deviation development in a child, preventive activities can be implemented at
three levels. primary (informationa and educational, diagnostic and prognostic),

10 Pykhtina, N. P., Pykhtin, M. P., Fedorchenko, T. Y e. Psychol ogical-Pedagogical and Socio-Legal Aspects of the
Prevention of Deviant Behavior of Children and Youth / Ed. by V. M. Orzhekhovska (2nd ed.). Kyiv: KNT LLC,
2018. 376 p.
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secondary (preventive assistance and socio-pedagogical support), and tertiary (correction,
adaptation, rehabilitation) prevention'!.

Primary prevention is atype of socio-pedagogical activity amed at implementing
educationa -preventive measures and other socio-pedagogica models of influence on the
individua in order to prevent various types of negative behavior at the early stages of
deviation. It is based on positive socio-pedagogical activity, the goa of which is timely
detection and eimination of unfavorable informational, pedagogical, psychologicd,
medical, organizational, and other factors that cause deviations in the psychologica and
socia development of children, in their behavior and heath condition. Socio-pedagogica
prevention is carried out at the place of residence, education, heath improvement, and
leisure of children and youth.

Primary prevention isgeneraly informationa in nature, asitisaimed at formingin
the individua a reection and categorical refusal of certain behaviora standards or
negative habits. It is primarily aimed at parents raising older preschool and younger
school-aged children (or thelr subgtitutes), educators of preschool educational institutions,
methodol ogists of ECEISs, practical psychologists, and socia pedagogues of preschool and
genera educational ingtitutions, primary school teachers—that is, those who directly carry
out educationa influence on the child. The main goal of primary prevention of socid
mal adaptation in older preschool and younger school ageisto avoid the «activation of the
maladaptation mechanismy, to create conditions in which the child would transition into
schooal life as smoothly as possible.

Primary prevention measures for negative behavior in children should begin as
early asduring attendance at apreschool educational institution, when the childisadapting
to a new daily routine, developing the ability to work in a group, and when parents or
educators attempt to teach the child to Structure their time. Only with sufficient awareness
of parents and educators about the causes and consequences of behaviora deviations, the
mechanisms of their formation, and the ways of their avoidance or mitigation, will it
become possible to ensure proper educational and, importantly, socialization influence
on achild preparing for school*2.

11 Glossary of Key Termsin Preventive Education / Ed. by V. M. Orzhekhovska. Ternopil: Terno-Graf, 2007. 198 p.

12 Pykhtina, N. Negative Behavior in Older Preschoolers: Features of Manifestation, Methodology and Results of
Sudy. // Theoreticd and Methodological Problems of Education of Children and Student Y outh. Collection of
Scientific Papers. Issue Ne 24, Book 1. Ingtitute of Education Problems of the NAPS of Ukraine, Kyiv, 2020.
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Within the framework of primary prevention of behavioral deviations in older
preschoolers and younger schoolchildren, work is carried out to identify maladapted
children and children at risk of maladaptation through diagnostics (surveys, testing),
classroom and activity observations, interviewswith teachers and parents. In Ukrainian
genera educational institutions, the task of identifying thefirst signs of school or social
mal adaptation is assigned to school psychologists and social pedagogues. School social
pedagogues and practical psychologists actively demonstrate the effectiveness of their
professional activity, participating in the prevention of social maladaptation of
schoolchildren and increasing their adaptive capacities not only within the school walls
but also in the broader social environment. Such work is especially important at the
beginning of the child’s schooling, when their attitudes and motivation toward learning
are being finally formed.

N. Pykhtina defines secondary prevention (preventive assstance and socio-
pedagogical support) as atype of socio-pedagogica prevention that consists in assisting
gpecific individuals— «risk groups» (harm reduction, encouraging self-help, etc.). At this
level, the implementation of preventive education programs with «at-risk» children and
their families is appropriate, aiming to eliminate socio-pedagogica prerequisites for
destructive behavior. Itsgoal isto limit the spread of certain negative phenomenathat arise
In society or in asocia group, to prevent the aggravation of such phenomena and their
consequences, and to prevent the degpening of children's social mal adaptation'®.

Secondary prevention measures are not limited to educational influences on the
child within the educationa institution. Parents are also involved in this work; an
individual program of work with the child is developed jointly with them, aligning the
educational influences of the parents, educators, primary school teacher, social
pedagogue, psychologist, and, if necessary, a doctor.

According to V.Orzhekhovska, terttiary prevention (correction, adaptation,
rehabilitation) isaimed at preventing recurrencesof antisocia or dangerous behavior among
individuas who have previoudly exhibited such behavior; it consists in reconstructing the

13 Pykhtina, N. P., Yushchenko, K. O. Socio-Pedagogical Aspects of Propaedeutics of Negative Behavior in
Preschoolersthrough Visual ArtsActivities. /" Current Social Problems of Ukraineand Poland: Socio-Pedagogical
Aspect.” Nizhyn: Nizhyn Mykola Gogol State University, 2019. 375 p. Pp. 86-100.
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sociocultural environment for various categories of children and youth, helping them
communicate and learn in order to restore lost social ties or adapt to social life'”,

The specificity of tertiary prevention measures for older preschool and younger
school-aged children lies in the fact that they are considered as a complex of socidl,
educationa, and medical -psychol ogical interventions designed to restore the personal and
socia status of a child in an educational institution who is aready exhibiting signs of
negative behavior and maladaptation. During the implementation of such measures, the
sociad pedagogue organizes corrective (individua and group) work with maladapted
children and carries out psychological-pedagogical education of teachers and parents.
Such work is quite complex and requires coordinated and synchronized efforts of al
specidistsinvolved in working with the child.

As a rule, tertiary prevention of maadaptation is needed for children from
disadvantaged families, children who lack psychological and social readiness for school,
aswell as children who show maladaptation due to family overprotection or neglect.

Researchers agree that the correction of behavioral deviations in children should
take place through organizing joint activities of children and adults, since it is in such
activities that the implementation of various educationd, upbringing, and personality
development tasks becomes possible. In joint activity, the child best acquires not only
necessary knowledge and skills but also generally accepted norms and rules of behavior.

In implementing primary, secondary, and tertiary prevention measures of
negative behavioral manifestationsin preschoolers, N. Pykhtinarecommends using the
arsenal of general pedagogical and specia corrective methods accumulated by science
and practice. Scientists classify the following as general pedagogical methods for
educating children with negative behavioral manifestations. methods for forming
children's views and beliefs; methods for shaping behavior; methods that perform
functions of regulation, correction, and stimulation of behavior and activity; methods
for monitoring and analyzing the effectiveness of the educational process'™.

14 Orzhekhovska, V. M. Prevention of Deviant Behavior in Minors: Textbook. Cherkasy: Chabanenko Publishing
House, 2008. 376 p.

15 pykhtina, N. P. Prevention of Negative Manifestationsin Children's Behavior: Textbook. Nizhyn: Nizhyn Mykola
Gogol State University, 2012. 376 p.
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Since general pedagogical methodsare primarily effectivein solving educational
situations and tasks of primary and secondary prevention, their application has
significant preventive potential, that is, they serveto prevent the emergence of negative
behavioral manifestationsin children.

The most effective among general pedagogica methods are exercises,

habituation, encouragement, and play.

The Essence, Varieties, and Specifics of Using Rule-Based Games in the
Structure of the Pedagogical Process

Theleading activity of a preschool child isplay. For the child, play isaredity that
Ismoreinteresting to them than even the surrounding reality. It ismoreinteresting because
It is more understandable. Most researchers focus on identifying the possibilities of play
as a form of organizing children's lives, as well as on determining its place in the
pedagogical process of akindergarten. From this perspective, broad opportunities arisein
the process of forming and developing a play collective, within which real relationships
are inevitable, stimulating the development of qualities necessary for the child’s
integration into the group: establishing connections with peers, subordinating their actions
to the roles, controlling and following the rules of the game.

According to scholars, the child’s reflection in play of adult relationships and
phenomenaof socid lifeisaprerequisitefor adeegp understanding of the surrounding redlity
and the dedire to participate in the lives of adults. Many studies have addressed various
aspects of thisissue, but all of them, from their specific research positions, argue and detall
thethesisthat play, inits content, presupposes the organi zation of children'scommunity and
therefore must reflect the positive phenomena of surrounding lifete.

In S. Honcharenko's Pedagogical Dictionary, the term play is defined asaform
of free self-expression of a person that presupposes real openness to the world of
possibility and unfolds either in the form of competition or in the form of depiction

(performance, representation) of certain situations, meanings, or states. The content of

16 pykhtina, N. P. Theory and Methodology of Children's Play Activity in Reference Schemes. Textbook (2nd ed.,
revised and supplemented, electronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2019. 123 p.
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the game is realized by the child through an assumed role, according to certain rules
that regul ate its implementation?’.

Within the scope of our study, it is more appropriate to use N. Pykhtina’s
definition: rule-based games are a type of group or paired play in which participants’
actions and interactions are regulated by previoudy formulated rules that are
mandatory for all participantst®.

The psychological nature, essence, educational and other potentials of play asa
complex, multifunctional phenomenon are embodied in its characteristics, which
possess specific general and universal features:

1. Play asan activeform of cognition of the surroundingreality. Thediversity
of its forms introduces the child to red-life phenomena, alowing them to explore the
properties and functions of objects, their uses; to learn about interpersona relationships,
rules, and norms of behavior; to understand themselves, their abilities, and capabilities.

2. Play asa conscious and purposeful activity. Every game hasagoal that is
significant for the child. To achieve the goal, they select appropriate means, toys,
perform related actions, and engage in various relationships with peers®®,

In N. Pykhtina’s research, the pedagogical functions of games are identified as
didactic, motivational, and controlling. Didactic functions include the formation of
control, self-control, self-correction, and the development of cognitive interest,
cognitive activity, and initiative®.

In older preschool age, children's interactions revolve around roles and the
observance of the rules associated with them. It isimportant that these rules promote the

affirmation of highly moral human relationshipsand feglings. The play activity of children

" Honcharenko, S. U. Ukrainian Pedagogical Dictionary. Kyiv: Lybid, 1997. 375 p.

Pykhtina, N. P. Theory and Methodol ogy of Children's Play Activity. Textbook (2nd ed., revised and supplemented,
electronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2016. 267 p.

8pykhtina, N. P. Theory and Methodology of Children's Play Activity. Textbook (2nd ed., revised and
supplemented, electronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2016. 267 p.

19 pykhtina, N. Features of Social-Emotional Learning of Preschoolersin Play. // Abstracts of the | International
Scientific and Practica Online Conference "Development of Education in the European Space: National
Challenges and Transnational Perspectives," November 2-3, Nizhyn, 2023.

2 Pykhtina, N. P. Pedagogical Possibilities of Using Didactic Games in Preschool Educational Ingtitutions.
Scientific Notes. Series: "Psychological and Pedagogica Sciences'. Nizhyn: Nizhyn Mykola Gogol State
University, 2022, No. 4.
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should be directed at developing their ability to collaboratively build and develop a
storyline, understand their play partners, and coordinate their actions with others.

To achieve this, N. Pykhtina advises educators to use the following:

1. Joint retelling of a fairy tale or story in turns. The teacher changes the
storyteller at certain points, reminding them of the sequence of events when needed.

2. Joint invention of afairy taleor story, whichislater used as the plot for a
game. It is important that children engaged in this task are sympathetic to each other
and have approximately the same level of play experience.

3. Joint dramatization of the storyline of afairy tale or story after the children
have memorized it. This is a necessary condition for enriching their experience of
elementary role-based behavior. Knowing the children well, the educator teaches them how
to combine (imagine, fantasize, transform) elements of the play plot in different ways?*.

Rule-based games, unlike creative ones, are sometimes called closed games,
because the preschooler’s ability to modify them is limited. Most of these games are
devel oped by adults who organize the corresponding activitiesfor children. Play isalso
a criterion of a child’s normativity — how they play can reveal alot about them.

The classification proposed by N. Pykhtina is based on conclusions by S.
Novoselovaand T. Ponimanska. The researcher identifies several groups of rule-based
games initiated by an adult with educational and developmental objectives:

« Educational games (didactic games: verbal, with toys, printed-tabletop) —
didactic tasks that capture children's interest and stimulate their intellectual
development. Didactic games are effective in preventing and overcoming such
negative behaviors as withdrawal, disobedience, and dishonesty. These games have a
stable structure that distinguishes them from other forms of play. Their main e ements —
didactic and game-related tasks, rules, actions, and outcomes — provide them with both
educational and play functions. They foster cognitive interest in children?.

2L Pykhting, N. P. Theory and Methodology of Children's Play Activity. Textbook (2nd ed., revised and
supplemented, e ectronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2016. 267 p.

2 Pykhtina, N. P. Pedagogical Possibilities of Using Didactic Games in Preschool Educational Intitutions.
Scientific Notes. Series: "Psychological and Pedagogica Sciences'. Nizhyn: Nizhyn Mykola Gogol State
University, 2022, No. 4.
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* Movement-based games (high, moderate, low mobility; plot-based; games
with objects; with a predominance of basic movements such as running, jumping, etc.;
relay games) — motor tasks captivate children and help mobilize physical energy. These
games are best suited for correcting slowness or hyperactivity, overcoming shyness,
egocentrism, aggressiveness, greed. They help develop discipline, organizational
skills, communicability, and social status, regulate emotiona responses and self-
esteem, and adjust excessive or insufficient activity levels®.

« Entertainment games (amusement games, recreational games, intellectual
games, festive-carnival games, theatrical-dramatic games) — provide a change of
activity and psychologica relaxation. They are conducted during breaks between
lessons, in extracurricular activities, or in clubs. These games help prevent and
overcome aggressiveness, tantrums, and fears?.

» Folk games (amusements, movement-based, didactic, ritual games) — rooted
in historical traditions of the ethnic group. Folk games are effective in eliminating
fears, anxiety, withdrawal, jealousy, tattling, greed, tantrums. These gamesrequirerule
observance, encouraging volitional effort, cooperation, and overcoming negative
emotions tied to failures. They help form moral and ethical foundations through the
use of folklore genresin pedagogy.

Play is aso essentid for the emotiona development of children. It helps them cope
with fears caused by traumatic experiences (e.g., night terrors, extended hospitalization,
etc.)?.

The main benefit that a child gains from play is the opportunity to take on arole.
Through playing this role, the child’s actions and attitudes toward reality are transformed.

Pedagogical guidanceof children's play must takeinto account the main age-rel ated
and individual characteristics of their development, as well as the development of play

2 Pykhting, N. P. Theory and Methodology of Children's Play Activity. Textbook (2nd ed., revised and
supplemented, electronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2016. 267 p.

2 Pykhtina, Nina. Play as a Technology of Social-Emotional Support for Preschoolers Raised in Dysfunctional
Families and Displaying Negative Behavior. // Scientific Notes. Series: "Psychological and Pedagogical Sciences'.
Nizhyn: Nizhyn Mykola Gogol State University, No. 4, 2024.

% Pykhtina, Nina. Play as a Technology of Social-Emotional Support for Preschoolers Raised in Dysfunctional
Families and Displaying Negative Behavior. // Scientific Notes. Series: "Psychological and Pedagogical Sciences'.
Nizhyn: Nizhyn Mykola Gogol State University, No. 4, 2024.
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activity across al age stages. Psychologists assert that without knowledge of the inner
laws of play development as an activity, attempts to manage it may destroy it.

For successful management of children’s games, the educator must possess a
variety of sKills, the most important of which are:

1. Analytical skills—the ability to analyze and diagnose the level of play activity
development in the group asawhole and in each child individualy. For this, the educator
must constantly observe the children’s play.

2. Projective (constructive) skills—the ability to plan the level of children'splay
development in aforecasted time perspective.

3. Organizational and communicative skills — the ability to organize children,
take a genuine interest in their games, participate in the game when necessary in leading
or supporting roles, influencethe course of the gamewith suggestions, advice, questions?.

In conclusion, rule-based games are a type of group or paired play in which the
actions and relationships of participants are regulated by previoudy formulated rules,
obligatory for al. We have anayzed the types of rule-based games, namely:

— Didactic (verbal, with toys, printed-tabletop),

— Movement-based (classified by mobility level: high, moderate, low; plot-
based; with objects; those emphasizing running, jumping, etc.; relay games),

— Entertainment games (amusement, recreational, intellectua, festive-carnival,
theatrical-dramatic),

— Folk games (amusements, movement-based, didactic, ritual). We have also
identified the characteristics of rule-based games and the skills an educator must
possess to successfully manage gameplay.

Conclusions

The analysis of theoretical aspects of prevention and overcoming of negative
manifestations in the behavior of older preschool children by means of games with
rules showed that the problem of our research isrelevant.

% pykhtina, N. P. Theory and Methodology of Children's Play Activity in Reference Schemes. Textbook (2nd ed.,
revised and supplemented, electronic version). Nizhyn: Nizhyn Mykola Gogol State University, 2019. 123 p.
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We clarified the essence and mechanisms of the formation of negative
manifestations in the behavior of older preschoolers, namely: revealed the concept of
negative manifestations in the behavior of preschool children, the forms and
peculiarities of manifestation of negativism, studied the motives and nature of the
behavior of older preschool children, and also analyzed the groups of factors of
negative manifestations in the behavior of preschool children. All this gives grounds
to state the importance of a behavioral approach to children regarding the analysis of
the essence and mechanisms of the formation of negative manifestations in the
behavior of older preschool children.

We identified the existence of foreign and domestic various aspects of
pedagogical prevention of behavioral deviations and defined it as the formation of a
specific moral sense of responsibility through a complex purposeful influence on the
consciousness, feelings, will of pupilsin order to develop their immunity to negative
influences of the environment; prevention of antisocial orientation of children’s
behavior, transformation of their attitude to the surrounding reality in the process of re-
education.

We characterized three levels of pedagogica prevention, namely: primary —
consists in the upbringing of a psychologically and physically healthy personaity;
secondary — is the purpose of diagnosing negative manifestations in the behavior of
children, which allows to prevent their further development; tertiary — consists in
determining the measures, methods, and techniques of work aimed at correcting
aready revealed deviationsin the behavior of preschool children. Thisiscarried out in
order that these negative manifestationsin the child do not move to amore severe stage
and do not become fixed in her further life.

We analyzed the essence of games with rules as a type of group or paired play,
in which the actions of the participants and their interactions are regulated by pre-
formulated rules mandatory for al participants. Based on the analysis of research in
the field, we outlined the peculiarities of the use of games with rulesin the structure of
the pedagogical process and revealed the broad possibilities of the formation and

development of the play collective, which stimulates the formation of the child’s
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gualities through: establishing connections with children who are playing,
subordinating their actions to roles, control and implementation of game rules. We
found that preschool children reflect in play the relationships and interest in the work
of adults, in peers, in school, the importance of forming a play collective, which isthe
basis for the prevention and overcoming of negative manifestations in the behavior of
preschoolers, and accordingly we indicated the functions of games. T. Ponimanska
explains the essence, educational and other possibilities of the game as a complex,
multifunctional phenomenon embodied in its features. Thus, there are generd,
universal features of the game, where it is an active form of cognition of the
surrounding reality and the game as a conscious and purposeful activity.

We singled out the types of games with rules and the preventive significance of
each of the types of games for older preschool children, namely: didactic, which are
appropriate to use in the prevention and overcoming of such negative manifestations as:
Isolation, disobedience, dishonesty, they form cognitive interest in children; movement
games, which are best suited for the correction of : dlownessand hyperactivity, overcoming
shyness, egoism, aggression, greediness. Movement games also form discipline in
children, organizational skills, improve communicativeness and the social status of the
child, balance emotionality, self-esteem, correct excessive or insufficient activity of a
preschool child; entertaining, they ensure a change of activity and full psychological ret;
they can be held for the prevention and overcoming of: aggression, tantrums, fears; folk
games are appropriate for eiminating: fears, anxiety, isolation, jealousy, tattling,
greediness, tantrums. In folk games, compliance with the rules requires the child to make
volitiond efforts, the ability to interact with others, to overcome negative emotionsrelated
to failures, etc. They form the moral and ethical foundations of the upbringing of children
through the use of folklore genres by teachers.
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Abstract: This section reveals modern approaches of leading specialists to the study
of the problem of fostering an empathetic attitude towards peers in 5—6-year-old children.
The dynamics of changes in the development of this moral quality throughout preschool
childhood are determined. It is noted that a sensitive attitude towards peers is evidenced
by the ability to recognize and identify the emotional state of a partner in joint activities,
respond to it appropriately, provide constructive assistance to a peer without waiting for
adult reminders or for the child experiencing discomfort to ask for help. Criteria for
assessing the degree of development of an emphatic attitude towards peers have been
developed, the component structure of the moral quality has been defined, and the levels
of its development in 5—6-year-old children have been characterized. The pedagogical
conditions for optimizing the educational process aimed at expanding pre-schoolers’
knowledge, acquiring practical experience, creating a developmental environment in
preschool educational institutions and applying innovative educational technologies for
this purpose have been theoretically substantiated.

Key words: empathy as a basic personality trait, identification of a peer's
condition, empathetic attitude towards a partner, adequate self-assessment, emotional
support, instrumental assistance.
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Problem Statement. The issue of moral development and the upbringing of a
child’s personality has been and remains a significant concern for our country, because
the overall moral state of Ukrainian society is deteriorating and requires the search for
effective and prompt ways to improve it. Scholars have identified a number of
concerning trends, including the formalization of interpersonal relationships, the
predominance of business communication over personal interaction, declining trust in
the social environment, and increasing indifference.

It is necessary to address the issue of moral education from preschool age, which
is the most favourable period for children to learn rules and norms of behaviour. The
importance of this issue is emphasized in normative documents, such the Laws of
Ukraine on Education and On Preschool Education, as well as in the Basic Components
of Preschool Education, which highlight the need for educators to foster humane
qualities in children, including empathy. According to the Basic Component of
Preschool Education, which serves as the national educational standard, a child should
be familiar with elementary social, moral, and ethical norms of interpersonal relations;
be able to follow them in communication, coordinate their actions accordingly; and be
capable of empathizing, sympathising, helping others, and choosing appropriate ways
of communication in different life situations?.

Ancient philosophers (Socrates, Plato, Aristotle, Democritus), leading figures in
philosophical thought (M. Berdiaiev, V. Hehel, A. Helvetsii, I. Kant and others) and
classics of historical and pedagogical theory (I. Herbat, B. Hrinchenko,
O. Dukhnovuch, J. Dewey, J. Kamenskyi, D. Locke, A. Makarenko, M. Novikov,
I. Ohienko, M. Pyrohov, S. Rusova, H. Skovoroda, V. Sukhomlynskyi, K. Ushynshyi
and others) paid attention to some aspects of the problem of empathy.

The psychological aspect of moral education was studied by L. Artemova, 1. Bekh, .
Ziaziun, O. Kononko, H. Kostiuk, T. Ponimanska, M. Skrypchenko, T. Tytarenko and
others. The issue of developing moral qualities in preschoolers was revealed in the works

of the renowned educators such as V. Sukhomlynskyi, I. Vashchenko, K. Ushynskyi and

1 Bazovyi component doshkilnaii osvity Ukrainy// Vykhovatel-metodyst doshkilnoho zakladu (2021), 2, 4-19 [in
Ukrainian].

328



others. Some aspects of empathy were studied by educators S. Variukhina, T. Dovha,
S. Melnychuk, T. Ponimanska, T. Trotsenko and others.

The analysis of scientific sources indicates that the problem of cultivating
empathy as a basic personal quality in pre-schoolers has been mostly considered within
the general framework of moral education. Direct research on empathy in Ukrainian
pedagogy remains insufficient, which determines the relevance of this study.

Analysis of Resent Research and Publication. The majority of researchers
have examined empathy within the broader context of moral education in preschool
children and the study of various moral traits and values. The works of L. Artemova,
I. Babii, N. Havrysh, I. Duchkivska, 1. Ziaziyn, O. Koshelivska, T. Ponimanska,
O.Sanichenko, O. Sukhomlunska are associated with the solution to moral education
issues in early childhood. According to T. Ponimanska, O. Kozliuk and H. Marchuk,
morality is an important regulator of human behaviour and relationships. From the
point of view of humanistic consciousness, the basis of personality is moral
development, which manifests itself in the pre-schooler's adherence to a system of
views, ideas, moral norms, and social evaluations that determine and regulate
behaviour and activities. In introducing the idea of a humanistic approach into
pedagogical practice, the authors emphasised the importance of fostering in children a
value-based attitude towards themselves and others. 2

According to L. Lokhvytska’s approach, morality is a form of social consciousness
a set of norms, rules, and principles of human behaviour, a system of views and
judgments that regulate and constrain individual conduct. The scholar believes that morality
serves as a means of resolving social and interpersonal conflicts from the perspective of
justice. She emphasizes that morality, as derived from moral consciousness, is a complex
personal formation that implies awareness and implementation of moral norms and rules
governing human relations and moral experiences®.

Special attention should be paid to altruism which is a key concept in humanistic

2 Ponimanska T.l., & Kozliuk O.A., & Marchuk H.V. (2008). Vykhovannia liudianosti (Do Bazovoii prohramy
rozvytku dytyny doshkilnohoh viku Yau Sviti): posibnyk Milenium, 138 [in Ukrainian].

3 Lokhvytska L.V. (2014). Prohrama z moranoho vykhovannia ditel doshkilnoho viku Skarbnytsia morali/
LokhvytskaL.V. Ternopil: Mandrivets, 128 [in Ukrainian].
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psychology and pedagogy. Humanity implies a sense of love and respect for others,
compassion, and benevolence. It reflects a readiness to help others, respect them, and
care for them. The term ‘humanity’ encompasses a person’s moral and psychological
characteristics expressing a conscious attitude toward oneself and others as the highest
value.

According to I. Dychkivska and O. Savchuk, humanity differs from humanism
in that it is carried out unconsciously on a spontaneous and emotional level. Humanity
contains an element of rationalisation, involving analysis, comparison and contrast. It
1s conscious humanity. Humanism acts as a value-based form of organisation of
humanity as a morally oriented behavioural model. Humanity is a deeply individual
state that requires a high level of intellectual and emotional tension and a sense of
responsibility. A person cannot be made kind or loving externally; humanistic beliefs
cannot be formed. Only internal conditions can be created under which a person
chooses them. Humanity involves conscious choice and self-overcoming in the process
of self-realization.

In the study, I. Bahmet conducted a theoretical generalization of the features of
altruistic—egoistic orientation of personality. This scholar substantiated the inadequacy
of considering altruism and egoism as completely opposite poles, demonstrating the
existence of intermediate forms such as altruistic egoism and egoistic altruism. This
position has been found to prevail at different age stages. The existence of differences
in the manifestations of altruism-egoism in representatives of different sexes has been
proven. The theory that the altruistic-egoistic value-semantic position is not static has
been further developed. It has been proven that with age, the altruistic-egoistic position
can change, even approaching the diametrically opposite manifestation of personality
orientation®,

Therefore, in the process of moral education, it is advisable to take into account
the peculiarities of personality orientation. Defining the content of moral education in
early ontogenesis, O. Stanichenko defines it as a purposeful process that predicts the

content, forms, methods and techniques of pedagogical influences. The author notes

4 Bahmet 1.M. (2000) Altruism ta ehoism u zhyttievii pozutsiii elitarnoii osobystosti// Nauk. zap. Instytutu
psykholohiii imeni Hryhoriia Kostiuka, 1, 143-146 [in Ukrainian].
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that the result of moral education is a set of moral traits and qualities of the personality.
The specialist defines morality as the result of a person's acceptance and assimilation
of moral norms that have acquired regulatory force, determine behaviour, and influence
attitudes towards the world and oneself. Morality manifests itself in a person's
conscious free choice of course of action in various life situations and their capacity
for moral behaviour®.

According to leading researchers in the field of social and moral development
and education of pre-schoolers, empathy is a fundamental quality that represents the
main characteristics of sociality. This determines the legitimacy of choosing it as the
main topic of this master’s thesis project. Taking into account that empathy is the
leading characteristic of the social and moral development of children aged 3-6/7, it
will be studied in this context. O. Kononko defines moral education as a purposeful
process of organising and implementing educational influences by a teacher with the
aim of expanding and deepening preschoolers' knowledge of social rules, regulations,
and moral norms; promoting awareness and a humanistic orientation in their attitudes
towards themselves and the surrounding world; cultivating and stabilising behaviour
in communication and joint activities with others. The author notes that moral
education is the ability of preschoolers to realise their best social and moral qualities
in interpersonal relationships, a form of internal culture appropriate for their age, and
skills in following the rules of behaviour and communication accepted in society.

According to O. Kononko, empathy is a basic integrated personal quality that
manifests itself in a pre-schooler's conscious perception and understanding of another
person's discomfort, as well as their possession of emotional and instrumental means of
supporting and helping those in need. By ‘teaching empathy’, the author means a
purposeful process of forming preschoolers' ideas about empathy and emotional attitudes
towards its manifestations, helping children master specific ways of showing empathy,
creating situations for children to practise empathy, transforming sensitivity into a

meaningful social and moral value through pedagogical assessment, and caring for it as a

5> Stanichenko O.F. (2023). Vykhovannia chuinosti u ditei doshkilnoho viku: dys... dokt. filosof. Poltava, 420 [in
Ukrainian].
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cultural phenomenon. The effectiveness of the education process is determined by the
degree of ‘cultivation of empathy’ reflected in the pre-schooler’s ability to see a peer’s
discomfort, remain emotionally responsive, respond adequately to it, offer support and
assistance voluntarily, protect from external negative influences, show respect for the peer
and one's own dignity, and experience satisfaction from humane behaviour.

According to O. Kononko, empathetic behaviour should be understood as a system
of interrelated actions and deeds performed by a pre-schooler to express compassion and
provide assistance to a peer in a difficult situation, requiring active interaction. Empathetic
attitude 1s the conscious, selective, subjective and evaluative actions of a pre-schooler
aimed at emotional perception and the expression of compassion and willingness to help
a peer who 1s experiencing discomfort. Its foundation lies in needs, motives, emotions, a
system of values, and the child’s assessment of the situation and a partner. They determine
the personal significance of the peer’s experiences and the focus of the activity®.

The external manifestation of empathy partially depends on general sensitivity as a
psychophysiological prerequisite of personality development. Meanwhile, it's worth
noting that not every naturally sensitive person is sensitive to others. If an individual is
self-centred and selfish, they might not care about other people's problems and troubles.
As V. Shapar notes, sensitivity as the ability to have feelings forms the basis of personality
and serves as a prerequisite for the development of responsiveness as a readiness for
external affective and effective reactions. Objectively, sensitivity is a response to the
influence of a certain stimulus; subjectively, it is an internal experience, a feeling of a
given agent of influence’.

M. Yarmachenko defines empathy as a moral quality that characterizes a person’s
attitude toward others. It implies caring about others’ needs and desires, being attentive to
their interests and problems, opinions and feelings, understanding the motives behind their
actions, and treating others’ pride and dignity tactfully. According to the author, empathy

is an integral part of behavioural culture®,

6 Kononko O.L. (2020) Diahnostyka ta vykhovannia chuinosti doshkilnykiv// Sotsialno-morane vykhovannia
doshkilnykiv: dodidno-tekhnol ohichni aspekty. Nizhyn. NDU im. Gogolia, 84-167 [in Ukrainian].

7 Shapar V.P. (2005). Suchasnyi tlumachnyi psykholohichnyi dovnyk. Prapor, 600 s, [in Ukrainian].

8 Pedahohichnyi slovnyk/ Za red. Diisnoho chlena APN Ukrainy Yarmachenka M.D. Pedahohichna dumka, 516 s.,
[in Ukrainian].
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Analysing the characteristics of the development and cultivation of empathy in
preschool children, it is worth resorting to its definition as a basic social and moral quality
of a preschooler. O. Koshelivska characterises empathy in the context of the problem of
emotional comfort and discomfort. This expert defines empathy as the child’s ability to
notice when a peer experiences emotional discomfort and to take an active part in restoring
the emotional well-being of the person who is suffering®.

It is important to emphasise that the emotional sphere is decisive in the personal
development of a child in general and moral development in particular. As V. Tuhai notes
despite the fact that the issue of emotional sensitivity in pre-schoolers occupies an
important place in preschool pedagogy, terminologically, the concept is used to broadly
define various forms of a child's caring attitude towards the experiences and states of the
people around them. The author considers emotional sensitivity one of the components of
a person’s social potential. The lack of a clear definition complicates understanding this
phenomenon. In scientific and methodological literature on the development of emotional
sensitivity, it is understood as an emotional response to the state of another person, as a
component of tolerance, as the main form of manifestation of a child's active emotional
attitude towards adults and peers, which includes feelings of empathy and compassion™®.

H. Sviderska’s research shows that during preschool childhood, moral qualities
evolve such as dignity, shame, and duty and new ones like conscientiousness, pride,
and justice emerge. Moral habits are formed, enabling children to adapt and socialize
harmoniously to new conditions and demands of life. Moral education involves the
formation of a system of dominant motives, the awareness of which increases with age,
helping children understand how they are related to the consequences of behaviour and
what causes them. The author defines empathy as a moral and psychological quality, the
ability to empathize. H. Sviderska highlights the importance of perceiving another
person’s emotional state, responding appropriately, showing compassion and empathy,

kindness, politeness, care, and respect for others’ dignity*!.

9 Koshelivska O. (2002). Mizh dvokh poliusiv. Doshkilne vykhovannia, 3, 9-10 [in Ukrainian].

10 Tuhai V.M. (2015). Moralne vykhovannia molodshykh shkoliariv yak psykholoho-pedahohichna problema.
Pedahohika formuvannia tvorchoii osobystosti u vyshchii [ zahalnoosvitnii shkolakh, Vyp. 41, 259-464 [in
Ukrainian].

11 Sviderska H.M. (2005). Problema chuinosti. Sotsialna psykholohiia, 3 (11), 130-138 [in Ukrainian].
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The attention should also be paid to the aspects which have been emphasized by
other scholars as a result of the process of analysing the preschoolers’ empathy. D. Spivak
highlights the importance of a child’s ability to take another’s perspective, provide
unselfish help without adult encouragement, and alleviate peers’ discomfort. The author
stresses the need to develop children’s emotional sphere, teaching them to recognize and
understand others’ states and to act accordingly®2.

O. Verzhykhovska focuses on exploring the inner world of pre-schoolers and their
attitudes toward other people. She emphasizes the importance of teaching children to share
in others’ joys, needs, and sorrows, to be attentive to others’ interests, thoughts, and
feelings, to understand their motives, and to treat others’ pride and self-esteem tactfully*3,

An analysis of scientific sources has shown that issues related to diagnosing and
fostering empathy in 5—6-year-old children particularly empathetic attitude to peers, their
readiness to help and support others require attention.

The purpose of the section is to characterize the phenomenon of empathetic
attitude toward peers in preschool childhood and to determine the conditions and
technologies for its effective development.

Presentation of the Main Material. The study was aimed at examining the
peculiarities of how older preschool children express empathy as a basic personal
quality, as well as determining the technology for optimizing the process of fostering this
quality in preschool educational institutions. When operating with the concept of
«empathetic attitude», we proceeded from the understanding that it is manifested in the
ability to perceive the emotional state of a partner in joint activity, respond to it
appropriately (by comforting, expressing confidence in the partner’s abilities),
demonstrate readiness to provide emotional support, and offer real help. In this research,
empathy was defined as a positive characteristic of a developing personality, manifested
in a compassionate attitude toward peers in distress, in expressions of care and attention,

in the ability to respond to others’ needs, and in the desire to be helpful and needed.

12 Spivak D.M. (2013) Teoretychni pidhody do vyvchennia problem morali ta moralnoii samosvidomosti.
Psykholohiia: realnist i perpektyva. Vyp. 2, 170-174 [in Ukrainian].

13 Verzhykhovska O.M. (2000). Kontseptsiia hromadianskoho vykhovannia osobystosti v umovakh rozvytku
ukrainskoii derzhavnosti. Shliakh, 3, 7-13 [in Ukrainian].
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From our point of view, a sensitive child easily establishes emotional
connections with peers and is ready to offer help in difficult moments. An empathetic
pre-schooler not only expresses sympathy but is also willing to provide real assistance,
offering physical support, comfort, or help in solving a problem. Empathy in 5—6-year-
old children is associated not only with understanding another child’s experiences but
also with the ability to put themselves in that child’s place. An empathetic child shows
concern for the well-being of friends, tries to create a comfortable atmosphere of trust
and mutual assistance. The signs of an empathetic attitude toward peers include
showing respect and appreciation, expressing sympathy, demonstrating goodwill,
promptly noticing and accurately interpreting a peer’s reactions to words and actions,
and being able to say «no» when appropriate.

Based on the above, criteria and indicators were determined to assess the level
of empathy development in older preschool children. The main criteria and indicators
are presented in Table 1.

Table 1
Criteria and Indicators for Assessing the Level of Empathy as a Basic Moral
Quality in Preschool Children

Criteria INDICATORS OF CRITERIA
Focuses attention on the partner, observes them closely, watches
their facial expressions, movements, and gestures, and takes into
account their verbal statements; notices changes in their mood and
Perception and condition; analyses and identifies the causes of discomfort;
understanding of a | understands the meaning of what is happening; correctly interprets
peer's discomfort | the partner’s experiences, names them, and draws appropriate
conclusions; asks about unclear aspects and clarifies information;
puts themselves in the peer’s place (a formed decentration
mechanism).
Does not remain indifferent to the peer’s state and mood,
demonstrates emotional receptivity, reflects on the situation; using
Assessing the sight, hearing, and touch, assesses the seriousness of the problem
experiences of a peer | and its social significance; responds emotionally to the peer’s
and one's attitude | discomfort, shows interest and willingness to provide support;
towards them demonstrates compassion, expresses a positive attitude toward the
peer, including sympathy and respect; finds satisfaction in doing
SO.
Responds quickly and appropriately to the peer’s state and the
social situation; translates their feelings into active behaviour:
helps the peer on their own initiative rather than after being asked,
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Nature of response | takes responsibility for the peer’s well-being, supports them,
to peer discomfort | demonstrates basic forms of tact, politeness, and courtesy; uses
comforting words and soothing gestures; protects the peer from
insults, ridicule, or humiliation by others; is able to apply this
behavioural strategy in other uncomfortable situations, enriching
their own experience.

Source: Results of own scientific research

In determining the component structure of empathy, we used the scheme
proposed by O. Kononko. According to this author’s approach, the main components
of empathy include motivational, cognitive, behavioural, and reflexive ones.

The motivational component of empathy reflects the need-motivational sphere of
the personality — the interests, motives, and goals of the empathy shown by the pre-
schooler towards their peers, awareness of the social significance of this moral quality
and its connection with the moral norm of humane behaviour. We took into account
that both internal and external motives influence a child's behaviour. Motives based on
internal needs are a powerful driver for a child to make a humane decision. Motivation
and purpose form a kind of ‘vector’ of behaviour that determines its direction.
Therefore, in studying manifestations of empathy, it was important to identify the
internal needs guiding the child when showing a compassionate attitude toward a peer
and emotional responsiveness to their discomfort. Creating adequate motivation makes
it easier for pre-schoolers to transfer knowledge about empathy and ways of expressing
it in different life situations, contributes to the enrichment of their individual
experience, and mobilises their volitional efforts. A positive motivational stimulus
arises when pre-schoolers are given the opportunity to comprehend the meaning and
social value of empathy, to satisfy their leading internal needs, and to make a conscious
decision regarding their behavioural strategy.

The cognitive component of empathy characterizes the pre-schooler’s
understanding of themselves as a humane person, their perception of typical and unique
traits of a peer in a difficult situation, and the depth and breadth of their knowledge
about empathy and its importance. It also reflects awareness of basic moral norms and
social evaluations of empathy and indifference, emotional sensitivity and apathy, as
well as the ability to differentiate and verbalize these phenomena, and to establish
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cause-and-effect relationships between their empathetic or indifferent attitude towards
those who are suffering and how others perceive them and their self-esteem. The pre-
schooler’s ability to create an image of another person in their consciousness was
recorded, along with their desire to actively explore the social environment and
themselves, to enrich their experience with new information, and to develop an
adequate understanding of their immediate social surroundings.

The behavioural component of empathy is evidenced by the child’s actual
manifestations of empathy in various life situations and toward different peers, which
serve as indicators of its development. They include showing interest to a peer who finds
themselves in difficult situations; active interaction and willingness to communicate and
cooperate; using of appropriate emotional and instrumental means to express compassion;
offering help on their own initiative rather than after being asked; readiness and ability
to take over part of the peer’s task, showing care, support, tact and politeness; using of
comforting words and soothing gestures; efforts to protect the peer from insults, ridicule,
or humiliation by others; the ability to rejoice together with them in overcoming a difficult
situation; and the capacity to transfer such behavioural strategies to other situations,
thereby enriching their own social and moral experience.

The reflexive component of empathy manifests itself in the pre-schooler’s ability
to analyse information related to a peer’s discomfort and the emotions they experience,
to understand, evaluate, and adequately respond to them. It also includes the ability to
assess their own thoughts, desires, virtues, and shortcomings, to take into account the
expectations of significant others, to foresee their reactions to the child’s humane (or
inhumane) actions, and to adjust their judgments and decisions when necessary. The
development of this component determines the formation of the child’s individual
experience, which is crucial for developing empathy as a fundamental social and moral
quality of personality.

A comprehensive methodology was developed, involving the use of projective
techniques, interviews, observation, and modelling of experimental situations. The data
obtained from each of these methods within the framework of the ascertaining
experiment made it possible to determine the levels of development of empathetic

attitudes among 5—6-year-old children in relation to their peers. The distribution was
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based on the previously defined criteria and components. The summarized data are

presented in Table 2.

Table 2

Distribution of Pre-schoolers by Levels of Empathy towards Peers

Levels of
Empathy
Development

Characteristics of Manifestations

Quantita
tive
Distribut
ion (in

%)

HIGH

Quickly and easily identifies those who feel unwell, recognizes
discomfort through facial expressions, gestures, movements,
actions, and utterances. Analyses the causes of such states and
can put himself in another’s place; does not remain indifferent.
Knowledge about empathy is adequate, multifaceted, and
conscious. Adequately evaluates both self and others as
empathetic (or indifferent). The sense of sensitivity is clearly
expressed and stable. Demonstrates an empathetic attitude
toward the majority of people within their close social circle. A
basic system of value attitudes toward the world and the self is
formed, along with an internalized principle of ‘never leaving
another in trouble’. Empathy has become an inner personal asset
guiding behaviour. Acts responsibly and competently. Possesses
socially acceptable tools of support and assistance. Acts out of an
internal need, selflessly, without expecting approval. Value-
based attitudes toward self and others are balanced, with a well-
developed sense of dignity.

20

OPTIMAL

Possesses sufficient knowledge about empathy and its
importance in life. Rather quickly distinguishes those who are
upset and generally tries to be helpful. The norm «never leave
another in trouble» has partly become an internal motivation;
however, in situations of behavioural choice, actions are still
influenced by the external evaluation of an authoritative person.
Self-esteem is not stable enough ranging from adequate to
inflated. Occasionally displays indifference towards those they
do not like, is aware of this, tries to rectify the situation so as not
to feel condemned. Easily establishes contact with peers, but is
selectively friendly. More often commands than obeys; personal
interests sometimes prevail over group interests. When someone
1s in trouble, evaluates the appropriateness of actions and may
involve others in solving the problem. Finds satisfaction in self-
expression through helping peers. Values himself more than
others.

28
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AVERAGE

Understanding of empathy is generally adequate but schematic,
memorized, insufficiently conscious, and poorly reasoned, often
ineffective. When a friend faces trouble, tries to help; when a less
interesting peer feels discomfort, tends to remain indifferent,
ignoring the problem («It’s none of my business»). Feelings and
attitudes are mostly unstable and weakly regulated; mood is
changeable. Behaviour depends largely on adults’ or
authoritative peers’ opinions. Behaviour is unstable, alternating
between confidence and uncertainty; orientation towards a
friendly attitude towards others is situational. Self-esteem is
unstable, mostly inadequate, ranging from overestimated to
under-estimated. Displays distrust more often than friendliness
and sensitivity. May express self in socially unacceptable way,
take pleasure in others’ failures. In communication with stronger
peers, tends to seek approval or demonstrate abilities; with
weaker ones, commands or humiliates them. Others’ authority
matters more than personal dignity.

38

LOW

Understanding of empathy is primitive or inadequate. Shows an
indifferent type of behaviour, focused mainly on satisfying basic
needs and avoiding complex or problematic situations. Usually
remains indifferent, unresponsive to others’ feelings, avoiding
involvement in confusing or risky matters. Strives in
communication not for success but to avoid failure or any risk.
Lacks the tools to offer help or support. Mostly relies on others
for assistance. Self-assessment is low or undefined; mood is
predominantly pessimistic, tense, and anxious; behaviour is
uncertain and conformist. Does not embrace the idea of
solidarity, spends much time alone, living «in a shell,» detached
from the environment. Value attitudes toward self and others are
undeveloped.

14

The fact that only 48 per cent of the 5—6-year-old children demonstrated high
and optimal levels of empathy toward their peers, while more than half of the
experimental group showed insufficient or low indicators of the ability to recognize,
identify, and determine the causes of peers’ emotional experiences as well as readiness
to provide support and assistance, indicates the need to organize targeted work with
both educators and older pre-schoolers at the formative stage. The conditions for
optimizing the educational process in preschool educational institutions were defined
as follows: enriching and systematizing the knowledge of older preschool children
about empathy and empathetic attitudes toward peers, training 5—6-year-old children

to display empathy in joint activities, humanizing educator—child interaction through

Source: Results of own scientific research
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the use of modern educational technologies and updating the content and form of
pedagogical evaluation.

The formative experiment methodology involved a set of methods, including
ethical conversations, storytelling, exercises, the unfinished sentences technique,
creative drawing, games, and self-assessment. Work with educators included a series
of consultations, daily memos and recommendations, and round-table discussions.
These methods were designed to improve pre-schoolers’ empathetic attitudes toward
their peers, and to encourage conscious and independent acts of support and assistance.

Conclusions. Empathy was characterized as an integral quality encompassing a
complex of knowledge, skills, habits, and personality traits. A key component of empathy
1s communicative competence, which reflects the individual’s overall culture. It was found
that significant changes occur in this quality during the preschool period: it becomes more
conscious and self-regulated. Criteria for assessing the degree of empathy formation in 5—
6-year-old children were identified, and four levels of development high, optimal, average,
and low were described. Pedagogical conditions that optimize the process of cultivating
empathy in pre-schoolers were theoretically substantiated, and an effective technology for
fostering empathy in older preschool children was developed. Implementation of these
conditions in educational practice will contribute to the more effective development of
empathetic attitudes in 5—6-year-old children.

The results of this study do not exhaust the scope of the problem of fostering
empathy among older pre-schoolers. Further research should focus on the experimental
study of the manifestations of this quality in 3—7-year-old children as a complex personal
phenomenon in various types of activities, as well as on developing methodological

support for its formation in both open and closed types of preschool institutions.
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Abstract. The section is devoted to the analysis of modern psychological and
pedagogical approaches to self-confidence as a basic quality of personality. The
content of such a quality as strong will and the peculiarities of its development at the
stage of pre-school childhood are determined. It is noted that self-confidence is a
positive attitude of children towards themselves. It includes confidence in their own
abilities: the ability to self-control and self-regulate their behavior, the absence of fear,
a healthy perception of themselves and their strengths, which allows them to set specific
goals and achieve them, objectively evaluate their achievements, and be emotionally
stable. It is stated that in pre-school, the child’s actions become increasingly
conscious: they master basic moral norms and rules, and their self-regulation and a
more or less adequate self-esteem is formed. Criteria for assessing the degree of self-
confidence development are established, its component structure is determined, and
the levels of its development in children aged 5-7 years are characterized.
Theoretically, pedagogical conditions for optimizing the educational process are

outlined, including expanding pre-schoolers'ideas about confidence, gaining practical
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experience, and fostering a developmental environment in pre-school educational
institutions.

Key words: self-confidence, self-control and self-regulation, adequate self-
esteem, independence and purposefulness of actions, pedagogical conditions for

optimizing the educational process.

Problem statement. The modernization of pre-school education in Ukraine,
based on a person-centered approach and a humanistic attitude toward participants in
the educational process, objectifies the necessity of creating an environment in pres-
chool institutions that is conducive to developing the ability of children aged 5-7 to act
actively, confidently, and thoughtfully, and to achieve success in multiple activities. A
complex of regulatory documents such as the Laws of Ukraine «On Education,» «On
Preschool Education,» and the Basic Component of Preschool Education in Ukraine,
focus specialists' attention on the necessity of forming in children during the first
six/seven years of life an optimistic worldview, a sense of self-worth, trust in their own
abilities, and the capacity to objectively evaluate the results of their activities, their
behavior, and their personal qualities.

The focus on the phenomenon of confidence is grounded in the formation of three
essential components of personal development during the later pre-school years: the
development of voluntary behavior, the acquisition of cognitive means and standards, and
the transition from egocentrism to decentration. These components collectively influence
a child's readiness for school, conscious engagement in life activities, purposeful action,
and the demonstration of elementary competence. Notable advancements in
consciousness and personality development play a significant role in fostering pre-
schoolers' confidence. These are the emergence of a schematic, holistic worldview,
primary ethical considerations, the subordination of motives, voluntary behaviors, and
self-consciousness. Pre-schoolers increasingly recognize their capabilities, understand
their limitations, and identify their position within the social-relational framework.

It is essential to acknowledge that the nuances of developing self-confidence as
a personality trait in older pre-schoolers have not been thoroughly explored. The
existing scientific literature does not present a unified perspective on the nature and
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mechanisms of cultivating self-confidence. Age-specific characteristics are often
poorly defined, and the factors that contribute to instilling confident behavior during
the pre-school years remain unclear. Furthermore, there is a need for clarity on the
pedagogical conditions that can optimize the educational process in pre-school settings,
specifically to foster children's self-confidence. The characteristics of this trait across
different gender groups also require further investigation. Additionally, there is an
ongoing need to develop effective methods, forms, and tools to promote positive self-
perception, realistic self-assessment, and the ability to surmount challenges in
achieving goals among pre-schoolers. The unsufficient development of this research
area, as well as the need to bridge the gap between the demands of educational practice
for effective methodologies and their practical absence in pre-school pedagogy,
underscores the relevance of this study.

Analysis of recent studies and publications. Attempts to construct a theoretical
model of self-confidence have been made in the past within philosophical studies, in the
analysis of phenomena of self-assertion and individuality (I. Kant, L. Feuerbach, A.
Schopenhauer, F. Nietzsche, S. Kierkegaard, J.-P. Sartre, and others). The term «self-
confidence» was first used and described by A. Salter, E. Seligman, A. Bandura, and other
specialists. Characteristically, each expert interprets it differently: as a cognitive process,
a mental state, a feeling, a character trait, a personal characteristic, a component of the
reflexive self, or an individual value. According to Maslow, self-confidence is a universal
life orientation of meaning. Beginning with G. Allport, self-confidence is defined as the
relationship between an individual's aspirations and self-esteem.

The phenomenon of self-confidence has been studied by psychologists and
educators primarily through the lens of the developing individual's trust in themselves
and their ability to value themselves (N. Diatlenko, O. Kononko, O. Reinpolska). The
works of educators and psychologists (V. Butovska, M. Mishechkina, E. Smahlii) are
devoted to the problem of self-confidence and the conditions for its cultivation at
various stages of ontogenesis. Modern theoretical and experimental research focuses
on multiple aspects of fostering self-confidence, namely, its mechanisms of formation,
self-confidence as a socio-psychological characteristic of the individual, and the

specifics of its emergence and development across different types of activities.
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In the context of self-confidence, modern psychologists and educators devote
significant attention to the study of self-esteem as an essential condition that enables an
individual to become a personality. As 1. Oliinyk notes, self-esteem is an individual's
evaluation of themselves, their capabilities, and their place among other people. A person's
relationships with others, their critical thinking, their demands on themselves, and their
attitude towards successes and failures all depend on self-esteem. Self-esteem influences
a person's success in their activities and the further development of their personality. As 1.
Oliinyk points out, self-esteem is not merely an acknowledgment of a person's potential,
but an evaluation of it from the perspective of a specific value system. It is a special
function of self-awareness, which cannot be reduced either to the self-image or to the
attitude towards oneself. Self-esteem serves as a source for replenishing the individual's
knowledge about themselves®.

As noted by O. Shylo, reorienting an individual's understanding of personal
maturity requires establishing suitable conditions for growth, which in turn requires
definite criteria for assessing the alignment between an individual's developmental state
and the ideal characteristics of a mature personality. According to the author mentioned
above, one such criterion is psychological well-being, which is conceptualized as a
subjective experience of psychological health. O. Shylo defines personal maturity as an
integrative quality that is perceived as being close to one's own developmental ideal.
Psychological well-being serves as the foundation for personal development,
encompassing aspects such as self-determination, the capacity for confident action, and
the ability to assert one's views and beliefs?.

Studying the phenomenon of trust, I. Savchenko identifies that trust is fundamental

to fostering self-confidence. An analysis of this author's work suggests that shared

1 Oliinyk, I. (2022). Rozvytok samootsinky molodshykh shkoliariv u protsesi navchannia [The development of self-
esteem in younger schoolchildren in the learning process] / I. Oliinyk // Innovatsii v pochatkovii osviti: dosvid,
vyklyky sohodennia, perspektyvy : materialy I nauk.-prak. internet-konf. zdobuvachiv druhoho rivnia vyshch.
osvity pershoho roku navchannia f-tu pochatk. navchannia, Kharkiv, 17 trav. 2022 r. / Kharkiv. nats. ped. un-t im.
H.S. Skovorody; V.V. Ushmarovoi (Ed.), Kharkiv: Part 1. P. 14 [in Ukrainian].

2 Shylo, O.S. (2019). Psykholohichne blahopoluchchia yak kryterii osobystisnoi zrilosti [Psychological well-being
as a criterion of personal maturity]/ O.S. Shylo // Osobystisna zrilist yak problema suchasnoi psykholohii:
kolektyvna monohrafiia. Vol. I / kol. avt.; In Z.M. Miroshnyk, (Ed.), Kryvyi Rih: Vyd. R.A. Kozlov. P. 55-70 [in
Ukrainian].
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characteristics unite self-trust and self-confidence: the ability to set goals independently
and act in accordance with them, to function as an active agent, and to maintain an
adequate critical stance towards oneself. I. Savchenko emphasizes that the phenomenon
of trust (and, consequently, self-confidence) is highly dynamic and correlates with the
individual's attitude towards the world. The author specifies that the studied phenomenon
changes with a person's age and experience®.

According to research by modern specialists, self-trust and consequently self-
confidence cannot be absolute. The same applies to self-distrust and a lack of self-
confidence. As psychologists indicate, a balance between trust in oneself and the
surrounding world is an essential condition for the harmonious growth of the personality;
the dominance of self-trust drives the process of personal self-realization. In the context
of this research, a critical consideration is that self-distrust may lead to a loss of an
individual's sense of identity and autonomy.

According to L. Sohan and I. Yermakov, a sense of self-trust (and self-confidence)
is reflected in a creative attitude of the individual towards performing tasks of various
natures and complexities; in the bold expression of one's own opinion and maintaining it
under external pressure; in making independent decisions and implementing them in life;
in the ability to acknowledge one's own mistakes and miscalculations; and in competently
solving life's problems and making one's own choices. As these experts note, a self-
confident individual freely chooses goals and effective means of achieving them,
demonstrates common sense, formulates reasoned judgments, possesses adequate life
experience, always completes what they start, and is capable of varying, experimenting,
and taking risks. The opinion of this expert that self-confidence is a component of life
competence is productive for us*.

Contemporary scholars characterize confidence as a psychological state

characterized by the minimization or absence of doubt. The foundation of self-confidence

3 Savchenko, 1.D. (2016). Pedahohichni umovy formuvannia u ditei 5-6 rokiv dovirlyvoho stavlennia do doroslykh:
avtoref. ... k.p.n. [Pedagogical conditions for forming a trusting attitude towards adults in 5-6-year-old children:
abstract of cand. ped. sci. diss.], Kyiv [in Ukrainian].

4(2003). Zhyttieva kompetentnist osobystosti: Naukovo-metodychnyi posibnyk [Life competence of the individual:
a scientific and methodological guide]. /In L.V. Sokhan, .H. Yermakova, H.M. Nesen, (Eds.), Kyiv: Bohdana [in
Ukrainian].

346



is primarily rooted in personal experience and knowledge, which align closely with
practical beliefs, thereby motivating individuals to engage in activities they feel confident
about. As articulated by M. Yarmachenko, self-confidence is a person's awareness of their
abilities, which are adequate for the tasks set before them. Self-confidence is typically
manifested when an individual's self-esteem aligns with their actual capabilities.
Conversely, when self-esteem exceeds or falls short of real abilities, overconfidence or a
deficiency in self-confidence may emerge, respectively. These conditions may manifest in
specific contexts or evolve into enduring personality traits. Cultivating confidence
involves developing aspirations and self-esteem that are adequate to one's capabilities®.
Essential to understanding the nature of this phenomenon is the view of the
renowned Ukrainian psychologist S. Tyshchenko, who has established that, in the process
of an individual's interaction with the environment, an emotion-value-based self-attitude
acts as a condition for the formation of the self-image and is simultaneously determined
by its level of development. She notes that there is a close interconnection between the
characteristics of one's attitude towards oneself and the cognitive processes underlying
self-image. According to S. Tyshchenko, one's attitude towards oneself determines the
nature of an individual's attitude towards others, influences self-awareness, and mediates
the individual's value orientations. The author above emphasizes that self-attitude is a
specific activity of the subject directed toward the self, manifested in self-respect and an
interest in oneself. A respectful, supportive attitude from adults toward a child fosters the
development of high self-respect, self-acceptance, self-affection, and trust in one's own
abilities. Conversely, an authoritarian or indifferent attitude from an adult can lead to
detrimental outcomes for the child, including self-rejection, feelings of inferiority, and a
sense of worthlessness. Emotional-value-based self-attitude manifests at the positive pole
as pride, a sense of self-worth, and self-respect, and at the negative pole — as an awareness

of one's own low value, insignificance, and self-contempt®,

5 (2001). Pedahohichnyi slovnyk [Pedagogical dictionary] / Za redaktsiieiu diisnoho chlena APNH Ukrainy
Yarmachenka M.D. Kyiv: Pedahohichna dumka [in Ukrainian].

6 Tyshchenko, S.P. (1991). Razvitie vnutrennego mira rebenka // Vospitanie detei doshkolnogo vozrasta [The
development of a child's inner world // The education of preschool children] / In L.N. Prokolienko, (Ed.), Kiev:
Rad. shkola. P. 40-83 [in Russian].
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Studying this phenomenon, Ukrainian expert M. Mishechkina has summarized the
most common scientific approaches to self-confidence. She defines it as a socio-
psychological characteristic of the individual, with a central component of a positive self-
image. The concept of «confident behavior» is a culturally normed set of skills that
supports an individual's self-realization within the social environment. According to M.
Mishechkina, the degree of completeness of a specific person's repertoire of confident
behavior is determined by the characteristics of socially confident behavior and their
personal behavioral habits. The state of self-confidence is considered favorable for
successful activity, as it enables individuals to predict future outcomes and persistently
advance toward a goal. In her framework, Mishechkina identifies three structural
components of self-confidence: cognitive, regulatory, and communicative subsystems.
She specifies that an individual's information processing can be both conscious and
unconscious. These forms of information processing define self-confidence as a
generalized personality trait that manifests itself in specific types of activities and is
interconnected with situational manifestations of self-confidence as a mental state’.

L. Litvin states that in the older pre-school years, children start to show conscious,
purposeful behavior linked to their ability to overcome challenges and achieve their goals.
She qualifies it as conscious purposefulness, guided by moral motives, i.e., moral self-
regulation of behavior. According to the expert, will is self-regulation; therefore, it is
crucial to research children's ability to set goals for themselves and achieve them under
complex conditions. An essential aspect remains the study of will as moral self-regulation,
characterized by the subordination of personal motives to socially significant ones. While
recognizing the crucial role of moral motivation in the volitional behavior necessary for a
pre-schooler's conscious decision-making and successful goal achievement, it is essential
to note that the aspect related to their choice of correct methods for implementing
volitional behavior remains vital for the formation of self-confidence, especially when
there are obstacles on the path to the goal. As L. Litvin points out, overcoming an obstacle

to achieve a goal gives the action a truly volitional character. By the volitional character

” Mishechkina, M.Ye. (2009). Vykhovannia vpevnenosti v sobi u ditei starshoho doshkilnoho ta molodshoho
shkilnoho viky: monohrafiia [Fostering self-confidence in children of senior preschool and primary school age: a
monograph]. Donetsk: Yuho-Vostok [in Ukrainian].
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of activity, the expert means the pre-schooler's purposeful, conscious action, based on the
mobilization of efforts necessary to overcome challenges and obstacles on the path to the
goal®,

Conscious goal-setting is one of the essential characteristics of a pre-schooler's
confident behavior. Guided by this principle, we assumed that the goal must be
understandable to the child, attractive to them, and socially significant. In this regard, we
were interested in research on the influence of motivation on the processes and
effectiveness of activities in complex situations. It is precisely under such conditions that
a pre-schooler's ability to behave confidently or unconfidently is tested. As L. Soloviova
notes, it is crucial to observe the peculiarities of a pre-schooler's behavior at all stages of
the activity — the orientational, executive, and resultant. Paying attention to how the
activity begins is the most important — whether the child starts the task immediately and
confidently or acts slowly and hesitantly; with what degree of confidence, independence,
concentration, and diligence they perform the task; and how confidently and adequately
they assess their own achievement — whether they rely on themselves or only on external
evaluation®.

In the research by N. Diatlenko, dedicated to the study of self-respect and the
conditions of its development in senior pre-school age, it is recorded that during the
manifestation of independence as a volitional personality trait, a sense of pride arises: the
child rejoices in their achievements, their own capability, and the approval of adults. In
researching pride as an essential experience in the formation of self-confidence in pre-
schoolers, this expert introduces the concepts of «low» and «inflated» pride, as well as
«social fear.» According to N. Diatlenko, negative evaluations of behavior, condemnation
of actions, and ridicule produce feelings of insecurity and inhibit the development of

confident behavior in pre-school-age children. Consequently, the research underscores the

8 Litvin, L.L. (2001). Volova povedinka dytyny-doshkilnyka: indyvidualnyi aspekt rozvytku [Volitional behavior in
preschool children: the individual dimension of development]. /L.I. Litvin //Aktualni problemy psykholohii: zb.
nauk. st. / In S.D. Maksymenka, (Ed.), Kyiv: Nora print. Vol. IV. Aktualni problemy henezy osobystosti v konteksti
navchannia i vykhovannia. P. 112-117 [in Ukrainian].

% Soloviova, L.I. (2002). Volovyi rozvytok dytyny doshkilnoho viku yak chynnyk ii osobystisnoho zrostannia
[ Volitional development in a preschool child as a factor of personal growth] / L.I. Soloviova //Aktualni problemy
psykholohii: zb. nauk. st. / In S.D. Maksymenka, S.Ye. Kulachkivskoi, (Ed.), Kyiv: Nora — print. Vol. IV.
Psykholohiia rozvytku doshkilnyka. Issue 1. P. 60-64 [in Ukrainian].
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necessity of fostering an appropriate form of pride during the pre-school years, articulated
as a positive experience arising from the alignment between a child’s independent actions
and the expectations of authoritative adults. Positive evaluations reinforce this sense of
pride and contribute to the child's development of patience, resilience, determination, and
the ability to navigate challenges effectively.

N. Diatlenko notes that self-respect is a personality trait characterized by a relatively
stable, positively charged attitude towards oneself, which accumulates generalized
experiences of one's own worth in the eyes of significant others, and an awareness of one's
own virtues. It is emphasized that a pres-chooler's self-respect is a personal construct
comprising several interconnected components. According to the expert, a child's self-
attitude 1s conditioned by both external and internal factors. Among the internal factors, it
includes the child's striving for self-expression, the need for authoritative others to
recognize their achievements, adequate self-esteem, and the ability to defend their sense
of self. Self-respect is an age-related phenomenon that confirms the pre-schooler's ability
to generalize experiences related to their self, refine forms of self-expression, normalize
methods of seeking recognition, and optimize actions for self-preservation®.

According to O. Reinpolska, value-based self-attitude is a pre-schooler's awareness
of their own significance, value, and uniqueness. The formation of a value-based self-
attitude in older preschool children, as an independent capacity for self-evaluation, will be
successful under the following pedagogical conditions such as creating a favorable
pedagogical atmosphere for interaction, which presupposes a belief in the uniqueness and
value of each individual, ensuring their right to free development and the realization of
their own abilities, enhancing the awareness of educators and parents regarding issues of
personality development and formation, acquiring practical skills for collaborating with
children, and implementing a differentiated approach to the formation of a value-based

self-attitude in pedagogical practice®.

10 Diatlenko, N. (2007). Samopovaha ditei [Children’s self-respect]. Kyiv: Shkilnyi svit [in Ukrainian].

11 Reinpolska, O.D. (2021). Teoretyko-metodychni zasady formuvannia u doshkilnykiv tsinnisnoho
samostavlennia: dys. ...d. psykhol. N.K. [Theoretical and methodological principles of forming value-based self-
attitude in preschoolers: diss. ... Dr. of psych. sciences N.K.] [in Ukrainian].
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The ideas put forward by O. Kononko appear productive, emphasizing that a
preschool child's striving to win the trust of adults and peers plays a significant role in the
formation of personality in general and, in particular, in the development of self-
confidence as its crucial quality. According to Kononko's research, a child aged five to
seven begins to be concerned about their reputation, status within the peer group, and
assessments from significant people, both adults and peers. A confident child strives to
defend the acquired authority by all means, as it is a guarantee of their comfort and sense
of equilibrium. O. Kononko notes that for developing self-confidence as a character trait
in an older pre-school child, fostering a positive attitude towards oneself is essential'?.

An analysis of scholarly sources confirms that the problem of self-confidence is
predominantly researched in adults, adolescents, and young people. The growing interest
in it has led to an increase in interdisciplinary studies exploring various spheres of human
life. In particular, the phenomenon of self-confidence is being studied within the
framework of decision-making problems. Ukrainian psychologists and educators have
primarily studied students' and adolescents' self-confidence in relation to their academic
achievements. At the same time, research on preschool-aged children's self-confidence
remains limited.

The goal of this chapter is to characterize self-confidence as a scientific category,
describe the features of its development during pre-school childhood, determine the
criteria for assessing the degree to which this personality trait is formed and its levels of
development, and to develop a system for optimizing the educational process in preschool
education institutions.

The main material. The research aimed to analyze self-confidence as a positive
perception of a pre-school-aged child's own capabilities, a belief in their ability to achieve
goals, and the ability to overcome challenges along the way. A child aged 5-7 is qualified as
an active subject of life, capable of acting independently, persistently, and purposefully.

According to the research program, a comprehensive diagnostic methodology

was developed. This methodology involved interviews, observations, the incomplete-

12 Kononko, O.L. (2016). Rozvynena volia — vazhlyva skladova osobystisnoi kompetentnosti doshkilnyka [A
developed will as a key component of a preschooler's personal competence]//Vykhovatel-metodyst doshkilnoho
zakladu. No 2. P. 42-46; No 3. P. 15-22 [in Ukrainian].
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sentences technique, and the modeling of experimental situations. As a result, extensive

information was obtained on self-confidence and its developmental characteristics in

older pre-school children. The criteria for assessing the degree of formation of the

studied phenomenon in the children of the experimental group were: trust in their own

abilities, the ability to take responsibility for their decisions, independent overcoming

of challenges, and an adequate assessment of the effectiveness of their actions. Table 1

presents the criteria and indicators for each, which, together with the structural

components, served as benchmarks for the subsequent distribution of the subjects

according to their level of self-confidence formation.

Table 1.

Criteria and Indicators of Self-Confidence Formation in Older Preschool Children

CRITERIA

INDICATORS

Trust in their
own abilities

The child quickly engages in work; trusts their own experience; is aware
of their own strengths and weaknesses; analyzes their past achievements
and mistakes, drawing correct conclusions; can sustain themselves in
complex and uncertain situations; shows interest in new, unknown, and
challenging things; enjoys experimenting, and shows a healthy degree
of risk-taking.

The ability to
take
responsibility
for decisions
made

The child knows what they want and acts without excessive hesitation;
believes in the correctness of their decision, shows readiness to act, and
does not doubt themselves; is capable of making independent decisions
quickly and confidently and acting accordingly; acts decisively, without
hesitation, and takes responsibility for their actions; quickly assesses a
situation, weighs options, and makes their own choice; strives to
achieve success.

Independent
overcoming of
challenges

The child maintains self-control and mobilizes to overcome challenges;
acts in a focused manner and is not distracted by external stimuli; does
not make unreasonable requests for help; quickly abandons
unproductive, erroneous actions; independently seeks and finds correct
solutions to a problem; makes necessary adjustments to their own
actions and decisions; always follows through on what they have
started.

An adequate
assessment of
the effectiveness
of their actions

The child analyzes their own behavior, actions, qualities, and
achievements (past and present); demonstrates critical thinking and self-
criticism; evaluates the process, the result, and the personal effort
invested in the successes; can justify their self-assessment, admit their
mistakes and miscalculations, and defend the fairness of their own
judgment under external pressure; trusts their self-assessment and
compares it with the assessments of authoritative others.

Source: Results of own scientific research
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Based on the defined criteria for assessing the degree of self-confidence formation,
we focused on the following components of this volitional quality:

1. Cognitive (possesses knowledge about self-confidence and its role in human life
and their own vitality; has a concept of themselves as a self-confident/unconfident/
overconfident person; can identify the reasons for the emergence of self-doubt and
overconfidence and suggest potential ways to improve their own behavior).

2. Emotionally-Value-Based (has a positive attitude towards themselves as a self-
confident person; feels joy about their virtues and achievements, and concern about their
shortcomings; respects themselves as a capable and optimistic person; strives to achieve
success and gain the approval of significant others; understands fundamental moral values).

3. Behavioral (takes command or follows; acts competently, selects effective
methods of action, boldly tackles problem-solving, overcomes difficulties on the way to a
goal; possesses skills of confident behavior; knows how to overcome fear; wins and loses
with dignity; does not boast about achievements to others; follows through on what has been
started; adequately assesses their own contribution and that of a peer in a joint activity).

A comparison of data obtained using methods for the cognitive, emotional-volitional,
and behavioral components of self-confidence, based on the previously defined criteria for
assessing this core personality trait, allowed us to identify behavioral trends among
preschoolers. This data enabled the distribution of subjects in the experimental group
according to their level of self-confidence development. Four levels of self-confidence
development in children aged 5-7 years were identified: high, optimal, medium, and low.
Representatives of each defined level are characterized in more detail below.

A high level of self-confidence development was observed in 18% of the 5-7-year-
old children. They possess a relatively straightforward system of knowledge about self-
confidence and its role in life, as well as about themselves; they choose new, complex tasks
and are inclined to take a healthy degree of risk; they make optimistic predictions regarding
the results of their activities; they justify high expectations with their previous successes;
they quickly engage in work, acting persistently and purposefully; they behave confidently
and strive to achieve success; they independently mobilize to overcome difficulties, turn

to an adult for help only in cases of objective necessity, and use such help appropriately;
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they follow through on what they have started; they adequately assess themselves, their
own qualities, the final products of their activities, and the personal effort invested in them,;
they stand up for justice, resist undeserved evaluations and insults, respect themselves,
and demonstrate a sense of dignity; they require the approval of significant people, while
simultaneously trusting their self-assessment and their own experience.

An optimal level of development of the studied quality was attributed to 26% of the
older pre-school-aged children. These children correctly define the meaning of the concept
«self-confidence» and its role in a person's life; they choose tasks that are not too difficult,
which guarantee success, and upon successful completion, they take on more complex
ones; they engage in work relatively quickly but predict the results of their activities
cautiously; they experience particular difficulties in justifying their opinions; they behave
confidently enough, but when encountering obstacles, they slow their work pace, begin to
get distracted, yet make an effort to mobilize themselves to overcome the difficulties and
see the task through to completion; from time to time, they may turn to an adult to confirm
the correctness of their actions, for emotional support, or for instrumental help; they use
help rationally and achieve relatively high results; they are aware of their main strengths
and weaknesses; they are characterized by adequate self-esteem but are sensitive to the
opinion of an adult.

A medium level of self-confidence is characteristic of a significant number of older
pres-chool children (42%). This level consisted of children who engage in work slowly,
doubt their decisions and their choice of specific courses of action; their predictive
assessments are uncertain and evasive; they act cautiously, slowly, periodically looking at
an adult's face to see if they are acting correctly; the nature of their confident/uncertain
behavior is primarily determined by the complexity and content of the task, their interest
in it, and their mood; the situation of encountering difficulties frightens these children,
prompting them to seek help and support from an adult; external help calms them, adds
optimism, and allows them to complete what they started; they rejoice even at mediocre
results of their activities, while their own high achievements inspire them; they strive to
achieve success at any cost; their self-esteem is inflated, does not correspond to the actual

process and results of their activities, and can change under the influence of an adult.
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A low level of self-confidence development consisted of preschoolers who strive
not so much to achieve success as to avoid failure and negative evaluations from adults;
their predictions regarding the future outcome of their activities are mostly pessimistic,
their expectations are low, and their state is anxious; they engage in work slowly and act
uncertainly; they frequently seek support and help from adults, striving to obtain
confirmation of the legitimacy of their actions; they are afraid of difficulties: when
encountering them, they lose interest in the task at hand and may leave it unfinished;
without direct prompts from an adult and demonstrations of methods of action, they
practically do not work; their self-esteem is low and inadequate; their judgments depend
entirely on the opinion of an adult; the completion of a task is accompanied not so much
by joy as by a sense of relief. This level comprises 14% of children aged 5-7 years.

The fact that only 44% of the studied children aged 5-7 demonstrated high or optimal
levels of self-confidence, while 56% of the children in the experimental group exhibited
insufficient or low levels of trust in their own abilities, highlights the need to organize
specialized work with older preschool children. This work should aim to develop the habit
of behaving boldly and confidently, taking pride in their achievements, and working with
educators to apply modern educational technologies in the educational process.

The development of self-confidence in children aged 5-7 is a time-consuming and
complex process that requires integrating developmental conditions and modern
educational technologies into teaching practice. We have developed, theoretically
substantiated, and proposed the following pedagogical conditions for optimizing the
educational process: enriching children's knowledge about self-confidence, its importance
in life, and effective methods for its development; providing preschoolers with practice in
the ability to adequately assess their own capabilities and the results of their activities, to
achieve success, and to self-reflect; enhancing the pedagogical skills of preschool
education teachers and applying modern educational technologies in fostering self-
confidence in pre-schoolers.

For the first pedagogical condition, which involved enriching pre-school children's
knowledge about self-confidence and its role in life, the following methods were used:

conversations (both individual and group), reading relevant children's literature, and
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watching cartoons. For the second pedagogical condition, aimed at developing adequate
self-esteem and self-reflection, applied methods included games, creative tasks, and
practical exercises. The third pedagogical condition requires technologies that enhance
pre-school teachers' professional skills and their use of modern methods and techniques.
The following were implemented: establishing rules for dignified behavior, creating
informational guides for adults, conducting thematic consultations, and organizing
practical workshops. An essential principle for increasing the effectiveness of fostering
self-confidence in older preschool children was the individualization and differentiation
of the educational process in the pre-school institution.

In fostering self-confidence, it is crucial to use both traditional and modern
methods, tools, and techniques. Non-traditional forms of work involve creative tasks, role-
playing games, and the creation of a developmental environment within the preschool
group. A pres-chooler should feel accepted, valued, and capable. Non-traditional forms of
work can include drama games, where preschoolers try out different roles, develop their
imagination, and become more self-confident. Creative workshops are also beneficial,
encouraging children to express their feelings through music, drawing, or modeling. It is
crucial that in such an atmosphere, a child is freed from the fear of making mistakes and
learns to take risks and experiment.

Drama games practice the ability to act out fairy tales or invent one's own stories,
developing creative imagination, social skills, and self-confidence. In creative workshops,
preschoolers develop their creative abilities, learn to express their feelings, and build a
positive self-perception. By creating collages with photographs, pictures, and other
materials, children express their personal interests and positive qualities and practice
evaluating their work. A «Confidence Box» can be created in the group, where children
place objects that symbolize their successes and achievements (drawings, crafts, awards).
If a child feels insecure, they can remind themselves of their own successes and victories.
A portfolio can also be designated — collecting the child's best work, photo cards from
various events, certificates, and awards.

It is important to remember that every child is unique, so the approach to building

self-confidence must be tailored to each child. For a confident child, the bar should be
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gradually raised to encourage further success; for an overconfident child, their careless
work should be constructively critiqued to inspire full effort; a timid and insecure pre-
schooler should be emotionally supported and instrumentally helped. Creating a favorable
atmosphere, providing adult support, and applying diverse methods will help older pre-
school children become more self-confident.

Conclusions. This research aims to investigate self-confidence as a volitional
personality trait among older pre-school children, specifically those aged 5 to 7 years. This
attribute is characterized by the child’s ability to perceive their own capabilities positively,
maintain a belief in their capacity to achieve goals, and autonomously navigate challenges
encountered. This quality allows a pre-schooler to feel competent, capable, and valuable.
It positively influences the behavior, attitudes, and overall level of life satisfaction of the
developing personality. Research on the formation of self-worth in early ontogenesis
remains limited, underscoring the relevance of this study. The criteria for assessing the
degree of self-worth development in children aged 5-7 have been defined, and four levels
of this quality in pre-schoolers have been characterized. Theoretical grounds for the
establishment and growth of confident behavior in preschool education institutions have
been substantiated. These were associated with expanding children's knowledge of the
studied quality and its importance in life, the acquisition of relevant skills by pre-schoolers
across various spheres of life, and the development of competence among preschool
teachers in fostering children's self-confidence aged 5-7. The use of modern educational
technologies by teachers promotes a positive attitude among preschoolers and self-respect
as a fundamental personality trait. A promising direction for further work is the development

of a model for systematically fostering self-worth in older pre-school children.
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